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Minimum Statistic .1100  

Maximum Statistic .8900  

Mean Statistic .565381  

Std. 

Error 
.0102507  

Std. 

Deviation 

Statistic 
.1485467  

Variance Statistic .022  

Skewness Statistic -.087  

Std. 

Error 
.168  

Kurtosis Statistic -.424  

Std. 

Error 
.334  

 
 

 
Figure 4. Histogram of 2013 MCAS grade 4 mathematics passing percentages. 
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Correlational Analysis 

 To determine the strength, direction, and significance between each of the 15 independent 

variables and the number of students receiving Proficient or Advanced Proficient scores on the 

2013 MCAS Grade 4 mathematics assessment, Pearson correlation coefficients were determined 

using SPSS.  The correlation analysis facilitated an examination of the independent variables that 

were strongly correlated in order to anticipate multicollinearity prior to creating regression 

models.  The variables with the highest variance inflation factor (VIF) were identified to reduce 

collinearity between variables prior to creating the regression models.  After reviewing the 

correlational coefficients, all independent variables were loaded into a simultaneous multiple 

regression model.   

The initial coefficients table and the correlation matrix were used to begin the process of 

identifying possible issues of multicollinearity and eliminating independent variables from the 

analysis.  The correlation analysis indicated that the three variables with the best fit were from 

the mesosystem, macrosystem, and exosystem elements in the ecological systems theory.  Table 

22 is the correlation matrix of the three remaining varibles.  The three variables that accounted 

for the most variance in the number of students scoring Proficient or Advanced Proficient on the 

2013 MCAS Grade 4 language arts assessment were the percentage of individuals earning a 

bachelor’s degree or higher, the percentage of households in a municipality/school district that 

earned $200,000 or more, and the percentage of students eligible for free and reduced-price 

lunch.  The three remaining variables are described below: 

1. The independent variable described as the percentage of people earning a bachelor’s 

degree or higher (% BA+BA+) is a mesosystem variable that had a correlation of 

.685.  This is a moderate positive correlation, which means that as the percentage of 
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households that have earned a bachelor’s degree or higher increases in a school 

district, the percentage of students scoring Proficient or Advanced Proficient on the 

2013 MCAS Grade 4 mathematics assessment increases. 

2. The independent variable described as the total percentage of households earning 

$200,000 or more in a municipality/district (lone-parent households (% House 

Ov200k) is a macrosystem variable that had a correlation of .675.  This is a moderate 

positive correlation, which means that as the total percentage of households earning 

$200,000 or more increase in a municipality/school district, the percentage of 

students scoring Proficient or Advanced Proficient on the 2013 MCAS Grade 4 

mathematics assessment increases. 

3. The independent variable described as the percentage of people eligible for free and 

reduced-price lunch (% FRLE) is an exosystem variable that had a correlation of -

.665.  This is a moderate negative correlation, which means that as the percentage of 

students who are eligible for free and reduced-price lunch in a district increases, the 

percentage of students scoring Proficient or Advanced Proficient on the 2013 MCAS 

Grade 4 language arts assessment decreases. 

Table 22  

2013 MCAS Grade 4 Three Independent Variable Correlation Table 

Correlations 

 % P+AP Math % BA+BA+ 

% House 

Ov200k % FRLE 

% P+AP Math Pearson Correlation 1 .685** .675** -.665** 

Sig. (2-tailed)  .000 .000 .000 

N 210 210 210 210 

% BA+BA+ Pearson Correlation .685** 1 .838** -.650** 
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Sig. (2-tailed) .000  .000 .000 

N 210 210 210 210 

% House Ov200k Pearson Correlation .675** .838** 1 -.614** 

Sig. (2-tailed) .000 .000  .000 

N 210 210 210 210 

% FRLE Pearson Correlation -.665** -.650** -.614** 1 

Sig. (2-tailed) .000 .000 .000  

N 210 210 210 210 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

Simultaneous Multiple Regression Analysis 

After reviewing the correlational coefficients, all independent variables were loaded into 

a simultaneous multiple regression model.  Tables 23 and 24 provide the Model Summary and 

ANOVA information for the initial regression analysis.  This initial regression had statistical 

influence at the p < .05 (p = .000) with an R Square value of .610 and a standard error of the 

estimate of 9.63184.  This regression model accounted for 61.0% of the variance observed in 

2013 MCAS Grade 4 language arts scores.  The ANOVA results indicate a strong statistical 

relationship (F(15,194) = 20.207, p = .000 < .05). 

Table 23  

2013 MCAS Grade 4 Mathematics Model Summary 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .781a .610 .580 9.63184 

a. Predictors: (Constant), % Total LP, Exp Per Student, % Fam 

Ov200k, % Some College, % Fam Pov, % Male LP, % No HS, % 

House Ov200k, % LWI, % HS, % FRLE, % Fam U35k, % House U35k, 

% Female LP, % BA+BA+ 
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Table 24  

2013 MCAS Grade 4 Mathematics ANOVA Analysis  

ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 2.812 15 .187 20.207 .000b 

Residual 1.800 194 .009   

Total 4.612 209    

a. Dependent Variable: % P+AP Math 

b. Predictors: (Constant), % Total LP, Exp Per Student, % Fam Ov200k, % Some College, % Fam 

Pov, % Male LP, % No HS, % House Ov200k, % LWI, % HS, % FRLE, % Fam U35k, % House 

U35k, % Femal LP, % BA+BA+ 

 

Mathematics Hierarchical Regression Model 

Table 25 suggested that the only statistically influential variable at the p < .05 level in the 

regression was % Fam Pov.  The table also revealed that the variance inflation factor (VIF) 

indicated high collinearity statistics.  A series of layered statistical analyses were conducted that 

included running additional simultaneous regression models with variables eliminated based on 

indications of statistical influence and multicollinearity.  Models were created combining 

independent variables that had strong correlations with the number of students scoring Proficient 

and Advanced Proficient, at the district level, on the 2013 MCAS Grade 4 mathematics 

assessment.  The independent variables indicating high correlations were examined to assess 

which variable had greater influence on the percentage of Proficient and Advanced Proficient 

mathematics test scores on the 2013 MCAS Grade 4 assessment.  The independent variables with 

greatest influence on these scores were selected.  This analysis processes was repeated until the 

regression model included only variables that had statistical influence at the p < .05 and the 

largest R-squared. 
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Table 25  

2013 MCAS Grade 4 Mathematics Initial Regression Model 

Coefficientsa 

Model 

Unstandardized Coefficients 

Standardized 

Coefficients 

t Sig. 

Collinearity Statistics 

B Std. Error Beta Tolerance VIF 

1 (Constant) 2.054 1.428  1.438 .152   

Exp Per Student 5.359E-7 .000 .009 .155 .877 .622 1.607 

% No HS -1.329 1.392 -.528 -.955 .341 .007 152.209 

% HS -1.681 1.443 -.986 -1.164 .246 .003 356.270 

% Some College -1.219 1.413 -.488 -.863 .389 .006 159.378 

% BA+BA+ -1.303 1.412 -1.524 -.922 .357 .001 1357.548 

% FRLE -.142 .078 -.208 -1.827 .069 .155 6.457 

% Fam Pov -.733 .231 -.267 -3.174 .002 .285 3.505 

% Fam U35k .312 .253 .186 1.232 .220 .088 11.311 

% Fam Ov200k .018 .016 .055 1.122 .263 .829 1.206 

% LWI -.091 .181 -.066 -.505 .614 .118 8.454 

% House U35k -.040 .257 -.025 -.155 .877 .076 13.156 

% House Ov200k .466 .151 .311 3.078 .002 .197 5.089 

% Male LP 1.078 1.524 .119 .707 .480 .071 14.071 

% Femal LP 1.424 1.370 .399 1.039 .300 .014 73.384 

% Total LP -1.814 1.409 -.630 -1.288 .199 .008 119.016 

a. Dependent Variable: % P+AP Math 

 

The percentage of individuals in a community with a bachelor’s degree or higher (% 

BA+BA+) had the highest correlation with the mathematics test scores.  However, as indicated 

in Tables 26, 27, and 28, when the hierarchical regression models were run, the two independent 

variables with the greatest influence on 2013 MCAS Grade 4 mathematics test scores were from 

the exosystem and macrosystem elements in the Ecological Systems Theory that is the 

theoretical framework guiding this study.  The exosystem variable was the percentage of students 

in a school district eligible for free and reduced-price lunch (% FRLE), and the macrosystem 
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variable was percentage of households with incomes over $200,000 (% House Ov200k). These 

two variables had an R squared of .556 versus the R squared of .504 for % BA+BA+ and % 

House Ov200k and .553 for the combination of % BA+BA+ and % FRLE.  The model has 

statistical influence at the p < .05 level since p = .000.  Table 27 indicates that 55.6% of the 

variance in the percentage of students scoring Proficient or Advanced Proficient, at the school 

district level, on the mathematics section of the 2013 MCAS Grade 4 assessment can be 

explained by the model that includes these variables.   

Table 26  

2013 MCAS Grade 4 Mathematics Hierarchical Regression Analysis % BA+BA+ and % House 

Ov200k Model Summary 

 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .685a .470 .467 10.84247 

2 .710b .504 .499 10.51307 

a. Predictors: (Constant), % BA+BA+ 

b. Predictors: (Constant), % BA+BA+, % House Ov200k 

 

Table 27  

2013 MCAS Grade 4 Mathematics Hierarchical Regression Analysis % BA+BA+ and % FRLE 

Model Summary 

 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .685a .470 .467 10.84247 

2 .744b .553 .549 9.97951 

a. Predictors: (Constant), % BA+BA+ 

b. Predictors: (Constant), % BA+BA+, % FRLE 
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Table 28  

2013 MCAS Grade 4 Mathematics Hierarchical Regression Analysis % House Ov 200k and % 

FRLE Model Summary 

 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .675a .456 .453 10.98220 

2 .746b .556 .552 9.94169 

a. Predictors: (Constant), % House Ov200k 

b. Predictors: (Constant), % House Ov200k, % FRLE 

 

The coefficients table (Table 29) demonstrates how the two predictor variables influence 

the dependent variable.  In Model 2, the first predictor, the percentage of households with 

income over $200,000, reported a beta of .642.  The beta had statistical influence at the .005 

level (p = .000), and the reported VIF was 1.605.  The positive beta indicated that as the 

percentage of households earning $200,000 or more within a municipality increases, the 

percentage of students scoring Proficient or Advanced Proficient, at the district level, on the 

2013 MCAS Grade 4 mathematics assessment increases.  The second predictor, the percentage 

of students eligible for free and reduced-price lunch, reported a beta of -.273.  The beta had 

statistical influence at the .005 level (p = .000), and the reported VIF was 1.605.  The negative 

beta indicates that as the percentage of students eligible for free and reduced-price lunch 

increases, the percentage of students scoring Proficient or Advanced Proficient, at the district 

level, on the 2013 MCAS Grade 4 mathematics assessment decreases. Since both of the reported 

VIFs were less than 4.000, there is very little threat of multicollinearity in this model (Kutner, 

Nachtsheim, & Neter, 2004; Rovai, Baker, & Ponton, 2014).   
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Table 29  

2013 MCAS Grade 4 Mathematics Two Independent Variable Coefficients Table 

 

Coefficientsa 

Model 

Unstandardized Coefficients 

Standardized 

Coefficients 

t Sig. 

Collinearity Statistics 

B Std. Error Beta Tolerance VIF 

1 (Constant) .456 .011  40.741 .000   

% House Ov200k 1.010 .076 .675 13.205 .000 1.000 1.000 

2 (Constant) .568 .019  29.624 .000   

% House Ov200k .642 .088 .429 7.313 .000 .623 1.605 

% FRLE -.273 .040 -.401 -6.842 .000 .623 1.605 

a. Dependent Variable: % P+AP Math 

 

Predictive Power for Dependent Variable: 2013 MCAS Grade 4 Mathematics Assessment 

 

 The predictive percentage of students scoring Proficient or Advanced Proficient, at the 

district level, was based on the standard regression algorithm below (Maylone, 2002; Fox, 2015; 

McCahill, 2015; Wolfe, 2016): 

Ai (Xi) + Aii (Xii) + Aiii (Xiii)… + Constant = Y 

Ai = Individual school district predictor value 

Xii = Unstandardized beta for predictor 

Y = Predicted percentage of students scoring Proficient or above 

 The standard error of the estimate was used to assess the accuracy of each prediction.  

The predicted percentage was subtracted from the actual reported percentage of students scoring 

Proficient and Advanced Proficient, at the district level, on the language arts section of the 2013 

MCAS Grade 4 assessment.  If the prediction was within the margin of error for the model, it 

was deemed accurate.  The standard error of the estimate for the percentage of households 

earning $200,000 or more and the percentage of free and reduced-price lunch eligibility in a 
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school and the percentage of people in the community with at least a bachelor’s degree was 

9.942.  A final calculation utilizing this standard error of the estimate was made to determine the 

percentage of school districts that were predicted accurately. 

Example: 2013 MCAS Grade 4 Mathematics Assessment, Pembroke, Massachusetts 

The demographic values for the two best predictors for Pembroke were as follows: 

Ai = % of households earning $200k or more (% House Ov 200k) = 8.4%  

Aii = % of students that are eligible for free and reduced-price lunch (% FRLE) = 16.67%  

When these values are entered into the predictive algorithm, the formula is as follows: 

8.4(0.642) + 16.67(-0.273) + 56.8 = 57.64 

 The result, 57.64, represents the percentage of students in the Pembroke school district 

that is predicted to score Proficient or Advanced Proficient on the 2013 MCAS state-mandated 

Grade 4 language arts assessment. The actual percentage of Grade 4 students in the district who 

scored Proficient or Advanced Proficient on the test was 58%.  The standard error of the estimate 

for the model was 9.94167.  The difference between the actual percentage and the predicted 

percentage was 58.0-57.64 = .36 percentage points.  The difference of .36 was within the 9.9417 

margin of error for the model and was considered accurate. 

The Model’s Ability to Predict the Dependent Variable 

This model was able to accurately predict the percentage of students scoring Proficient or 

Advanced Proficient on the 2013 MCAS Grade 4 mathematics assessment within the standard 

error of the estimate for 155 out of 210 districts in the sample.  Utilizing a standard error of the 

estimate of 9.9417 and a constant of 56.8%, this analysis indicated that these Proficient and 

Advanced Proficient test scores were accurately predicted in 73.8% of the total districts in the 

analysis.  
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Mathematics Hierarchical Regression Model for the Living Wage Index 

This research extends prior studies on the topic because, in addition to familiar measures 

such as free and reduced-price lunch percentages, lone-parent household, and parental education 

levels, the study examined the statistical influence of the living wage index (LWI) on the 2013 

MCAS Grade 4 mathematics test scores.  This variable used U.S. Census data to calculate the 

percentage of households in a municipality that earned a living wage income as determined by 

the Massachusetts Institute of Technology (MIT) living wage calculator (Nadeau, 2015).  The 

research examined the predictive power of the LWI on 2013 MCAS mathematics assessment 

scores.   

Figure 5 is a scatterplot diagram showing the relationship between the percentage of 

students scoring Proficient or Advanced Proficient on 2013 MCAS Grade 4 mathematics test and 

the percentage of households who earn enough to pay their bills (LWI) in the municipality in 

which the school district is located.  The scatterplot indicates that the pattern of data runs from 

the lower left of the graph to the upper right.  This suggests that the relationship between these 

two variables has a positive direction.  Figure 5 shows that as the LWI percentage increases, 

students generally score higher on the MCAS mathematics test.  The scatter plot also suggests 

that there is a fairly strong linear relationship between the variables because the data points form 

a generally consistent straight form with just a few extreme outliers.  This is an important finding 

because it suggests that the economic well-being of a municipality, as determined by the LWI, 

has a linear relationship with the standardized mathematics test performance of students in the 

local public schools.  This analysis suggests that there is potentially a relationship between 

reducing poverty in a municipality and increasing mathematics standardized test scores in the 

local public schools.   
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Figure 5. Scatter diagram of 2013 MCAS grade 4 mathematics passing percentages and the LWI 

percentage. 

Table 30 provides a summary of the results of the hierarchical regression analysis on 

LWI for the 2013 MCAS Grade 4 mathematics assessment.  The R square value for this model 

was .373 with a standard error of the estimate of 11.792.  The model indicates that 37.3% of the 

variance in the number of students scoring Proficient or Advanced Proficient, at the district level, 

on the mathematics section of the 2013 MCAS grade for assessment can be explained by the 

living wage index. 
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Table 30  

2013 MCAS Grade 4 Mathematics Hierarchical Regression Analysis LWI Variable  

Model Summary 

 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .611a .373 .370 11.79240 

a. Predictors: (Constant), % LWI 

 

Table 30 lists the ANOVA analysis for the LWI variable.  The ANOVA results indicate a 

strong statistical relationship (F(1,208) = 123.641, p = .000 < .05).   

Table 31  

2013 MCAS Grade 4 Mathematics LWI ANOVA Results 

 

ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 1.719 1 1.719 123.641 .000b 

Residual 2.892 208 .014   

Total 4.612 209    

a. Dependent Variable: % P+AP Math 

b. Predictors: (Constant), % LWI 

 

 The data in Table 32, the coefficients table, demonstrate how the LWI influences the 

dependent variable.  In this model, the predictor variable, the percentage of households earning a 

living wage, lists a beta of .847.  The beta, p = .000, had statistical influence at the p < .05 level.  
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Table 32  

2013 MCAS Grade 4 Mathematics LWI Coefficients Table 

 

Coefficientsa 

Model 

Unstandardized Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) -.027 .054  -.492 .623 

% LWI .847 .076 .611 11.119 .000 

a. Dependent Variable: % P+AP Math 

 

The LWI Model’s Ability to Predict the Math Dependent Variable 

This model indicates that the LWI was able to accurately predict the percentage of 

students scoring Proficient or Advanced Proficient on the 2013 MCAS Grade 4 mathematics 

assessment within the standard error of the estimate for 155 out of 210 districts in the sample.  

Utilizing a standard error of the estimate of 11.792 and a constant of -0.027, this analysis 

indicated that these Proficient and Advanced Proficient test scores were accurately predicted by 

the LWI in 73.8% of the total districts in the analysis.  The high predictive ability of the LWI 

independent variable in this analysis convinced me, once again, to complete a special review of 

the municipalities/school districts that had predictive results within the standard error and 

develop a spreadsheet listing each of the 55 municipalities/school districts where the prediction 

was outside of the standard error to ensure that the finding was accurate.  The purpose of this 

review was to verify that the original findings were accurate.  This additional review confirmed 

the predictive percentage finding.   

                                               Research Questions 

This study attempted, through multiple regression analysis, to determine the predictive 

influence on 2013 MCAS Grade 4 language arts and mathematics assessment scores of variables 
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representing the five environmental systems described in the Bronfenbrenner’s ecological 

systems theory (Bronfenbrenner, 1979).  The data for these variables was found in the U.S. 

Census, the Massachusetts Department of Elementary and Secondary Education (MDESE) 

website, and the MIT living wage index website.  This research was guided by the following four 

research questions: 

1. Which minimum combination of socioeconomic, parental, and district variables 

establishes the greatest reliable predictive power for a school district’s 2013 MCAS 

Grade 4 language arts test? 

2. Which minimum combination of socioeconomic, parental, and district variables 

establishes the greatest reliable predictive power for a school district’s 2013 MCAS 

Grade 4 mathematics test? 

3. How accurately can the living wage index predict a school district’s percentage of 

students scoring Proficient or above on the 2013 MCAS Grade 4 language arts test? 

4. How accurately can the living wage index predict a school district’s percentage of 

students scoring Proficient or above on the 2013 MCAS Grade 4 mathematics test? 

The null hypotheses do not apply to this study for the following four reasons: 

1. This study does not involve experimental or quasi-experimental research. 

2. The study does not aim to test a theory. 

3. The principle that social capital predicts learning outcomes is very well established. 

4. The objective of this research was to determine the magnitude of the predictive 

influence of social capital on standardized test scores.  
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Research Question 1: Which minimum combination of socioeconomic, parental, and 

district variables establishes the greatest reliable predictive power for a school district’s 2013 

MCAS Grade 4 language arts test? 

The results from this study suggest that two variables, the percentage of students eligible for 

free and reduced-price lunch and the percentage of people in the municipality who had a 

bachelor’s degree or higher, were able to predict, within the standard error of the estimate of the 

model, 74.28% of the 2013 MCAS Grade 4 language arts test scores.   

Research Question 2: Which minimum combination of socioeconomic, parental, and 

district variables establishes the greatest reliable predictive power for a school district’s 2013 

MCAS Grade 4 mathematics test? 

The results from this study suggest that two variables, the percentage of households with 

incomes of $200,000 or more and the percentage of students eligible for free and reduced-price 

lunch, were able to predict, within the standard error of the estimate of the model, 73.8% of the 

2013 MCAS Grade 4 mathematics test scores.   

Research Question 3: How accurately can the living wage index (LWI) predict a school 

district’s percentage of students scoring Proficient or above on the 2013 MCAS Grade 4 

language arts test? 

The results from this study suggest that the living wage index, was able to predict, within the 

standard error of the estimate of the model, 71.9% of the 2013 MCAS Grade 4 mathematics test 

scores.   

Research Question 4: How accurately can the living wage index (LWI) predict a school 

district’s percentage of students scoring Proficient or above on the 2013 MCAS Grade 4 

mathematics test? 
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The results from this study suggest that the living wage index was able to predict, within 

the standard error of the estimate of the model, 73.8% of the 2013 MCAS Grade 4 mathematics 

test scores. 

Chapter Summary 

My purpose for this study was to explain the predictive validity of socioeconomic, 

parental, and district factors on MCAS Grade 4 language arts and mathematics test scores.  The 

analysis of the data indicated that the mean percentage of students scoring Proficient or 

Advanced Proficient, at the district level, on the 2013 MCAS Grade 4 language arts test was 

58.68.  The standard deviation for students scoring Proficient or Advanced Proficient, at the 

district level, on this section of the assessment was 14.989.  The mean percentage of students 

scoring Proficient or Advanced Proficient, at the district level, on the 2013 MCAS Grade 4 

mathematics test was 56.54.  The standard deviation for students scoring Proficient or Advanced 

Proficient, at the district level, on this section of the assessment was 14.855. 

Table 33  

Mean and Standard Deviations of Students in the Sample Scoring Proficient and Advanced 

Proficient at the District Level  

 

Statistic 2013 Grade 4 Language Arts 2013 Grade 4 Mathematics 

Mean 58.68 56.54 

Standard Deviation 14.989 14.855 

N 210 210 

 

The model of best fit for the 2013 MCAS Grade 4 language arts assessment consisted of 

two variables from the mesosystem and exosystem elements of the ecological systems theory 

that is the theoretical framework guiding this study.  The percentage of students eligible for free 

and reduced-price lunch, at the district level, and the percentage of individuals earning a 
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bachelor’s degree or higher at the municipality level were the two independent variables that 

combined to account for the most variance in the number of students scoring Proficient or 

Advanced Proficient, at the district level, on the 2013 MCAS Grade 4 language arts assessment.  

The R-squared value for these two variables was .606.  Therefore, these two variables accounted 

for 60.6% of the variance. 

This study also examined the extent to which the living wage index (LWI) predicted the 

2013 MCAS Grade 4 language arts assessment at the district level.  This variable, from the 

macrosystem element of the ecological systems theory, had an R squared value of .384, which 

suggests that it accounted for 38.4% of the variance in the number of students scoring Proficient 

or Advanced Proficient, at the district level, on the 2013 MCAS Grade 4 language arts 

assessment. 

The model of best fit for the 2013 MCAS Grade 4 mathematics assessment consisted of 

two variables from the macrosystem and exosystem elements of the ecological systems theory.  

The percentage of households earning $200,000 or more and the percentage of students eligible 

for free and reduced-price lunch, at the district level, were the two independent variables that 

combined to account for the most variance in the number of students scoring Proficient or 

Advanced Proficient, at the district level, on the 2013 MCAS Grade 4 mathematics assessment.  

The R squared value for these two variables was 55.6.  Therefore, these two variables accounted 

for 55.6% of the variance. 

This study also examined the extent to which the living wage index (LWI) predicted the 

2013 MCAS Grade 4 mathematics assessment at the district level.  This variable had an R 

squared value of .373, which suggests that it accounted for 37.3% of the variance in the number 
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of students scoring Proficient or Advanced Proficient, at the district level, on the 2013 MCAS 

Grade 4 language arts assessment. 

Table 34  

R-Squared Values for Each Model and the Standard Error of the Estimate 

 

Statistical 

Information 

Grade 4 ELA 
(%FRLE and 

%BA+BA+) 

Grade 4 Math (% 
(House Ov200k  

and %FRLE) 

Grade 4 ELA 
(LWI) 

Grade 4 Math 
(LWI) 

R-squared .606 .556 .384 .373 

Standard Error 9.448 9.942 11.795 11.792 

Variance 

Accounted For 

 

60.6% 

 

55.6% 

 

38.4% 

 

37.3% 

 

This study used the unstandardized betas and constants from the hierarchical regression 

models of best fit as part of the predictive algorithms for the 2013 MCAS language arts and 

mathematics models.  All of the VIFs were under 1.75; therefore, multicollinearity was unlikely 

in these models (Kutner, Nachtsheim, & Neter, 2004; Rovai, Baker, & Ponton, 2014). 

