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and community and things such as the telephone, email, Edline...those are pretty
basic. But, other than that, I think all of the teachers do much of all the same
types of things. So I find with that category, especially the bottom part, with each
category when it talks about comments, I am finding that | am writing the same
comments about that particular category because there are only so many ways to
reach out to the community and the parents. And, most people tend to follow suit
to those.

Moderator-Now what about some of the things about assessment. Do you find
that hard to evaluate or you usually do not go in when they are assessing.

Those ones that are the summative, they are, as number three points out about
outreach to the community and then you look at assessment. They are global and
require more intimate interactions and observations on a frequent and consistent
basis. Ithink that because of the size of the high school, the level that can best
evaluate that would be the department heads and that is why when we do the
evaluations we work in concert with the department heads on feedback as far as
what their observations and evaluations are as we do the summative evaluations.
But, for our level we just do not have the frequency and intimate contact to know
or make a real true assessment on that. But with clarity, with clarity of
presentation or something like dealing with a difficult situation in class we might
be able to see that...How a teacher reacts...we can see that in an observation.

I don’t know how to frame this, so it may take a bit, it seems like...two things. In
another school system that I was in, the teacher came with a pack of papers, the
teacher would turn in, this would happen in the English department, the teachers
would turn in a pack during several times during the semester a stack of papers
and they were graded. In another school I was in, they would take your lesson
plan book, they would take a test. It almost seems long ago. It sounds old
fashioned, but, do we have that in Reading? Do we not have that in Reading? It
seems that we can almost move into that as [ go into a second idea here before a
teacher would dig through a file and say where is that test and I need to keep
everything together. But, with the technology...I have math department that can
go boom boom and get me anything I need really quickly. But, I hope that the
TAP would give us other assessments, good question, because they ask the
questions, can we answer them reasonably with some credibility, and we would
show some things and open that discussion. So maybe, a little history needs to be
gone through here. We have gone through some tough times in education where
we had to go through all of that cutting in the 80°s and 90°s and I think that
Reading is like any other school system in the throes of evaluation in terms of
what is strong and what does the research show. I think we are on a little bit of
the cutting edge now and I think the next step is, this is what I am doing in class.
I am seeing things on the wall which I admire and like, but what do the kids say?
What do the kids say for a test? Have a talk with the teacher, I have not asked the
history teacher, how long do you take to get these papers back? Which would be
a natural thing? What is it, when was it assigned, what is a top quality paper look
like, how do you get these back? We need to emphasize that, because that is a
catch that does not come up on our evaluation but that is a cutting problem for
issues that people want to talk about.
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Those are the things that we bump into or bump into us.

Moderator: Tell me about that because what I found with new teachers is they
often saw the evaluation process as the self-evaluation and the observations and
that was it as far as they were concerned. Whereas, the veteran teachers saw the
big picture more. So how...

That is that part, whether it is a new teacher coming to Reading or a teacher new
to Reading, the whole piece about not keeping a day ahead of the kids, but not
knowing being a first year teacher new to Reading, what does the first year bring,
what does the second year bring. Looking at those benchmarks, so that if you are
a department head coming to observe me or the principal or the assistant principal
to observe me, you look at those benchmarks and they are sorta looked at as
checkmarks. As opposed to a veteran teacher if I could compare and contrast, say
a first year teacher that I had to observe this year as opposed to a teacher that
came in with 8 years experience, the one with the eight years experience had the
whole global perspective about the dialogue about what is on the TAP document
and you are looking at the big piece and looking at the data and looking at the big
piece and then looking at the data... where 1 found that real novice teachers you
are looking at them as a checkoff. What did I get on this and what did I get on
that...Sorta like taking a multiple choice test and an open response essay test. I
think there is more appreciation for the veteran with experienced teachers.

That is because they understand the process as a profession. There are certain
things that newbies are not going to have until the fifth year when that classroom
management is polished.

And what you look at and say that is good in October, you may not say is
acceptable in May type of thing. And as the continuum swings....

It may be a good idea for the protégés to have a one piece process. In other
words, here is the TAP process, but here is a one page you can expect this in
October, November, December and be very specific. This is what we do with
evaluation, this is a sit down...although it is in the TAP document. Some people
just need a crib sheet.

Moderator-So number 1, do you think it would be helpful to have a meeting
midyear to have the teachers show you what they are doing with assessment or
some of the papers that they are doing and have a discussion...is that what you
mean?

I think it would be a great idea, but we would all have to agree on that, because
Reading is very vulnerable to well it is happening here, but it is not happening
here. I mean, it can happen within a school, but the high school is bigger.
Moderator-You mean how is that going to be managed?

Right. There is a positive outlook now, so I don’t think it is going to be a big
deal.

Moderator-How many teachers are there at the high school?

About 80, but the situation now, as it is in other schools that we have such a large
percentage of teachers who are non-PTS, so they have to be evaluated every year.
Whereas, 6, 7, 10 years ago, it was every other year. That is a hidden piece.

Can I go back to one benefit of the TAP program that I did not mention before? 1
like the fact that there is no rating system for the teachers. I have been in a couple
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of other school systems where you have put teachers in the categories of
exceptional, very good, good, you know that type of thing. When you start
having titles and designations of performance, I think that affects the instructional
improvement type of instrument, it is more of an evaluative one. And I
understand that you call this an evaluation, but I think that once you start putting
categories and evaluations unless a person is truly exceptional. I am glad that this
instrument doesn’t do that. It addresses the individual categories with the E’s and
the M’s and the P’s, you are getting a good overall rating, to the effect that you
can say that this teacher is exceptional. And I am glad that this instrument does
not have that. :

I agree. That is the whole piece about this being a standards based because it is
sorta like a kid taking a test and the kid ultimately saying, well what did I for a
grade. Okay, we are not giving a number or rating, the focus is on the standard
instead of, where do I stand?

The timing is perfect because a lot of the administrators are new in the last five or
six years. So we are open to new things, the teachers are open to new things. If
you had a veteran administration, people are pushing this, but it is seen as needed
and it goes with designing backwards because we are designing the end and now
we are moving towards the beginning. Plus, people have worked so hard, John
included, getting this going. People see the value of it. It is not like central office
is pushing it. I think that it is a positive thing and it has meaning to everybody.
Yes, I want to second that. By having the meetings with the department heads
this year, plus the administrators throughout the district, we are all different and
we are all evaluating through a different set of eyes, however, I think we all came
on the same page in terms of looking at all of the different set of categories
highlighting what we should all be looking for, so I think there is some
consistency throughout the district and I think that is good. There still is some
subjectivity, but there is consistency throughout the administration.

d. What are some ways that you have noticed that the TAP has changed
teaching in your school?

