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Chapter I
INTRODUCTION AND SETTING FOR THE STUDY
It seems intuitively clear that in
becoming an adolescent or a senior citizen,
entering kindergarten or graduating from
university, becoming a parent or
contemplating an empty nest, individuals
make transitions from one way of life to
another (p. 3)... Whether the focus is on
individuals, families, or large social
groups, there is evidence that transitions
involve major reorganizations of each
person's psychological life space; ...
Successful navigation of transitions
requires new forms of adaptive behavior - to
cope with the new developmental tasks and
social

-

interpersonal demands (p. 15)

(Cowan & Hetherington, 1991).
Given the plethora of materials on the topic of
transitions it would appear that at any given time in
a person's life, an individual could be involved in

one type of transition or another. A mere
barnesandnoble.com search yields no fewer than 6,199
books written on the subject of transition. Some books
cover personal times of transition such as changing
jobs, changing schools, personal loss, personal gain,
and change in marital status, just to name a few.
Other books provide information on such diverse areas
as institutional, chemical, professional, business,
globalization, leadership, government, and
presidential transitions.
In the case of this study of transitions in
Dominican high schools, the researcher concentrated on
three areas of transitions. First, the researcher
studied the personal transitions of ninth-grade
students who enter the new academic and social world
of an all female, religiously affiliated high school
that in this study is referred to as the Academy.
Second, the researcher studied how teachers, on a
professional level, whether novice or seasoned,
transition into a school where the focus and mission,
aside from clear academic standards, are determined by
the charism of a particular Order. In the case of this
study it is the Dominican Order. Thirdly, the
researcher focused on institutional transitions. As

schools that are sponsored institutions of Dominican
communities transition from models of leadership where
vowed members of the Dominican Order held most of the
key leadership positions to lay leadership, new models
of leadership and leadership identification and
development will have to emerge. These models will
have to ensure the continued faithfulness of the
institution to the charism of the founding communities
if the mission of the institution is to continue.
Catholic education, especially in urban areas,
has been undergoing profound changes since the end of
the last century. Catholic elementary schools in
traditionally Catholic urban areas have been closing
at an alarming rate and those schools that remain have
reduced enrollments. Since 2000 many of the Catholic
feeder schools that have usually provided students to
the Catholic high schools have been closed due to lack
of enrollment (Cherence, et al. 2004). Catholic high
schools, therefore, have had to broaden their range of
feeder schools resulting in a wider range and
disparity of skills among prospective high school
students. The effects of these changes have now
reached Catholic secondary education. While enrollment
in Catholic high schools in urban areas has appeared

to remain stable (Cherence, et al. 2004), these
schools are beginning to feel the effects of the
closing of the elementary schools. Within the
Archdiocese of Newark several high schools have
recently closed or merged prompting the Archdiocesan
Office of Education, during the tenure of
Superintendent of Schools, Sister Dominica Rocchio, to
publish guidelines for the continued operation of
remaining diocesan high schools in Hudson County
(Meitler Consulting Group, 2 0 0 6 ) .

Personal Transitions
Since the 2002 academic year, teachers at the
Academy have noticed an increase in the number of
failures and the number of deficiency notices being
sent to the parents and guardians of freshmen.
Perceived deficits in social and study skills were
thought to have contributed to the increasingly poor
performance of freshmen. Table 1 illustrates the
increasing percentage of freshman failures in the
Academy as indicated on their first semester report
card distributed in January in the years 2004, 2005,
and 2006. There has been a 6% increase in the failure

rate over the past 3 years and in 2005-2006 2% of the
students failed more than two subject areas.