Table 35  

Unstandardized Betas, Constants, and, VIFs for Each Predictive Model  

 

Test Predictor Variable Unstandardized 

Beta 

Constant VIF 

2013 ELA Test % of students eligible for free and reduced lunch -.320 .525 1.731 

2013 ELA Test % of people with bachelor’s degrees or higher .337 .525 1.731 

2013 Math Test % of households with income over $200k .642 .568 1.605 

2013 Math Test % of students eligible for free and reduced lunch -.273 .568 1.605 

2013 ELA Test % of households earning a living wage (LWI) .867 -.019 1.00 

2013 Math Test % of households earning a living wage (LWI) -.027 .847 1.00 

 

 This study accurately predicted, within the standard error of the estimate, the percentage 

of students scoring Proficient or Advanced Proficient, at the district level, on the 2013 MCAS 

Grade 4 language arts assessment for 74.28% of the school districts in the sample based on the 
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percentage of students eligible for free and reduced-price lunch in a district and the percentage of 

individuals with a bachelor’s degree or higher in a municipality.  It also accurately predicted, 

within the standard error of the estimate, the percentage of students scoring Proficient or 

Advanced Proficient, at the district level, on the 2013 MCAS Grade 4 mathematics assessment 

for 73.8% of school districts in the sample based on the percentage of households earning 

$200,000 or more in a municipality and the percentage of students eligible for free and reduced-

price lunch in a district. 

 This analysis also accurately predicted, within the standard error of the estimate, the 

percentage of students scoring Proficient or Advanced Proficient, at the district level, on the 

2013 MCAS Grade 4 language arts assessment for 71.9% of school districts in the sample based 

on the percentage of households in the municipality earning enough money to pay their bills 

(LWI).  The study also accurately predicted, within the standard error of the estimate, the 

percentage of students scoring Proficient or Advanced Proficient, at the district level, on the 

2013 MCAS Grade 4 mathematics assessment for 73.8% of school districts in the sample based 

on the percentage of households in the municipality earning enough money to pay their bills 

(LWI). 

Table 36  

Percentage of School Districts Whose Results Were Predicted within the Standard Error of the 

Estimate of the Model 

 

 

 

MCAS Test 

 

 

Predictor Variables 

% of 

Districts 

Predicted 

Accurately 

2013 ELA Test % of students on free and reduced lunch and  

% of people with bachelor’s degrees or higher 

 

74.28% 

2013 Math Test % of households with income over $200k and  

% of students on free and reduced lunch 

 

73.8% 
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2013 ELA Test % of households earning a living wage (LWI) 71.9% 

2013 Math Test % of households earning a living wage (LWI) 73.8% 

 

This study suggests that the answer to Research Question 1 is that the percentage of 

students eligible for free and reduced-price lunch in a district and the percentage of people in a 

municipality who earned a bachelor’s degree or higher represents the minimum combination of 

variables establishing reliable predictive power for a school district’s 2013 MCAS Grade 4 

language arts test.  These independent variables reliably predicted 74.28% of the test scores.   

In addition, the analysis of data suggests that the answer to Research Question 2 is that the 

percentage of households in a municipality earning $200,000 or more and the percentage of 

students eligible for free and reduced-price lunch in a district represent the minimum 

combination of variables establishing reliable predictive power for a school district’s 2013 

MCAS Grade 4 mathematics test.  These independent variables reliably predicted 73.8% of the 

test scores. 

The study suggests that the answer to Research Question 3 is that the living wage index, 

the percentage of households that earn sufficient income to pay their bills, can accurately predict 

71.9% of the 2013 MCAS Grade 4 language arts test scores.  It also suggests that the answer to 

research question 4 is that the living wage index can accurately predict 73.8% of the 2013 

MCAS Grade 4 mathematics test scores. 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

My purpose for this study was to explain the predictive validity of socioeconomic, 

parental, and district factors on MCAS Grade 4 language arts and mathematics test scores.  This 

study, informed by Bronfenbrenner’s (1979) ecological systems theory, sought to add to the 

existing body of research demonstrating the predictive validity of classroom expenditures and 

out-of-school variables on student academic achievement at the school district level.  

Hierarchical regression was used to analyze the variables in this study.  If socioeconomic, 

parental, and district factors account for a significant variance in school district level 

standardized assessment results and combine to accurately predict district level test results, then 

the use of standardized test scores as a primary means to assess district, school, and educator 

effectiveness is questionable. 

  Research Questions 

The following four overarching research questions guided this study: 

Research Question 1: Which minimum combination of socioeconomic, parental, and 

district variables establishes the greatest reliable predictive power for a school district’s 2013 

MCAS Grade 4 language arts test? 

Research Question 2: Which minimum combination of socioeconomic, parental, and 

district variables establishes the greatest reliable predictive power for a school district’s 2013 

MCAS Grade 4 mathematics test? 

Research Question 3: How accurately can the living wage index (LWI) predict a school 

district’s percentage of students scoring Proficient or above on the 2013 MCAS Grade 4 

language arts test? 
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Research Question 4: How accurately can the living wage index (LWI) predict a school 

district’s percentage of students scoring Proficient or above on the 2013 MCAS Grade 4 

mathematics test? 

The results of this study support the existing literature suggesting that demographic 

variables influence the percentages of students scoring Proficient or Advanced Proficient on 

standardized assessments.  Research by Maylone (2002), Turnamian and Tienken (2013), Sackey 

(2014), and McCahill (2015) suggest that demographic and other out-of-school variables can 

accurately predict the percentages of students scoring Proficient or Advanced Proficient on state 

standardized assessments.   

This research is the first to examine the influence of school district expenditures per 

student, family income levels, free and reduced-price lunch eligibility, household income levels, 

lone-parent household percentage, parental education levels, and the percentage of households 

that can pay their bills on student performance on the MCAS test.  It adds to the extant literature 

by examining the statistical significance of socioeconomic, family, and district variables found in 

the literature review that fall into one or more of Bronfenbrenner’s five ecological systems.   

This study demonstrated that the 15 independent variables in this analysis accounted for 

64.5% of the variance in the 2013 MCAS Grade 4 language arts scores and 61.0% of the 2013 

MCAS Grade 4 mathematics scores.  The independent variables, the percentage of students in a 

school district who were eligible for free and reduced-price lunch and the percentage of 

individuals in a municipality who earned a bachelor’s degree or higher, accounted for 60.6% of 

the variance in the 2013 MCAS Grade 4 language arts scores.  The independent variable, living 

wage index, accounted for 38.4% of the variance in the 2013 MCAS Grade 4 language arts 

scores.   
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The independent variables, the percentage of households in a municipality that earned 

$200,000 or more and the percentage of students in a school district who were eligible for free 

and reduced-price lunch, accounted for 55.6% of the variance in the 2013 MCAS Grade 4 

mathematics scores.  The independent variable, the living wage index, accounted for 37.3% of 

the variance in the 2013 MCAS Grade 4 mathematics scores. 

The extent of the predictive power of certain variables in this analysis was particularly 

surprising.  The independent variables, the percentage of students in a school district who were 

eligible for free and reduced-price lunch and the percentage of individuals in a municipality who 

earned a bachelor’s degree, predicted the 2013 MCAS Grade 4 language arts scores within the 

standard error of the estimate in 156 out of 210 districts (74.28%).  The independent variable, 

living wage index, a variable that has never been studied before, predicted the 2013 MCAS 

Grade 4 language arts scores within the standard error of the estimate in 151 out of 210 districts 

(71.90%).   

The independent variables, the percentage of households in a municipality that earned 

$200,000 or more and the percentage of students in a school district who were eligible for free 

and reduced-price lunch, predicted the 2013 MCAS Grade 4 mathematics scores within the 

standard error of the estimate in 155 out of 210 districts (73.8%).  The independent variable, 

living wage index, predicted the 2013 MCAS Grade 4 mathematics scores within the standard 

error of the estimate in 155 out of 210 districts (73.8%). 

The theoretical framework guiding this study, the ecological systems theory developed by 

Bronfenbrenner, suggests that a child’s development and school performance is a product of a 

combination of influences that include economic, cultural, social, environmental, and political 

factors (Bronfenbrenner, 1979).  This study confirms that independent out-of-school variables 
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from the mesosystem, exosystem, macrosystem, and chronosystem elements of his theory were 

able to predict the percentage of students scoring Proficient or Advanced Proficient on the 2013 

Grade 4 MCAS language arts and mathematics test in more than 70% of the districts studied.   

While previous studies have suggested that out-of-school variables can be used to predict 

standardized test results, this study is unique because it includes a statistical analysis of a new 

measure of household economic well-being called the living wage index (LWI).  This measure, 

which is based on the MIT living wage calculator, includes regionally calculated costs for 

housing, child care, transportation, food, medical expenses, and other miscellaneous costs as the 

components of their measure of living wage household income (Nadeau, 2015).  The data 

relating to LWI, the percentage of households in a municipality that earn enough income to pay 

their bills, indicate that this macrosystem factor relating to the culture in which a student lives, 

has significant influence on his or her performance on a standardized assessment.  The influence 

of the LWI was surprising.  This independent variable predicted the percentage of students with 

Proficient or Advanced Proficient 2013 MCAS Grade 4 scores within the standard error of the 

estimate in 73.8% of the school districts in the study for mathematics and 71.9% of the school 

districts for language arts. 

State departments of education across the country hold many of the educators and 

students in our schools to similar output expectations as measured by results on high-stakes 

standardized statewide tests (Tienken, Tramaglini, Lynch, & Turnamian, 2013).  This policy 

appears to be based on the belief that students, regardless of their ecological circumstances, have 

an equal chance to be academically successful, at the same levels, on standardized tests.  This 

study of 2013 Grade 4 MCAS scores, as well as studies by Maylone (2002), Turnamian (2012), 

Sackey, Jr. (2014), McCahill (2015), and Wolfe (2016), indicate that ecological factors outside 
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of the classroom have significant influence on standardized test scores and in the case of the 

MCAS, contaminate the results.   

This research suggests that the living wage index, which I created based on the MIT 

living wage calculator, can predict the percentage of students scoring Proficient or Advanced 

Proficient on the 2013 MCAS Grade 4 language arts and mathematics assessments in more than 

70% of the school districts in this study.  This surprising finding suggests that the results from 

the MCAS are influenced by out-of-school factors (like the ability of households to pay their 

bills) and do not seem to capture the amount of learning growth or quality teaching occurring in 

the schools.   

A problem exists because educational leaders in Massachusetts make high-stakes 

decisions about student, teacher, school, and district performance from results of state-mandated 

tests, based on the assumption that factors outside of the classroom do not influence or predict 

standardized test scores.  Little research exists suggesting that non-school factors can predict 

state standardized test scores or that there is a relationship between municipal variables and 

student academic proficiency in the local school district.  Tragically, teachers, administrators, 

students, and schools are often inappropriately penalized because of these high-stakes 

evaluations based on standardized test scores.  The results from this study and the extant 

literature suggest that significant policy changes are needed to take into account the influence  

on student academic achievement of factors outside of the classroom. These changes should 

include refraining from exclusively using “high-stakes” state standardized tests to evaluate and 

penalize teachers, administrators, students, and schools.   
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Recommendations for Policy 

Government leaders and educational policymakers continue to develop educational 

reform policies guided by the belief that high-stakes testing driven accountability will result in a 

higher-quality public education system for all students.  Tienken (2011) suggests that a 

conditional standard error of measurement (CSEM) exists where, in certain circumstances, 

students’ actual standardized test scores can differ from their reported scores by enough standard 

error points to inaccurately classify them as passing or failing the test.  This is particularly tragic 

when the test is used as the single most important measure of whether or not a student passes the 

test or graduates from high school.  Researchers suggest that current education policies are too 

often developed by politicians, bureaucrats, and educational leaders who have little experience or 

understanding of the challenges faced by local school administrators, teachers, or students 

(Turnamian, 2012; Sackey, 2014; Fox, 2015; McCahill 2015; Tienken, 2016).  These 

policymakers seemingly overlook factors like CSEM and out-of-school variables when making 

high-stakes assessments of public education.   

Tienken and Orlich (2013) suggest that the variables influencing student learning are 

often very different at schools within a few miles of one another.  The lack of understanding of 

the unique needs of local schools convinces these bureaucrats that a “one size fits all” “top 

down” approach to assessing schools will enable them to measure the effectiveness of schools in 

the same way across all districts.  These educational leaders seem to ignore the research which 

suggests that measures of student achievement should be based on a combination of factors 

instead of just one high-stakes standardized assessment.  There needs to be a stronger 

relationship between public educational policy and research.  The ability of variables outside of 

the classroom to predict the percentage of students scoring Proficient or Advanced Proficient on 
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statewide standardized tests, as demonstrated by this and other studies, suggests that these high-

stakes assessments do not accurately measure the comparative effectiveness of classroom 

instruction or significantly improve student learning in all districts in the same way.   

The seminal research paper entitled The Cardinal Principles of Secondary Education 

(Commission on the Reorganization of Secondary Education, 1918) suggested that, since 

students develop the mastery of subjects in different ways and paces, differentiated curriculum 

and assessments should be developed at the local school level.  In addition, the Eight Year Study 

(Aiken, 1942) suggested that, instead of a single standard assessment of student achievement, 

there should be multiple measures of academic proficiency that lead to the kind of differentiated 

instruction that accommodates different learning styles and paces.  More recent studies suggest 

that formative assessments that are designed for unique local school needs are more effective 

than state developed tests (Periera, 2011).   

Research suggests that utilizing a single assessment to make high-stakes decisions about 

school, administrator, teacher, and student performance without consideration of out-of-school 

variables will not lead to the kind of academic proficiency gains that many educational 

policymakers claim that they want (Maylone, 2002; Turnamian, 2012; Sackey, 2014; McCahill, 

2015).  However, even though research suggests that statewide standardized tests are not good 

high-stakes measures, they often provide important data on student academic proficiency.  It is 

therefore important to create a balance between statewide standardized tests and local 

assessments.  This balance of assessments would include students’ classroom grades, school-

based formative assessments, and summative assessments.  These assessments should be 

developed with input from district administrators, school building principals, teachers, and in 

some instances students to ensure that they accurately assess students’ capabilities and learning 
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needs.  In addition, quality teacher professional development and professional learning 

communities should be established to help teachers effectively utilize these assessments to 

inform instruction (Darling-Hammond, 2014).   

Blended student assessments utilizing statewide standardized test scores combined with 

district and school based educator developed tests will result in more accurate student 

assessments (Brandt, 1992).  These more comprehensive assessments should lead to increased 

student achievement driven by the development of curriculum that is customized to the unique 

local learning needs of students.  Policymakers should promote the use of these blended 

assessments to evaluate public education instead of the high-stakes single state standardized tests 

currently being used.        

Poverty Policy Recommendations 

Federal, state, and local policymakers interested in improving language arts and 

mathematics test scores should consider implementing policies to combat poverty related out-of-

school variables that negatively influence student achievement.  The War on Poverty and other 

similar initiatives attempting to significantly reduce or eliminate poverty have not been as 

successful as originally hoped.  Widespread poverty still exists in the United States.  In addition, 

as indicated in the latest report published by the National Center for Education Statistics (NCES) 

entitled The Nations Report Card: 2015 Mathematics and Reading Assessments, the academic 

achievement gap between students from high-income families and students from low-income 

families remains unacceptably large.   

The federal subsidy programs that originated because of the War on Poverty have served 

as a safety net, helping millions of children and adults survive the ravages of poverty.  The 

federal free and reduced-price lunch program has done an exceptional job of providing 
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nutritional meals to students who experience food insecurity.  The federal welfare system has 

done a good job of providing temporary income and housing support to families facing financial 

insecurity.  The supplemental funding to public schools in economically challenged communities 

has helped to improve learning for some students in poor urban and rural public school districts.  

However, these programs have proven to be “band-aids” that stop the “bleeding” but have not 

led to the elimination of the educational achievement gap between the wealthy and the poor.  

Poor students eat better at school, get additional academic remediation, go home to federally 

subsidized housing, and eat food paid for with government subsidies.  However, far too often, 

they end up living in poverty when they are adults.     

The old anonymous adage, “Give a person a fish and you will feed him or her for a day, 

but teach the person to fish and you will feed them for a lifetime,” applies to the policy changes 

that are needed based on peer-reviewed academic research.  Current federal academic, food, and 

income subsidies are the equivalent of giving a family a “fish” and expecting them to find a 

“river” and teach themselves how to fish.  Research has indicated that children and adults who 

live in communities with high levels of poverty and violence frequently have weaker neural 

connections in their brain which negatively influences their awareness, judgment and ethical and 

emotional behavior (Luby, 2015).  These individuals often have difficulty focusing, 

communicating effectively, managing their emotions, and making good decisions about work, 

school, and life.  Current government policy is expecting people who have neurological, 

emotional, financial, and educational disadvantages to compete with people who do not have 

these challenges by teaching themselves how to find a “river” and learn to “fish.”  The result of 

current policies is that millions of families are trapped in generational poverty.   
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The problem with “safety net” public policy is that it traps people in a net that they have 

tremendous difficulty climbing out of throughout their life.  People who are facing significant 

neurological, emotional, financial, and educational challenges and are given barely enough 

financial, housing, and food support to survive are expected to “pull themselves up by their own 

bootstraps” and find success largely on their own (Swansburg, 2014).  This study, and the extant 

literature, suggest that it is time that the government implement a “safety trampoline” approach 

to the influences outside of the classroom that affect student achievement.  A safety trampoline 

public policy does not catch people and keep them in educational and financial poverty for 

generations; it helps them bounce up into society and become productive citizens.       

In addition to refraining from using high-stakes state standardized tests to evaluate and 

penalize teachers, administrators, students, and schools, policymakers should implement public 

policy initiatives and practices that can potentially counteract the negative influence of out-of-

school variables on student achievement.  The Merriam-Webster Dictionary defines the word 

poor as “less than adequate.”  This definition implies that poverty can be characterized as the 

state of having something that is less than adequate.  The public policy changes necessary to 

counteract the influence of out-of-school factors on student academic achievement relate to 

“educational poverty,” which refers to individuals who have less than adequate reading levels; 

“emotional poverty,” which refers to individuals who have less than adequate emotional states; 

and “financial poverty,” which refers to individuals who have less than adequate income.   

Educational Poverty Policy 

Research suggests that a majority of students from low-income households are unable to 

read at grade level and that there is a significant literacy challenge facing many of the largest 

urban school districts in the United States (Acker-Hocevar & Touchton, 2002; Alspaugh, 1991; 
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Feister, 2013; Barnett & Lamy, 2013; Murray, 2014).  Some studies suggest that the academic 

performance of students in fourth grade is a significant predictor of future academic success 

(Hernandez, 2011; Sparks, 2011; Zachariya, 2015).  If the research and the common education 

saying that students “learn to read by third grade and read to learn in fourth grade and beyond” is 

true, the third- and fourth-grade students who do not read at grade level are at risk of falling 

further and further behind academically as they progress through high school (Aikens & 

Barbarin, 2008; Feister, 2010; Caldwell, 2016).  Since studies like those of Hart and Risley 

(1995) suggest that children from low-income families do not receive the early childhood 

academic support at home that high-income students do, public policy should focus on providing 

the supplemental academic support necessary to close the household income reading gap in pre-

kindergarten through third grade.   

The current reading crisis is the foundation of educational poverty.  Both the language 

arts and mathematics sections of state standardized tests require students to read at grade level to 

accurately answer questions.  Students who are not proficient in reading therefore do poorly on 

both the language arts and mathematics sections of standardized tests.  One of the major reasons 

that the reading crisis exists is that the general public is not aware of the low reading levels of 

kindergarten through fourth grade students in many of the poorest communities in the country.  

Consequently, there is little public outrage about the reading crisis.  The irony is that if more 

than 50% of students in a district had a common cold, state, local, and federal officials would 

likely claim that there is a major health crisis in the schools in these cities.  However, 

government officials seem to ignore the evidence that more than half of students in many urban 

communities cannot read at grade level in fourth grade.  Most schools are not required to post the 

percentage of students who are reading at grade level on their website; therefore, there is little 
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outrage about this crisis because this information is often hidden from parents and the general 

public.   

An effective reading-related public policy initiative would be establishing policies that 

require that the percentage of students reading at grade level be posted on the school websites for 

every kindergarten through fourth grade class.  This would have the potential of highlighting the 

reading gap between high- and low-income families and forcing both parents and educational 

leaders to confront the problem head-on by developing intensive school and family reading 

programs with measurable outcomes.   

A practice initiative would be providing federal, state, and local funding for school 

districts that have a specific strategy to significantly increase, in a measurable way, the pre-

kindergarten to fourth grade reading levels in low-income communities.  This crisis will be 

addressed effectively only if parents, teachers, schools, and policymakers admit that there is a 

reading crisis caused by the out-of-school variables identified in this and other studies.  Once 

they admit that there is a major problem, they should avoid the blame game (parents blaming 

teachers, teachers blaming parents, and administrators blaming the government for the low 

literacy levels) and work together to solve the reading crisis.  It is important to note that the 

reading assessments used to evaluate student reading levels should be used as effective “guides” 

to reading remediation.  However, as this study and others have suggested, the reading 

assessments should not become yet another failed high-stakes assessment used to evaluate 

districts, schools, administrators, and teachers. 

Emotional Poverty Policy 

Establishing policies that lead to a more intense focus on improving reading levels in 

local schools will likely have limited success in urban communities if the social-emotional well-
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being of these students and their families is not enhanced.  The influence of poverty-related 

stress factors like living in overcrowded apartments, enduring community or domestic violence, 

losing family members, or experiencing family financial strain is greater among children in low- 

income families (Attar, Guerra & Tolan, 1994).  Research suggests that the trauma of poverty 

has a significant influence on the ability of children and adults to focus on tasks and manage 

their emotions (Luby, 2015).  The neural connections in the amygdala, the section of the brain 

that controls human emotions, change when individuals experience trauma and intense stress.  

This state leads to emotional poverty.  Many students are unable to focus on their schoolwork 

because they are dealing with the influence of trauma and stress on their brain (negative 

neuroinfluence).  Studies have suggested that poverty-related trauma and stress has a significant 

negative impact on the part of a child’s brain that helps students develop the skills necessary for 

verbal comprehension, literacy development, and reading (Smith, Brooks-Gunn, & Klebanov, 

1997; Noble et al., 2006; Todd & Wolpin, 2006).  This poverty-related trauma and stress is likely 

one of the reasons that this study suggests that there is such a clear gap in 2013 MCAS Grade 4 

language arts and mathematics test scores between students in low-income communities and 

students in high-income communities.   

I was recently interviewed by New Jersey Public Television (NJTV) about a term I 

coined called “urban traumatic stress disorder,” or UTSD, and the mindfulness program that I 

implemented in Trenton.  The link to the interview is below: 

(http://www.njtvonline.org/news/video/charter-school-head-coins-term-inner-city-kids-anxiety/).  

I created the term UTSD, which is gaining widespread acceptance, because the more common 

medical diagnosis “post traumatic stress disorder” did not accurately describe the experience of 

many students in urban public schools.  The violence and poverty-driven trauma that students 

http://www.njtvonline.org/news/video/charter-school-head-coins-term-inner-city-kids-anxiety/
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from urban low-income families experience is frequently not “post.”  Tragically, it is an almost 

daily occurrence in urban life for many students.  This trauma is the foundation of emotional 

poverty and likely influences student performance on standardized test scores.    

A study by Sibinga et al. in 2011 at Johns Hopkins Medical Center suggests that a 

mindfulness-based stress reduction program provided the positive neuroinfluence students from 

low-income families needed in order to reduce the symptoms of negative neuroinfluence factors 

such as stress and trauma.  This type of social-emotional support is a critical factor in helping 

students in low-income communities develop the focus necessary to increase academic 

proficiency in language arts, mathematics and science.  Research suggests that mindfulness 

programs provide the social emotional support that reduces absenteeism, bad behavior, and 

school suspensions and increases academic performance (Barnes, Bauza, & Treiber, 2003; 

Beauchemin, Hutchins, &, Patterson, 2008; Flook et al., 2010). 

To combat stress, trauma, and the lack of student focus caused by smartphones, social 

media, and the Internet, federal, state, and local governments should provide supplemental 

financial support for public school districts that implement comprehensive mindfulness and other 

social-emotional programs for both students and teachers.  In addition, policies should be 

implemented that promote the establishment of social-emotional support systems for families at 

home (especially in low-income communities).  The purpose of these systems will be to reduce 

emotional poverty, counteract the negative influences of the out-of-school factors identified in 

this study on student performance, and increase the likelihood that students receive the positive 

neuroinfluence support outside of school that will help them succeed academically.  

 

 



 

 

156 

 

Financial Poverty Policy 

This study suggests that the percentage of free and reduced-price lunch eligibility in a 

school district, the percentage of households making over $200,000, the living wage index, and 

the percentage of households in a municipality that can pay their bills are three of the 

independent variables that have the greatest statistical influence on the percentage of fourth 

grade students scoring Proficient and Advanced Proficient on the 2013 MCAS language arts and 

mathematics assessment.  These three independent variables, which measure the extent of 

financial poverty in a community, are largely based on the employment-related pay levels of the 

parents of the students in a school district.  High free and reduced-price lunch percentages in a 

school district and low living wage index percentages are a symptom of the deeper problem that 

parents are unemployed or underemployed.    