Pride. Pride in the sense that they want to move from...how do I get this? How
do I move from here to here? So we had to pull this out to say this is what this
says. This is what I would look for and this is what you would look for. But the
thing is, there is another point here that by doing this in the beginning part of the
self-assessment in the beginning of the year we do a better job at it because I am
discovering it now, but if the self assessment here is saying that I am progressing,
then I will ask or they may ask how can I get up to meeting the standards, how
can I get up to exceeding the standards? This is done every two years so this is a
long time. So to make it effective, you have to get it done within the year. So I
don’t think that we are there yet, but there is a pride in the teachers. Some
teachers were asking at the end to department heads and administrators how can I
get to exceeding. Well, that is still two years away, but this is what we would
look at.
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This has brought specificity and the thing is its its its gotten concrete and it has
gotten specific. It is the standards based piece. And we have been able to focus
in the discussion on the parts of the lesson and how they can improve. Idon’t
want to say it is more scientific, but it is scientific. We don’t want to lose that
perspective between the art and the craft. Okay, but the craft piece s the
scientific piece about

these are the specific things that you can do to enhance instruction and this is
what connects the artful piece about people’s natural talents.

Moderator-So do you notice some things are changing? Has the specificity
caused people to post goals more often or objectives? Are they improving or
seeing changes in their bulletin boards? Are you noticing activators and
summarizers?

I think what we are seeing is how everything ties into together. Also, we look at
what is out there on Edline. What teachers are posting as far as goals. I think it is
a different type of specificity, okay than what we saw for the last four or five
years. It teaches the teachers to focus on what they want to accomplish. I think
you are now starting to see where people are starting to put their goals for each
specific class up on the board and how they can post them on Edline. It gives us
the broader view on how one lesson ties into another lesson. The other piece 1s
that in the transition with so many retirements in the last four or five years there is
a change on how teachers are trained and I think most are being trained in that
standards based model. So the timing is a hand and glove type of thing in that
how does it work, how does it work?

I would agree. I think that it is especially beneficial to the younger teachers in
that they are on cycle for the first three years. I think that the administrators and
the department chairpersons have all been in the classrooms, they all experience
observing the classroom and observing instruction, so I think they have a lot of
ideas on the strategies and I think that younger people, people just starting out can
really learn and I can tell you of one or two young teachers who are doing
something well and don’t even realize that they are doing something well and you
have commented on they are very receptive to some suggestions or some
strategies to improve it. And even the veteran teachers have come to me and they
told me that they had not thought about something that I had brought up and that
cycle.

This year I had three veteran teachers...they did not bomb out in their teaching,
but they took risks and tried things and it was fun to talk about afterwards. I
thought that part of my job was not to let them think that it was as bad as they
thought it was, but it wasn’t. But, from a veteran to a veteran and it really was
the first time I have worked with this, but it came out in the observation and the
teacher was more worried than he had to be. Because with the observation sheet
we did not have to handle it that way. Did they take risks? That is the key thing.
All three took risks and that was interesting. I don’t think that I have ever had
that in all my evaluations [ don’t think I have ever had that many teachers
partially bomb out. It was easy to pick up the pieces. It was easy to talk about.
They weren’t waiting for the observation to bomb them out, we talked about it.
So, I don’t know if that fits in.
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Moderator-So that post conversation is important is that what you were saying?

It always has been, But I am wondering if it gets them out of their comfortable
zone to try something? Doing the technology...you know? [ don’t know. But
with other improvements, I think it is too early to see. I think the more
improvements will come next year and when we get these people again in two
years we will see even more, because now we will be able to pull this out and say,
“two years ago we talked about this, you were concerned about it, what have you
done recently?”

Moderator-That piece is an important point because I think in the past and it may
not have been this way at the high school, but every evaluation was an end to
itself. Now, we can look at previous years to see what is being carried over.

I think 10-15 years ago that was one moment in their lives during the year and it
was an isolated event. I think the other piece, going back to the standards based
piece because it is so prevalent and in the forefront of everybody’s mind and there
is more structure to the goals that there is going to be more dialogue in each of the
different departments. These are the things that we talk about and these are the
things we value so we will be connectivity even if it is an off cycle year for them.
We had the department heads over the last couple of days in the end of the year
meetings. Part of it was there goals and but also some of it was about the
department and the teachers and the progress of the new teachers. And I think
part of it is that we have all gone through are focusing our language on the TAP
language and I think it is a valuable discussion for us to have with each of the
department heads and it gives us something to mark in the sand about does each
teacher move along as fast as expected or further than expected

On a different venue, the way that #3 and #1 picked up the teachers with a lot of
the teachers. You are doing a lot of the initials, but the TAP process so
improvement might be the way that the TAP process has originated and the way
that we are using it, we might be getting rid of, not getting rid of, moving teachers
who are not meeting the standard in their first or second year a little quicker. So,
then the people that are there are veterans who are thinking Reading, who are
working Reading, so the thought, the mental outlook is that this is positive.
Because we are not getting, I’'m picturing history and what we have heard in the
past, I don’t know how we would have handled that teacher who is really messing
up. I don’t think we have a lot of teachers messing up.

I think that model that you pointed out of me taking the first years, then if I say
thumbs up or thumbs down, that is the first level. But, then when you two go and
do it the second year, it gives a different set of eyes, say what were you thinking,
what was [ thinking about that type of aspect of their teaching. They cut it or
they don’t cut it. Then the other piece is the validation about the second time you
get to see it when they are a third year teacher. It seems like the ones that we
have moved on have either been first year or third year, you know, the ones that
we deemed that we did not want to continue.
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e. What effect do you think the current teacher evaluation process has had on
the professional growth of teachers in your school?

Moderator-Do you think it has made them want to take more classes, learn
about some of the things that are on the TAP?

I don’t know if I would say it is the TAP but as much of the environment. [
mean the younger teachers, not the newbies, but the ones in the first haif of
their profession are looking for pd, they know that it is part of it, they have so
much to learn, they realize that, and in the past where you were on your own, 1
think that it is required by the systems to provide that professional
development and more consistent yearly professional development. I mean
the TAP program, number 2 said, showed that we needed professional
development, it pointed out. But, I think a lot of the teachers are improving
on their own, so I am not sure that they are improving to be good doobies as
much as they are professionally improving. It is really needed these days.
Yeh, I think that it is the profession. Is this the thing that has led that or is it
the vehicle that has allowed us to focus on professionalism. [ mean, even like
with the new building, it is sorta like the expectations has risen and everybody
has to be more mindful. It is up and its open and upfront. People weren’t
professional, but I think it is much more transparent for people who are really
concerned about their professionalism as opposed to ones that aren’t. And |
think that 90% of them really buy into that piece of being transparent and
professional.

The technology supports that. It is tough to hide. You know, its funny, we
have not spoken to other school systems, but I don’t know how they are doing
it. There are probably some in good stead like we are, but there are others are
battling to where we were before. I wonder.

I think the quality of our staff is such as number one just alluded to that I think
we have a good staff, but I do know that in the last few years even before this
TAP process sometimes in a preconference or in a postconference if a teacher
was struggling with classroom management then maybe the teacher going to a
workshop, I would suggest some workshops that he or she could attend. 1
would consider that even professional development. Or even suggest that the
teacher sit in on another teacher’s class to improve. This year we were in a
situation where I and the department chairperson felt that one teacher’s depth
of knowledge in a certain subject area could be improved and I know we
addressed this in the post conference recently. That teacher has already
committed to taking a course this summer and has also made it known that he
or she is going to be reading some more books and resources in that particular
subject area. So, in a sense, I don’t agree with number 1 in that it really is tied
into the TAP, necessarily. But, I think in the discussions with the teachers
that it can enhance or encourage a teacher either he or she is doing it himself
or herself or maybe the consensus is that he or she should explore these
avenues.