Table 1

F i r s t S e m e s t e r Freshman F a i l u r e s a t the Academy

# of Failures
Academic Year

School Enrollment

1

2

3

The school leadership has remained faithful to
the admission requirement of accepting students with
average or above average ability as indicated on the
Cooperative Entrance Exam administered under the
auspices of the Archdiocese of Newark, New Jersey.
Students are required to score a 40 or above on
national percentiles in Mathematics, Reading
Comprehension, and English. Students who score between
30 and 40 in the national percentiles are required to

attend summer school for that particular subject area.
Students who successfully complete the summer school

program in their area of weakness are admitted to the
Academy. No students are admitted who score below 30
on the test nor will any be admitted who score below
40 in all three subject areas. Any student whose

transcript contains a failing grade is not admitted to
the Academy. Table 2 indicates the percentage of
incoming freshmen who have been required to attend
summer school over the last 3 years.

Table 2
Percentage of Incoming Freshmen Required to At tend
Summer School

Academic Year
2003-2004
2004-2005
2005-2006

School Enrollment
125
128
130

n
25
28
18

%
20
22
14

There is no single ethnic or racial majority of
students in the school. The divergent cultures,
religions, and traditions of the incoming students
combined with the disparity of their skill base, tend
to exacerbate the transition problems of entering

students. Thus, this researcher will evaluate a
faculty designed Freshman Transition Program for a
Catholic, all female, college-preparatory school in an
urban area. As part of the freshman initiation days,
the school leadership has also developed an
introduction to the Dominican charism for students.
The leaders believe the addition of this charism
education program into the freshman orientation
process will facilitate a comfortable transition
experience.
The increasing diversity of the populations from
feeder schools, as illustrated in Table 3, requires
new methods of formation for incoming ninth graders.
Many academic transition programs and studies support
the necessity for intervention in the ninth grade
(Akos, 2004; Campbell, 2001; NASSP, 2 0 0 4 ) . For
Catholic schools the transition program must also
include introduction and formation into the religious
traditions of the Catholic Church and of the religious
community that sponsors the particular institution.
Some o.f these communities are Jesuits, Mercy Sisters,
DeLaSalle Brothers, Marist Brothers, and of particular
interest to the researcher, the Dominican Order, the
Order of Preachers.

Table 3
Growth in Diversity of Student Body at the Academy
(1995 - 2006)

Academic

N

Asian

Latina

Black

White

Other

Total

Year

Professional and Institutional Transition

A corollary of the transition of ninth graders
into the culture of a Dominican school is the
enculturation of prospective teachers and staff into
the religious traditions of the school. The transition
of faculty and staff has dual implications for the
current study. New teachers and staff members should
have a formation process similar to the students so
that they can be familiar with the history and culture

of the founding community of the school. There is also
the need to identify and develop potential leadership
in the school community.
Since the 1980s many Catholic schools have had
lay leadership. More recently a nuance is emerging
impacting the future of this leadership. The early lay
leaders had been formed and influenced by members of
religious communities that were able to impart to
their prot6g6s the customs, symbols, history, and
myths that were the life stories of the communities.
In the near future, because of diminishing numbers of
members of religious orders, there will be emerging
lay leaders who have had no exposure to the stories of
the founding communities (Nuzzi, 2007). Therefore,
transition programs in Catholic schools may need to
incorporate students, faculty, and staff into the life
of the school.
Along with the inevitable instruction on gradipg
procedures and accountability issues, there also needs
to be developed, if not on a national level, then at
least on a school-wide level, ongoing formation of
faculty and staff as to what it means to be part of
the Dominican family. This formation is essential to

leadership identification and training for the
Academy.

Significance
A significant array of research, including

Breaking Ranks 11: Strategies for High School Reform
(NASSP, 2004), suggests that freshman transition
programs are successful in helping at-risk students
adjust to high school. Letrello and Miles (2003)
indicated that all students have the same fears and
concerns entering ninth grade. Thus transition
programs help both at-risk students and those who are
not considered at-risk (p. 213). The faculty used
information gleaned from previous research to design
and implement a transition program for average and
above average students who enroll in a college
preparatory Catholic high school. As enrollment in
local Catholic high schools begins to decline, the
success of a freshman transition program can serve to
differentiate the Academy from other local high
schools that compete for the same pool of potential
students.
The present study was conducted with students who
attend a strictly college preparatory school (The