Research suggests that the children of parents who are struggling financially have lower 

academic expectations and have more difficulty in school (Mortimer, Zhang, Hussemann, & Wu, 

2015; Huettl, 2016).  It is insufficient for government officials to simply establish policies 

focused on increasing reading levels and enhancing the social-emotional support of students 

without instituting policies that would increase the living wage index among parents in low-

income school districts. 

It is important to note that increasing the LWI in a municipality or county can be 

accomplished by increasing the mean incomes of residents while keeping mean expenses the 

same or keeping mean income the same and reducing major expenses like housing.  One way to 

increase incomes of households struggling financially is to establish policies that result in the 

type of job training that will increase the likelihood of low-income residents securing jobs paying 

a living wage.  If this policy results in higher paying jobs for low-income residents, then the LWI 
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would increase because more households would be earning an income sufficient to pay their 

expenses.  This increase in the LWI could result in an increase in student academic proficiency.   

Additional legislation or department rule changes that would potentially increase the LWI 

would be policies that lead to the provision of housing subsidies that reduce housing expenses to 

low-income families or enable them to move to more affluent communities.   The reduction in a 

major expense like housing through rental or mortgage subsidies would increase the ability of a 

low-income household to pay their bills and potentially enable them to focus more attention on 

supporting the education of their children.  This additional family support could lead to greater 

student achievement.   

A study by Schwartz (2010) of integrated housing in Montgomery County, Maryland 

suggested that low-income students who attended schools in which less than 20% of the students 

were eligible for free and reduced-price lunch outperformed low-income students who attended 

schools in which more than 50% of the students were eligible for free and reduced-price lunch.  

This research suggests that housing integration policies could potentially lead to economically 

diverse schools which may result in increased student academic achievement among students 

from low-income families.  The federal government is currently experimenting with Rental 

Assistance Demonstration (RAD) programs that would provide rental assistance payments so 

that local housing authority residents could live in market rate housing projects.  Because this is 

a relatively new program, there is very little research on its impact.  However, this type of 

program has the potential to increase both the job opportunities and the academic proficiency of 

low-income parents and their children. 

Mayors and other municipal officials not directly involved with the local school district 

often ignore the poor academic performance of students in the district because they claim that 
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that they “have no control over student performance.”  Many of these politicians assert that the 

academic failure of the school district is the sole responsibility of the local school board and 

superintendent.  The living wage index that was analyzed in this study is a measure of the 

economic well-being of all households in a community.  This research suggested that the higher 

the percentage of households that held jobs that paid them a high enough combined income to 

pay their bills (according to the MIT living wage calculator), the better the students did on the 

2013 MCAS Grade 4 language arts and mathematics assessments.  This study also suggested that 

reducing major expenses like housing through direct subsidies could also increase the LWI and 

potentially lead to increased student achievement.  

The LWI was able to predict the language arts test scores in 71.9% of the school districts 

and mathematics scores in 73.8% of the school districts.  Even though county and local officials 

not directly involved with the school district are frequently not held accountable for school 

performance, they are responsible for establishing policies that enhance the economic well-being 

of constituent households by increasing employment and employment pay.   

Many public policy researchers believe that public education policy will not change until 

there is widespread understanding of the relationship between the household economic well-

being of people who are not connected to the school system and academic achievement (Layton, 

2015).  The economic health of an entire community must be connected to the academic 

performance of local schools for many policymakers and others to take notice (Capra, 2009).  

This study is among the first to suggest that an index that measures the economic well-

being of households in a municipality has a strong correlation with student academic 

performance in a local school district.  Many of the jobs that will help parents financially and 

their children academically are in small local businesses. This research suggests that policies that 
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increase federal, state, and local tax incentives for large and small companies that hire local 

residents will increase the LWI and potentially lead to an improvement in the academic 

performance of students in families benefitting from these new higher paying jobs.  These 

policies should be adopted as soon as possible to increase family income and enhance student 

academic performance. 

The surprising ability of the LWI to predict state standardized test scores should provide 

valuable guidance for government policymakers as they consider using the results of state 

standardized tests to evaluate student, teacher, and district performance.  A possible implication 

of this research might be that the living wage index (LWI) becomes an important measure used 

to develop policy around household economic well-being and student academic achievement.   

Recommendations for Future Research 

This study examined the influence of socioeconomic, parental, and district variables on 

the 2013 Massachusetts Comprehensive Assessment System (MCAS) Grade 4 language arts and 

mathematics assessment.  This analysis suggested that a few independent variables were able to 

predict, within the standard error of the estimate, between 71.9% and 73.8% of the 2013 MCAS 

Grade 4 language arts and mathematics test scores.  A review of the school 

districts/municipalities that were outliers in the analysis of each of the four research questions 

suggests that Boxborough, Brewster, Edgartown, Orleans, Seekonk, Shrewsbury, and Tisbury 

had language arts and mathematics test scores that were higher than predicted.  This review also 

suggested that Burlington, Carver, Holyoke, Leicester, Nantucket, Randolph, and Sutton all had 

language arts and mathematics test scores that were lower than predicted.  Since these school 

districts/municipalities were very different in size and demographics, there is no clear reason for 

the test score variations.  One possible reason for these differences could potentially be that the 
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reporting of income or the quality of teaching in the schools in each district varies significantly.  

Further research is needed to determine the reasons for differences in the levels of academic 

proficiency as determined by the MCAS in these districts.  Some recommendations for additional 

quantitative studies are listed below. 

 Recreate this study in other subject areas such as science. 

 Analyze the reasons why some of the school districts/municipalities were outliers in 

this study. 

 Conduct a similar quantitative study using microsystem school level variables not 

researched in this study to determine what, if any, impact they have on student 

academic achievement. 

 Conduct a similar quantitative study analyzing the variables in this analysis to explore 

their statistical influence on standardized test scores in one or more different grade 

levels. 

 Conduct a similar quantitative study analyzing the variables in this analysis to explore 

their statistical influence on standardized test scores in one or more grade levels over 

multiple school years. 

 Conduct a similar quantitative study in other states and at the national level to 

determine which combination of socioeconomic, parental, and district variables best 

predicted student state standardized test scores. 

 Conduct a similar quantitative study in other states and at the national level to 

determine which combination of socioeconomic, parental, and district variables best 

predicted student scores on the National Assessment of Educational Progress (NAEP) 

assessment. 
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This research also suggests that qualitative studies of the municipalities that were outliers 

in this analysis would add to the extant literature.  Qualitative research on the municipalities with 

high poverty rates and a high percentage of students scoring Proficient or above on the MCAS, 

as well as municipalities with low poverty rates and a low percentage of students scoring 

Proficient or above on the MCAS, should be undertaken to suggest the reasons why these 

anomalies exist in specific communities.  For example, the percentage of students scoring 

Proficient or above in Tisbury is 97% in language arts and 81% in mathematics.  However, the 

LWI indicates that only 50.19% of the households earn enough to pay their bills.  The prediction 

formula in this analysis suggests that, based on the Tisbury LWI, 42% of the students should 

have scored Proficient or above in language arts (instead of 97%) and 40% of the students should 

have scored Proficient or above in mathematics (instead of 81%). 

Potential reasons for these anomalies include unusual income patterns among the 

residents of the municipality.  There is the possibility that the real incomes of residents are much 

higher than reported in the U.S. Census because there is a significant unreported cash income in 

this summer tourist community on Martha’s Vineyard.  Another possibility could be that because 

the residents have inherited wealth and do not have to work for a living, they can comfortably 

pay their bills without generating the type of income that would be recorded by the U.S. Census.  

Another potential reason could be that the quality of instruction in the early grades is superior to 

that of other low-income communities.  Qualitative studies exploring the reasons for these 

outliers would be valuable additions to the extant literature.  Future research studies could also 

include the following:  
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 Conduct a qualitative study of some of the school systems in this research that had 

high free and reduced-price lunch eligibility percentages and high standardized test 

scores to identify factors that led to student achievement in low-income schools. 

 Conduct a qualitative study of some of the school systems in this research that were 

located in municipalities that had low percentages of individuals with bachelor’s 

degrees or higher and high standardized test scores to identify factors that led to 

student achievement in environments in which many of the parents were not highly 

educated. 

 Conduct a qualitative study of some of the school systems in this research that were 

located in municipalities that had high percentages of lone-parent households and 

high standardized test scores to identify factors that led to student achievement in 

environments in which there were many lone-parent households. 

 Conduct a qualitative study of some of the school systems in this research that were 

located in municipalities that had low living wage index (LWI) percentages and high 

standardized test scores to identify factors that led to student achievement in 

environments in which many households were unable to pay their monthly bills. 

 Conduct a qualitative study to examine how a school’s culture and climate can 

combat out of school variables that predict low student achievement as measured by 

state standardized tests. 

 Conduct a qualitative study to examine how mindfulness can combat out-of-school 

variables that predict low student achievement as measured by state standardized 

tests. 
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 Conduct a mixed-methods study to examine how parental employment influences 

student academic performance and predicts student achievement as measured by state 

standardized tests. 

Chapter and Overall Summary 

The standardized test scores from state-mandated tests that ultimately resulted from the 

Johnson administration’s War on Poverty and the Bush administration’s No Child Left Behind 

(NCLB) Act were controversial because the results from those tests were used not only to place, 

retain, advance, and graduate public school students, they were used to determine teacher salary 

increases, school funding, and the closing of schools in some states (Koretz, 2007).  Results from 

empirical research studies suggest that the quality of teaching is not the only factor that 

influences student performance on state standardized tests.  Studies have called into question the 

validity of these test scores as indicators of teacher quality because out-of-school factors have 

significant influence on the performance of students on these tests (Maylone, 2002; Sackey, 

2014; Tienken, 2016).  Because the results from state assessments have significant influence on 

decisions bureaucrats make about students, school personnel, and schools in general, it is 

important to study the strength of the relationship between the factors that influence test scores to 

determine the effectiveness of standardized testing and, if necessary, recommend alternative 

approaches to the evaluation of student academic performance.   

My purpose for this study was to determine which combination of socioeconomic, 

parental, and district variables most accurately predicted a school district’s percentage of 

students scoring Proficient or Advanced Proficient on the 2013 Massachusetts Comprehensive 

Assessment System (MCAS) Grade 4 language arts and mathematics assessment.  A non-

experimental, correlational, explanatory, cross-sectional design with quantitative methods was 
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used in this study because this type of analysis has proved to be an important and appropriate 

method of education research (Johnson, 2001).  This quantitative study utilized simultaneous, 

hierarchical, multiple regression to determine the significance of the predictor variables.     

This study builds on previous research which suggests that out-of-school variables 

accounted for a significant amount of variance in school district level standardized test results 

(Sammarone, 2014; Sackey, Jr., 2014; Fox, 2015; Tienken, 2016).  The extant literature also 

suggests that specific combinations of out-of-school variables could predict the percentage of 

students scoring Proficient or above on state-mandated standardized tests (Maylone, 2002; 

Turnamian, 2012; Sackey, 2014).   

Informed by the ecological systems theoretical framework advanced by Bronfenbrenner 

(1979), this study sought to add to the existing body of research demonstrating the predictive 

validity of socioeconomic, parental, and district variables on student academic achievement at 

the school district level.  If socioeconomic, parental, and district factors account for a significant 

variance in school district level standardized assessment results and combine to accurately 

predict district level test results, then the use of standardized test scores as a primary means to 

assess district, school, and educator effectiveness is questionable. 

The final sample for this study consisted of 210 Massachusetts public school districts in 

210 municipalities.  Regional, technical, vocational, charter, or other types of selective schools, 

such as magnets, that potentially serve students from many different municipalities were not 

included in the study.  Each of the districts studied had 25 or more valid MCAS language arts 

and mathematics test scores and the required data for each variable.  This study exceeded the 

sample size of 170 that Field (2009) suggests is required for an effect size of at least .50 at the 

95% confidence level and significant predictive power.  A total of 89 of the 299 school districts 
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in the state that had fourth-grade classes failed to meet the criteria of this research because they 

were regional schools serving students from different municipalities, charter school districts, did 

not have 25 or more valid MCAS Grade 4 language arts or mathematics test scores, or did not 

have the data needed to analyze each variable in the study.   

The data used for this research were obtained from the MDESE, U.S. Census, and the 

MIT living wage calculator websites.  Once the data were aligned, regression analysis was used 

to determine the extent to which 15 socioeconomic, parental, and district variables were 

statistically significant predictors of the numbers of students scoring Proficient or Advanced 

Proficient on the 2013 MCAS Grade 4 language arts and mathematics assessment.  The four 

overarching research questions and the answers provided by this study are as follows: 

Research Question 1: Which minimum combination of socioeconomic, parental, and 

district variables establishes the greatest reliable predictive power for a school district’s 2013 

MCAS Grade 4 language arts test? 

Answer to Question 1: This study discovered that two variables, the percentage of 

students eligible for free and reduced-price lunch and the percentage of people in the 

municipality who had a bachelor’s degree or higher, were able to predict, within the standard 

error of the estimate, 74.28% of the 2013 MCAS Grade 4 language arts test scores.   

Research Question 2: Which minimum combination of socioeconomic, parental, and 

district variables establishes the greatest reliable predictive power for a school district’s 2013 

MCAS Grade 4 mathematics test? 

Answer to Question 2: This study determined that two variables, the percentage of 

households with incomes of $200,000 or more and the percentage of students eligible for free 
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and reduced-price lunch, were able to predict, within the standard error of the estimate, 73.8% of 

the 2013 MCAS Grade 4 mathematics test scores.   

Research Question 3: How accurately can the living wage index (the percentage of 

households in a municipality that can pay their bills according to the MIT living wage calculator) 

predict a school district’s percentage of students scoring Proficient or above on the 2013 MCAS 

Grade 4 language arts test? 

Answer to Question 3: This study discovered that the living wage index was able to 

predict, within the standard error of the estimate, 71.9% of the 2013 MCAS Grade 4 mathematics 

test scores.   

Research Question 4: How accurately can the living wage index predict a school 

district’s percentage of students scoring Proficient or above on the 2013 MCAS Grade 4 

mathematics test? 

Answer to Question 4: This study determined that the living wage index was able to 

predict, within the standard error of the estimate, 73.8% of the 2013 MCAS Grade 4 mathematics 

test scores.  

Research suggests that blended student assessments utilizing statewide standardized test 

scores combined with district and school-based educator developed tests will result in more 

accurate student assessments (Brandt, 1992).  These more comprehensive assessments should 

lead to increased student achievement driven by the development of curriculum that is 

customized to the unique local learning needs of students.  Policymakers should promote the use 

of these blended assessments to evaluate public education instead of the high-stakes state 

standardized tests currently being used.        



 

 

167 

 

This study is among the first to suggest that an index that measures the economic well-

being of households in a municipality has a strong correlation with student academic 

performance in a local school district.  Many of the jobs that will help parents financially and 

their children academically are in small local businesses. This research suggests that policies that 

increase federal, state, and local tax incentives for large and small companies that hire local 

residents will increase the LWI and likely lead to an improvement in the academic performance 

of students in families benefitting from these new higher paying jobs.  These policies should be 

adopted as soon as possible to improve both family income and student academic performance. 

The surprising ability of the LWI to predict state standardized test scores should provide 

valuable guidance for government policymakers as they consider using the results of state 

standardized tests to evaluate student, teacher, school, and district performance.  A possible 

implication of this research might be that the living wage index becomes an important measure 

used to develop policy around household economic well-being and student academic 

achievement.   



 

 

168 

 

REFERENCES 

Abbott, C. (2013). The “Race to the Top” and the inevitable fall to the bottom: How the 

principles of the “campaign for fiscal equity” and economic integration can help close the 

achievement gap. Brigham Young University Education & Law Journal (1), 93-123. 

Achilles, C. M. (2005). Financing class size reduction. Greensboro, NC: University of North 

Carolina, Regional Educational Laboratory Southeast. 

Achilles, C. M. (2012). Class-size policy: The STAR experiment and related class-size studies 

(NCPEA Policy Brief, Vol. 1, No. 2). NCPEA Publications. 

Acker-Hocevar, M., & Touchton, D. (2002). How principals level the playing field of 

accountability in Florida’s high-poverty/low-performing schools—Part I: The intersection 

of high-stakes testing and effects of poverty on teaching and learning. International 

Journal of Educational Reform, 11(2), 106-24. 

Aikin, W. (1942). The story of the eight-year study. New York, NY: Harper. 

Aikens, N. L., & Barbarin, O. (2008). Socioeconomic differences in reading trajectories: The 

contribution of family, neighborhood, and school contexts. Journal of Educational 

Psychology, 100(2), 235-251. 

Alexander, K. L., Entwisle, D. R., & Bedinger, S. D. (1994). When expectations work: Race and 

socioeconomic differences in school performance. Social Psychology Quarterly, 57(4), 

283-299. 

Alford, A. L. (1965). The Elementary and Secondary Education Act of 1965: What to anticipate. 

Phi Delta Kappa, 46(10), 483-488. 



 

 

169 

 

Alspaugh, J. (1991). Out-of-school environmental factors and elementary school achievement in 

mathematics and reading. Journal of Research and Development in Education, 24(3), 53-

55. 

Amato, P. R. (2001). Children of divorce in the 1990s: An update of the Amato & Keith (1991) 

meta-analysis. Journal of Family Psychology, 15(3), 355-370. 

Amato, P. R., & Keith, B. (1991). Parental divorce and adult well-being: A meta-analysis. 

Journal of Marriage and Family, 53, 43-58. 

Amrein, A. L., & Berliner, D. C. (2002a). High-stakes testing, uncertainty, and student learning. 

Education Policy Analysis Archives, 10(18). Retrieved from 

http://epaa.asu.edu/epaa/v10n18/ 

Amrein, A. L., & Berliner, D. C. (2002b). An analysis of some unintended and negative 

consequence of high-stakes testing. East Lansing, MI: The Great Lakes Center for 

Education Research & Practice. 

Anderson, A. L. (2002). Individual and contextual influences on delinquency: The role of the 

single-parent family. Journal of Criminal Justice, 30, 575-587. 

Archbald, D. A., & Newman, F. M. (1988). Beyond standardized testing: Assessing authentic 

academic achievement in the secondary school. Reston, VA: National Association of 

Secondary School Principals. 

Ardon, K. (2012). Urban and rural poverty and student achievement in Massachusetts. Boston, 

MA: Pioneer Institute Public Policy Research. 

Arnold, M. L. (1998). 3 kinds of equity. The American School Board Journal, 185(5), 34-36. 

Aronson, J., Zimmerman, J., & Carlos, L. (1999). Improving student achievement by extending 

school: Is it just a matter of time? San Francisco, CA: West Ed. 

http://epaa.asu.edu/epaa/v10n18/


 

 

170 

 

Asen, R. (2012). Lyndon Baines Johnson and George W. Bush on education reform: Ascribing 

agency and responsibility through key policy terms. Rhetoric & Public Affairs. 15(2) 289-

317.  

Astone, N. M., & McLanahan, S. S. (1991). Family structure, parental practices, and high school 

completion. American Sociological Review, 56, 309-320. 

Attar, B. K., Guerra, N. G., & Tolan, P. H. (1994). Neighborhood disadvantage, stressful life 

events, and adjustment in urban elementary-school children. Journal of Clinical Child 

Psychology, 23, 391-400. 

Baharudin, R., & Luster, T.. (1998). Factors related to the quality of the home environment and 

children’s achievement. Journal of Family Issues, 19(4), 375-403. 

Bailey, M. J.. & Duquette, N. J. (2014). How Johnson fought the war on poverty: The economics 

and politics of funding at the office of economic opportunity. Population Studies Center 

Research Report, 14-813. 

Bain, H., Boersma, F., & Chapman, J. (1983). Academic achievement and locus of control in 

father-absent elementary school children. School Psychology International, 4, 69-78. 

Baker, B.D., Oluwole, J. O., & Green III, P. (2013). The legal consequences of mandating high 

stakes decisions based on low quality information: Teacher evaluation in the Race-to-the-

Top era. Education Policy Analysis Archives, 21(5). 

Baker, M., & Johnston, P. (2010). The impact of socioeconomic status on high-stakes testing 

reexamined. Journal of Instructional Psychology, 37(3), 193. 

Balcom, D. (1998). Absent fathers: Effects on abandoned sons. Journal of Men’s Studies, 6(3). 

283-290. 



 

 

171 

 

Bandura, A., & Walters, R. H. (1963) Social learning and personality development. New York, 

NY: Holt, Rinehart & Winston. 

Barajas, M. S. (2011) Academic achievement of children in single-parent homes: A critical 

review, The Hilltop Review, 5(1), Article 4. 

Barnett, W. S., & Lamy, C. (2013). Closing the opportunity gap: What America must do to give 

every child an even chance. New York, NY: Oxford University Press. 

Barns, V., Bauza, L., & Treiber, F. (2003). Impact of stress reduction on negative school 

behavior in adolescents. Health and Quality of Life Outcomes, 1(7), 1-10. 

Barry, J. (2006). The effect of socio-economic status on academic achievement (Unpublished 

research paper). Wichita State University, Wichita, Kansas. 

Bartik, T. J. (2013, January 31). Family income, student achievement, and educational costs.  

 

Paper presented at the Kalamazoo Public Schools Board of Education meeting, Kalamazoo, 

MI. Retrieved from http://research.upjohn.org/presentations/31  

Battle, J. & Lewis, M. (2002). The increasing significance of class: The relative effects of race 

and socioeconomic status on academic achievement. Journal of Poverty, 6(2), 21-35. 

Bauserman, R. (2002). Child adjustment in joint-custody versus sole-custody arrangements: A 

meta-analytic review. Journal of Family Psychology, 16, 91-102. 

Berends, M., Lucas, S. R., & Penaloza, R. V. (2008). How changes in families and schools are 

related to trends in black-white test scores. Sociology of Education, 81(4), 313-344. 

Bernstein, B. (1971). Class, codes and control. London and New York: Routledge & Kegan Paul 

Ltd. 



 

 

172 

 

Beuchemin, J., Hutchins, T., & Patterson, F. (2008). Mindfulness meditation may lessen anxiety, 

promote social skills, and improve academic performance among adolescents with learning 

disabilities. Complementary Health Practice Review, 13(1), 34-45. 

Bibb, W. E. (2009). The relationship between per pupil expenditures and student achievement in 

Tennessee (Doctoral dissertation). Retrieved from ProQuest Dissertations and Theses 

database. (Accession Order No. 3400163) 

Biblarz, T. J., & Raftery, A. E. (1999). Family structure, educational attainment, and 

socioeconomic success: Rethinking the “pathology of matriarchy.” American Journal of 

Sociology, 105, 321-365. 

Biddle, B. J., & Berliner, D. C. (2002). A research synthesis: Unequal school funding in the 

United States. Beyond Instructional Leadership, 59(8). 48-59. 

Bjorklund, A., & Sundstrom, M. (2002). Parental separation and children’s educational 

attainment: A sibling’s approach. Economics, 73(292), 605-624. 

Blau, D. M. (1999). The effect of income on child development. The Review of Economics and 

Statistics, 81(2), 261-276. 

Blechman, E. A. (1982). Are children with one parent at psychological risk? A methodological 

review. Journal of Marriage and the Family, 44, 179-195. 

Bogenschneider, K., & Steinberg, L. (1994). Maternal employment and adolescent’s academic 

achievement: A development analysis. Sociology of Education, 67(1), 60-77. 

Boggess, S. (1998). Family structure, economic status, and educational attainment. Journal of 

Population Economics, 11(2), 205-222. 

Boote, D. N., & Beile, P. (2005). Scholars before researchers: On the centrality of the 

dissertation literature in research preparation. Educational Researcher, 34(6), 3-15. 



 

 

173 

 

Borland, M. V., Howsen, R. M., & Trawick, M. W. (2005). An investigation of the effect of 

class size on student academic achievement. Education Economics, 13(1), 73-83. 

Brandt, R. (1992). On performance assessment: A conversation with Grant Wiggins. Education 

Leadership, 49(8), 35-37. 

Braun, H. (2004). Reconsidering the impact of high-stakes testing. Education Policy Analysis 

Archives, 12(1). 

Braun, H., Chapman, L., & Vezzu, S. (2010). The black-white achievement gap revisited. 

Educational Policy Analysis Archives. 18(21), 1-99. 

Braun, H., Wang, A., Jenkins, F., & Weinbaum, E. (2006). The black-white achievement gap: 

Do state policies matter? Education Policy Analysis Archives, 14(8). 

Brendtro, L. K. (2006). The vision of Urie Bronfenbrenner: Adults who are crazy about kids. 

Reclaiming Children and Youth, 15(3), 162-166. 

Brennan, R., Kim, J., Wenz-Gross, M., & Siperstein, G. (2001). The relative equitability of high-

stakes testing versus teacher-assigned grades: An analysis of the Massachusetts 

Comprehensive Assessment System (MCAS). Harvard Education Review, 71(2), 173-217. 

Briggs, X. S., Ferryman, K. S., Popkin, S. J., & Rendon, M. (2006). Can expanded housing and 

neighborhood choice improve school outcomes for low-income children? Evidence from 

the moving to opportunity experiment. Housing Policy Debate, 19, 53-91. 

Bronfenbrenner, U. (1974). Is early intervention effective? Early Childhood Education, 2(2), 14-

18. 

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and 

design. Cambridge, MA: Harvard University Press. 



 

 

174 

 

Bronfenbrenner, U. (1994). Ecological models of human development. In International 

Encyclopedia of Education, Vol .3, 2nd Ed. Oxford: Elsevier. Reprinted in M. Gauvain & 

M. Cole (Eds.), Readings on the development of children, 2nd Ed. (1993, pp. 37-43). New 

York, NY: Freeman. 