What you are moving into is a lot are feeling the pressure of getting their
professional development points through DOE for certification. So that has
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been a positive. It was a negative first in the way that it was handled, and
everything and so slow to come by and they are working on that, but people
are taking classes for their pdp’s and they are teaching classes or taking
classes and that is helping the TAP too. So they are improving, but it is not
the TAP this making them improve.

f. What are some of the ways that you have noticed that the current TAP has
seemed to change student achievement in your school?

Well, I am a firm believer that if a teacher is promoting learning and is able to
present good teaching, then obviously, it is going to benefit the students.
Though, if this instrument is helping the teacher improve his or her
instruction, then that ultimately improves the learning process for the teachers
and the students in the classroom. Ah, and I think that this TAP does do that.
I think that sometimes...that it is that transparent piece where kids want to
make sure that there is evenness and want to ensure that there is not
unevenness between kids experiences from one teacher to another teacher. I
think that teacher who is sort of, the TAP piece is standards based and the
classroom piece is standards based and there is that engagement. I think that
the kids are pretty good consumers and they find out if they are not getting
what they should be getting. So I think that sometimes kids can say that to
teachers and give that feedback to the other. It pulls the whole organization, I
would like to think that it pulls the whole organization up. Student feedback
is an important part about engagement whether the teacher focuses on clarity
or presentation. I don’t know if substantively I can say this, that or the other
thing, but that is my general impression.

I think even the rubrics and the teachers have become familiar to those and I
think of how the teacher makes connections to prior learning or makes the
learning meaningful, relevant, and lifelong and those rubrics are part of each
standard. That is what constitutes good learning. Connecting prior learning to
what you are learning now. Able to make students realize that it is
meaningful to them, that it is relevant to them and that is all components of
good learning. They are all clearly stated in the different rubrics and different
standards. So, once again, the teachers know that, they become familiar with
that, comfortable with that, working toward that. I think it all becomes
beneficial to a positive learning environment in a classroom setting.

I am uncomfortable with that because I think that there is a lot of hope and a
lot of feeling, but I don’t know if 1 have evidence to prove student
achievement. 1 mean you look at tests down the line. I don’t want to open up
a can of worms or open up another avenue but it seems important. That has
always been the purpose of TAP was student achievement, but how do we
through the TAP process see that correlation. Do we? I mean is that the next
step in the TAP process?

That may be the next step into the transition into it. It might be because it is
the second year that we might be so current that we could be mindful and have
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those senses. But, do we have the concrete data, what is the concrete data to
make that determination.

e There are two parts to that, because if the TAP process has given us
confidence and has give the teacher confidence to talk about that, then that is
something that the teacher won’t be afraid to be measured. It will always
come down to, it has always been a bugaboo. Am I going to be judged about
how my kids...now, I want to take the honors classes because I don’t want to
kids to get bad scores. So, it does open up discussion. If the TAP process is
going in the direction that it is a strong professional development type
evaluation, then it might be...maybe that is the final hill to climb.

g. In your opinion, what effect do you notice that the current teacher
evaluation process has had on school improvement in your school?

It is the whole notion of professionalism that this is concrete and specific. And
the consistency as we go from room to room. I think the prior document and the
prior process was so open-ended that we could be looking at different things
depending upon what the circumstances were, so I think that this consistency, I
think it brings concrete things for us to focus on. I think that is part of the whole
professionalism piece.

The mentor program...the key to that the research showed that the teachers got
into curriculum and instruction faster because if they knew where to hang their
hat, they knew where to get their books, they knew the names and they knew the
daily time schedule, then they could move into teaching faster. [ think what this
does, is that it allows the school to improve because this is where we are headed.
We are not worried about how you feel about it or if you read or if you have to be
introduced, you know coming into the school that this important. These are the
things that we have to work on professionally. I think that the committee has
jumped ahead with those plans because we have teachers who are going to
personalize the high school, teachers who are going to look for technology, you
know, use technology to support teaching strategies instead of just technology to
be the highlight of the show.

There is buy-in too, there is no resistance. 1 have not seen any resistance or talked
about any resistance about what this process does, what this process does for
everybody as far as the credibility to be able to call the balls and strikes.

h. From your perspective, how has the TAP process seemed to improve your
effectiveness as an administrator?

I think that it is more efficient, because we have it right there in front of us. Itis
an organizer for us in that it allows us to frame our thinking about the evaluation
piece. So I think it is about being concrete and specific. It gives us the piece
about consistency. But, you know, we can pick it up and put it down and you
know we don’t touch it for three weeks. But, we don’t lose a beat from one
teacher to another. The other thing is that I think it brings consistency to the
conversations that we have with our post evaluation conferences with the
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teachers, the department heads have with their post evaluations, and how we pull
together the summative piece. The document and the process forces continuity.

I think that ! um, I wish I had more time to do this because I love to do this, being
in the classroom and being an instructional leader and seeing what takes place in
the classroom and different things that are going on and being able to help people
with suggestions sometimes formally in a postconference or preconference vein or
sometimes informally too. I think that is all great stuff and that makes me a better
administrator because, once again, I am back in the classroom and I am seeing
good learning taking place. I wish that we could do that more, but that it is a key
proponent of our jobs and sometimes it gets pushed a little bit aside when we have
other things on our plate, but 1 think we have to be careful not to allow that to
happen and to make the unit of instruction and talking of instruction with teachers
a priority.

It was like mght and day, where as a coup of years ago we were just checking off
things and I don’t even know what that means.

Yes, there were pieces that were like I don’t even know what this means.

It is very specific and very exact and I think our credibility is better and we know
what we are talking about. It is a product we believe in, which makes it a little bit
more efficient, as well as, purposeful and meaningful. Professionally meaningful
comes to mind again. But, a couple years ago, you were checking things off and
hurt feelings and things like that...was it a recommendation or a ¢. | mean, some
people put their souls into that, but it was a stepping stone, so we are on the stairs
a little higher.

I think it underserved people, not disrespected them, but people worked so hard
that they were looking for concrete and it was so ambiguous that what does this
really mean,

And you wanted to see how important it was, we always had to say this is to help
your teaching, this is to help student achievement, but we were farther away from
believing that than now.

And I think the document is so broad and so specific about what we can see in a
classroom, the depth and breadth of it is I guess what I am saying. The other one,
there were ones that were just going through lessons and it was not applicable and
you would be putting n/a for three out of five things because you didn’t see it, but
it was a good lesson. But it wasn’t...the depth and breadth of it is more richness
to the process.

i. For those of you that have experience with the old TAP process, which
was in effect from 2003-06, how do the two systems compare?

It is more focused, specific, up to date, it is current, it gives concrete feedback.
One thing that I think is interesting is the one from 2003, I think the narrative was
more important. But, now with this one, the rubrics are so clearly delineated and
you can reaily focus on some strengths, and recognize those with an E or an M or
whatever the case is. [ think it has shifted and I think the narrative at the end of
each of these standards just supports the clearly stated rubric and so I think it has
shifted and probably better because now teachers can have something to grab a
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hold of. You just said that they excel or exceed in this or are meeting the
standards. But, I think it has shifted in the importance of the narrative of three or
four years ago to the rubrics now.

j. If the Massachusetts Board of Education asked for your suggestions to
improve teacher evaluation, what would you say?