Academy). Much of the current literature on ninthgrade transitions has focused on "at-risk" students
(Letrello & Miles, 2003; Newman, Meyers, Newman,
Lohman,

&

Smith, 2000; Southern Region Education

Board, 2002). This research was conducted in response
to teachers' and guidance counselors' increasing
concern for incoming freshmen and their difficulties
in adjusting to the rigor of a college preparatory
curriculum, academically and socially. The researcher
hoped to contribute to the literature on freshman
transition programs by studying the successes of this
program on students who gain admission to a
competitive high school.
This study was also conducted at a time when, for
the first time in the Academy's history, the school's
leadership position has been given to a member of the
laity. The continuations of both the Academy and of
the charism of the Dominican Order in the institution
are of utmost importance to the founding community not
only for the present but for the future. Leadership
development programs exist for other fohnding
communities, such as the Jesuits and the DeLaSalle
Brothers. Dominican colleges have produced some
literature about charism of the institution in higher

education but little has been done on the high school
level for Dominicans (Hagstrom, 2007; 0' Brien 2004)

.

In their 2007 strategic plan, the Dominican Sisters of
Hope, included the development of leadership for
Dominican institutions as one of their priorities
(Dominican Sisters, 2007). Since the literature on
transitions on specifically Dominican high schools is
scant, this study made a small contribution to the
research literature on the high school level and to
the fledgling organization, The Dominican Association
of Secondary Schools (DASS) in its quest to continue
the mission of the Order in Dominican high schools.

Statement of the Problem
The problem in this study was how best to
navigate the various transitions affecting the future
of the Academy. These transitions included academic
transitions of students and their adaptation into the
culture of a Dominican high school and the transition
of faculty into that same culture and the development
of future leadership.

Empirical Statement
The Academy community (Board of Trustees,
Administrators, and Faculty) became aware of an

emerging two-fold challenge. There was a need to
facilitate the transition of ninth graders into a
rigorous curriculum and into an environment where the
heritage of the Dominican Order profoundly influences
the culture of the school. Table 1 provides data
supporting the concern regarding freshman academics.
The declining numbers of Dominican women on the
faculty and staff led to the concern for the
continuation of the religious culture of the Academy.
This fact also led to the second concern regarding the
transition of faculty members into the same Dominican
heritage while concurrently providing for the
transition to lay administrators who are immersed in
and committed to the continuance of the Dominican
Mission.
Normative Statement
The development of effective strategies for the
transition of students and faculty were consistent
with the goals of the sponsoring community (The
Sisters of St. Dominic of Caldwell, New Jersey), the
Board of Trustees, and the Administration of the
Academy. Data gathered from a freshman transition
program influenced future recruiting and academic
planning. Simultaneously, the transition programs

related to Dominican heritage and mission benefited
the school community by facilitating the transition
into the Dominican culture on the part of all three
constituencies (students, faculty, and
administrators). The development of an effective
design to meet these transitional challenges provided
a basis for the mentoring of all new members of the
community into the culture of the Academy.

Purpose of the Study and Research Questions
Institutional transitions are difficult to
navigate. Changing demographics of students, teachers,
and leaders necessitate transition at the Academy.
Increasing diversity in the school population and the
declining number of teachers and administrators who
are vowed members of the Dominican Order require a
plan for the future of the Academy that is different
from the current operational model. Evidence of an
increased failure rate has been illustrated (see Table

1) and concurrently teachers have noticed a drop in
skill levels of incoming freshmen and have expressed
an interest in a cohesive approach to addressing this
issue. Also, for the first time in its history the

Board of Trustees of the Academy has given the
leadership positions in the Academy to lay people.
The purposes for this study were: (a) To evaluate
a faculty created freshman transition program to stem
the increasing numbers of freshman failures as
measured by the first semester GPA; (b) To evaluate a
charism education program designed to introduce both
students and faculty to the Dominican Charism, Life,
and Mission; (c) Using models already developed from
other religious communities, to make recommendations
to the Caldwell Dominican Leadership regarding the
development of leadership in their sponsored
institutions. Thus the study is concerned with
personal, professional, and institutional transitions.
The following research questions were regarded as
central to the accomplishment of this threefold
purpose :
1. What are the essential elements of a

successful freshman transition program for this
institution (personal)?
2. How will the freshman transition program be

evaluated (personal)?
3. At what level will this transition program be

considered a success (personal)?