Bronfenbrenner, U., & Ceci, S. J. (1994). Nature-nurture reconceptualized in developmental 

perspective: A bioecological model. Psychological Review, 101(4). 568-586. 

Brooks-Gunn, J., & Duncan, G. J. (1997). The effects of poverty on children. The Future of 

Children, 7(2). 55-71. 

Burde, R. (1989). A study of the relationship of class size and student achievement on the 

Michigan Educational Assessment Program fourth-grade test. Kalamazoo, MI: Western 

Michigan University. 

Burnley, M. (2015, August 13). New Orleans new normal is leaving many residents farther 

behind. An economic perspective on urban education. Next City News. Retrieved from 

https://nextcity.org/daily/entry/new-orleans-poverty-jobs-brookings-cluster-theory 

Caldas, S. J., & Bankston III, C. (1997). Effect of school population socioeconomic status on 

individual academic achievement. Journal of Educational Research, 90(5), 269. 

Caldwell, D. G. (2012). Intelligent influence: The 4 steps of highly successful leaders and 

organizations. New Brunswick, NJ: Intelligent Influence Publishing Group. 

Caldwell, D. G. (2016, September 16). The middle class movement: Measuring the dream. The 

Harlem Times. Retrieved from http://theharlemtimes.com/business/the-middle-class-

movement-measuring-the-dream 

Caldwell, J., Huitt, W., & Graeber, A. (1982). Time spent in learning: Implications from 

research. The Elementary School Journal, 82(5), 471-479. 

http://theharlemtimes.com/business/the-middle-class-movement
http://theharlemtimes.com/business/the-middle-class-movement


 

 

175 

 

Capra, T. (2009) Poverty and its impact on education: Today and tomorrow. The NEA Higher 

Education Journal. Retrieved from http://www.nea.org/assets/docs/HE/TA09Poverty 

Capra.pdf 

Capraro, M., Capraro, R., & Wiggins, B. (2000). An investigation of the effects of gender, 

socioeconomic status, race, and grades on standardized test scores. Retrieved from ERIC 

database. (ED444867) 

Carlson, M. J., & Corcoran, M. E. (2001). Family structure and children’s behavioral and 

cognitive outcomes. Journal of Marriage and Family, 63(3), 779. 

Case, A., Lin, I. F., & McLanahan, S. (2001). Educational attainment of siblings in stepfamilies. 

Evolution and Human Behavior, 22, 269-289 

Catsambis, S., & Garland, J. (1997). Parental involvement in students’ education during middle 

school and high school (Report No. 181). Baltimore, MD: Johns Hopkins University, 

Causey-Bush, T. (2005). Keep your eye on Texas and California: A look at testing, school 

reform, No Child Left Behind, and implications for students of color. The Journal of Negro 

Education, 74(4), 332-343. 

Center on Education Policy. (2010). Subgroup achievement and gap trends: Massachusetts. 

Washington, DC: Author.  

Chamberlin, J. L. (2007). Poverty, school size and charter designation as predictors of student 

achievement on a statewide high-stakes testing program. AASA Journal of Scholarship & 

Practice, 4(1), 21-26. 

Chase, C. I.., Mueller, D. J., & Walden, J. D. (1986). Prime time: Its impact on instruction and 

achievement. Indianapolis, IN: Indiana Department of Education. 



 

 

176 

 

Chester, M. D. (2014). Building on 20 years of Massachusetts education reform. Malden, MA: 

Massachusetts Department of Elementary and Secondary Education. 

Cohen, J. (1988). Statistical power analysis for the behavioral sciences. Hillsdale, NJ: L. 

Earlbaum Associated. 

Cohen, J. (1992). A power primer. Psychological Bulletin, 112(1), 155-159. 

Coleman, J. S., Campbell, E. Q., Hobson, C. L., McPartland, J., Mood, A. M., Weinfeld, F. D., & 

York, R. L. (1966). Equality of educational opportunity. Ann Arbor, MI: Inter-University 

Consortium for Political and Social Research.  

Coley, R. J. (2002). An uneven start: Indicators of inequality in school readiness. Princeton, NJ: 

Educational Testing Service. 

Commission on the Reorganization of Secondary Education. (1918). Cardinal principles of 

secondary education. Washington, DC: U.S. Bureau of Education. 

Condron, D. J. (2009). Social class, school and non-school environments, and black/white 

inequalities in children’s learning. American Sociological Review, 74(5), 685-708. 

Condron, D. J., & Roscigno, V. J. (2003). Disparities within: Unequal spending and achievement 

in an urban school district. Sociology of Education, 76(1). 18-36. 

Corcoran, S. P. (2010). Can teachers be evaluated by their students’ test scores? Should they be? 

The use of value-added measures of teacher effectiveness in policy and practice (Education 

Policy for Action Series). Providence, RI: Annenberg Institute for School Reform at Brown 

University. 

Corwyn, R. F., & Bradley, R. H. (2003). Socioeconomic status, poverty status and childhood 

externalizing behaviors: Theoretical and methodological considerations within a structural 

equation modeling framework. In V. Bengtson, A. Acock, K. Allen, P. Dilworth-Anderson, 



 

 

177 

 

& D. Klein (Eds.), Sourcebook of family theories and methods: An interactive approach. 

Minneapolis, MN: National Council on Family Relations. 

Cronbach, L. J. (1970). Essentials of psychological testing (3rd ed.). New York, NY: Harper & 

Row. 

Crowder, K., & South, S. J. (2003). Neighborhood distress and school dropout: The variable 

significance of community context. Social Science Research, 99(3), 168-178. 

Daniels, C. R. (1998). Lost fathers: The politics of fatherlessness in America. New York, NY: St. 

Martin’s Press. 

Darling-Hammond, L., (2004). The color line in American education: Race, resources, and 

student achievement. DuBois Review, 1, 213-246. 

Darling-Hammond, L. (2014). One piece of the whole: Teacher evaluation as part of a 

comprehensive system for teaching and learning. American Educator, 4-44.  

Davis-Keane, P. E. (2005). The influence of parent education and family income on child 

achievement: The indirect role of parental expectations and the home environment. Journal 

of Family Psychology, 19(2), 294-304. 

Davis-Kean, P. E., & Sexton, H. R. (2009). Race differences in parental influences on child 

achievement multiple pathways to success. Merrill-Palmer Quarterly, 55(3), 285-318. 

Dawson, D. A. (1991). Family structure and children’s health. National Center for Health 

Statistics. Vital Health Statistics, 10(178) 

DeBell, M. (2008). Children living without their fathers: Population estimates and indicators of 

educational well-being. Social Indicators Research. 87, 427-443. 

Delgado-Gaitan, C. (1991). Involving parents in schools: A process of empowerment. American 

Journal of Education, 100, 20-46. 



 

 

178 

 

Demo, D. H., & Acock, A .C. (1996). Family structure, family process, and adolescent well-

being. Journal of Research on Adolescence, 6, 457-488. 

Dorn, D. B. (1995). The political legacy of school accountability systems. Education Policy 

Analysis Archives, 6(1) 

Downey, D., Ainsworth-Darnell, J., & Dufur, M. (1998). Sex of parent and children’s well being 

in single-parents households. Journal of Marriage and the Family. 60, 878-893. 

Downey, D. B. (1994). The school performance of children from single-mother and single-father 

families: Economic or interpersonal deprivation? Journal of Family Issues, 15(1), 129-147. 

Downing, S. M., & Haladyna, T. M. (2006). Handbook of Test Development. Mahwah, N.J.: 

Lawrence Erlbaum Associates. 

Duncan, G. J., & Magnuson, K. (2005). Can family socioeconomic resources account for racial 

and ethnic test score gaps? Future of Children, 15, 35-52. 

Dworkin, A. G. (2005). The No Child Left Behind Act: Accountability, high-stakes testing, and 

roles for sociologists. Sociology of Education, 78(2), 170-174. 

Eamon, M. K., (2005). Social-demographic, school, neighborhood, and parenting influences on 

academic achievement of Latino young adolescents. Journal of Youth and Adolescence, 

34(2), 163-175 

Eamon, M. K., (2001). The effect of poverty on children’s socioemotional development: An 

ecological systems analysis. Social Work, 46(3), 256-266. 

Eberstadt, N. (2014). The great society at fifty. The Weekly Standard. Retrieved from 

www.weeklystandard.com/the-great-society-at-fifty/article/791175 

Eccles, J. S. (1993). School and family effects on the ontogeny of children’s interests, self-

perceptions, and activity choice. In J. Jacobs (Ed.), Nebraska symposium on motivation, 

http://www.weeklystandard.com/the-great-society-at-fifty/article/791175


 

 

179 

 

1992: Development perspectives on motivation (pp. 145-208). Lincoln, NE: University of 

Nebraska Press. 

Eccles, J. S., Linver, M. R. & Davis-Kean, P. E. (2002). Influences of gender on academic 

achievement.  Paper presented at the biennial meeting of the Society for Research on 

Adolescence, New Orleans, LA. 

Edwards, N. T. (2006). The historical and social foundations of standardized testing: In search of 

a balance between learning and evaluation. Shiken and Shiken Research Journal: JALT 

Testing and Evaluations SIG Newsletter, 10, 8-16. 

Elementary and Secondary Education Act (ESEA) of 1965. Pub. L. No. 89-110, § 64, Stat. 1100 

(1965). Retrieved from https://www.govtrack.us/congress/bills/89/hr2362   

Else-Quest, N. M., Hyde, J. S. and Linn, M. C. (2010). Cross-national patterns of gender 

differences in mathematics: A meta-analysis. Psychological Bulletin 10(1), 103-127. 

Engle, P. L., & Black, M. M. (2008). The effect of poverty on childhood development and 

educational outcomes. Annals of the New York Academy of Sciences. 1136, 243-256. 

Retrieved from http://digitalcommons.calpoly.edu/cgi/viewcontent.cgi?article=1002 

&context=psycd_fac 

Ermisch, J., & Francesconi, M. (2001). The effects of parents’ employment on children’s lives. 

London: Family Policy Studies Centre for the Joseph Rowntree Foundation. 

Evenhouse, E., & Reilly, S. (2004). A sibling study of stepchild well-being. The Journal of 

Human Resources. 39(1), 248-276. 

Every Student Succeeds Act (ESSA) of 2015. Pub. L. No. 114-195. 1177 – 114th Congress. 

(2015). Retrieved from https://www.govtrack.us/congress/bills/114/s1177 

http://digitalcommons.calpoly.edu/cgi/viewcontent.cgi?article=1002


 

 

180 

 

Farrigan, T. L., & Glasmeir, A. K. (2002). Living wage and job gap study: Beaufort County, 

South Carolina. University of California, Los Angeles. 

Featherstone, D. R., & Cudnick, B. P. (1992). Differences in school behavior and achievement 

between children from intact, reconstituted, and single-parent families. Adolescence, 27, 1-

13. 

Feister, L. (2010). Early warning! Why reading by the end of third grade matters. Baltimore, 

MD: Annie E. Casey Foundation. 

Feister, L. (2013). Early warning confirmed: A research update on third grade matters. 

Baltimore, MD. Annie E. Casey Foundation. 

Ferguson, R. F. (1991). Paying for public education: New evidence on how and why money 

matters. Harvard Journal on Legislation, 28(2), 465-498. 

Ferrell, R. T. (2009). The effects of single-parent households versus two-parent households on 

student academic success, attendance, and suspensions (Doctoral dissertation). Retrieved 

from ProQuest Dissertations and Theses database. (Accession Order No. 3354734) 

Ferri, E. (1976). Growing up in a one-parent family: A long-term study of child development. 

London: National Foundation for Educational Research. 

Field, A. P. (2009). Discovering statistics using SPSS (4th ed.). London, Great Britain: Sage 

Publications Limited. 

Finn, J. D., & Achilles, C. M. (1997). Tennessee’s class size study: Findings, implications, 

misconceptions. Educational Evaluation and Policy Analysis. 21(2), 97-109.  

Fisher, G. M. (1992). Poverty guidelines for 1992. Social Security Bulletin, 55(1). 

Fitzmaurice, G. M., Laird, N. M., & Ware, J. H. (2004). Applied longitudinal analysis. New 

York, NY: John Wiley and Sons. 



 

 

181 

 

Flook, L., Smalley, S., Kitil, J., Galla, B., Kaiser-Greenland, S., Locke, J., & Kasari, C. (2010). 

Effects of mindful awareness practices on executive functions in elementary school 

children. Journal of Applied School Psychology, 26(1), 70-95. 

Fonteboa, M. B. (2012). The effects of the family on student achievement: A comparative study of 

traditional and nontraditional families (Doctoral dissertation). Retrieved from ProQuest 

Dissertations and Theses database. (Accession Order No. 3546538)  

Ford, Y. P. (2013). The relationship between socio-economic status and the academic 

achievement of culturally diverse students (Doctoral dissertation). Retrieved from ProQuest 

Dissertations and Theses database. (Accession Order No. 3727232) 

Fox, M. (2015). The predictive power of community, family, and school variables on student 

achievement on the NJ ASK language arts literacy in New Jersey in grades 6 and 7 

(Unpublished doctoral dissertation). Seton Hall University, South Orange, NJ.  

Fox, R. A., Platz, D. L., & Bentley, K. S. (1995). Maternal factors related to parenting practices, 

developmental expectations, and perceptions of child behavior problems. The Journal of 

Genetic Psychology, 156(4), 431-441.  

Fryer, R. G., & Levitt, S. D. (2004). Understanding the black-white test score gap in the first two 

years of school. The Review of Economics and Statistics, 86(2), 447-464. 

Fuller, B., Wright, J., Gesicki, K., & Kang, E. (2007). Gauging growth: How to judge No Child 

Left Behind? Educational Researcher, 36(5), 268-278. 

Gale, W. G., Pack, J. R., & McNally, M. (2003). An economic perspective on urban education. 

Washington, DC: The Brookings Institution,. Retrieved from https://www.brookings.edu/ 

research/an-economic-perspective-on-urban-education/ 



 

 

182 

 

Gamoran, A., & Long, D. A. (2006). Equality of educational opportunity: A 40-year 

retrospective (WCER Working Paper No. 2006-9). Madison, WI: University of Wisconsin-

Madison, Wisconson Center for Education Research. 

Gaudet, R. D. (2000, March). Effective school districts in Massachusetts: A study of student 

performance on the 1999 MCAS assessments. (2nd Annual Report) University of 

Massachusetts Donahue Institute. 

Gay, L. R., Mills, G. E., & Airasian, P. W. (2012). Educational research: Competencies for 

analysis and applications (10th ed.) Upper Saddle River, NJ: Prentice Hall. 

Gemellaro, D.M. (2012). What is the relative influence of NJ school report card variables on NJ 

ASK 5 scores? (Doctoral dissertation) Seton Hall University Dissertations and Theses 

(ETDs). Paper 1784.  

Gill, S. (1997). Educational expectations and school achievement of children in poverty. The 

Pennsylvania State University. 

Ginther, D., Haveman, R., & Wolfe, B. (2000). Neighborhood attributes as determinants of 

children’s outcomes: How robust are the relationships? Journal of Human Resources, 35, 

603-642. 

Ginzberg, E., & Solow, R. (1976). The great society: Lessons for the future. New York, NY: 

Basic Books. 

Glass, G. V., McGaw, B., & Smith, M. L. (1981). Meta-analysis in social research. Beverly 

Hills, CA: Sage. 

Green, S. B. (1991). How many subjects does it take to do a regression analysis? Multivariate 

Behavioral Research, 26, 499-510 



 

 

183 

 

Greenwald, R., Hedges, L., & Laine, R. (1996). The effect of school resources on student 

achievement. Review of Educational Research, 66(3), 361-396. 

Grinion, P. (1999). Academic achievement and poverty: Closing the achievement gap between 

rich and poor high school students. Spalding University. Dissertation Abstracts 

International, 60(2), 386. 

Gronberg, T. J., Jansen, D. W., Taylor, L. L., & Booker, K. (2004). School outcomes and school 

costs: The cost function approach, College Station, TX: Texas A&M University. 

Groves, P. (2002). “Doesn’t it feel morbid here?” High-stakes testing and the widening of the 

equity gap. Educational Foundations, 16(2), 15-31. 

Guryan, J., Hurst, E., & Kearney, M. S. (2008). Parental education and parental time with 

children. New York, NY: National Bureau of Economic Research. 

Halle, T. G., Kurtz-Costes, B., & Mahoney, J. L. (1997). Family influences on school 

achievement in low-income African American children. Journal of Educational 

Psychology, 89(3), 527-537. 

Haney, W. (1981). Validity, vaudeville, and values: A short history of social concerns over 

standardized testing. American Psychologist, 36(10), 1021-1034. 

Hanushek, E. A. (1989). Assessing the effects of school resources on student performance: An 

update. Educational Evaluation and Policy Analysis, 19, 141. 

Hanushek, E. A., & Raymond, M. E. (2004). Does school accountability lead to improved 

student performance? (NBER Working Paper No. 10591). Cambridge, MA: National 

Bureau of Economic Research. 



 

 

184 

 

Harding, D. J. (2003). Counterfactual models of neighborhood effects: The effect of 

neighborhood poverty on dropping out and teenage pregnancy. American Journal of 

Sociology 109, 676-719. 

Harris, K. M., Furstenberg, F. F., & Marmer, J. K. (1998). Paternal involvement with adolescents 

in intact families: The influence of fathers over the life course. Demography, 35(2), 201. 

Harris, K. M., & Marmer, J. K. (1996). Poverty, paternal involvement, and adolescent well-

being. Journal of Family Issues, 17(5), 614-640. 

Hart, B., & Risley, T. R. (1995). Meaningful differences in the everyday experiences of young 

American children. Baltimore, MD: Brookes Publishing Company. 

Harwell, M., & LeBeau, B. (2010). Student eligibility for a free lunch as an SES measure in 

education research. Educational Researcher, 39(2), 120-131. 

Hauser, R. M., & Sewell, W. H. (1986). Family effects in simple models of education, 

occupational status, and earnings: Findings from the Wisconsin and Kalamazoo studies. 

Journal of Labor Economics, 4, 83-115. 

Havdala, R. J. (2010). The impact of high stakes standardized testing on high and low achieving 

school districts: The case of the MCAS (Research report). Undergraduate Economic 

Review, 6(1), Article 8. Retrieved from http://digitalcommons.iwu.edu/uer/vol6iss1/8  

Hazi, H. M., & Rucinski, D. A. (2009). Teacher evaluation as a policy target for improved 

student learning: A fifty-state review of statute and regulatory action since NCLB. 

Education Policy Analysis Archives, 17(5). 

Hedges, L. V., & Olkin, I. (1985). Statistical methods for meta-analysis. New York, NY: 

Academic Press. 



 

 

185 

 

Henderson, A. T., & Mapp, K. L. (2002). A new wave of evidence: The impact of school, family, 

and community connections on student achievement. Austin, TX: National Center for 

Family & Community Connections with Schools, Southwest Education Development 

Laboratory. 

Hendrawan, I., & Wibowo, A. (2011). The Connecticut mastery test: Technical report. Hartford, 

CT: Measurement Incorporated. 

Hernandez, D. J. (2011). How third-grade reading skills and poverty influence high school 

graduation. New York, NY: Hunter College. 

High-stakes test. (2014). In Glossary of Education Reform online. Retrieved from 

http://edglossary.org/high-stakes-testing/  

Hilliard III, A. G. (2000). Excellence in education versus high-stakes standardized testing. 

Journal of Teacher Education, 51(4), 293-304. 

Hinkle, D. E., Wiersma, W., & Jurs, S. G. (2003). Applied statistics for the behavioral sciences. 

Belmont, CA: Wadsworth. 

Hobbs, D. A. (2014). A sociological perspective of the American education s ystem. California 

Polytechnic (Unpublished research paper). State University of San Luis Obispo, San Luis 

Obispo, CA. 

Hoover-Dempsey, K. V., Bassler, O. C., & Brissie, J. S. (1987). Parent involvement: 

Contributions of teacher efficacy, school socioeconomic status, and other school 

characteristics. American Educational Research Journal, 24, 417-435. 

Hout, M., Elliott, S., & Frueh, S. (2012). Do high-stakes tests improve learning? Issues in 

Science & Technology, 29(1), 33-38. 



 

 

186 

 

Huetttl, K. J. (2016). The relationship between poverty and student achievement (Unpublished 

doctoral dissertation). St. Cloud State University, St. Cloud, MN. 

Huntsberry, W. (2015). True or false? Free and reduced-price lunch = poor. NPREd. Retrieved 

from http://www.npr.org/sections/ed/2015/01/30/379330001/true-or-false-free-and-

reduced-price-lunch-poor 

Hupp, S., & Jewell, J. (2014). Great myths of child development. New York, NY: Wiley.  

Hyde, J. S., Fennema, E., & Lamon, S. (1990). Gender differences in mathematics performance: 

A meta-analysis. Psychological Bulletin, 107(2), 139-155. 

Hyde, J. S., Lindberg, S. M., Linn, M. C., Ellis, A., & Williams, C. (2008). Gender similarities 

characterize math performance. Science, 321, 494-495. 

Izbicki, E. F. (2003). Adequate funding of a thorough efficient education in New Jersey Abbott 

districts: a historical cross-sectional longitudinal study and analysis of per pupil spending 

in New Jersey (1995-2002) (Doctoral dissertation). Seton Hall University Dissertations and 

Theses (ETDs). Paper 159.  

 Jencks, C., Smith, M., Acland, H., Bane, M. S., Cohen, D., Gintis, H., . . . Michelson, S. (1972). 

Inequality: A reassessment of the effect of family and schooling in America. New York, 

NY: Basic Books. 

Jencks, C., & Phillips, M. (1998) The black-white test score gap: Why it persists and what can be 

done. The Brookings Review, 16(2), 24-27. 

Jensen, E. (2009). Teaching with poverty in mind: What being poor does to kids’ brains and 

what schools can do about it. Alexandria, VA: ASCD 



 

 

187 

 

Jeronimus, B. F., Riese, H., Sanderman, R., & Ormel, J. (2014). Neuroticism and life 

experiences: A five-wave, 16-year study to test reciprocal causation  Journal of Personality 

and Social Psychology 107 (4), 751–764. 

Jeynes, W. H. (2002). Examining the effects of parental absence on the academic achievement of 

adolescents: The challenge of controlling for family income. Journal of Family and 

Economic Issues 23(2). 

Jimerson, S., Egeland, B., & Teo, A. (1999). A longitudinal study of achievement trajectories 

factors associated with change. Journal of Educational Psychology, 91(116). 

Johnson, B. (2001). Toward a new classification of nonexperimental quantitative research. 

Educational Researcher 30(2), 3-13. 

Johnson, R. L., Penny, J. A., & Gordon, B. (2009). Assessing performance: Designing, scoring, 

validating performance tasks. New York, NY: The Guilford Press. 

Kafer, K. (2004, May). Study: Texas must focus on productivity. School Reform News, 1-2. 

Retrieved from https://www.unz.org/Pub/Heartland_SchoolReformNews-2004may-00001 

Kandel, D., & Lesser, G. S. (1969). Parent-adolescent relationships and adolescent independence 

in the United States and Denmark. Journal of Marriage and the Family, 31, 348-358. 

Karoly, L. A., Kilburn, M. R., & Cannon, S., (2005). Early childhood interventions: Proven 

results, future promise. Arlington, VA: RAND Corporation. 

Klebanov, P. K., Brooks-Gunn, J., & Duncan, G. J. (1994). Does neighborhood and family 

poverty affect mothers’ parenting, mental health, and social support? Journal of Marriage 

and Family. 56, 441. 

Kohn, A. (2000). The case against standardized testing: Raising the scores, ruining the schools. 

Education Week, 1-6. 

https://www.researchgate.net/publication/264627671_Mutual_Reinforcement_Between_Neuroticism_and_Life_Experiences_A_Five-Wave_16-Year_Study_to_Test_Reciprocal_Causation
https://www.researchgate.net/publication/264627671_Mutual_Reinforcement_Between_Neuroticism_and_Life_Experiences_A_Five-Wave_16-Year_Study_to_Test_Reciprocal_Causation


 

 

188 

 

Kohn, M. L. (1963). Social class and parent-child relationships: An interpretation. American 

Journal of Sociology. 68(4), 471-480. 

Koretz, D. (2007). Alignment, high stakes, and the inflation of test scores. In J. Herman & E. 

Haertel (Eds.), Uses and misuses of data in accountability testing. Yearbook of the National 

Society for the Study of Education, Vol.1, Part 2. (pp. 99-118). Malden, MA: Blackwell 

Publishing. 

Korte, G. (2015). The Every Student Succeeds Act vs. No Child Left Behind: What’s changed? 

USA Today. Retrieved from http://www.usatoday.com/story/news/politics/2015/12/10/every-

student-succeeds-act-vs-no-child-left-behind-whats-changed/77088780/ 

Krueger, A. B. (2003). Economic considerations and class size. Economic Journal, 113(485), 34-

63. 

Kudar, G. F., & Richardson, M. W. (1937). The theory of estimation of test reliability. 

Psychometrika, 2, 151-160 

Kutner, M. H., Nachtsheim, C. J., & Neter, J. (2004). Applied linear regression models (4th ed.) 

New York, NY: McGraw-Hill/Irwin. 