I think that the whole piece of how we worked and that this has been a process
that worked by the district leadership, by principals, but also by the teachers. It is
a process where everyone comes to the table and says listen this is what we are
trying to get at, we are trying to improve instruction. As number 1 implied we are
sort of working backwards design model about what are we looking for and how
are we going to get there. And I think the specificity. You know, I just think that
speaks to the professionalism. What does it mean to be a teacher? Fifteen years
ago, [ loved kids that is why I went into teaching. But now, it is different, it is the
whole professional piece. 1don’t know if it is a cultural shift or an economic shift
and the pressures that are put on us in schools, but I think it is the pieces to be as
specific as we can. You know, just like we are [ooking for concrete data in
student assessment. We are looking for that concrete data. I think that is what the
TAP document does for us.

I am going to combine the last two questions. I think I am not familiar with it or
remember the creation of the last one. It went out to committee, the committee
looked at it, then, the committee came back and said, what do you think? I think
there was more worry about the teacher association was ok with it. It seemed like
you had to watch this and you had to watch that and it seemed like now there is a
definite change in thinking where it is part of a whole, it is a part of, number 2
said it, the backward design. It has a place in our system, so that student
achievement, if we really believe in student achievement, this is got to be tied in
some how and instructional strategies are tied in some how, school culture is tied
in some how. It is a component instead of being off by itself and an extra thing to
fire somebody. We want to give someone a pat on the back. It is more
professional. The point that I wanted to make is that I am not sure and I don’t
want to hurt feelings or anybody, but the way that it was created before, sent out
by committee. This one went out for days, updating with data, research...it went
through the teacher’s committee, it went through administrators, it went through
again, it went through not just the leaders of the association, it went through the
leaders, it went through the departments. People knew what the heck it was about
and they had input into it. I think that was a big difference.

Moderator-As you know since you were probably the writers of the TAP, you
know that Reading had a lot of say in that, but one of the things that the
Massachusetts Board of Education has a say in is how often teachers are
evaluated and what that would look like. For instance do you think that all
teachers should have the same TAP process or would it be better for them to do a
portfolio or key on one thing that they want to focus in on?

I think that is one of the attractive pieces about the TAP is that you at what you
want to aspire to. You don’t want to lose that consistency of dialogue. If they
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want to integrate the specificity with the portfolio that would be great. The other
piece is that I don’t think each one necessarily has to be on that same cycle of
formal evaluation. I think that with non-PTS it is critical to do those first three
years every year, but a three year cycle may be the appropriate type of thing, but
develop other mechanisms where there is assurances that we are communicating
what the goals are and what movements are going on in the class. But the other
piece is that it forces us to get into everybody’s classrooms every other year so
one is the piece about the observation and evaluation piece. The other piece is
that if it was every three years we could do that with walkthroughs and everything
else and ingrain that more in the district. Because I still think we are transitioning
that piece of the classroom and the evaluation.

But it is... We worry about what the DOE says, but it is kinda like MIAA where
we can have stronger rules if that is what we feel like. Our leadership is saying,
we want to be better, this 1s how we are going to be better. We can’t wait for the
MIAA because they worry about everybody. DOE is worried about everybody
and in some cases, I think we have to take care of ourselves. What do we need.
We are knowledgeable educators we have experience. We have some real smart
people in the system. Why not use them in the right direction. That keeps our
standards higher than just playing to the DOE standards..

My concern is that we have to do with the DOE minimum standards because
schools that don’t tend to business like Reading does, that you have to do, that
you sort of myopic and this is sort of what you do as opposed to other districts
who don’t, so what you have is that they put in more stringent guidelines, sort of
like the 90-90 piece. Ok...setting that as the capstone piece.

I wish it were possible, it is so time consuming. ..in businesses you have an
annual report, an annual review. It would be nice to do it yearly...not the TAP
process, but every other year, but every three years may be too long. Maybe we
can sit down in the future and create..have a self-assessment and talk about it, you
are going to be in and out of classes so you may not have a formal observation,
but just to touch base so they know there is an interest there. I don’t want them
seem building up every two years. That can become a falsehood where the
teacher says, “well to-improve my technology, I better do it this year because I am
going to be evaluated.” Or “Well, I don’t have to worry about it this year because
I am not going to be evaluated.” I don’t want to get into that mentality. It is too
early in the system...we may be there in a couple of years, we may not be. It
depends.

Moderator-Just talk to me about walkthroughs because #2 you said something and
I am not sure that I caught it all. Maybe if you just talk about those for a minute.
Picking up the pieces from what #1 said it is picking up the dialogue about what is
going on in the classrooms. I think meeting it out is what #3 referenced it as to
the part of wanting to get into the classrooms, we enjoy, okay, forcing, forcing,
forcing it into our calendar each week.

It was discussed at the TAP sessions with Jerry Goldberg, ah, the walkthroughs,
can you apply what you have seen in a walkthrough to the formal evaluation or
the classroom component or the end of the year for evaluation. Um, and there is
some debate about whether walking through and you see something. Let’s say
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you see something that surprises you in terms of you thought it could have been
done better. Is that reflected in your report ultimately or not? I don’t think we
have the time to do it, but sometimes I thought it would be neat to come and
observe a teacher two or three classes in a row. And, especially if it was during a
unit, so you could see if it was introduced, you could see the learning taking place
and the instruction and you could see ultimately see if the goals and objectives
that the teacher had for that particular lesson were met. And, it is so difftcult to
do that because you might be observing a class that was part of a three week unit.
But, if you could come two or three days to see the same teacher and the same
students it could be very beneficial. But in terms of trying, probably not doable.
More consistent more times, I agree, just not enough time in high school. 1do
think it can be done in a smaller school. I remember I did it in another school and
you become part of the wallpaper. It is really kind of you know I think it would
help us with discipline, you are always there and it would help a new teacher, they
never know when you are going to come in through the door, it is a good thing,
‘not a bad thing, but a comforting thing. I mean I had a situation a couple of
weeks ago, it was timely, I was just coming in through the door and the teacher
was very happy to see me. I handled the situation and stayed for the class a little
bit, It seems so natural to do that. I wish that it could happen more.
As number one alluded to earlier, sometimes you might observe a teacher and
they might not be having his or her best day. And some teachers are good at the
proverbial dog and pony show where they are on and they are on because they
know that you are coming and they have a fantastic lesson which may not be
indicative of what they always do, but as number 1 says, that can be maybe a
teacher 1s trying something, it might not work, maybe you did not see the teacher
at his or her best, but maybe that is the advantage of seeing a teacher for two or
three days in a row or just at different times.
I think that the TAP, I know where we are, I have seen less of a dog and pony
show and people not thinking that they can wow us, you know, before it was what
a creative lesson, but now, it is so concrete, ya but...where’s the beef?
You possible can’t have with all of those indicators...every lesson is not going to
have every indicator. So the teacher has to accept it, the reality is that it was a
really good lesson, but you did not use technology or whatever, but it still could
have been a good lesson. So the TAP supports what we want the district to have
-that openness and real teaching.

k. What changes, if any, would you like to see made to the current TAP
process?