4. How will new students, teachers and staff

members learn the religious traditions and history
that are central to the mission of the school
(personal and professional)?
5. How will current leadership identify, retain,

and train new potential leadership with a commitment
to the Dominican history, charism, and mission of the
Academy (institutional)?

Design and Methods
As the study took place in one school, the
researcher used the form of a case study. Since the
goal for the study was to improve transition
processes, an applied research design was employed.
The researcher used a mixed method, non-experimental
approach to the study. Quantitative data were gathered
regarding ethnicities and grades. Qualitative data
were gathered using open-ended surveys of teachers,
evaluations of programming, and a focus group. Data
regarding percentages of studeqts needing to attend
summer school and freshman GPAs were gathered from the
registrar as part of normally collected information.
Information regarding transitions of faculty and
students into the Dominican Charism was gathered from

a questionnaire sent to the members of the Dominican
Association of Secondary Schools (DASS). The
researcher, as part of normally conducted evaluation
procedures, also used a summary of a survey
administered by a member of the sponsoring community
to garner information about faculty understanding of
the Dominican Charism at the Academy. Each of these
surveys was previously developed (McNicholas, 1990;
O'Brien, 2004). Both surveys were peer-reviewed and
used with permission of the authors (see Appendix C).
The researcher studied models of successful
leadership development programs from other religious
institutes for outlines and schematics for inclusion
in a Dominican leadership development program. During
the course of this study, the Dominican Sisters of
Hope developed a strategic plan in which one of their
stated goals is the development of future leadership.
The researcher conducted a focus group with the
members of the leadership team of the Dominican
Sisters of Hope regarding the understanding, nature,

and development of the stated leadership goal in the
strategic plan. This research should contribute to the
development of a leadership development plan for this
Dominican high school.

Limitations and Delimitations of the Study
The present study was conducted at a single
Catholic, Dominican, all female, high school. Thus,
inherent in the study were the limitations of a
single-site case study. Yin (2002) described these
limitations. Yin (2002) stated that case studies,
although rich in context, will have more variables
than data points. Yin (2002) also stipulated that data
should be collected from several different sources to
increase the reliability of the evidence.
The researcher delimited this study to one
Catholic, female, urban, college-preparatory school.
The students in the school were ethnically diverse and
came from an increasingly large group of feeder
schools. Although the Academy is a Catholic school,
20% of its students represent other faith traditions
or other Christian denominations. The study was
conducted using the GPAs of the entire freshman class,
excluding n

=

25 students in the honots program. The

GPAs of these students, historically, have not changed
as much as they go from middle school to high school.
Teachers of freshmen together with junior and senior

upper-class women volunteered to be involved in the
freshman transition program.
The researcher delimited the development of a
religious formation program, in relation to faculty,
staff, and students, to the study of the Dominican
charism and its influence on its sponsored Catholic
high schools. The researcher also examined models of
existing leadership development programs employed by
other religious communities, such as the Jesuits, the
DeLaSalle Brothers, the Marist Brothers, and the
Sisters of Mercy. Although these religious communities
have different missions and different charisms, the
models presented should inform the design of a
Dominican model for future leadership development.
The research was also delimited to members of
DASS, which numbered 35 at the time of the study, from
which information regarding charism awareness and
leadership identification was gathered. The
reliability of these data was affected by the response
to the survey of the member schools of DASS. The
researcher did not attempt to define the reasons for
the lower enrollment in Catholic elementary schools
nor the reasons for the recent closing of several
Catholic high schools. The researcher did not address