Lacour, M., & Tissington, L. D. (2011). The effects of poverty on academic achievement. 

Educational Research and Review, 6(7), 522-527. 

Ladd, H. F. (2012). Education and poverty: Confronting the evidence. Journal of Policy Analysis 

and Management, 31(2), 203-227. 

Laitsch, D. (2006). Assessment, high stakes, and alternative visions: Appropriate use of the right 

tools to leverage improvement. East Lansing, MI: Great Lakes Center for Education 

Research & Practice. 



 

 

189 

 

Lam, B. (2015). The living wage gap: State by state. The Atlantic Online. Retrieved from 

https://www.theatlantic.com/business/archive/2015/09/living-wage-calculator-interactive-

minimum-wage/404569/ 

Lansford, J. E. (2009). Parental divorce and children’s adjustment. Perspectives on 

Psychological Science, 4(2), 140-152. 

Lareau, A. (1987). Social-class differences in family-school relationships: The importance of 

cultural capital. Sociology of Education, 60(2), 73-85. 

Layton, L. (2015). Majority of U.S. public school students are in poverty. The Washington Post, 

January 16, 2015 

Lee, S. M., Kushner, J., & Cho, S. H. (2007). Effects of parent’s gender, child’s gender, and 

parental involvement on the academic achievement of adolescents in single parent families. 

Sex Roles, 56, 149-157. 

Leech, N. L., Barrett, K. C., & Morgan, G. A. (2011). IBM SPSS for intermediate statistics. New 

York, NY: Taylor & Francis Group. 

Living wage. (n.d.). In Merriam-Webster’s online dictionary. Retrieved from 

https://www.merriam-webster.com/dictionary/living%20wage 

Luby, J. L. (2015). Poverty’s most insidious damage: The developing brain. JAMA Pediatrics, 

169(9), 810-811. 

Luster, T., Rhoades, K., & Haas, B. (1989). The relation between parental values and parenting 

behavior: A test of the Kohn hypothesis. Journal of Marriage and the Family, 51, 139-147. 

Madaus, G., & Russell, M. (2010). Paradoxes of high stakes testing. Journal of Education, 

90(1/2), 21-30.  



 

 

190 

 

Mandara, J., & Murray, C. (2006). Father’s absence and African American adolescent drug use. 

Journal of Divorce & Remarriage, 46, 1-12 

Marks, G. N. (2008). Accounting for the gender gaps in student performance in reading and 

mathematics: Evidence from 31 countries. Oxford Review of Education, 34(1), 89-109. 

Martin, P. C. (2012). Misuse of high-stakes test scores for evaluative purposes: Neglecting the 

reality of schools and students. Current Issues in Education, 15(3), 1-10. 

Massachusetts Department of Elementary and Secondary Education. (2008). Ensuring technical 

quality: Policies and procedures guiding the development of the MCAS tests. Malden, MA: 

Author. 

Massachusetts Department of Elementary and Secondary Education. (2013). Spring 2013 MCAS 

tests: Summary of state results. Malden, MA: Author. 

Mathis, W. J. (2015). School accountability, multiple measures and inspectorates in a post-

NCLB world. Boulder, CO: National Education Policy Center: Research-Based Options for 

Education Policymaking. Retrieved from 

http://nepc.colorado.edu/files/publications/Mathis%20RBOPM-1_0.pdf 

Maylone, N. (2002). The relationship of socioeconomic factors and district scores on the 

Michigan educational assessment program tests: An analysis (Doctoral dissertation). 

Retrieved from ProQuest Dissertations and Theses database. (Accession Order No. 

3092066)  

Mazzarella, J. (2013). Longer day, longer year: Will they make a difference? Principal, 63(5), 

14-20. 

http://www.doe.mass.edu/
http://nepc.colorado.edu/files/publications/Mathis%20RBOPM-1_0.pdf


 

 

191 

 

McCahill, K. R. (2015). A family and community variable prediction model for NJ ASK 

mathematics sixth and seventh grade assessment results: The impact on school evaluation 

(Unpublished doctoral dissertation). Seton Hall University, South Orange, NJ  

McGuinn, P. J. (2006). No Child Left Behind and the transformation of federal education policy, 

1965-2005. Lawrence, KS: University Press of Kansas. 

McLanahan, S., & Sandefur, G. (1994). Growing up with a single parent: What hurts, what 

helps. Cambridge, MA: Harvard University Press. 

McLeod, J., & Shanahan, M. (1993). Poverty, parenting, and children’s mental health. American 

Sociological Review, 58, 351-366. 

McNeal, R. B. (2001). Differential effects of parental involvement on cognitive and behavioral 

outcomes by socioeconomic status. Journal of Socio-Economics 30(2), 171. 

Mehrens, W. A. (1998). Consequences of assessment: What is the evidence? Education Policy 

Analysis Archives, 6(13). 

Messick, S. (1995). Validity of psychological assessment: Validation of inferences from persons’ 

responses and performances as scientific inquiry into score meaning. American 

Psychologist, 50(9), 741-749. 

Michel, A. P. (2004). What is the relative influence of teacher educational attainment on student 

NJ ASK 4 scores? (Doctoral dissertation). Seton Hall University Dissertations and Theses 

(ETDs). Paper 1759. 

Milne, A. M., Myers, D. E., Rosenthal, A. S., & Ginsburg, A. (1986). Single parents, working 

mothers, and the educational achievement of school children. Sociology of Education, 

59(3), 125-139. 



 

 

192 

 

Milne, A., & Plourde, L. A. (2006). Factors of a low-SES household: What aids academic 

achievement? Journal of Instructional Psychology, 33(3), 183-193. 

Minnici, A. (2014). The mind shift in teacher evaluation: Where we stand–and where we need to 

go. American Educator, 22-26. 

Mortimer, J. T., Zhang, F. L., Hussemann, J., & Wu, C. (2014). Parental economic hardship and 

children’s achievement orientations. Longitudinal and Life Course Studies, 5, 105-128. 

Mosteller, F. (1995). Class size in the early school grades. The Future of Children: Critical 

Issues for Children and Youths, 5(2), 113-197. 

Mulholland, Q. (2015, May 14). The case against standardized testing. Harvard Political Review. 

Mulkey, L. M., Crain, R. L., & Harrington, A. J. C. (1992). One parent households and 

achievement: Economic and behavioral explanations of a small effect. Sociology of 

Education, 65, 48-65. 

Muller, C., & Kerbow, D. (1993). Parent involvement in the home, school and community. In B. 

Schneider & J. S. Coleman (Eds.), Parents, their children, and schools (pp. 13-42). 

Boulder, CO: Westview. 

Murname, R. J., Willet, J. B., & Levy, F. (1995). The growing importance of cognitive skills in 

wage determination. Review of Economics and Statistics, 77(2), 251-266. 

Murray, S. L. (2014). Culturally relevant literacy for 4th and 5th grade African American males: 

Honoring students’ voices (Doctoral dissertation). Retrieved from ProQuest Dissertations 

and Theses database. (Accession Order No. 3633838) 

Myers, S. L., Kim, H., & Mandala, C. (2004). The effects of school poverty on racial gaps in test 

scores: the case of the Minnesota Basic Standards Tests. The Journal of Negro Education, 

73, 81-98. 



 

 

193 

 

Nadeau, C. A. (2015). Living wage calculator user’s guide/technical notes. Cambridge, MA: 

Massachusetts Institute of Technology. 

National Assessment of Educational Progress – NAEP. (2015). The nation’s report card. 

National Center for Education Statistics (NCES). Retrieved from 

https://www.nationsreportcard.gov/reading_2013/ 

National Education Association of the United States, Commission on the Reorganization of 

Secondary Education. (1918). Cardinal principles of secondary education: A report of the 

commission on the reorganization of secondary education, appointed by the National 

Education Association, 31-36, 11-14. Washington, DC: U.S. Government Printing Office. 

National Governors Association (2009). Common core state standards initiative. Washington, 

DC: NGA. Retrieved from www.corestandards.org 

Nicholas, S. L., Glass, G. V., & Berliner, D. C. (2012). High-stakes testing and student 

achievement: Updated analysis with NAEP data. Education Policy Analysis Archives, 

20(20). 

Nichols, S. L., & Berliner, D. C. (2008). Why has high-stakes testing so easily slipped into 

contemporary American life? Phi Delta Kappan, 89(9), 672-676. 

Nicholas, S. L., Glass, G. V., & Berliner, D. C. (2012). High-stakes testing and student 

achievement: Updated analyses with NAEP data. Education Policy Analysis Archives, 

20(20). 

Nicolas, S., & Ferrand, L. (2002). Alfred Binet and higher education. History of Psychology, 

5(3), 264-283. 

http://www.corestandards.org/


 

 

194 

 

Noble, K. G., Wolmetz, M. E., Ochs, L. G., Farah, M. J., & McCandliss, B. D. (2006). Brain-

behavior relationships in reading acquisition are modulated by socioeconomic factors. 

Developmental Science, 9(6), 642-654.  

Noguera, P., and Wing, J. (2008). Unfinished business: Closing the racial achievement gap in 

our schools. San Francisco, CA: Jossey-Bass. 

No Child Left Behind (NCLB) Act of 2001, Pub. L. No. 107-110, § 115, Stat. 1425 (2002). 

Retrieved from https://www.govtrack.us/congress/bills/107/hr1 

Nord, C. W., Brimhall, D., & West, J. (1997). Father’s involvement in their children’s schools. 

National Center for Education Statistics (NCES) Washington, DC: U.S. Department of 

Education, National Center for Education Statistics.   

Nuttall, R., & Hell, R. J. (2001). Poverty, courses taken and MCAS test scores in mathematics 

and science. Retrieved from ERIC database. (ED453237)  

Oakes, J. (1990). Multiplying inequalities: The effects of race, social class, and tracking on 

opportunities to learn mathematics and science. Santa Monica, CA: The RAND 

Corporation. 

Orfield, G. (2013). Housing segregation produces unequal schools. In P. L. Carter & K. G. 

Welner (Eds.), Closing the opportunity gap: What America must do to give every child an 

even chance. (pp. 40-60). Oxford: Oxford University Press. 

Orleck, A., & Hazrijian, L. (2011) The war on poverty: A new grassroots theory, 1964-1980. 

Athens, Georgia: University of Georgia Press. 

Orshansky, M. (1963). Children of the poor. Social Security Bulletin, 26(7), 3-13. 

Orshansky, M. (1965). Counting the poor: Another look at the poverty profile. Social Security 

Bulletin. 28(1), 3-29. 



 

 

195 

 

Otterbein, H. (2015). Here’s the gap between the minimum wage and the cost of living in Philly. 

Philadelphia Magazine Online. Retrieved from http://www.phillymag.com/ 

citified/2015/09/11/minimum-wage-living-wage-map/ 

Parcel, T. L., & Dufur, M. (2001). Capital at home and at school: Effects on child social 

adjustment. Journal of Marriage and Family. 63, 32-47. 

Payne, K. J., & Biddle, B. J. (1999). Poor school funding, child poverty, and mathematics 

achievement. Education Researcher, 28(6), 4-13. 

Periera, M.A. (2011). The influence of student and school variables on student performance on 

the New Jersey assessment of skills and knowledge in Grade 8. (Doctoral dissertation). 

Seton Hall University Dissertations and Theses (ETDs). Paper 1632. 

Peterson, J., & Zill, N. (1986). Marital disruption, parent-child relationships, and behavior 

problems. Journal of Marriage and Family, 48(2) 295-307. 

Phillippo, K. L., & Griffin, B. (2016). The social geography of choice: Neighborhood role in 

students’ navigation of school choice policy and changes, The Urban Review, 48(5), 668-

695. 

Plug, E., & Vijverberg, W. (2005). Does family income matter for schooling outcomes? Using 

adoptees as a natural experiment. The Economic Journal, 115, 879-906. 

Pollard, D. S. (1993). Gender, achievement, and African-American student’s perception of their 

school experience. Educational Psychologist, 28(4), 341-356. 

Pong, S. L. (1998). The school compositional effect of single parenthood on tenth-grade 

achievement. Sociology of Education, 71, 24-43. 

Pong, S. L., & Ju, D. B. (2000). The effects of change in family structure and income on 

dropping out middle and high school. Journal of Family Issues, 21, 147-169. 

http://www.phillymag.com/


 

 

196 

 

Pong, S. L., Dronkers, J., & Hampden-Thompson, G. (2003). Family policies and children’s 

school achievement in single-versus two-parent families. Journal of Marriage and Family, 

65(3), 681-699. 

Poor. (n.d.). In Merriam Webster’s online dictionary. Retrieved from https://www.merriam-

webster.com/dictionary/poor 

Popham, W. J. (1999). Why standardized tests don’t measure education quality. Education 

Leadership, 56(6), 8-16. 

Popham, W. J. (2001).  Teaching to the test? Educational Leadership, 58(6), 16-20 

Potter, D., & Roksa, J. (2013). Accumulating advantages over time: Family experiences and 

social class inequality in academic achievement. Social Science Research, 42(4), 1018-

1032. 

Pulliam, J. D., & Van Patten, J. J. (2013). The history and social foundations of American 

education. New York, NY: Pearson Education. 

Ram, B., & Hou, F. (2003). Changes in family structure and child outcomes: Roles of economic 

and familial resources. Policy Studies Journal, 31(3), 309-330. 

Rank, M. R. (2001). The effect of poverty on America’s families: Assessing our research 

knowledge. Journal of Family Issues, 22(7), 882-903. 

Rank, M. R., Yoon, H. S., & Hirschl, T. A. (2003). American poverty as a structural failing: 

Evidence and arguments. Journal of Sociology & Social Welfare, 30(4). 

Raudenbush, S. W., & Bryk, A. S. (2002). Hierarchical linear models: Applications and data 

analysis methods. Thousand Oaks, CA: Sage Publications. 

Raz, M. (2013). What’s wrong with the poor? Psychiatry, race, and the war on poverty. studies 

in medicine. Chapel Hill, NC: University of North Carolina Press. 

http://www.merriam-webster.com/


 

 

197 

 

Reinard, J. C. (2006). Communication and research statistics. Thousand Oaks, CA: Sage. 

Reardon, S. F. (2011). The widening academic achievement gap between the rich and the poor: 

New evidence and possible explanations. Whither Opportunity, 91-116. 

Reardon, S. F., Greenberg, E. H., Kalagorides, D., Shores, K. A., & Valentino, R. A. (2013). Left 

behind? The effect of No Child Left Behind on academic achievement gaps. Stanford, CA: 

Stanford University. 

Resnick, D. P. (1980). Minimum competency testing historically considered. Review of Research 

in Education, 3-29.  

Roderick, M., & Nagaoka, J. (2005). Chicago’s high-stakes testing program: Helpful, harmful, or 

harmless? Educational Evaluation and Policy Analysis, 27(4), 309-340. 

Rosenshine, B. (2003). High-stakes testing: Another analysis. Education Policy Analysis 

Archives, 11(24). 

Ross, L. S. (2014). The influence of the student mobility rate on the graduation rate in the state 

of New Jersey (Doctoral dissertation). Seton Hall University Dissertations and Theses 

(ETDs). Paper 1974. 

Rothstein, R. (2004). Class and schools: Using social, economic, and educational reform to 

close the black-white achievement gap. New York, NY: Economic Policy Institute and 

Columbia University. 

Rothstein, R. (2013). For public schools, segregation then, segregation since: Education and the 

unfinished march. New York, NY: Economic Policy Institute and Columbia University. 

Rothwell, J. (2012). Housing costs, zoning, and access to high-scoring high schools. Brookings 

Institute Metropolitan Policy Program. Retrieved from https://www.brookings.edu/wp-

content/uploads/2016/06/0419_school_inequality_rothwell.pdf 



 

 

198 

 

Rovai, A. P., Baker, J. D., & Ponton, M. K. (2014). Social science research design and statistics: 

A practitioner’s guide to research methods and IBM SPSS analysis. Chesapeake, VA: 

Watertree Press. 

Sackey, A. N. L. (2014). The influence of community demographics on student achievement on 

the Connecticut mastery test in mathematics and English language arts in Grade 3 through 

8. (Doctoral dissertation) Seton Hall University Dissertations and Theses (ETDs). Paper 

2010. 

Sammarone, D. R. (2014). The influence of the length of the school day on the percentage of 

proficient and advanced proficient scores on the New Jersey assessment of skills and 

knowledge for grade 6, 7, and 8. (Doctoral dissertation). Seton Hall University 

Dissertations and Theses (ETDs). Paper 1995. 

Santiago, C., Etter, E., Wadsworth, M. E., & Raviv, T. (2012). Predictors of responses to stress 

among families coping with poverty-related stress. Anxiety, Stress & Coping, 25(3), 239-

258. 

Santrock, J. W. (1972). Relation of type and onset of father’s absence to cognitive development. 

Child Development, 43, 455-469. 

Sastry, N., & Pebly, A. R. (2010). Family and neighborhood sources of socioeconomic inequality 

in children’s achievement. Demography, 47(3), 777-800. 

Schwartz, H. (2011). Housing policy is school policy: Economically integrative housing 

promotes academic success in Montgomery County, MD. Educational Digest: Essential 

Readings Condensed for Quick Review, 76(6), 42-48. 

Shinn, M. (1978). Father absence and children’s cognitive development. Psychological Bulletin, 

85(2), 295-324.  



 

 

199 

 

Sibinga, E. M., Kerrigan, D., Stewart, M., Johnson, K., Magyari, T., & Ellen, J. M. (2011). 

Mindfulness-based stress reduction for urban youth. Journal of Alternative and 

Complementary Medicine, 17(3), 213-218. 

Sigle-Rushton, W., & McLanahan, S. (2004). Father absence and child well-being: A critical 

review. In D. Moynihan, T. Smeeding, & L. Rainwater (Eds.), The future of the family (pp. 

116-155). New York, NY: Russell Sage Foundation. 

Sijtsma, K. (2009). On the use, the misuse, and the very limited usefulness of Cronbach’s alpha. 

Psychometrika, 74(1), 169-173. 

Silvernail, D. L., Sloan, J. E., Paul, C. R., Johnson, A. F., & Stump, E. K. (2014). The 

relationship between school poverty and student achievement in Maine (Policy Brief). 

Maine Education Policy Research Institute: University of Southern Maine, Portland, ME. 

Simons, R. L., Lin, K., Gordon, L. C., Cogner, R. D., & Lorenz, F. O. (1999). Explaining the 

higher incidence of adjustment problems among children of divorce compared with two-

parent families. Journal of Marriage and Family, 61, 1020-1033. 

Singer, J. D., & Willett, J. B. (2003). Applied longitudinal data analysis: Modeling change and 

event occurrence. New York, NY: Oxford University Press 

Sirin, S. R. (2005). Socioeconomic status and academic achievement: A meta-analytic review of 

research. Review of Educational Research. 75(3), 417-453. 

Small, M. L., Harding, D. J., & Lamont, M. (2010). Reconsidering culture and poverty. Annals 

of the American Academy of Political and Social Science, 629(1). 6-27 

Smeeding, T., Rainwater, L., Burtles, G. (2001). United States poverty in a cross-national 

context. Syracuse, NY: Syracuse University Maxwell School of Citizenship and Public 

Affairs: Center for Policy Research. 



 

 

200 

 

Smith, J. R., Brooks-Gunn, J., and Klebanov, P. K. (1997). Consequences of living in poverty for 

young children’s cognitive and verbal ability and early school achievement. In G. J. 

Duncan, & J. Brooks-Gunn (Eds.), Consequences of growing up poor (pp. 55-68). New 

York, NY: Russell Sage Foundation. 

Snyder, T. D. (1993). 120 years of American education: A statistical portrait (Vol. 1). 

Washington, DC: DIANE Publishing.  

Snyder, T., & Musu-Gillette, L. (2015). Free or reduce- price lunch: A proxy for poverty? 

Washington, DC: National Center for Education Statistics. Retrieved from 

https://nces.ed.gov/blogs/nces/post/free-or-reduced-price-lunch-a-proxy-for-poverty 

Solorzano, R. (2008). High stakes testing: Issues, implications and remedies for English 

language learners. Review of Educational Research 78(2), 260-329 

Sparks, S. D. (2011). Study: Third grade reading predicts later high school graduation. Education 

Week. Retrieved from http://blogs.edweek.org/edweek/inside-school-

research/2011/04/the_disquieting_side_effect_of.html 

Steele, C. M., & Aronson, J. (1995). Stereotype threat and the intellectual test performance of 

African Americans. Journal of Personality and Social Psychology. 69(5) 797-811. 

Stevens, A.H., & Schaller, J. (2011). Short-run effects of parental job loss on children’s 

academic achievement. Economics of Education Review, 30(2), 289-299. 

Stevenson, D., & Baker, D. (1987). The family-school relation and the child’s aschool 

performance. Child Development, 58, 1348-1357. 

Stevenson, H. W., & Sigler, J. (1992). The learning gap: Why our schools are failing and what 

we can learn from Japanese and Chinese education. Denver, CO: Love Publishing 

Company. 

http://blogs.edweek.org/edweek/inside-school-research/2011/04/the_disquieting_side_effect_of.html
http://blogs.edweek.org/edweek/inside-school-research/2011/04/the_disquieting_side_effect_of.html


 

 

201 

 

Stringfellow, K. E. (2007). Relationship between educational spending and student achievement 

in Rhode Island public schools (Doctoral dissertation). Retrieved from ProQuest 

Dissertations and Theses database. (Accession Order No. 3270298)  

Stull, J. C. (2013). Family socioeconomic status, parent expectations, and a child’s achievement. 

Research in Education, (90), 53-67. 

Swansburg, J. (2014). The self-made man: The story of America’s most pliable, pernicious, 

irrepressible myth. Slate Magazine, Brooklyn, NY. Retrieved from http://www.slate.com/ 

articles/news_and_politics/history/2014/09/the_self_made_man_history_of_a_myth_from_

ben_franklin_to_andrew_carnegie.html. 

Symonds, W. C., Schwartz, R., & Ferguson, R. F. (2011). Pathways to prosperity: Meeting the 

challenge of preparing young Americans for the 21st century. Pathways to Prosperity 

Project, Harvard University Graduate School of Education 

Tanner, D., & Tanner, L. (2007). Curriculum development: Theory into practice (4th ed.). Upper 

Saddle River, NJ: Pearson Education. 

Taylor, W. L., & Piche, D. M. (1991). A report on sabotaging children: The impact of fiscal 

inequity on the education of students at risk. (Prepared for the Committee on Education and 

Labor, U.S. House of Representatives). Washington, DC: U.S. Government Printing 

Office. 

Thernstrom, A., & Thernstrom, S. (2003). No excuses: Closing the racial gap in learning. New 

York, NY: Simon & Schuster Paperbacks. 

Thomas, J. Y., & Brady, K. P. (2005). The elementary and secondary education act at 40: 

equity, accountability, and the evolving federal role in public education. Washington, DC: 

American Educational Research Association. 

http://www.slate.com/


 

 

202 

 

Thompson, E., Hanson, T. L., & McLanahan, S. S. (1994). Family structure and child well-

being: Economic resources vs. parental behaviors. Social Forces, 73(221-242). 

Tienken, C. H. (2008a). A descriptive study of the technical characteristics of the results from 

New Jersey’s Assessment of Skills and Knowledge in grades 3, 4, and 8. New Jersey 

Journal of Supervision and Curriculum Development, 52, 46-61. 

Tienken, C. H. (2008b). The characteristics of state assessment results. Academic Exchange 

Quarterly, 12(3), 34-39 

Tienken, C. H. (2011). Structured inequality: The intersection of socio-economic status and the 

standard error of measurement of state mandated high school test results.  Lancaster, PA: 

NCPEA Yearbook. 

Tienken, C. H. (2012). The influence of poverty on achievement. Kappa Delta Pi Record, 48(3), 

105-107. 

Tienken, C. H. (2013). Neoliberalism, Social Darwinism, and consumerism masquerading as 

school reform. Interchange: A Quarterly Review of Education, 43(4), 295-316. 

Tienken, C. H. (2016). Standardized test results can be predicted, so stop using them to drive 

education policymaking. In C. Tienken & C. Mulen (Eds.) Education policy perils: 

Tackling the tough issues (pp. 157-185). Philadelphia, PA: Taylor Francis Routledge. 

Tienken, C. H., & Orlich, D. C. (2013). The school reform landscape: Fraud, myth, and lies. 

Lanham, MD: Rowman & Littlefield Publishers. 

Tienken, C. H., & Rodriguez, O. (2010). The error of state mandated high school exams. 

Academic Exchange Quarterly, 14(2), 50-55. 

Tienken, C. H., Tramaglini, T., Lynch, C., & Turnamian, P. G. (2013, August 9). Use of 

community wealth deomographics to predict statewide test results in grades 6 & 7. Paper 



 

 

203 

 

presented at the 2013 National Association of Secondary School Principals (NASSP) 

Annual Conference, Kansas City, MO. 

Tienken, C. H., & Zhao, Y. (2013). How common standards and standardized testing widen the 

opportunity gap. In P. Carter & K. Welner (Eds.), Closing the opportunity gap: What 

America must do to give every student a chance (pp. 111-122). New York, NY: Oxford 

University Press. 

Todd, P. E., & Wolpin, K. I. (2006). Assessing the impact of a school subsidy program in 

Mexico: Using a social experiment to validate a behavioral model of child schooling and 

fertility. American Economic Review, 96, 1384-1417. 