I think we are still in the break-in stage right now, so I am satisfied with it right
now. You know, go through another cycle or two.

I am not sure, ah, but a few years ago the department chairpersons were the ones
at the end of the year who would do the end of the year summative evaluations
and I think there might be some contractual issues about they are in the same
teacher’s union with the teachers that they really can’t do that. It could raise its
ugly head if it had to be used or part of a teacher not being asked back. However,
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I still think that the department chairpersons are working with these people, they
are in their rooms much more than we are, and I feel that they have a better pulse,
a better handle of the instruction of their respective departments, and also with
staff. And I still think that they would be better to assess in total a teacher’s
performance over the course of a year than we are.

It is a sign of the times. There was a time that the department heads did

that. ..now it has become a lot of work, because of contractual issues, because I
think I don’t think that we have that we have the relationship where it is
commanding, you know it is like the department members see you as a teacher
also , the department head, so its not like, I can’t think of the nght word, it is only
dogmatic leadership. But, if they were to do this, I think it would give them
more... The way the TAP is set up it would give them not more control, but
influence...influence on each and every department member. [ mean, where we
are trying to cover 22-24, 24-26 evaluations a year, for each of us, the most that
they would have with change over is 2-3, they might have 6. One department lost
half their staff, but it seems like it really would be a professional upgrade. He or
she would have the interest to do this and they would have the power, what is the
word I am looking for...the responsibility. This is our department, I mean,
instead of having department meetings. I think the department heads enjoy to
throw it out to us to be the bad guys. But, I think the TAP brings out as number 3
said, the department heads are part of it more in a good way, in a comfortable
way. If you were to defend if it was set up right, TAP was set up right, as we
were going with this type, it goes along with these feelings, these professional
feelings that we have now and we want to have a comfort level, but we want to
call people to a task of accountablility, but the department heads are in a better
position with more influence and whether it be scheduling or knowing the subject.
We may know teaching, but the three of us would say that is a good foreign
language lesson class because of the teaching taking place, however, the
department head last year told us her grammar was wrong...Her syntax, she was
teaching the wrong thing. We would not have known that, but the department
head should have, it would have been better served if the department head did
that. Not that we could ever let go of that responsibility, we have to be a part of
that, but to be more effective in a larger way.

1. How would you improve teacher evaluation used in your school so that it
may be more effective in strengthening instruction?

I think that it is being concrete and specific on a very consistent means. I think
one of three are implied. What is the best structure for us at the high school and if
the structure that we have right now is the best and the ties of the pulls of
everything else in each of the jobs and whether it is contract or not. But,
ultimately, we want to be consistent with our students and be consistent with our
teachers in what is the best way of framing the structure with that. I think that we
have a good document and a process, it is just how we structure it.
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Maybe, as we mentioned before, taking the step where we take a look at, maybe
we are supposed to look at lesson plans as the whole lesson plan book, but people
don’t have lesson plan books. You can see anything you want.
Moderator-Assessments, lesson plans, SMART Board presentations

If we really are going to do it, has to be full immersion. We don’t have the
capacity to do full immersion right now.

I know that some schools have instruments that evaluator could come up with
commendations and recommendations. Sometimes I feel that is good, but
sometimes I don’t want to get into that, because I think that you can get into a lot
of that in the post observation discussion and the conversation that you don’t
necessarily have to put it in writing. If you were to improve the evaluation
instrument by coming up with recommendations, that might zero right in on
certain areas but I still think that the rubrics cover that and someone 1s really
exceeding or progressing towards the standard, I think that is saying it. I can see -
that sometimes I would not necessarily want to put something in writing as a
recommendation, I would still talk to the teacher about and I know that would
help him or her, but you are not formally putting it down.

m. That covers the areas that | wanted to ask. Is there anything that you care
to add? ‘

I would feel that we are on the right track, I guess. The nitty gritty a year and a
half, two years ago, not going through the same thing, but there is so much to
reach, so much to pull together. So my compliments to everyone who pulled it
together, because it seems more efficient, concise, purposeful, it seems like we are
headed in the right direction to make it a valuable part of our district, that is for
sure. .

Chris are you sure if this is pretty much it now, because when this came into
vogue a few years ago, we worked as a group for three days and came up with it.
And, last year we refined it and honed it a little bit and touched it up a little bit.
Do you know if this is pretty much it or are we going to meet again in a three day
retreat and still look if we want to add or delete? I guess that is what I would
question if this is the way it is going to be, the instrument now or subject to fine
tuning?

Moderator-I don’t know what the retreat is going to hold, but any document, if it
is a living document, should constantly be revised and refined and tweaked a little
bit and have some changes. You know some of the things that we emphasize
now, I would guess that it would become so much of a repertoire for people, you
know, like activators and summarizers, that you don’t need to have them on the
document and maybe we would look at other things that are more meaningful.
So, if that would be the case, my suggestion would be periodically to review it,
and see what is applicable, what is not applicable, make it better, what is not
needed.

Thank you both, it is a real task.

One other note...minor...It seems like in the evaluation piece we are missing
information at the top. Like you even need to flip through to see who the
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evaluator is, where it should be at the top. 1 think the old one had it that way.
Plus to reduce the size of some paper. It is a minor point, but if we did that.
Transition to some electronic way of doing it. That way it would be more of
utility piece of doing it in the class. Whether it would be a hand held or whatever
it would be a good step forward for us.
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A. Planning and Preparation for Learning

The teacher:
Exceeding the Standard Meeting the Standard Progressing Does Not Meet Standard
Toward the Standard
a. Has an outstanding command of the | a. Knows the subject matier well a. Either knows the subject a. Has little familiarity with the
subject area and has an extensive and grasps how students leam it matter well or is somewhat subject matter and few ideas on
knowledge of how students leam it best. . familiar with it, and has some how to teach it
best, ideas of ways students might
leam it.
b. Has a well-defined plan forthe year | b. Pians the year so students will b. Plans with some b. Plans lesson by kesson and
that is tightly aligned with state/district meet state/district standards and consideration about how to has litle familiarity with state
standards and assessments. be prepared for all assessments. cover state standards and test | standards and tests.
requirements this year. -

¢. Plans all units “backwards” with
state/district standards, essential

yuestions, leaming outcomes, and
higher-onder thinking skills in mind.

¢. Plans most curriculum units with
state/district standards, leaming
outcomes, and higher-order
thinking skills in mind.

c. Plans lessons with some
thought to larger goals and
objectives.