the issue of evangelization of non-Catholic students
who enroll in a Catholic school. The researcher did
not discuss the issues surrounding the divergent
ethnic, racial, and cultural forces present in this
urban area or in this school.
Although this school is an all female school, the
researcher did not address gender issues in relation
to academic transition programs. Other important
variables are the ethnic diversity of the student
body, especially the high number of Hispanic students.
This variable is beyond the scope of this study.
Because only freshmen enrolled in the Academy
were part of this research, results of the study are
only valid at the Academy. At the time of the study
121 freshmen constituted the class. Furthermore, this
study is delimited to the 100 students who were not in
the Freshman Honors Experience. The sample size of
students was delimited to 40 for determining the
average January GPA. Because of the concentration on
the Dominican Charism in the culture of the school,
the results of the study were limited to the
enculturation of students and faculty into Dominican
catholic high schools. The development of leadership
development protocols based on research of other

religious high schools was also delimited to
leadership development in Dominican schools.

Definition of Terms
1. Charism: In the field of theology charism is
defined as "a divinely conferred gift or power"
(Dictionary.com, 2006). In the case of a particular
religious order, the charism is always understood to
be part of the overall mission of the Church and is
the special emphasis of that particular order or
community (Vocation.ca, 2006).
2. College Preparatory: Describes a curriculum
which prepares a student for entry into college. There

,

is no business or vocational track (NCA, 2006).
3. Dominican Association of Secondary Schools

(DASS): An organization formed in 2002 on a national
level to connect and support Dominican high schools in
the United States (2007).
4. Dominican Family: As delineated by Radcliffe
(2000), a member of the Dominican Family is any
priest, brother, sister, associate, employee, or
student who is in any way a part of Dominican life or
institutions.

5. Failure: Grades are earned on a scale ranging

from 0.5 to 4.0.

Any grade below 1.0 is considered a

failing grade (St. Dominic Academy Parent/Student
Handbook, 2 0 0 6 )
6.

.

Formation: This describes the ways in which

students, faculty and staff are acculturated into the
life of the school. Formation includes the history of
the school, its religious traditions, the present
cultural climate, and the charism of the founding
community (Anderson, 1 9 9 8 ) .

7. 0. P.: This abbreviation of the Order of
Preachers refers to a man or woman who has taken the
vows of the Order (McGreal, 2 0 0 6 ) .
8.

Sponsored institution: This is considered a

Catholic school or hospital that has been historically
owned, staffed, and supported by a particular
religious order or community (Sinsinawa Dominicans
Statement on Sponsorship, 2 0 0 6 ) .
9. Transition: For this study, transition refers

to the adjustment of incoming freshman students to
high school programs and the achievement loss that
frequently occu;s

during this period (Alspaugh, 1 9 9 8 ) .

Transition also refers to the process through which
religiously sponsored institutions incorporate new

teachers and staff members into the school community
and how they modify their leadership models from vowed
religious to the laity (Gardner, 2006).

Researcher Position and Confidentiality
At the time of the study, the researcher was the
principal of the high school being studied and was, in
fact, the first lay person to hold that position. The
concerns of the faculty regarding freshman performance
were a high priority as was the historical
significance of the change to lay leadership in the
Academy. The researcher did not want these concerns to
influence this study.
Therefore, collection of information regarding
student performance was delimited to normally
collected data. A research assistant provided data
either in the form of percentages or in a sample size
of 40 known only to the assistant. Additionally, the
researcher received a certificate of completion ( #
51979) from the National Institute of Health after
taking the course "Protecting Human Research
Participants." The researcher also obtained approval
by the Institutional Review Board of Seton Hall
University to conduct this study (See Appendix A).

Research on formation in the Dominican Charism for
both faculty and students was based on practices used
in other Dominican high schools. Research on
leadership development was taken from other religious
communities who have long standing leadership
programs.