Toutkoushian, R. K., & Taylor, C. (2005). Effects of socioeconomic factors on public high 

school outcomes and rankings. The Journal of Educational Research, 98(5), 259-271, 320. 

Tucker, P. D., & Stronge, J. H. (2005). Linking teacher evaluation and student learning. 

Alexandra, VA: ASCD. 

Turnamian, P. G. (2012). The value of NJ school district demographic data in explaining school 

district NJ ASK Grade 3 language arts and mathematics scores (Doctoral dissertation). 

Seton Hall University Dissertations and Theses ETDs). Paper 1778. 

Turnamian, P. G., & Tienken, C.H. (2012, August 9). Use of Community Wealth Demographics 

to Predict Statewide Results in Grade 3. Paper presented at the National Council of 

Professors of Educational Administration Conference, Kansas City, MO. 

VanValkenburg, L. (1990). Relationship between community wealth and student performance on 

the Michigan Educational Assessment Program. Toledo, OH: The University of Toledo. 



 

 

204 

 

Vierling, L. (2016). The impact of poverty on a child’s academic performance. Wilkes-Barre, 

PA: The Institute for Public Policy & Economic Development. Retrieved from 

http://www.institutepa.org/PDF/Indicators/2016/povertyandacademicperformce.pdf  

Vogler, K. E. (2000). The impact of high-stakes, state mandated student performance assessment 

on 10th grade English, mathematics, and science teachers’ instructional practices. 

Amherst, MA: University of Massachusetts. 

Wai, J., Cacchio, M., Putallaz, M., & Makel, M. (2010). Sex differences in the right tail of 

cognitive abilities: A 30-year examination. Intelligence, 38(4), 412-423. 

Walker, E. M., Achilles, C., & Frances, C. (2002). The impact of the 1998 Abbot v. Burke 

decision on educational progress in New Jersey high poverty districts: What have we 

learned? (Unpublished research paper). Seton Hall University, South Orange, NJ. 

Warner, L. W., Meeker, M., & Eels, K. (1949). Social class in America: The evaluation of status. 

New York, NY: Harper Torchbooks. 

Weinberg, B. A. (2001). An incentive model of the effect of parental income on children. 

Journal of Political Economy, 109(2), pp. 266-280. 

Weiss, H. B., Kreider, H., & Lopez, M. E. (2010). Preparing educators to engage families: Case 

studies using an ecological systems framework. Los Angeles CA: Sage. 

White, K. R. (1982). The relation between socioeconomic status and academic achievement. 

Psychological Bulletin, 91(3), 461-481. 

White, S. B., Reynolds, P. D., Thomas, M. M., & Gitzlaff, J. (1993) Socioeconomic status and 

achievement revisited. Urban Education, 28(3), 3. 

Willingham, W. W. & Cole, N. S. (1997) Gender and fair assessment. Mahwah, NJ: Lawrence 

Erlbaum Associates. 



 

 

205 

 

Witte, R. S., & Witte, J. S. (2010). Statistics. Hoboken, NJ: John Wiley & Sons. 

Wolfe, A. (2016). The predictive influence of family and community demographic variables on 

grade 7 student achievement in language arts and mathematics (Doctoral dissertation). 

Seton Hall University Dissertations and Theses (ETDs). Paper 2157. 

Word, E., Johnston, J., & Bain, H. P. (1994). Student/teacher achievement ratio (STAR): 

Tennessee’s K-3 class size study: Final summary report 1985-1990. Nashville, TN: 

Tennessee Department of Education. 

Yeh, S. S. (2005). Limiting the unintended consequences of high-stakes testing. Education 

Policy Analysis Archives, 13(43), 1-24. 

Yeung, W. J., Linver, M. R., & Brooks-Gunn, J. (2002). How money matters for young 

children’s development: Parental involvement and family processes. Child Development, 

73, 1861-1879. 

Zachariya, S. B. (2015). Learning to read, reading to learn. Alexandra, VA: Center for Public 

Education. Retrieved from http://www.centerforpubliceducation.org/Main-

Menu/Policies/Learning-to-Read-Reading-to-Learn-At-a-Glance/Learning-to-Read-

Reading-to-Learn-Full-Report-PDF.pdf 

Zill, N. (1978). Divorce, marital happiness, and the mental health of children: Findings from the 

FCD national survey of children. Paper presented at the NIMH Workshop on Divorce and 

Children, Bethesda, MD. 

 

 

http://www.centerforpubliceducation.org/Main-Menu/Policies/Learning-to-Read-Reading-to-Learn-At-a-Glance/Learning-to-Read-Reading-to-Learn-Full-Report-PDF.pdf
http://www.centerforpubliceducation.org/Main-Menu/Policies/Learning-to-Read-Reading-to-Learn-At-a-Glance/Learning-to-Read-Reading-to-Learn-Full-Report-PDF.pdf
http://www.centerforpubliceducation.org/Main-Menu/Policies/Learning-to-Read-Reading-to-Learn-At-a-Glance/Learning-to-Read-Reading-to-Learn-Full-Report-PDF.pdf


 

 

206 

 

APPENDIX A 

2013 MCAS Grade 4 Language Arts % FRLE and % BA+BA+ Prediction Table 

    Predicted  

    Proficient or   

Name of % Proficient or   Advanced  

Municipality/District Advanced Proficient % FRLE % BA+BA+ Proficient % Difference 

Abington 0.46 
             

0.2265  0.285 0.5486 
             

0.0886  

Acton 0.75 
             

0.0557  0.732 0.7539 
             

0.0039  

Acushnet 0.64 
             

0.1864  0.206 0.5348 
           

(0.1052) 

Amherst 0.55 
             

0.3503  0.668 0.6380 
             

0.0880  

Andover 0.76 
             

0.0457  0.692 0.7436 
           

(0.0164) 

Arlington 0.75 
             

0.1122  0.662 0.7122 
           

(0.0378) 

Ashland 0.57 
             

0.1290  0.558 0.6718 
             

0.1018  

Attleboro 0.62 
             

0.3710  0.301 0.5077 
           

(0.1123) 

Auburn 0.7 
             

0.3041  0.348 0.5450 
           

(0.1550) 

Avon 0.59 
             

0.2500  0.234 0.5239 
           

(0.0661) 

Barnstable 0.52 
             

0.3374  0.364 0.5397 
             

0.0197  

Bedford 0.6 
             

0.1234  0.644 0.7025 
             

0.1025  

Belchertown 0.51 
             

0.2553  0.386 0.5734 
             

0.0634  

Bellingham 0.65 
             

0.1805  0.306 0.5704 
           

(0.0796) 

Belmont 0.83 
             

0.0806  0.716 0.7405 
           

(0.0895) 

Berkley 0.57 
             

0.1685  0.263 0.5597 
           

(0.0103) 

Berlin 0.5 
             

0.1176  0.457 0.6414 
             

0.1414  

Beverly 0.5 
             

0.2615  0.434 0.5876 
             

0.0876  

Billerica 0.54 
             

0.1770  0.306 0.5715 
             

0.0315  
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Boston 0.29 
             

0.8077  0.439 0.4145 
             

0.1245  

Bourne 0.56 
             

0.2582  0.334 0.5549 
           

(0.0051) 

Boxborough 0.88 
             

0.0303  0.785 0.7798 
           

(0.1002) 

Boxford 0.73 
             

0.0367  0.609 0.7185 
           

(0.0115) 

Boylston 0.6 
             

0.1273  0.559 0.6727 
             

0.0727  

Brewster 0.71 
             

0.3067  0.467 0.5842 
           

(0.1258) 

Brimfield 0.66 
             

0.8571  0.426 0.3943 
           

(0.2657) 

Brockton 0.27 
             

0.8095  0.18 0.3266 
             

0.0566  

Brookfield 0.72 
             

0.3590  0.261 0.4981 
           

(0.2219) 

Brookline 0.69 
             

0.1080  0.811 0.7637 
             

0.0737  

Burlington 0.52 
             

0.1473  0.478 0.6390 
             

0.1190  

Cambridge 0.59 
             

0.4484  0.734 0.6289 
             

0.0389  

Canton 0.74 
             

0.1439  0.493 0.6451 
           

(0.0949) 

Carlisle 0.83 
             

0.0154  0.803 0.7907 
           

(0.0393) 

Carver 0.37 
             

0.2215  0.215 0.5266 
             

0.1566  

Chelmsford 0.65 
             

0.0771  0.497 0.6678 
             

0.0178  

Chelsea 0.35 
             

0.8982  0.155 0.2898 
           

(0.0602) 

Chicopee 0.42 
             

0.6404  0.176 0.3794 
           

(0.0406) 

Clinton 0.53 
             

0.4747  0.331 0.4846 
           

(0.0454) 

Cohasset 0.78 
             

0.0200  0.703 0.7555 
           

(0.0245) 

Concord 0.85 
             

0.0602  0.664 0.7295 
           

(0.1205) 

Conway 0.41 
             

0.0741  0.515 0.6749 
             

0.2649  

Danvers 0.59 
             

0.1709  0.4 0.6051 
             

0.0151  
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Dartmouth 0.52 
             

0.2689  0.277 0.5323 
             

0.0123  

Dedham 0.55 
             

0.2133  0.459 0.6114 
             

0.0614  

Deerfield 0.65 
             

0.2029  0.474 0.6198 
           

(0.0302) 

Douglas 0.54 
             

0.1515  0.373 0.6022 
             

0.0622  

Dover 0.77 
             

0.0211  0.835 0.7997 
             

0.0297  

Dracut 0.46 
             

0.2152  0.256 0.5424 
             

0.0824  

Duxbury 0.75 
             

0.0294  0.64 0.7313 
           

(0.0187) 

East Bridgewater 0.59 
             

0.2057  0.244 0.5414 
           

(0.0486) 

East Longmeadow 0.61 
             

0.1368  0.38 0.6093 
           

(0.0007) 

Eastham 0.7 
             

0.3250  0.447 0.5716 
           

(0.1284) 

Easthampton 0.47 
             

0.3884  0.291 0.4988 
             

0.0288  

Easton 0.55 
             

0.1081  0.477 0.6512 
             

0.1012  

Edgartown 0.67 
             

0.2564  0.279 0.5370 
           

(0.1330) 

Everett 0.45 
             

0.8273  0.156 0.3128 
           

(0.1372) 

Fairhaven 0.61 
             

0.4028  0.252 0.4810 
           

(0.1290) 

Fall River 0.36 
             

0.7811  0.139 0.3219 
           

(0.0381) 

Falmouth 0.53 
             

0.2509  0.418 0.5856 
             

0.0556  

Fitchburg 0.38 
             

0.7185  0.201 0.3628 
           

(0.0172) 

Foxborough 0.64 
             

0.1813  0.444 0.6166 
           

(0.0234) 

Framingham 0.41 
             

0.4365  0.458 0.5397 
             

0.1297  

Franklin 0.7 
             

0.1028  0.505 0.6623 
           

(0.0377) 

Gardner 0.41 
             

0.5738  0.173 0.3997 
           

(0.0103) 

Georgetown 0.69 
             

0.0696  0.483 0.6655 
           

(0.0245) 
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Gloucester 0.53 
             

0.4729  0.333 0.4859 
           

(0.0441) 

Grafton 0.62 
             

0.0844  0.511 0.6702 
             

0.0502  

Granby 0.49 
             

0.2388  0.285 0.5446 
             

0.0546  

Greenfield 0.48 
             

0.5772  0.27 0.4313 
           

(0.0487) 

Hadley 0.64 
             

0.2264  0.475 0.6126 
           

(0.0274) 

Halifax 0.53 
             

0.1630  0.23 0.5503 
             

0.0203  

Hanover 0.71 
             

0.0699  0.455 0.6560 
           

(0.0540) 

Harvard 0.83 
             

0.0449  0.626 0.7216 
           

(0.1084) 

Hatfield 0.59 
             

0.0625  0.371 0.6300 
             

0.0400  

Haverhill 0.45 
             

0.5928  0.285 0.4313 
           

(0.0187) 

Hingham 0.81 
             

0.0419  0.632 0.7246 
           

(0.0854) 

Holbrook 0.65 
             

0.3265  0.247 0.5037 
           

(0.1463) 

Holland 0.44 
             

0.4118  0.303 0.4953 
             

0.0553  

Holliston 0.73 
             

0.0521  0.599 0.7102 
           

(0.0198) 

Holyoke 0.17 
             

0.8700  0.202 0.3147 
             

0.1447  

Hopedale 0.74 
             

0.0667  0.421 0.6455 
         

(0.09446) 

Hopkinton 0.74 
             

0.0133  0.685 0.7516 
             

0.0116  

Hudson 0.47 
             

0.2689  0.364 0.5616 
             

0.0916  

Hull 0.56 
             

0.4545  0.394 0.5123 
           

(0.0477) 

Ipswich 0.49 
             

0.1786  0.473 0.6273 
             

0.1373  

Kingston 0.62 
             

0.1379  0.389 0.6120 
           

(0.0080) 

Lanesborough 0.5 
             

0.1579  0.327 0.5847 
             

0.0847  

Lawrence 0.31 
             

0.9129  0.111 0.2703 
           

(0.0397) 
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Lee 0.46 
             

0.2982  0.367 0.5532 
             

0.0932  

Leicester 0.3 
             

0.3051  0.258 0.5143 
             

0.2143  

Lenox 0.5 
             

0.2407  0.47 0.6064 
             

0.1064  

Leominster 0.54 
             

0.4576  0.258 0.4655 
           

(0.0745) 

Lexington 0.82 
             

0.0630  0.769 0.7640 
           

(0.0560) 

Lincoln 0.63 
             

0.1880  0.787 0.7300 
             

0.1000  

Littleton 0.67 
             

0.0526  0.606 0.7124 
             

0.0424  

Longmeadow 0.59 
             

0.0443  0.614 0.7177 
             

0.1277  

Lowell 0.36 
             

0.7578  0.224 0.3580 
           

(0.0020) 

Ludlow 0.52 
             

0.3136  0.208 0.4947 
           

(0.0253) 

Lunenburg 0.47 
             

0.1780  0.366 0.5914 
             

0.1214  

Lynn 0.35 
             

0.8132  0.189 0.3285 
           

(0.0215) 

Lynnfield 0.85 
             

0.0777  0.444 0.6498 
           

(0.2002) 

Malden 0.32 
             

0.6923  0.319 0.4110 
             

0.0910  

Mansfield 0.67 
             

0.1132  0.51 0.6607 
           

(0.0093) 

Marblehead 0.65 
             

0.1102  0.689 0.7219 
             

0.0719  

Marion 0.61 
             

0.0781  0.439 0.6479 
             

0.0379  

Marlborough 0.45 
             

0.4786  0.381 0.5002 
             

0.0502  

Marshfield 0.8 
             

0.1458  0.501 0.6472 
           

(0.1528) 

Mashpee 0.55 
             

0.3533  0.313 0.5174 
           

(0.0326) 

Mattapoisett 0.73 
             

0.1216  0.458 0.6404 
           

(0.0896) 

Maynard 0.49 
             

0.2137  0.487 0.6207 
             

0.1307  

Medfield 0.77 
             

0.0495  0.658 0.7309 
           

(0.0391) 
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Medford 0.46 
             

0.3922  0.43 0.5444 
             

0.0844  

Medway 0.68 
             

0.0683  0.5 0.6716 
           

(0.0084) 

Melrose 0.65 
             

0.1326  0.516 0.6565 
             

0.0065  

Middleborough 0.44 
             

0.3483  0.262 0.5018 
             

0.0618  

Middleton 0.64 
             

0.0902  0.373 0.6218 
           

(0.0182) 

Milford 0.48 
             

0.3460  0.35 0.5322 
             

0.0522  

Millbury 0.59 
             

0.2867  0.285 0.5293 
           

(0.0607) 

Millis 0.47 
             

0.1000  0.457 0.6470 
             

0.1770  

Milton 0.71 
             

0.1135  0.615 0.6959 
           

(0.0141) 

Monson 0.46 
             

0.2451  0.297 0.5467 
             

0.0867  

Nahant 0.58 
             

0.0606  0.49 0.6707 
             

0.0907  

Nantucket 0.29 
             

0.1868  0.44 0.6135 
             

0.3235  

Natick 0.76 
             

0.0879  0.647 0.7149 
           

(0.0451) 

Needham 0.69 
             

0.0664  0.745 0.7548 
             

0.0648  

New Bedford 0.33 
             

0.7763  0.15 0.3271 
           

(0.0029) 

Newburyport 0.6 
             

0.0944  0.562 0.6842 
             

0.0842  

Newton 0.77 
             

0.1109  0.762 0.7463 
           

(0.0237) 

Norfolk 0.81 
             

0.0576  0.504 0.6764 
           

(0.1336) 

North Adams 0.29 
             

0.6759  0.192 0.3734 
             

0.0834  

North Andover 0.66 
             

0.1529  0.552 0.6621 
             

0.0021  

North Attleborough 0.67 
             

0.1707  0.428 0.6146 
           

(0.0554) 

North Brookfield 0.58 
             

0.3750  0.226 0.4812 
           

(0.0988) 

North Reading 0.75 
             

0.0463  0.489 0.6750 
           

(0.0750) 
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Northampton 0.42 
             

0.3333  0.557 0.6060 
             

0.1860  

Northborough 0.66 
             

0.0795  0.558 0.6876 
             

0.0276  

Northbridge 0.4 
             

0.3077  0.292 0.5249 
             

0.1249  

Norton 0.34 
             

0.2582  0.351 0.5607 
             

0.2207  

Norwell 0.76 
             

0.0414  0.533 0.6914 
           

(0.0686) 

Norwood 0.58 
             

0.0672  0.421 0.6454 
             

0.0654  

Oak Bluffs 0.69 
             

0.2885  0.382 0.5614 
           

(0.1286) 

Orange 0.43 
             

0.4831  0.143 0.4186 
           

(0.0114) 

Orleans 0.85 
             

0.0769  0.507 0.6712 
           

(0.1788) 

Oxford 0.54 
             

0.2671  0.274 0.5319 
           

(0.0081) 

Peabody 0.51 
             

0.3479  0.291 0.5117 
             

0.0017  

Pembroke 0.57 
             

0.1705  0.342 0.5857 
             

0.0157  

Pittsfield 0.36 
             

0.6414  0.25 0.4040 
             

0.0440  

Plainville 0.56 
             

0.1333  0.42 0.6239 
             

0.0639  

Plymouth 0.56 
             

0.2641  0.339 0.5547 
           

(0.0053) 

Plympton 0.46 
             

0.3143  0.369 0.5488 
             

0.0888  

Quincy 0.58 
             

0.4826  0.386 0.5007 
           

(0.0793) 

Randolph 0.31 
             

0.5944  0.304 0.4372 
             

0.1272  

Reading 0.66 
             

0.0826  0.571 0.6910 
             

0.0310  

Rochester 0.58 
             

0.1176  0.396 0.6208 
             

0.0408  

Rockland 0.5 
             

0.4654  0.239 0.4566 
           

(0.0434) 

Rockport 0.63 
             

0.2090  0.477 0.6189 
           

(0.0111) 

Salem 0.41 
             

0.5822  0.371 0.4637 
             

0.0537  
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Sandwich 0.53 
             

0.1581  0.443 0.6237 
             

0.0937  

Saugus 0.41 
             

0.3722  0.258 0.4928 
             

0.0828  

Scituate 0.73 
             

0.0993  0.534 0.6732 
           

(0.0568) 

Seekonk 0.75 
             

0.1988  0.3 0.5625 
           

(0.1875) 

Sharon 0.8 
             

0.0943  0.719 0.7371 
           

(0.0629) 

Sherborn 0.76 
             

0.0667  0.813 0.7776 
             

0.0176  

Shrewsbury 0.84 
             

0.1354  0.548 0.6664 
           

(0.1736) 

Shutesbury 0.65 
             

0.2308  0.647 0.6692 
             

0.0192  

Somerset 0.62 
             

0.1495  0.271 0.5685 
           

(0.0515) 

Somerville 0.46 
             

0.6461  0.532 0.4975 
             

0.0375  

South Hadley 0.64 
             

0.4000  0.379 0.5247 
           

(0.1153) 

Southampton 0.57 
             

0.1667  0.324 0.5809 
             

0.0109  

Southborough 0.74 
             

0.0464  0.687 0.7417 
             

0.0017  

Springfield 0.31 
             

0.9130  0.172 0.2908 
           

(0.0192) 

Stoneham 0.55 
             

0.1989  0.385 0.5911 
             

0.0411  

Stoughton 0.56 
             

0.3481  0.302 0.5154 
           

(0.0446) 

Sturbridge 0.69 
             

0.1186  0.418 0.6279 
           

(0.0621) 

Sudbury 0.84 
             

0.0265  0.779 0.7791 
           

(0.0609) 

Sunderland 0.65 
             

0.2692  0.597 0.6400 
           

(0.0100) 

Sutton 0.43 
             

0.0738  0.416 0.6416 
             

0.2116  

Swampscott 0.66 
             

0.1307  0.579 0.6783 
             

0.0183  

Swansea 0.59 
             

0.2803  0.237 0.5152 
           

(0.0748) 

Taunton 0.52 
             

0.5490  0.18 0.4100 
           

(0.1100) 
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Tewksbury 0.56 
             

0.2039  0.331 0.5713 
             

0.0113  

Tisbury 0.97 
             

0.4194  0.518 0.5654 
           

(0.4046) 

Topsfield 0.72 
             

0.0341  0.605 0.7180 
           

(0.0020) 

Tyngsborough 0.64 
             

0.1567  0.403 0.6107 
           

(0.0293) 

Uxbridge 0.41 
             

0.2037  0.332 0.5717 
             

0.1617  

Wakefield 0.71 
             

0.1310  0.451 0.6351 
           

(0.0749) 

Walpole 0.62 
             

0.1875  0.47 0.6234 
             

0.0034  

Waltham 0.47 
             

0.4628  0.476 0.5373 
             

0.0673  

Ware 0.4 
             

0.5714  0.208 0.4122 
             

0.0122  

Wareham 0.45 
             

0.4904  0.212 0.4395 
           

(0.0105) 

Watertown 0.51 
             

0.3818  0.566 0.5936 
             

0.0836  

Wayland 0.74 
             

0.0702  0.764 0.7600 
             

0.0200  

Webster 0.32 
             

0.5971  0.206 0.4033 
             

0.0833  

Wellesley 0.79 
             

0.0554  0.814 0.7816 
           

(0.0084) 

West Boylston 0.71 
             

0.1286  0.333 0.5961 
           

(0.1139) 

West Bridgewater 0.7 
             

0.1413  0.284 0.5755 
           

(0.1245) 

Westborough 0.76 
             

0.1010  0.618 0.7009 
           

(0.0591) 

Westfield 0.45 
             

0.4231  0.296 0.4894 
             

0.0394  

Westford 0.75 
             

0.0718  0.669 0.7275 
           

(0.0225) 

Weston 0.81 
             

0.0421  0.817 0.7869 
           

(0.0231) 

Westport 0.51 
             

0.2826  0.29 0.5323 
             

0.0223  

Westwood 0.84 
             

0.0290  0.702 0.7523 
           

(0.0877) 

Williamsburg 0.52 
             

0.2963  0.406 0.5670 
             

0.0470  
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Williamstown 0.73 
             

0.1061  0.581 0.6869 
           

(0.0431) 

Wilmington 0.64 
             

0.1160  0.376 0.6146 
           

(0.0254) 

Winchendon 0.37 
             

0.4602  0.191 0.4421 
             

0.0721  

Winchester 0.79 
             

0.0565  0.702 0.7435 
           

(0.0465) 

Woburn 0.57 
             

0.2887  0.325 0.5421 
           

(0.0279) 

Worcester 0.35 
             

0.7402  0.298 0.3885 
             

0.0385  

Wrentham 0.84 
             

0.0663  0.489 0.6686 
           

(0.1714) 
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APPENDIX B 

2013 MCAS Grade 4 Mathematics % House Ov 200k and % FRLE Prediction Table 

    Predicted  

 % Proficient    Proficient or  

Name of or Advanced % House  Advanced  

Municipality/District Proficient Ov $200k % FRLE Proficient % Difference 

Abington 0.37 0.064 
             

0.2265  
             

0.5472  
             

0.1772  

Acton 0.74 0.219 
             

0.0554  
             

0.6935  
           

(0.0465) 

Acushnet 0.64 0.025 
             

0.1864  
             

0.5332  
           

(0.1068) 

Amherst 0.59 0.081 
             

0.3539  
             

0.5234  
           

(0.0666) 

Andover 0.73 0.223 
             

0.0453  
             

0.6988  
           

(0.0312) 

Arlington 0.66 0.144 
             

0.1122  
             

0.6298  
           

(0.0302) 

Ashland 0.51 0.157 
             

0.1290  
             

0.6336  
             

0.1236  

Attleboro 0.55 0.041 
             

0.3710  
             

0.4930  
           

(0.0570) 

Auburn 0.65 0.042 
             

0.3023  
             

0.5124  
           

(0.1376) 

Avon 0.56 0.047 
             

0.2456  
             

0.5311  
           

(0.0289) 

Barnstable 0.44 0.049 
             

0.3431  
             

0.5058  
             

0.0658  

Bedford 0.65 0.182 
             

0.1226  
             

0.6514  
             

0.0014  

Belchertown 0.42 0.029 
             

0.2552  
             

0.5169  
             

0.0969  

Bellingham 0.53 0.043 
             

0.1796  
             

0.5466  
             

0.0166  

Belmont 0.78 0.207 
             

0.0804  
             

0.6789  
           

(0.1011) 