¢. Plans with little or no
consideration for long-range
curricuium goals.

d. Plans diagnostic, formative, and

d. Plans formative and summative

d. Drafts unit tests as

d. Whrites final tests shortly

summative assessments to closely assessments to measure student instruction proceeds. before they are given.

moniter student leaming. leaming.

e. Displays continuing search forbest | e. Anficipates and addresses e. Has a limited understanding | e. Proceeds without considering
practices and anticipates student misconceptions and confusions of ways that students might misconceptions that students
misconceptionsfconfusions and plans that students might have. become confused with the might have about the material.
how to identify and overcome them. content.

f. Designs lessons with clear,

f. Designs lessons focused on

f. Plans lessons with unit goals

. Plans lessons aimed primarily

measurable goals closely aligned with | measurable outcomes aligned with | inmind. Does notuse district | at entertaining students or
standards and district curriculum maps. | unit goals, district curriculum curriculum maps consistently. covering textbook chapters.
maps, and state standards. ’ District curriculum maps are
‘ rarely used.
g. Designs highly relevant lessons that | g. Designs lessons that are g. Plans lessons that will catch | g. Plans lesscns with very little
will continually motivate, engage, and relevant, mofivational, and fikely to | some students’ interest and fikelhood of motivating or
challenge all students in active engage students in active perhaps get a discussion involving students.
leaming. leamning. gaing.
h. Designs highly effective lessons h. Designs effective lessons using | h. Plans lessons that involve a | h, Plans lessons that rely
using all components of district core components of district mixture of good and mediocre | mainly on mediocre and low-
approved standards based leaming approved standards based ieaming materiats which may quality textbooks, workbooks, or
materials. leaming materials or may not be district worksheets that are not district
approved. approved,
i. Designs exemplary lessons that i. Designs high quaiity lessons that | i. Plans lessons with some i. Plans lessons with little or no
simplify complex tasks and consistently | break down complex tasks and thought as to how to thought as to how to
address all leaming needs, styles, target most leaming needs, styles, | accommodate student leaming | accommodate student leaming
interests and developmental levels.. interests, and developmental needs, styles, interests, and needs, styles, interests, and
leveis, development levels. developmental levels.

j- Masterfully uses room and seating

j- Organizes classroom furniture,

j Organizes fumiture and

j- Does not effectively use the

arrangement, materials, and displays materials, and displays fo support | materials to support leaming, | amangement of the room,
{0 maximize student leaming. unit and lesson goals. but with limited displays to matenals and/or displays fo
support leaming. support leaming.

k. Designs exemplary lessons that
utiize available technology.

k. Designs effective lessons that
utifize available fechnology.

k. Designs lessons that utilize
available technology.

k. Does not design lessons that
utilize available technology.
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B. Classroom Management

The teacher:
Exceeding the Standard Meeting the Standard Progressing Does Not Meet Standard
toward the Standard
a. Is direct, specific, a. Clearly communicates and a. Announices and posts a, Comes up with makeshift rules and
consistent, and tenacious in consistently promotes high classroom rules and consequences as events unfold during
communicating and promoting | standards for student behavior. | consequences. the year.

very high expectations.

b. Shows warmth, caring,
respect, and faimess for all
students and builds strong
relationships.

b. Is fair and respectful toward
students and builds positive
relationships.

b. Is fair and respectful toward
most students, building some
positive refationships.

h. Is sometimes unfair and disrespectful
to the class; tends to favor some students
over others.,

¢. Gains all students’ respect
and creates a climate in which
disruption of leaming is
unthinkable.

c. Fosters respect and handles
disruption effectively.

c. Gains the respect of some
students but there are regular
disruptions in the classroom.

¢. Is not respected by students and the
classroom is frequently chactic and
sometimes dangerous.

d. Utiiizes highly effective
practices that take into
account social emotional
needs to successfuily develop
positive interaction skills..

d. Utilizes effective practices
that take into account social
emotional needs to successfully
develop positive interaction
skills.

d. Demenstrates limited
practices that cften result in
lecturing to students the need
for good behavior, and/or
making a public example of
misbehavior.

d. Uses inappropriate practices that
blame students for their poor behavior.

e, Involves students in
developing and successiully
maintaining class routines and
procedures throughout the
year.

€. Teaches routines and
procedures and has students
maintain them all year.

e, Tries to train students in class
routines and procedures, but
many are not maintained.

e. Does not teach routines and
procedures, resuiting in a chaotic
classroom environment.

f. Successfully develops
students' seli-discipline, self-
confidence, and a sense of

f. Develops students’ self-
discipline and teaches them to
take responsibility for their own

f. Tries to get students to be
responsible for their actions, but
many lack self-discipline.

f. Is unsuccessful in fostering self-
discipline in students; they depend on the
teacher to behave.

responsibility. actions.

9. Takes a proactive approach | g. Has effective classroom g. Has limited classroom g. Has few classroom management

by using highly effective management strategies that management strategles and has | strategies and constantly struggles to
classroom management create & positive leaming and difficulty maintaining a positive establish a positive leaming and focused
strategies that create a focused environment for all leaming and focused environment.

positive and focused leaming | Sstudents. environment..

environment for afl students.

h. Masterfully utilizes

h. Fully utilizes instructional

h. Leses some instructional time

h. Loses a great deal of instructional time

instructional time by fime by maintaining iesson during class andfor the school due to confusions, interruptions, rough
maintaining lesson coherence, momentum, and day. transitions, inappropriate activities, etc..
coherence, momentum, and smooth transitions.

seamless transitions to

maximize classroom

instruction.

i. Is alert, poised, dynamic, i. Confidently and effectively i. Attempts to prevent discipline | i. Is ineffective in identifying and

and self-assured and addresses all discipline prablems but semetimes minor preventing polential discipline problems..
addresses all discipline problems, issues escalate into major

problems in a proactive
manner.

problems.

j- Inspires students to behave
appropriately through a highly
effective system that is linked
{o intrinsic rewards.

j- Motivates students through
an effective system to behave
appropriately without depending
on external rewards

j- Uses extrinsic rewards in an
atiempt to get students to
cooperate and comply.

}- Uses inappropriate exirinsic rewards
unrelated to student behavior.
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C. Delivery of Instruction

The Teacher: :

Exceeding the Standard Meeting the Standard Progressing toward the Standard Does Not Meet Standard
a. Exudes high expectations and a. Conveys to all students: This | a. Tells students that the subject matteris | a. Tells students that they
tenacity and convinces all students is important, you candg it and | important and they need to work hard. need to work hard to do
that they will master the material. I'm not going fo give up on you. well in school.
b. Empowers students to be risk- b. Communicates to students b. Teils students that making mistakes b. Doesn’t recognize
takers and believe that through it's okay fo take risks and make | doesn't mean they're not smart, they can | students feeling
effective effort, they will get smarter. | mistakes; effective effort, not learn from erors. embarrassed when they

innate ability, is the key.

make mistakes in school.

¢. Shows students exactly what's

c. Gives students a sense of

¢. Does not always clearly communicate

c. Begins lessons without

expected by providing essential purpose by clearly leaming objectives so that all students giving students a sense of
questions, rubrics, leaming communicating leaming uniderstand and/or does not atways where instruction is
objectives, and exemplarsimodels. | objectives and providing provide assessment criteria. headed,

assessment criteria.
d. Grabs students’ interest and d. Activates students’ prior d. Tries fo make the subject interesting d. Does not capture most
makes connections to prior knowledge and captures their | and relate it to things students already students’ interest or make
knowledge, experience, and reading | interest in each unit and know. connections to their lives.

both in and outside of the ¢lassroom.

lesson.

e. Regularty uses vanied modalities 1o

€. Presents material clearly

&. Inconsistent in use of explanations,

€. Sometimes uses

present material clearly and explicitly, | and explicitly, makes appropriate language, and exarnples to language and explanations

makes sfrong connections, and uses | connections, and uses present material. that are confusing or

vivid fanguage appropriate language. inaccurate.