Organization of the Study
Chapter I included the rationale and the
background for the problem. This chapter also included
the three-fold purpose of the study, the research
questions, definition of terms, the limitations, and
delimitations in this study. Chapter I1 includes a
review of research, theory, and literature related to
the three-fold transition issues facing students,
faculty, and institutions in the Dominican tradition.
In Chapter 111, the researcher provides details of
design and methods for each of the three foci of the
study (personal, professional, and institutional
transitions), including data collection procedures,
statistical analyses, and the use of any instruments
used in the study. The results of these procedures are
discussed in depth in Chapter IV. An interpretation of
the results, conclusions, discussion, and

recommendations for practice, policy, and for further
study are also presented in Chapter V.

Chapter I1
REVIEW OF RESEARCH, THEORY, AND LITERATURE
Introduction
Transitions take place all through one's personal
and professional life. Institutions also go through
periods of transitions. This study looks at three
kinds of transitions as they affect one Catholic, all
female Academy as the students, teachers, and
leadership move through these changes. Each of these
transitions is reviewed separately as are the Catholic
and Dominican contexts in which they take place.

Personal Transitions: Students
In discussing the effects of class size on
students' sense of community Bateman (2002) referred
to the work of Sarason who defined the human need for
"psychological sense of community (PSOC)." Bateman
contended that smaller class size would contribute to
PSOC. PSOC creates a sense of belonging essential to
students. Quoting McMillan and Chavis, Bateman (2002)
indicated that the elements of PSOC are:

1.

Membership - a feeling of belonging and
acceptance along with personal investment;

2.

Influence - a sense that one makes a
difference in the group;

3.

Integration and fulfillment of needs

-

reassurance that the needs of the community
and the individual are complementary; and
4.

Shared emotional connection - the commitment
of being together requiring the investment
of time, energy, and effort - will result in
members' needs being met. (p. 6 5 )

Bateman ( 2 0 0 2 ) stated that the presence of PSOC in
school is an indicator of students' social, academic,
and problem solving skills.
Citing Purkey and Novak, Achilles and Smith
(1999) proposed that invitational theory is an

important component in creating the proper atmosphere
for learning. Invitational theory, as presented by
Achilles and Smith (1999), is based on five P's:
people, places, policies, programs, and processes.
These five principles foster a safe, orderly, and
community centered environment where learning can take
place. While schools can be inviting intentionally or

unintentionally, the leadership of the principal is
central to creating a school conducive to learning.
Many research studies have been done on the
efficacy of transition programs for all the major
shifts of student life: from elementary school to
middle school, from middle school to high school, and
from high school to college. Embedded in these studies
are several factors of interest for this study. Ma
(2003) indicated that the most important factor in
predicting a sense of belonging in a particular school
is self-esteem. Since self-esteem is an issue in
adolescent females, lower self-esteem may become more
of an issue for female students than for their male
counterparts, or, by extension, in an all female high
school rather than an all male high school (Akos

&

Galassi, 2004) .
Hispanic females are at even greater risk for
lower self-esteem than are other female students.
Hispanic female students, with the attendant language
barrier, have greater impediments for academic success
in secondary school than do other students (Akos

&

Galassi, 2004). Furthermore, these Latina students
become more counselor dependent in their choice of
classes than do

other students for whom English is

the first language spoken at home (McCall-Perez,
2000). This has implications for educators at the
Academy as the Hispanic population constitutes 31% of
the student body. A Newrnan, et al. (2000) study
indicated that "clearly the ability to cope with
school transitions in ways that sustain high levels of
academic motivation, knowledge, and skills is
essential for student progression toward college" (p.
2). Although the Newrnan, et al. study was done on
primarily African American students, the results might
be valid for other minority students. Finally, and
most important for this study, at least one research
article stated that the influences on academic success
for at-risk students are substantially the same as
those for the general student population. School
improvements and higher academic challenges would
increase the performance of all students (Anderson

&

Keith, 1997).
One response to the numerous dilemmas listed
above appears to lie in a freshman transition program
that can help teach students the skills and attitudes
they need to be successful in an academic environment
and, at the same time, draw them into the school's
culture and provide for social adjustment. Although

several varieties and examples of such freshman
transition programs or freshman academies exist, there
are commonalities among them. Consider the following:
1. High expectations for students and a belief

that students matter;