Berkley 0.47 0.104 
             

0.1685  
             

0.5888  
             

0.1188  

Berlin 0.37 0.118 
             

0.1143  
             

0.6126  
             

0.2426  

Beverly 0.51 0.075 
             

0.2577  
             

0.5458  
             

0.0358  

Billerica 0.53 0.053 
             

0.1770  
             

0.5537  
             

0.0237  
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Boston 0.31 0.07 
             

0.8065  
             

0.3928  
             

0.0828  

Bourne 0.54 0.043 
             

0.2609  
             

0.5244  
           

(0.0156) 

Boxborough 0.89 0.25 
             

0.0303  
             

0.7202  
           

(0.1698) 

Boxford 0.77 0.244 
             

0.0367  
             

0.7146  
           

(0.0554) 

Boylston 0.64 0.269 
             

0.1273  
             

0.7060  
             

0.0660  

Brewster 0.67 0.057 
             

0.3067  
             

0.5209  
           

(0.1491) 

Brimfield 0.83 0.039 
             

0.8571  
             

0.3590  
           

(0.4710) 

Brockton 0.3 0.016 
             

0.8091  
             

0.3574  
             

0.0574  

Brookfield 0.58 0.016 
             

0.3750  
             

0.4759  
           

(0.1041) 

Brookline 0.71 0.213 
             

0.1111  
             

0.6744  
           

(0.0356) 

Burlington 0.49 0.109 
             

0.1458  
             

0.5982  
             

0.1082  

Cambridge 0.62 0.12 
             

0.4410  
             

0.5246  
           

(0.0954) 

Canton 0.67 0.18 
             

0.1423  
             

0.6447  
           

(0.0253) 

Carlisle 0.85 0.378 
             

0.0152  
             

0.8065  
           

(0.0435) 

Carver 0.39 0.034 
             

0.2201  
             

0.5297  
             

0.1397  

Chelmsford 0.72 0.093 
             

0.0794  
             

0.6060  
           

(0.1140) 

Chelsea 0.41 0.023 
             

0.8989  
             

0.3374  
           

(0.0726) 

Chicopee 0.42 0.011 
             

0.6410  
             

0.4001  
           

(0.0199) 

Clinton 0.36 0.024 
             

0.4717  
             

0.4546  
             

0.0946  

Cohasset 0.77 0.406 
             

0.0200  
             

0.8232  
             

0.0532  

Concord 0.87 0.376 
             

0.0605  
             

0.7929  
           

(0.0771) 

Conway 0.44 0.073 
             

0.0741  
             

0.5946  
             

0.1546  

Danvers 0.55 0.077 
             

0.1703  
             

0.5709  
             

0.0209  
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Dartmouth 0.5 0.047 
             

0.2680  
             

0.5250  
             

0.0250  

Dedham 0.53 0.11 
             

0.2105  
             

0.5811  
             

0.0511  

Deerfield 0.67 0.071 
             

0.2000  
             

0.5590  
           

(0.1110) 

Douglas 0.55 0.043 
             

0.1515  
             

0.5542  
             

0.0042  

Dover 0.79 0.464 
             

0.0211  
             

0.8601  
             

0.0701  

Dracut 0.46 0.046 
             

0.2119  
             

0.5397  
             

0.0797  

Duxbury 0.74 0.255 
             

0.0298  
             

0.7236  
           

(0.0164) 

East Bridgewater 0.62 0.054 
             

0.2034  
             

0.5471  
           

(0.0729) 

East Longmeadow 0.56 0.07 
             

0.1368  
             

0.5756  
             

0.0156  

Eastham 0.55 0.035 
             

0.3250  
             

0.5017  
           

(0.0483) 

Easthampton 0.51 0.021 
             

0.3967  
             

0.4732  
           

(0.0368) 

Easton 0.61 0.121 
             

0.1081  
             

0.6162  
             

0.0062  

Edgartown 0.73 0.053 
             

0.2500  
             

0.5338  
           

(0.1962) 

Everett 0.4 0.021 
             

0.8262  
             

0.3559  
           

(0.0441) 

Fairhaven 0.6 0.021 
             

0.4069  
             

0.4704  
           

(0.1296) 

Fall River 0.3 0.012 
             

0.7802  
             

0.3627  
             

0.0627  

Falmouth 0.55 0.065 
             

0.2491  
             

0.5417  
           

(0.0083) 

Fitchburg 0.35 0.011 
             

0.7178  
             

0.3791  
             

0.0291  

Foxborough 0.65 0.119 
             

0.1813  
             

0.5949  
           

(0.0551) 

Framingham 0.4 0.061 
             

0.4433  
             

0.4862  
             

0.0862  

Franklin 0.71 0.141 
             

0.1026  
             

0.6305  
           

(0.0795) 

Gardner 0.42 0.011 
             

0.5714  
             

0.4191  
           

(0.0009) 

Georgetown 0.63 0.152 
             

0.0696  
             

0.6466  
             

0.0166  
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Gloucester 0.47 0.068 
             

0.4729  
             

0.4826  
             

0.0126  

Grafton 0.63 0.117 
             

0.0807  
             

0.6211  
           

(0.0089) 

Granby 0.63 0.016 
             

0.2388  
             

0.5131  
           

(0.1169) 

Greenfield 0.36 0.019 
             

0.5894  
             

0.4193  
             

0.0593  

Hadley 0.47 0.076 
             

0.2264  
             

0.5550  
             

0.0850  

Halifax 0.58 0.031 
             

0.1613  
             

0.5439  
           

(0.0361) 

Hanover 0.64 0.133 
             

0.0699  
             

0.6343  
           

(0.0057) 

Harvard 0.77 0.289 
             

0.0444  
             

0.7414  
           

(0.0286) 

Hatfield 0.66 0.049 
             

0.0625  
             

0.5824  
           

(0.0776) 

Haverhill 0.43 0.034 
             

0.5857  
             

0.4299  
           

(0.0001) 

Hingham 0.79 0.244 
             

0.0417  
             

0.7133  
           

(0.0767) 

Holbrook 0.59 0.056 
             

0.3265  
             

0.5148  
           

(0.0752) 

Holland 0.53 0.03 
             

0.4118  
             

0.4748  
           

(0.0552) 

Holliston 0.61 0.179 
             

0.0514  
             

0.6689  
             

0.0589  

Holyoke 0.21 0.016 
             

0.8714  
             

0.3404  
             

0.1304  

Hopedale 0.64 0.08 
             

0.0667  
             

0.6012  
           

(0.0388) 

Hopkinton 0.67 0.252 
             

0.0132  
             

0.7262  
             

0.0562  

Hudson 0.43 0.068 
             

0.2744  
             

0.5367  
             

0.1067  

Hull 0.58 0.071 
             

0.4684  
             

0.4857  
           

(0.0943) 

Ipswich 0.51 0.115 
             

0.1824  
             

0.5920  
             

0.0820  

Kingston 0.36 0.098 
             

0.1379  
             

0.5933  
             

0.2333  

Lanesborough 0.41 0.068 
             

0.1351  
             

0.5748  
             

0.1648  

Lawrence 0.35 0.01 
             

0.9096  
             

0.3261  
           

(0.0239) 



 

 

220 

 

Lee 0.45 0.054 
             

0.3333  
             

0.5117  
             

0.0617  

Leicester 0.31 0.025 
             

0.3051  
             

0.5008  
             

0.1908  

Lenox 0.51 0.042 
             

0.2545  
             

0.5255  
             

0.0155  

Leominster 0.57 0.025 
             

0.4586  
             

0.4589  
           

(0.1111) 

Lexington 0.82 0.328 
             

0.0625  
             

0.7615  
           

(0.0585) 

Lincoln 0.64 0.287 
             

0.1880  
             

0.7009  
             

0.0609  

Littleton 0.63 0.165 
             

0.0526  
             

0.6596  
             

0.0296  

Longmeadow 0.63 0.184 
             

0.0443  
             

0.6740  
             

0.0440  

Lowell 0.44 0.021 
             

0.7618  
             

0.3735  
           

(0.0665) 

Ludlow 0.42 0.032 
             

0.3184  
             

0.5016  
             

0.0816  

Lunenburg 0.53 0.06 
             

0.1750  
             

0.5587  
             

0.0287  

Lynn 0.35 0.021 
             

0.8139  
             

0.3593  
             

0.0093  

Lynnfield 0.89 0.205 
             

0.0773  
             

0.6785  
           

(0.2115) 

Malden 0.39 0.027 
             

0.6928  
             

0.3962  
             

0.0062  

Mansfield 0.63 0.126 
             

0.1155  
             

0.6174  
           

(0.0126) 

Marblehead 0.62 0.194 
             

0.1097  
             

0.6626  
             

0.0426  

Marion 0.77 0.153 
             

0.0781  
             

0.6449  
           

(0.1251) 

Marlborough 0.43 0.055 
             

0.4731  
             

0.4742  
             

0.0442  

Marshfield 0.7 0.138 
             

0.1458  
             

0.6168  
           

(0.0832) 

Mashpee 0.56 0.047 
             

0.3533  
             

0.5017  
           

(0.0583) 

Mattapoisett 0.59 0.057 
             

0.1333  
             

0.5682  
           

(0.0218) 

Maynard 0.33 0.076 
             

0.2114  
             

0.5591  
             

0.2291  

Medfield 0.56 0.286 
             

0.0498  
             

0.7380  
             

0.1780  
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Medford 0.36 0.051 
             

0.3922  
             

0.4937  
             

0.1337  

Medway 0.78 0.193 
             

0.0683  
             

0.6733  
           

(0.1067) 

Melrose 0.63 0.083 
             

0.1331  
             

0.5850  
           

(0.0450) 

Middleborough 0.35 0.028 
             

0.3470  
             

0.4912  
             

0.1412  

Middleton 0.65 0.13 
             

0.0887  
             

0.6272  
           

(0.0228) 

Milford 0.46 0.067 
             

0.3419  
             

0.5177  
             

0.0577  

Millbury 0.6 0.037 
             

0.2847  
             

0.5140  
           

(0.0860) 

Millis 0.63 0.073 
             

0.1000  
             

0.5876  
           

(0.0424) 

Milton 0.67 0.205 
             

0.1135  
             

0.6686  
           

(0.0014) 

Monson 0.36 0.032 
             

0.2451  
             

0.5216  
             

0.1616  

Nahant 0.55 0.069 
             

0.0909  
             

0.5875  
             

0.0375  

Nantucket 0.24 0.089 
             

0.1868  
             

0.5741  
             

0.3341  

Natick 0.75 0.148 
             

0.0877  
             

0.6391  
           

(0.1109) 

Needham 0.7 0.31 
             

0.0660  
             

0.7490  
             

0.0490  

New Bedford 0.32 0.011 
             

0.7750  
             

0.3635  
             

0.0435  

Newburyport 0.59 0.133 
             

0.0934  
             

0.6279  
             

0.0379  

Newton 0.75 0.282 
             

0.1113  
             

0.7186  
           

(0.0314) 

Norfolk 0.72 0.244 
             

0.0714  
             

0.7051  
           

(0.0149) 

North Adams 0.39 0.005 
             

0.6759  
             

0.3867  
           

(0.0033) 

North Andover 0.64 0.165 
             

0.1529  
             

0.6322  
           

(0.0078) 

North Attleborough 0.6 0.081 
             

0.1725  
             

0.5729  
           

(0.0271) 

North Brookfield 0.45 0.03 
             

0.3810  
             

0.4833  
             

0.0333  

North Reading 0.71 0.187 
             

0.0463  
             

0.6754  
           

(0.0346) 
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Northampton 0.41 0.057 
             

0.3333  
             

0.5136  
             

0.1036  

Northborough 0.6 0.164 
             

0.0785  
             

0.6519  
             

0.0519  

Northbridge 0.41 0.049 
             

0.3043  
             

0.5164  
             

0.1064  

Norton 0.45 0.076 
             

0.2582  
             

0.5463  
             

0.0963  

Norwell 0.66 0.26 
             

0.0414  
             

0.7236  
             

0.0636  

Norwood 0.55 0.064 
             

0.0672  
             

0.5907  
             

0.0407  

Oak Bluffs 0.59 0.016 
             

0.2745  
             

0.5033  
           

(0.0867) 

Orange 0.48 0.004 
             

0.4831  
             

0.4387  
           

(0.0413) 

Orleans 0.81 0.073 
             

0.0769  
             

0.5939  
           

(0.2161) 

Oxford 0.53 0.089 
             

0.2671  
             

0.5522  
             

0.0222  

Peabody 0.47 0.042 
             

0.3470  
             

0.5002  
             

0.0302  

Pembroke 0.58 0.084 
             

0.1667  
             

0.5764  
           

(0.0036) 

Pittsfield 0.4 0.023 
             

0.6360  
             

0.4091  
             

0.0091  

Plainville 0.47 0.083 
             

0.1348  
             

0.5845  
             

0.1145  

Plymouth 0.49 0.063 
             

0.2641  
             

0.5363  
             

0.0463  

Plympton 0.59 0.073 
             

0.3235  
             

0.5265  
           

(0.0635) 

Quincy 0.49 0.037 
             

0.4870  
             

0.4588  
           

(0.0312) 

Randolph 0.32 0.055 
             

0.5992  
             

0.4397  
             

0.1197  

Reading 0.65 0.13 
             

0.0815  
             

0.6292  
           

(0.0208) 

Rochester 0.52 0.064 
             

0.1279  
             

0.5742  
             

0.0542  

Rockland 0.58 0.032 
             

0.4654  
             

0.4615  
           

(0.1185) 

Rockport 0.62 0.049 
             

0.2059  
             

0.5433  
           

(0.0767) 

Salem 0.37 0.042 
             

0.5833  
             

0.4357  
             

0.0657  
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Sandwich 0.5 0.058 
             

0.1538  
             

0.5632  
             

0.0632  

Saugus 0.44 0.065 
             

0.3722  
             

0.5081  
             

0.0681  

Scituate 0.78 0.169 
             

0.0990  
             

0.6495  
           

(0.1305) 

Seekonk 0.73 0.082 
             

0.2012  
             

0.5657  
           

(0.1643) 

Sharon 0.8 0.238 
             

0.0924  
             

0.6956  
           

(0.1044) 

Sherborn 0.8 0.406 
             

0.0667  
             

0.8105  
             

0.0105  

Shrewsbury 0.78 0.113 
             

0.1348  
             

0.6038  
           

(0.1762) 

Shutesbury 0.68 0.076 
             

0.2308  
             

0.5538  
           

(0.1262) 

Somerset 0.54 0.032 
             

0.1495  
             

0.5477  
             

0.0077  

Somerville 0.4 0.051 
             

0.6500  
             

0.4233  
             

0.0233  

South Hadley 0.52 0.04 
             

0.4056  
             

0.4830  
           

(0.0370) 

Southampton 0.48 0.045 
             

0.1644  
             

0.5520  
             

0.0720  

Southborough 0.79 0.313 
             

0.0464  
             

0.7563  
           

(0.0337) 

Springfield 0.33 0.012 
             

0.9133  
             

0.3264  
           

(0.0036) 

Stoneham 0.44 0.064 
             

0.1979  
             

0.5551  
             

0.1151  

Stoughton 0.47 0.048 
             

0.3492  
             

0.5035  
             

0.0335  

Sturbridge 0.65 0.081 
             

0.1186  
             

0.5876  
           

(0.0624) 

Sudbury 0.81 0.433 
             

0.0262  
             

0.8388  
             

0.0288  

Sunderland 0.62 0.024 
             

0.2692  
             

0.5099  
           

(0.1101) 

Sutton 0.43 0.136 
             

0.0806  
             

0.6333  
             

0.2033  

Swampscott 0.68 0.16 
             

0.1307  
             

0.6350  
           

(0.0450) 

Swansea 0.66 0.044 
             

0.2830  
             

0.5190  
           

(0.1410) 

Taunton 0.51 0.024 
             

0.5481  
             

0.4338  
           

(0.0762) 
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Tewksbury 0.57 0.08 
             

0.2059  
             

0.5632  
           

(0.0068) 

Tisbury 0.81 0.019 
             

0.4194  
             

0.4657  
           

(0.3443) 

Topsfield 0.59 0.274 
             

0.0341  
             

0.7346  
             

0.1446  

Tyngsborough 0.62 0.138 
             

0.1579  
             

0.6135  
           

(0.0065) 

Uxbridge 0.58 0.07 
             

0.2012  
             

0.5580  
           

(0.0220) 

Wakefield 0.61 0.081 
             

0.1310  
             

0.5842  
           

(0.0258) 

Walpole 0.6 0.153 
             

0.1869  
             

0.6152  
             

0.0152  

Waltham 0.47 0.077 
             

0.4642  
             

0.4907  
             

0.0207  

Ware 0.39 0.026 
             

0.5614  
             

0.4314  
             

0.0414  

Wareham 0.44 0.035 
             

0.4928  
             

0.4559  
             

0.0159  

Watertown 0.55 0.086 
             

0.3874  
             

0.5175  
           

(0.0325) 

Wayland 0.67 0.307 
             

0.0702  
             

0.7459  
             

0.0759  

Webster 0.11 0.029 
             

0.5971  
             

0.4236  
             

0.3136  

Wellesley 0.78 0.392 
             

0.0549  
             

0.8047  
             

0.0247  

West Boylston 0.66 0.058 
             

0.1286  
             

0.5701  
           

(0.0899) 

West Bridgewater 0.61 0.087 
             

0.1413  
             

0.5853  
           

(0.0247) 

Westborough 0.69 0.135 
             

0.1003  
             

0.6273  
           

(0.0627) 

Westfield 0.51 0.047 
             

0.4252  
             

0.4821  
           

(0.0279) 

Westford 0.73 0.203 
             

0.0713  
             

0.6789  
           

(0.0511) 

Weston 0.82 0.488 
             

0.0313  
             

0.8728  
             

0.0528  

Westport 0.59 0.053 
             

0.2847  
             

0.5243  
           

(0.0657) 

Westwood 0.85 0.28 
             

0.0291  
             

0.7398  
           

(0.1102) 

Williamsburg 0.41 0.054 
             

0.2963  
             

0.5218  
             

0.1118  
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Williamstown 0.62 0.092 
             

0.1077  
             

0.5977  
           

(0.0223) 

Wilmington 0.57 0.102 
             

0.1153  
             

0.6020  
             

0.0320  

Winchendon 0.38 0.015 
             

0.4602  
             

0.4520  
             

0.0720  

Winchester 0.75 0.305 
             

0.0563  
             

0.7484  
           

(0.0016) 

Woburn 0.52 0.047 
             

0.2853  
             

0.5203  
             

0.0003  

Worcester 0.31 0.027 
             

0.7399  
             

0.3833  
             

0.0733  

Wrentham 0.72 0.14 
             

0.0663  
             

0.6398  
           

(0.0802) 
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APPENDIX C 

2013 MCAS Grade 4 Language Arts LWI Prediction Table 

 

   Predicted  

 

% Proficient 
or  

Proficient or 
 

Name of Advanced  Advanced  

Municipality/District Proficient LWI Proficient % Difference 

Abington 0.46 0.8068 0.6805 
             

0.2205  

Acton 0.75 0.777 0.6547 
           

(0.0953) 

Acushnet 0.64 0.6953 0.5838 
           

(0.0562) 

Amherst 0.55 0.5622 0.4684 
           

(0.0816) 

Andover 0.76 0.7768 0.6545 
           

(0.1055) 

Arlington 0.75 0.742 0.6243 
           

(0.1257) 

Ashland 0.57 0.763 0.6425 
             

0.0725  

Attleboro 0.62 0.6869 0.5765 
           

(0.0435) 

Auburn 0.7 0.7286 0.6127 
           

(0.0873) 

Avon 0.59 0.7229 0.6078 
             

0.0178  

Barnstable 0.52 0.6062 0.5066 
           

(0.0134) 

Bedford 0.6 0.783 0.6599 
             

0.0599  

Belchertown 0.51 0.668 0.5602 
             

0.0502  

Bellingham 0.65 0.7292 0.6132 
           

(0.0368) 

Belmont 0.83 0.7768 0.6545 
           

(0.1755) 

Berkley 0.57 0.7615 0.6412 
             

0.0712  

Berlin 0.5 0.8882 0.7511 
             

0.2511  

Beverly 0.5 0.6559 0.5497 
             

0.0497  
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Billerica 0.54 0.7501 0.6313 
             

0.0913  

Boston 0.29 0.668 0.5602 
             

0.2702  

Bourne 0.56 0.5825 0.4860 
           

(0.0740) 

Boxborough 0.88 0.7547 0.6353 
           

(0.2447) 

Boxford 0.73 0.8812 0.7450 
             

0.0150  

Boylston 0.6 0.8783 0.7425 
             

0.1425  

Brewster 0.71 0.6382 0.5343 
           

(0.1757) 

Brimfield 0.66 0.6719 0.5635 
           

(0.0965) 

Brockton 0.27 0.5079 0.4213 
             

0.1513  

Brookfield 0.72 0.6939 0.5826 
           

(0.1374) 

Brookline 0.69 0.6932 0.5820 
           

(0.1080) 

Burlington 0.52 0.7541 0.6348 
             

0.1148  

Cambridge 0.59 0.6362 0.5326 
           

(0.0574) 

Canton 0.74 0.7264 0.6108 
           

(0.1292) 

Carlisle 0.83 0.8562 0.7233 
           

(0.1067) 

Carver 0.37 0.6561 0.5498 
             

0.1798  

Chelmsford 0.65 0.7759 0.6537 
             

0.0037  

Chelsea 0.35 0.4676 0.3864 
             

0.0364  

Chicopee 0.42 0.5406 0.4497 
             

0.0297  

Clinton 0.53 0.6891 0.5784 
             

0.0484  

Cohasset 0.78 0.8054 0.6793 
           

(0.1007) 

Concord 0.85 0.8075 0.6811 
           

(0.1689) 

Conway 0.41 0.7407 0.6232 
             

0.2132  
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Danvers 0.59 0.7145 0.6005 
             

0.0105  

Dartmouth 0.52 0.6749 0.5661 
             

0.0461  

Dedham 0.55 0.717 0.6026 
             

0.0526  

Deerfield 0.65 0.7242 0.6089 
           

(0.0411) 

Douglas 0.54 0.7991 0.6738 
             

0.1338  

Dover 0.77 0.8773 0.7416 
           

(0.0284) 

Dracut 0.46 0.703 0.5905 
             

0.1305  

Duxbury 0.75 0.809 0.6824 
           

(0.0676) 

East Bridgewater 0.59 0.7586 0.6387 
             

0.0487  

East Longmeadow 0.61 0.7304 0.6143 
             

0.0043  

Eastham 0.7 0.6106 0.5104 
           

(0.1896) 

Easthampton 0.47 0.5963 0.4980 
             

0.0280  

Easton 0.55 0.7946 0.6699 
             

0.1199  

Edgartown 0.67 0.6315 0.5285 
           

(0.1415) 

Everett 0.45 0.4959 0.4109 
           

(0.0391) 

Fairhaven 0.61 0.6267 0.5243 
           

(0.0857) 

Fall River 0.36 0.4007 0.3284 
           

(0.0316) 

Falmouth 0.53 0.6251 0.5230 
           

(0.0070) 

Fitchburg 0.38 0.5494 0.4573 
             

0.0773  

Foxborough 0.64 0.7124 0.5987 
           

(0.0413) 

Framingham 0.41 0.6162 0.5152 
             

0.1052  

Franklin 0.7 0.755 0.6356 
           

(0.0644) 

Gardner 0.41 0.5908 0.4932 
             

0.0832  
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Georgetown 0.69 0.8073 0.6809 
           

(0.0091) 

Gloucester 0.53 0.5875 0.4904 
           

(0.0396) 

Grafton 0.62 0.7838 0.6606 
             

0.0406  

Granby 0.49 0.7318 0.6155 
             

0.1255  

Greenfield 0.48 0.4063 0.3333 
           

(0.1467) 

Hadley 0.64 0.7092 0.5959 
           

(0.0441) 

Halifax 0.53 0.6641 0.5568 
             

0.0268  

Hanover 0.71 0.8652 0.7311 
             

0.0211  

Harvard 0.83 0.8823 0.7460 
           

(0.0840) 

Hatfield 0.59 0.6205 0.5190 
           

(0.0710) 

Haverhill 0.45 0.5829 0.4864 
             

0.0364  

Hingham 0.81 0.7641 0.6435 
           

(0.1665) 

Holbrook 0.65 0.668 0.5602 
           

(0.0898) 

Holland 0.44 0.6726 0.5641 
             

0.1241  

Holliston 0.73 0.7591 0.6391 
           

(0.0909) 

Holyoke 0.17 0.4897 0.4056 
             

0.2356  

Hopedale 0.74 0.8035 0.6776 
           

(0.0624) 

Hopkinton 0.74 0.8523 0.7199 
           

(0.0201) 

Hudson 0.47 0.6514 0.5458 
             

0.0758  

Hull 0.56 0.6521 0.5464 
           

(0.0136) 

Ipswich 0.49 0.7023 0.5899 
             

0.0999  

Kingston 0.62 0.6765 0.5675 
           

(0.0525) 

Lanesborough 0.5 0.6798 0.5704 
             

0.0704  
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Lawrence 0.31 0.3524 0.2865 
           

(0.0235) 