1. Orchestrates highly effective f. Orchestrates effective i Uses classroom strategies, materials, | f Uses a limited range of

strategies, materials, and groupings strategies, matenials, and and groupings with iimited conscious classroom strategies,

to involve and motivate students. classroom groupings fo foster | connections fo student leaming. materials, and groupings
student leaming. with little success.

g. Continuously engages and 9. Engages all students in g. Attempts fo get students activety g. Mostly lectures to

challenges all students in focused focused work and discourse in | involved but some students are passive students or has

work and discourse and guides them | which they are active leamers disengaged. them labor through

to become independent active and problem soivers, textbooks and worksheets.

leamers and problem-solvers.

h. Skillfully differentiates and

h. Differentiates arid scaffolds

h. Attiempts to provide differentiated

h. Fails to provide for

scaffolds instruction to accommodate | instruction to accommodate the | instruction with limited or litle success differentiated instruction for

the needs of all students. needs of all students. stugents.

i. Skillfully adapts lessons and units i.. is flexible about modifying i. Is overly focused on implementing i. Is nigid and inflexible with

1o ufilize teachable moments and lessons to take advantage of | lesson plans and sometimes misses lesson plans, fails to take

clarify misunderstandings. teachable moments and teachable moments and advantage of teachable

address misunderstandings. misunderstandings. moments, and does not

recognize student
misunderstandings.

j. Has students summarize and j- Has students summarize j Has students summarize what they j- Does not have students

intemalize what they leam and apply | whatthey leamand apply itto | leam and sometimes asks students to summarize what they

it to realife situations. real-life situations. think about real-life applications. leam..

k. Displays knowledge of typical k. Displays thorough k. Displays generally accurate knowledge | k. Displays minimal

developmental characteristics of the | understanding of typical, of developmental characteristics of age knowledge of

age group, exceptions to the patiem, | developmental characteristic of | group. developmental

and the extent to which student age group, as well as, characleristics of age

follows patterns. exceptions to general pattems. group.

|. Uses technology seamiessly in an . Uses technology in an | Uses technology sporadically in an I. Rargly or never uses

effective, efficient manner to deliver
instruction.

effective, efficient manner to
deliver instruction.

effective, efficient manner to deliver
instruction.

technology to deliver
instruction.
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D. Monitoring, Assessment, and Follow-Up

confusion, and gives specific, helpful
feedback.

helpful feedback if they seem
confused.

The teacher:

Exceeding the Standard Meeting the Standard Progressing Does Not Meet Standard

toward the Standard

a. Communicates clear criteria for a. Communicates criteria for a. Tells students some of the a. Expects students to
proficient and advanced work, proficiency, including rubrics and quaiities that their finished work know (or figure out) what it
including rubrics and exemplars, 5o exemplars of student work. should exhibit. takes to get good grades.
that students intemalize them.
b. Uses a variety of high quality b, Uses a variety of assessments b. Uses a limited variety of b. Rarely or never uses
assessments before and during each | before and during each unit, and assessments before and during assessments before or
unit, and accurately uses and accurately uses and interprets each unit or sometimes misuses or | during each unit or
interprets student data to assessment data. misinterprets assessment data. frequently misuses or
continuously monitor student misinterprets assessment
leaming. data.
¢. Continuously checks for ¢. Frequently checks for ¢. Occasionally asks questions to ¢. Rarely checks for
understanding, unscrambles understanding and gives students see if students understand. understanding.

d. Effectively directs students to set
ambitious goals, self-assess and -
monitor, and take responsibility for
their progress.

d. Directs students to set goals, self-
assess, and know where they stand
academically at all imes.

d. Sets goals for students andfor
occasionally expects students to
set some goals

d. Sets few or no goals for
student leaming

¢. Frequently posts students’ work

€. Regularly posts students’ work to

&. Posts some high quality student

€. Posts little or no student

follow-up on student ieaming.

student Jeaming.

student leaming.

with rubrics and commentary and make visible and celebrate their work as an example io others. work.
uses it to motivate and direct effort. progress with respect to standards.
f. Immediately uses interim f. Uses data from interim 1. Looks over students’ work to see | f. Looks over student work
assessment data to fine-tune assessments to adjust teaching, re- if there is anything that needs to be | to see if there are any
teaching, re-teach, and help teach, and follow up with failing re-taught. lessons for the future.
struggling students. students.
g. Takes responsibility for students ¢. Takes responsibifity for students 9. Takes some responsibility for 9. Takes little or no
who are not succeeding and follows | who are not succeeding and students who are not succeeding responsibility for students
up fenaciously with extra help so that | consistentiy provides them extra and provides some opportunities who are not succeeding
they reach proficiency. help. extra help. and provides fitle or no
oppartunities for extra help
h. Consistently works with h. Works with colleagues fo refer h. Inconsistently works with h. Either fails to refer
colleagues to effectively identify students for spegialized diagnosis colleagues, refers inappropriately students for services,
students who need specialized and extra help. or nod in a timely manner. refers students who do not
diagnosis and makes appropriate need it or does not take
and timely referrals responsibility for meeting
student needs.
i. Analyzes and fracks over time i. Analyzes formative and summative | i. Reconds students’ grades or i. Records students’
formative and summative assessment data, draws conclusions, | progress and notices some general | grades or progress and
assessment data, draws shares them with others and takes pattems for future reference. moves on with the
conclusions, shares them with others | appropriate action. ' cumiculum.
and takes appropriate action.
j. Constantly reflects on the j- Reflects on the effectiveness of j- At the end of a teaching unit or j- When a teaching unit or
effectiveness of teaching and works lessons and units and constantly semester, thinks about what might | lesson doesn’t go well,
continually to improve. works to improve them. have been done better. dismisses the experience
without reflection.
k. Consistently provides high quality | k. Provides feedback on all k. Does not always provide 'k. Frequently does not
feedback on all assignments and assignments and assessments in a Teedback on assignments and provide feedback on
assessments in a timely mannerand | timely manner and usually ensures assessments in a timely manner assignments and
ensures students use the feedback that students use the feedback andfor sometimes ensures that assessments in a timely
effectively in their ongoing leaming. effectively in their ongoing leaming. students use the feedback manner,
effectively in their ongoing leaming.
. Consistently and effectively uses l. Regularly uses technology to . Sporadically uses technology to | | Rarely or never uses
technology to monitor, assess, and monitor, assess, and follow-up on monitor, assess, and follow-up on | technology to monitor,

assess, and follow-up on
student leaming.
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The teacher:

E. Family and Community Outreach

Exceeding the Standard

Meeting the Standard

Progressing
Toward the Standard

Does Not Meet Standard

a. Communicates and demonstrates
great sensitivity and respect for

a. Communicates respectfully with
parents and is sensitive to different

a. Attermpts to be sensitive to the
cutiure, values, and beliefs of

a. Is often insensitive to
the culture, values, and

family and community culture, families' culfure, values, and beliefs. students’ families. beliefs of students’
values, and beliefs. familigs.

b. Communicates to parents an in- b. Communicates fo parents a b. Informs parents that he or she b. Does not communicate
depth knowledge of their child anda | genuine interest and belief in their cares about their child and wants to parents knowledge of
strong belief he/she will reach child’s ability to reach standards. the best for them. their child or the child's

standards.

ability to reach standards.

¢. Provides parents clear, accessible
learming/behavior expectations,
curmicwurm updates and exemplars
of proficient work through a variety
of means {i.e. newsletter, Edline)

¢. Provides parents clear, succinct
expectations for student leaming,
curriculum updates and behavior for
the year.

¢. Provides parents only with a list
of classroom rules and the syllabus
for the year.

¢. Does not provide any
leamning and behavior
expectations to parents.

d. Ensures that parents receive

d. Promptly informs parents of

d. Lets parents know about

d. Seldom informs parents

positive news about their children behavior and leaming problems, and problems their children are having of concems or positive
first, followed by any problems also updates parents on good hews. but rarely mentions positive news. | news about their children.
and/or concems.
e. Frequently involves parents in . Updates parents on cumiculum and | e. Sends home occasional ©. Rarely if ever
supporting and enriching the suggests ways to support leaming at | information about the curricuium communicates with
cumiculurm. home. andfor suggestions on how parenis | parents about the
can help their chikdren with cumiculum and/or ways to
schoolwork. heip their children at

home.

1. Assigns highly-engaging

f. Assigns appropriate homework,

f, Assigns homework, expects

f. Assigns homework with

hornework, gets close to a 100% holds students accountable for parenis to get their child to low expectation for student

retumn, and provides prompt, rich tuming it in, and gives prompt complete it, and sometimes compiletion, and rarely

feedback. feedback. provides delayed feedback provides timely feedback.

g. Immediately and successfully g. Responds effectively to parent g. 15 slow to respond fo some g. Does not respond to

addresses parent concems and concerns and makes parents feel parent concems and/or exhibits an | parent concems and/or

makes parents feel welcome any welcome in the school. unwelcoming demeanor. makes parents feel

time. unwelcome in the
classroom.

h. Provides parents detailed h. Provides parents feedback on their | h, Uses minimal methods of h. Gives out report cards

feedback on their child's progress, child's progress, through electronic communication (i.e. report card and expects parents to

through eiectronic communication
{i.e. email and Edline}, conferences,
report cards, progress reports, and
informal conversations.

communication (i.e. email and
Edline), conferences, report cards,
progress reports, and informal
conversations.

conferences) with parents on how
their child can improve.,

follow up on areas that
need improvement.

1. 1s suecessful in contacting and

i. Attemgts to contact ail parents and

i. Attempts fo contact all parents,

i. Makes little or no effort

waorking with all parents, including is difigent in contacting hard-to-reach | but tends to communicate mainly to contact parents.
those who ane hard to reach, parents. with the parents who are most

accessible.
i- Uses parent and community j. Uses parent and community |- Makes an attempt to seek out j- Does not seek cut parent
volunteers in a highly productive volunteers and secures additional parent and community volunteers and community volunteers
manner and secures additional TESOUICES. and additional resources. and additional resources.

resources.
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F. Professional Responsibilities

The teacher:
Exceeding the Standard Meeting the Standard Progressing Does Not Meet Standard
toward the Standard
a. Values and demonstrates the a. Values the importance of a a. Does not value the importance a. Has poor attendance
importance of a feacher's attendance | teacher's affendance and punctuality, | of a teacher's attendance and and punctuality.
and punctuality. punctuality.

b. Keeps meticulous paperwork and
conscientiously meets all deadlines
and professional responsibilities.

b. Keeps accurate paperwork and
meets deadlines and professional
responsibiifies.

b. Sometimes makes errors in
paperwork andfor misses deadlines
and/or responsibilities.

b. Frequently makes emors
in paperwork, misses
deadlines, or fails to
submit required paperwork
or adhere to
respansibilities.

¢. Consistently demonstrates
professional demeanor and
maintains appropriate boundaries.

¢. Consistently demonstrates
professional demeanor and
maintains appropriate boundaries.

¢. Usually acts in a professional
manner and/or usually respects
boundaries.

¢. Frequently acts in an
unprofessional manner
andfor violates
boundaries.

d. Is ethical, honest, and aboﬁe—

d. Is ethical, honest, and above-

d. Sometimes uses poor judgment,

d. Routinely acts in an

board, uses good judgment, and board, uses good judgment, and is less than completety honest, unethical manner, uses
respedts confidentiality. respects confidentiality. and/or violates confidentiality. poor judgment, is
dishonest, and/or violates
. confidentiality.
e. Assumes leadership roles of e. Actively parficipales in feacher e. Minimally participates in teacher | e. Is notinvested in the
teacher teams, committees, and teams, committees and school teams, committees and school work of committees andfor
school activities. activities. activities. school activities.

1. Frequently confributes valuable
ideas and expertise that further the
school's mission.

f. Is a positive team player and
contributes ideas, expertise, and time
to the overall mission of the school.

f. Oucasionally suggests an idea
aimed at improving the school.

f. Rarely if ever contributes
ideas that might help
improve the school.

g. Informs and strategizes with the
administration arcund issues and
concems.

g. Keeps the administration informed
about concems and asks for help
when it's needed.

g. Occasionally share concems
with the administration or ask for
help.

g. fntemalizes concems or
constantly complains, and
is not open 1o hefp.

h. Actively seeks out feedback and

h. Listens thoughtfully to other

h. Is somewhat defensive but does

h. Is very defensive about

suggestions and uses them fo viewpoints and responds listen to feedback and suggestions. | criticism and resistant to

improve performance, constructively to suggestions and changing classroom
criicism. practice.

i. Collaborates regtdarly with i. Collaborates with colleagues to i. Meets occasionally with i. Meets infrequently with

colleagues to plan units, share ideas, | plan units, share teaching ideas, and | colleagues to share ideas about colfeagues, and

and analyze interim assessments. look at student work. teaching and students. conversations lack

educational substance.

j. Embraces and shares effective
practices with fellow professionals,
workshops, reading, study groups,
the Web, efc.

j Seeks effective teaching ideas from
supervisors, collsagues, workshops,
reading, the Intemnet, efc.

j. Keeps an eye out for new ideas

for improving teaching and

learming.

j- I8 not open to ideas for
improving teaching and
leaming,

k. Takes a significant leagership role
in professional development.

k. Seeks out opportunities for
professional development,

k. Participates in professional
development activities with limited

k. Engages in minimal
professional development

implements appropriately in a impact on classroom practice, activities when convenient
classroom and shares with or required with no impact
colleagues, on classroom practice.
t. Has supportive and cooperative I. Has supportive and cooperative | Maintains cordial relationships |. Has relationships with
relationships with colleagues and relationships with colleagues and with colleagues to fulfili the duties colleagues that are
seeks out leadership opportunities to | consistently contributes to a positive | that the school or district requires. negative or self-serving.
positively contribute to the vision and | school culture.

direction of the school.