Lee 0.46 0.6536 0.5477 
             

0.0877  

Leicester 0.3 0.7528 0.6337 
             

0.3337  

Lenox 0.5 0.5778 0.4820 
           

(0.0180) 

Leominster 0.54 0.6422 0.5378 
           

(0.0022) 

Lexington 0.82 0.8027 0.6769 
           

(0.1431) 

Lincoln 0.63 0.8199 0.6919 
             

0.0619  

Littleton 0.67 0.7523 0.6332 
           

(0.0368) 

Longmeadow 0.59 0.7939 0.6693 
             

0.0793  

Lowell 0.36 0.4962 0.4112 
             

0.0512  

Ludlow 0.52 0.6602 0.5534 
             

0.0334  

Lunenburg 0.47 0.668 0.5602 
             

0.0902  

Lynn 0.35 0.4656 0.3847 
             

0.0347  

Lynnfield 0.85 0.7674 0.6463 
           

(0.2037) 

Malden 0.32 0.5365 0.4461 
             

0.1261  

Mansfield 0.67 0.8104 0.6836 
             

0.0136  

Marblehead 0.65 0.7687 0.6475 
           

(0.0025) 

Marion 0.61 0.7352 0.6184 
             

0.0084  

Marlborough 0.45 0.6346 0.5312 
             

0.0812  

Marshfield 0.8 0.7482 0.6297 
           

(0.1703) 

Mashpee 0.55 0.668 0.5602 
             

0.0102  

Mattapoisett 0.73 0.668 0.5602 
           

(0.1698) 

Maynard 0.49 0.5992 0.5005 
             

0.0105  
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Medfield 0.77 0.8451 0.7137 
           

(0.0563) 

Medford 0.46 0.6695 0.5615 
             

0.1015  

Medway 0.68 0.7849 0.6615 
           

(0.0185) 

Melrose 0.65 0.7201 0.6053 
           

(0.0447) 

Middleborough 0.44 0.727 0.6113 
             

0.1713  

Middleton 0.64 0.7891 0.6651 
             

0.0251  

Milford 0.48 0.7158 0.6016 
             

0.1216  

Millbury 0.59 0.7375 0.6204 
             

0.0304  

Millis 0.47 0.725 0.6096 
             

0.1396  

Milton 0.71 0.7555 0.6360 
           

(0.0740) 

Monson 0.46 0.7176 0.6032 
             

0.1432  

Nahant 0.58 0.6522 0.5465 
           

(0.0335) 

Nantucket 0.29 0.7105 0.5970 
             

0.3070  

Natick 0.76 0.732 0.6156 
           

(0.1444) 

Needham 0.69 0.8198 0.6918 
             

0.0018  

New Bedford 0.33 0.429 0.3529 
             

0.0229  

Newburyport 0.6 0.6928 0.5817 
           

(0.0183) 

Newton 0.77 0.7737 0.6518 
           

(0.1182) 

Norfolk 0.81 0.8395 0.7088 
           

(0.1012) 

North Adams 0.29 0.4583 0.3783 
             

0.0883  

North Andover 0.66 0.7298 0.6137 
           

(0.0463) 

North Attleborough 0.67 0.7328 0.6163 
           

(0.0537) 

North Brookfield 0.58 0.668 0.5602 
           

(0.0198) 
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North Reading 0.75 0.668 0.5602 
           

(0.1898) 

Northampton 0.42 0.6198 0.5184 
             

0.0984  

Northborough 0.66 0.7527 0.6336 
           

(0.0264) 

Northbridge 0.4 0.7121 0.5984 
             

0.1984  

Norton 0.34 0.7414 0.6238 
             

0.2838  

Norwell 0.76 0.7932 0.6687 
           

(0.0913) 

Norwood 0.58 0.6582 0.5517 
           

(0.0283) 

Oak Bluffs 0.69 0.622 0.5203 
           

(0.1697) 

Orange 0.43 0.5264 0.4374 
             

0.0074  

Orleans 0.85 0.595 0.4969 
           

(0.3531) 

Oxford 0.54 0.7127 0.5989 
             

0.0589  

Peabody 0.51 0.6103 0.5101 
             

0.0001  

Pembroke 0.57 0.6713 0.5630 
           

(0.0070) 

Pittsfield 0.36 0.5065 0.4201 
             

0.0601  

Plainville 0.56 0.6637 0.5564 
           

(0.0036) 

Plymouth 0.56 0.6935 0.5823 
             

0.0223  

Plympton 0.46 0.7767 0.6544 
             

0.1944  

Quincy 0.58 0.5854 0.4885 
           

(0.0915) 

Randolph 0.31 0.5923 0.4945 
             

0.1845  

Reading 0.66 0.786 0.6625 
             

0.0025  

Rochester 0.58 0.78 0.6573 
             

0.0773  

Rockland 0.5 0.6256 0.5234 
             

0.0234  

Rockport 0.63 0.6442 0.5395 
           

(0.0905) 
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Salem 0.41 0.4206 0.3457 
           

(0.0643) 

Sandwich 0.53 0.7465 0.6282 
             

0.0982  

Saugus 0.41 0.6662 0.5586 
             

0.1486  

Scituate 0.73 0.7828 0.6597 
           

(0.0703) 

Seekonk 0.75 0.7281 0.6123 
           

(0.1377) 

Sharon 0.8 0.8143 0.6870 
           

(0.1130) 

Sherborn 0.76 0.857 0.7240 
           

(0.0360) 

Shrewsbury 0.84 0.8046 0.6786 
           

(0.1614) 

Shutesbury 0.65 0.7239 0.6086 
           

(0.0414) 

Somerset 0.62 0.6862 0.5759 
           

(0.0441) 

Somerville 0.46 0.6374 0.5336 
             

0.0736  

South Hadley 0.64 0.6737 0.5651 
           

(0.0749) 

Southampton 0.57 0.752 0.6330 
             

0.0630  

Southborough 0.74 0.876 0.7405 
             

0.0005  

Springfield 0.31 0.4201 0.3452 
             

0.0352  

Stoneham 0.55 0.6762 0.5673 
             

0.0173  

Stoughton 0.56 0.6434 0.5388 
           

(0.0212) 

Sturbridge 0.69 0.7529 0.6338 
           

(0.0562) 

Sudbury 0.84 0.8973 0.7590 
           

(0.0810) 

Sunderland 0.65 0.55 0.4579 
           

(0.1922) 

Sutton 0.43 0.8944 0.7564 
             

0.3264  

Swampscott 0.66 0.7592 0.6392 
           

(0.0208) 

Swansea 0.59 0.7066 0.5936 
             

0.0036  
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Taunton 0.52 0.5822 0.4858 
           

(0.0342) 

Tewksbury 0.56 0.7498 0.6311 
             

0.0711  

Tisbury 0.97 0.5019 0.4161 
           

(0.5539) 

Topsfield 0.72 0.8131 0.6860 
           

(0.0340) 

Tyngsborough 0.64 0.7393 0.6220 
           

(0.0180) 

Uxbridge 0.41 0.7958 0.6710 
             

0.2610  

Wakefield 0.71 0.7371 0.6201 
           

(0.0899) 

Walpole 0.62 0.7554 0.6359 
             

0.0159  

Waltham 0.47 0.6403 0.5361 
             

0.0661  

Ware 0.4 0.5685 0.4739 
             

0.0739  

Wareham 0.45 0.5825 0.4860 
             

0.0360  

Watertown 0.51 0.7438 0.6259 
             

0.1159  

Wayland 0.74 0.8074 0.6810 
           

(0.0590) 

Webster 0.32 0.5838 0.4872 
             

0.1672  

Wellesley 0.79 0.8477 0.7160 
           

(0.0740) 

West Boylston 0.71 0.7853 0.6619 
           

(0.0481) 

West Bridgewater 0.7 0.7339 0.6173 
           

(0.0827) 

Westborough 0.76 0.8244 0.6958 
           

(0.0642) 

Westfield 0.45 0.5962 0.4979 
             

0.0479  

Westford 0.75 0.8735 0.7383 
           

(0.0117) 

Weston 0.81 0.8562 0.7233 
           

(0.0867) 

Westport 0.51 0.7465 0.6282 
             

0.1182  

Westwood 0.84 0.7621 0.6417 
           

(0.1983) 
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Williamsburg 0.52 0.6182 0.5170 
           

(0.0030) 

Williamstown 0.73 0.6731 0.5646 
           

(0.1654) 

Wilmington 0.64 0.7931 0.6686 
             

0.0286  

Winchendon 0.37 0.6745 0.5658 
             

0.1958  

Winchester 0.79 0.8276 0.6985 
           

(0.0915) 

Woburn 0.57 0.6663 0.5587 
           

(0.0113) 

Worcester 0.35 0.5628 0.4689 
             

0.1189  

Wrentham 0.84 0.8415 0.7106 
           

(0.1294) 
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APPENDIX D 

 

2013 MCAS Grade 4 Mathematics LWI Prediction Table 

 

   Predicted  

 

% Proficient 
or  

Proficient or  
 

Name of Advanced  Advanced  

Municipality/District Proficient LWI Proficient % Difference 

Abington 0.37 0.8068 
             

0.6564  
             

0.2864  

Acton 0.74 0.777 
             

0.6311  
           

(0.1089) 

Acushnet 0.64 0.6953 
             

0.5619  
           

(0.0781) 

Amherst 0.59 0.5622 
             

0.4492  
           

(0.1408) 

Andover 0.73 0.7768 
             

0.6309  
           

(0.0991) 

Arlington 0.66 0.742 
             

0.6015  
           

(0.0585) 

Ashland 0.51 0.763 
             

0.6193  
             

0.1093  

Attleboro 0.55 0.6869 
             

0.5548  
             

0.0048  

Auburn 0.65 0.7286 
             

0.5901  
           

(0.0599) 

Avon 0.56 0.7229 
             

0.5853  
             

0.0253  

Barnstable 0.44 0.6062 
             

0.4865  
             

0.0465  

Bedford 0.65 0.783 
             

0.6362  
           

(0.0138) 

Belchertown 0.42 0.668 
             

0.5388  
             

0.1188  

Bellingham 0.53 0.7292 
             

0.5906  
             

0.0606  

Belmont 0.78 0.7768 
             

0.6309  
           

(0.1491) 

Berkley 0.47 0.7615 
             

0.6180  
             

0.1480  

Berlin 0.37 0.8882 
             

0.7253  
             

0.3553  

Beverly 0.51 0.6559 
             

0.5285  
             

0.0185  
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Billerica 0.53 0.7501 0.6083  0.0783  

Boston 0.31 0.668 
             

0.5388  
             

0.2288  

Bourne 0.54 0.5825 
             

0.4664  
           

(0.0736) 

Boxborough 0.89 0.7547 
             

0.6122  
           

(0.2778) 

Boxford 0.77 0.8812 
             

0.7194  
           

(0.0506) 

Boylston 0.64 0.8783 
             

0.7169  
             

0.0769  

Brewster 0.67 0.6382 
             

0.5136  
           

(0.1564) 

Brimfield 0.83 0.6719 
             

0.5421  
           

(0.2879) 

Brockton 0.3 0.5079 
             

0.4032  
             

0.1032  

Brookfield 0.58 0.6939 
             

0.5607  
           

(0.0193) 

Brookline 0.71 0.6932 
             

0.5601  
           

(0.1499) 

Burlington 0.49 0.7541 
             

0.6117  
             

0.1217  

Cambridge 0.62 0.6362 
             

0.5119  
           

(0.1081) 

Canton 0.67 0.7264 
             

0.5883  
           

(0.0817) 

Carlisle 0.85 0.8562 
             

0.6982  
           

(0.1518) 

Carver 0.39 0.6561 
             

0.5287  
             

0.1387  

Chelmsford 0.72 0.7759 
             

0.6302  
           

(0.0898) 

Chelsea 0.41 0.4676 
             

0.3691  
           

(0.0409) 

Chicopee 0.42 0.5406 
             

0.4309  
             

0.0109  

Clinton 0.36 0.6891 
             

0.5567  
             

0.1967  

Cohasset 0.77 0.8054 
             

0.6552  
           

(0.1148) 

Concord 0.87 0.8075 
             

0.6570  
           

(0.2130) 

Conway 0.44 0.7407 
             

0.6004  
             

0.1604  

                             



 

 

238 

 

Danvers 0.55 0.7145 0.5782  0.0282  

Dartmouth 0.5 0.6749 
             

0.5446  
             

0.0446  

Dedham 0.53 0.717 
             

0.5803  
             

0.0503  

Deerfield 0.67 0.7242 
             

0.5864  
           

(0.0836) 

Douglas 0.55 0.7991 
             

0.6498  
             

0.0998  

Dover 0.79 0.8773 
             

0.7161  
           

(0.0739) 

Dracut 0.46 0.703 
             

0.5684  
             

0.1084  

Duxbury 0.74 0.809 
             

0.6582  
           

(0.0818) 

East Bridgewater 0.62 0.7586 
             

0.6155  
           

(0.0045) 

East Longmeadow 0.56 0.7304 
             

0.5916  
             

0.0316  

Eastham 0.55 0.6106 
             

0.4902  
           

(0.0598) 

Easthampton 0.51 0.5963 
             

0.4781  
           

(0.0319) 

Easton 0.61 0.7946 
             

0.6460  
             

0.0360  

Edgartown 0.73 0.6315 
             

0.5079  
           

(0.2221) 

Everett 0.4 0.4959 
             

0.3930  
           

(0.0070) 

Fairhaven 0.6 0.6267 
             

0.5038  
           

(0.0962) 

Fall River 0.3 0.4007 
             

0.3124  
             

0.0124  

Falmouth 0.55 0.6251 
             

0.5025  
           

(0.0475) 

Fitchburg 0.35 0.5494 
             

0.4383  
             

0.0883  

Foxborough 0.65 0.7124 
             

0.5764  
           

(0.0736) 

Framingham 0.4 0.6162 
             

0.4949  
             

0.0949  

Franklin 0.71 0.755 
             

0.6125  
           

(0.0975) 

Gardner 0.42 0.5908 
             

0.4734  
             

0.0534  
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Georgetown 0.63 0.8073 0.6568  0.0268  

Gloucester 0.47 0.5875 
             

0.4706  
             

0.0006  

Grafton 0.63 0.7838 
             

0.6369  
             

0.0069  

Granby 0.63 0.7318 
             

0.5928  
           

(0.0372) 

Greenfield 0.36 0.4063 
             

0.3171  
           

(0.0429) 

Hadley 0.47 0.7092 
             

0.5737  
             

0.1037  

Halifax 0.58 0.6641 
             

0.5355  
           

(0.0445) 

Hanover 0.64 0.8652 
             

0.7058  
             

0.0658  

Harvard 0.77 0.8823 
             

0.7203  
           

(0.0497) 

Hatfield 0.66 0.6205 
             

0.4986  
           

(0.1614) 

Haverhill 0.43 0.5829 
             

0.4667  
             

0.0367  

Hingham 0.79 0.7641 
             

0.6202  
           

(0.1698) 

Holbrook 0.59 0.668 
             

0.5388  
           

(0.0512) 

Holland 0.53 0.6726 
             

0.5427  
             

0.0127  

Holliston 0.61 0.7591 
             

0.6160  
             

0.0060  

Holyoke 0.21 0.4897 
             

0.3878  
             

0.1778  

Hopedale 0.64 0.8035 
             

0.6536  
             

0.0136  

Hopkinton 0.67 0.8523 
             

0.6949  
             

0.0249  

Hudson 0.43 0.6514 
             

0.5247  
             

0.0947  

Hull 0.58 0.6521 
             

0.5253  
           

(0.0547) 

Ipswich 0.51 0.7023 
             

0.5678  
             

0.0578  

Kingston 0.36 0.6765 
             

0.5460  
             

0.1860  

Lanesborough 0.41 0.6798 
             

0.5488  
             

0.1388  
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Lawrence 0.35 0.3524 0.2715  (0.0785) 

Lee 0.45 0.6536 
             

0.5266  
             

0.0766  

Leicester 0.31 0.7528 
             

0.6106  
             

0.3006  

Lenox 0.51 0.5778 
             

0.4624  
           

(0.0476) 

Leominster 0.57 0.6422 
             

0.5169  
           

(0.0531) 

Lexington 0.82 0.8027 
             

0.6529  
           

(0.1671) 

Lincoln 0.64 0.8199 
             

0.6675  
             

0.0275  

Littleton 0.63 0.7523 
             

0.6102  
           

(0.0198) 

Longmeadow 0.63 0.7939 
             

0.6454  
             

0.0154  

Lowell 0.44 0.4962 
             

0.3933  
           

(0.0467) 

Ludlow 0.42 0.6602 
             

0.5322  
             

0.1122  

Lunenburg 0.53 0.668 
             

0.5388  
             

0.0088  

Lynn 0.35 0.4656 
             

0.3674  
             

0.0174  

Lynnfield 0.89 0.7674 
             

0.6230  
           

(0.2670) 

Malden 0.39 0.5365 
             

0.4274  
             

0.0374  

Mansfield 0.63 0.8104 
             

0.6594  
             

0.0294  

Marblehead 0.62 0.7687 
             

0.6241  
             

0.0041  

Marion 0.77 0.7352 
             

0.5957  
           

(0.1743) 

Marlborough 0.43 0.6346 
             

0.5105  
             

0.0805  

Marshfield 0.7 0.7482 
             

0.6067  
           

(0.0933) 

Mashpee 0.56 0.668 
             

0.5388  
           

(0.0212) 

Mattapoisett 0.59 0.668 
             

0.5388  
           

(0.0512) 

Maynard 0.33 0.5992 
             

0.4805  
             

0.1505  

                             



 

 

241 

 

Medfield 0.56 0.8451 0.6888  0.1288  

Medford 0.36 0.6695 
             

0.5401  
             

0.1801  

Medway 0.78 0.7849 
             

0.6378  
           

(0.1422) 

Melrose 0.63 0.7201 
             

0.5829  
           

(0.0471) 

Middleborough 0.35 0.727 
             

0.5888  
             

0.2388  

Middleton 0.65 0.7891 
             

0.6414  
           

(0.0086) 

Milford 0.46 0.7158 
             

0.5793  
             

0.1193  

Millbury 0.6 0.7375 
             

0.5977  
           

(0.0023) 

Millis 0.63 0.725 
             

0.5871  
           

(0.0429) 

Milton 0.67 0.7555 
             

0.6129  
           

(0.0571) 

Monson 0.36 0.7176 
             

0.5808  
             

0.2208  

Nahant 0.55 0.6522 
             

0.5254  
           

(0.0246) 

Nantucket 0.24 0.7105 
             

0.5748  
             

0.3348  

Natick 0.75 0.732 
             

0.5930  
           

(0.1570) 

Needham 0.7 0.8198 
             

0.6674  
           

(0.0326) 

New Bedford 0.32 0.429 
             

0.3364  
             

0.0164  

Newburyport 0.59 0.6928 
             

0.5598  
           

(0.0302) 

Newton 0.75 0.7737 
             

0.6283  
           

(0.1217) 

Norfolk 0.72 0.8395 
             

0.6841  
           

(0.0359) 

North Adams 0.39 0.4583 
             

0.3612  
           

(0.0288) 

North Andover 0.64 0.7298 
             

0.5911  
           

(0.0489) 

North Attleborough 0.6 0.7328 
             

0.5937  
           

(0.0063) 

North Brookfield 0.45 0.668 
             

0.5388  
             

0.0888  
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North Reading 0.71 0.668 0.5388  (0.1712) 

Northampton 0.41 0.6198 
             

0.4980  
             

0.0880  

Northborough 0.6 0.7527 
             

0.6105  
             

0.0105  

Northbridge 0.41 0.7121 
             

0.5761  
             

0.1661  

Norton 0.45 0.7414 
             

0.6010  
             

0.1510  

Norwell 0.66 0.7932 
             

0.6448  
           

(0.0152) 

Norwood 0.55 0.6582 
             

0.5305  
           

(0.0195) 

Oak Bluffs 0.59 0.622 
             

0.4998  
           

(0.0902) 

Orange 0.48 0.5264 
             

0.4189  
           

(0.0611) 

Orleans 0.81 0.595 
             

0.4770  
           

(0.3330) 

Oxford 0.53 0.7127 
             

0.5767  
             

0.0467  

Peabody 0.47 0.6103 
             

0.4899  
             

0.0199  

Pembroke 0.58 0.6713 
             

0.5416  
           

(0.0384) 

Pittsfield 0.4 0.5065 
             

0.4020  
             

0.0020  

Plainville 0.47 0.6637 
             

0.5352  
             

0.0652  

Plymouth 0.49 0.6935 
             

0.5604  
             

0.0704  

Plympton 0.59 0.7767 
             

0.6309  
             

0.0409  

Quincy 0.49 0.5854 
             

0.4688  
           

(0.0212) 

Randolph 0.32 0.5923 
             

0.4747  
             

0.1547  

Reading 0.65 0.786 
             

0.6387  
           

(0.0113) 

Rochester 0.52 0.78 
             

0.6337  
             

0.1137  

Rockland 0.58 0.6256 
             

0.5029  
           

(0.0771) 

Rockport 0.62 0.6442 
             

0.5186  
           

(0.1014) 
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Salem 0.37 0.4206 0.3292  (0.0408) 

Sandwich 0.5 0.7465 
             

0.6053  
             

0.1053  

Saugus 0.44 0.6662 
             

0.5373  
             

0.0973  

Scituate 0.78 0.7828 
             

0.6360  
           

(0.1440) 

Seekonk 0.73 0.7281 
             

0.5897  
           

(0.1403) 

Sharon 0.8 0.8143 
             

0.6627  
           

(0.1373) 

Sherborn 0.8 0.857 
             

0.6989  
           

(0.1011) 

Shrewsbury 0.78 0.8046 
             

0.6545  
           

(0.1255) 

Shutesbury 0.68 0.7239 
             

0.5861  
           

(0.0939) 

Somerset 0.54 0.6862 
             

0.5542  
             

0.0142  

Somerville 0.4 0.6374 
             

0.5129  
             

0.1129  

South Hadley 0.52 0.6737 
             

0.5436  
             

0.0236  

Southampton 0.48 0.752 
             

0.6099  
             

0.1299  

Southborough 0.79 0.876 
             

0.7150  
           

(0.0750) 

Springfield 0.33 0.4201 
             

0.3288  
           

(0.0012) 

Stoneham 0.44 0.6762 
             

0.5457  
             

0.1057  

Stoughton 0.47 0.6434 
             

0.5180  
             

0.0480  

Sturbridge 0.65 0.7529 
             

0.6107  
           

(0.0393) 

Sudbury 0.81 0.8973 
             

0.7330  
           

(0.0770) 

Sunderland 0.62 0.55 
             

0.4389  
           

(0.1812) 

Sutton 0.43 0.8944 
             

0.7306  
             

0.3006  

Swampscott 0.68 0.7592 
             

0.6160  
           

(0.0640) 

Swansea 0.66 0.7066 
             

0.5715  
           

(0.0885) 
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Taunton 0.51 0.5822 0.4661  (0.0439) 

Tewksbury 0.57 0.7498 
             

0.6081  
             

0.0381  

Tisbury 0.81 0.5019 
             

0.3981  
           

(0.4119) 

Topsfield 0.59 0.8131 
             

0.6617  
             

0.0717  

Tyngsborough 0.62 0.7393 
             

0.5992  
           

(0.0208) 

Uxbridge 0.58 0.7958 
             

0.6470  
             

0.0670  

Wakefield 0.61 0.7371 
             

0.5973  
           

(0.0127) 

Walpole 0.6 0.7554 
             

0.6128  
             

0.0128  

Waltham 0.47 0.6403 
             

0.5153  
             

0.0453  

Ware 0.39 0.5685 
             

0.4545  
             

0.0645  

Wareham 0.44 0.5825 
             

0.4664  
             

0.0264  

Watertown 0.55 0.7438 
             

0.6030  
             

0.0530  

Wayland 0.67 0.8074 
             

0.6569  
           

(0.0131) 

Webster 0.11 0.5838 
             

0.4675  
             

0.3575  

Wellesley 0.78 0.8477 
             

0.6910  
           

(0.0890) 

West Boylston 0.66 0.7853 
             

0.6381  
           

(0.0219) 

West Bridgewater 0.61 0.7339 
             

0.5946  
           

(0.0154) 

Westborough 0.69 0.8244 
             

0.6713  
           

(0.0187) 

Westfield 0.51 0.5962 
             

0.4780  
           

(0.0320) 

Westford 0.73 0.8735 
             

0.7129  
           

(0.0171) 

Weston 0.82 0.8562 
             

0.6982  
           

(0.1218) 

Westport 0.59 0.7465 
             

0.6053  
             

0.0153  

Westwood 0.85 0.7621 
             

0.6185  
           

(0.2315) 
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Williamsburg 0.41 0.6182 0.4966  0.0866  

Williamstown 0.62 0.6731 
             

0.5431  
           

(0.0769) 

Wilmington 0.57 0.7931 
             

0.6448  
             

0.0748  

Winchendon 0.38 0.6745 
             

0.5443  
             

0.1643  

Winchester 0.75 0.8276 
             

0.6740  
           

(0.0760) 

Woburn 0.52 0.6663 
             

0.5374  
             

0.0174  

Worcester 0.31 0.5628 
             

0.4497  
             

0.1397  

Wrentham 0.72 0.8415 
             

0.6858  
           

(0.0342) 

 