2. Highly qualified and/or freshman only teachers
who are willing to work together on integrating
curriculum;
3. Skill labs and/or after school help;

4. Summer preparation programs;
5. Peer involvement;
6. Parental involvement (Anderson

&

Keith, 1997;

Southern Region Education Board, 2002).
Perhaps the most compelling model was found in
Breaking Ranks 11, (NASSP, 2004). The chapter on
personalization is integral for any freshman
transition program. The chapter begins with a quote
from Marnick (1997) as cited in Promising Futures
(Maine Commission on Secondary Education, 1998, p.37):
On any given day, I think any adolescent is
at-risk in some way. How many schools
approach such concerns with purposeful,
planned and progressive awareness-building,

I

educational and interventional strategies in
place as opposed to trying to deny these
realities or being caught in a reactive,
crisis-oriented position? (p. 67)
This quote serves as a warning to educators in
any high school, even one like the high school in this
study, with high expectations, a 99% post-high school
attendance rate, and admissions requirements. In the
day-to-day operation of this, or any other high
school, anyone, teacher or student, could be labeled
"at risk," because of either external or internal
influences. Thus, preparation for dealing with this
reality is essential.
To combat the dangers of being "at-risk" Breaking
Ranks 11 (NASSP, 2004) suggested an implementation of
personalization not only for freshmen but throughout
the school community. The authors of Breaking Ranks
11, citing the work of Clarke and Frazer (2003), made

the following recommendations for personalization: (a)
personal needs, (b) relationships, and (c) school
practices. Personalization models address
developmental needs, talents, and aspirations. Each of
these recommendations has six underlying assumptions
which need to be taken into account in the development

of a transition program.

The underpinnings of these

needs are:
1.

voice, the need to express personal
perspective;

2.

belonging, the need to create individual and
group identities;

3.

choice, the need to examine options and
choose a path;

4.

freedom, the need to take risks and assess
effects;

5.

imagination, the need to create a projected
view of self; and

6.

success, the need to demonstrate mastery.

Relationships embody recognition, acceptance,
trust, respect, purpose, and confirmation.
Included under school practices with the result
being flexible options for engaged learning are:
equity, democratic processes for deliberation;
community, shared commitment to all students;
opportunity, range of options for individual

I

development; responsibility, experimentation with
adult roles; challenge, tasks that mirror adult
I

roles; and expectations, clear standards for
performance. The ultimate goal of these

recommendations is personal learning which is
defined as using information from the school
experience to direct one's own life and to
improve the life of the community. (NASSP, 2004,

P. 71)
In citing Blythe (1983) and Eccles (1993), Akos
(2004) contended that the timing of entrance into high
school is more problematic for females than for males
because of the earlier onset of adolescence. This
appears to indicate a higher level of stress for
females caused by more social and academic worries
during their high school transition year. Since the
school in the study is a female academy, research
suggests that developing a transition program which is
holistic in nature would be important. The transition
program must reflect what is unique about the Academy
and its culture yet use what has worked in the past
and what has been found to be successful elsewhere.
There is also evidence that a one-year transition
period for students entering high school is not enough
for all students. Campbell (2001) contended that a
"safety net" must also be created for loth graders who,
despite the best efforts of everyone involved in the
freshman transition program, have fallen through the

cracks and need continuing support. A multiple-grade
transition effort would require not only an evaluative
meeting of the freshman transition team, but also the
creation of a sophomore team, albeit smaller in size,
to address the needs of these rising sophomores.
Campbell (2001) also concluded that the success of
this sophomore continuation was contingent on smaller
class size for these particular students and the
resulting personalization.

Evaluation of Student Programs
Stufflebeam (1981) identified four functions of
evaluation: collection, organization, analysis, and
the reporting of information. Given that the
evaluation took place after the transition program was
implemented, this study involved what Stufflebeam
(1981) would refer to as product evaluation. The
result of this type of evaluation is to make
recommendation to continue, cancel, or change the
product being studied. OrSullivan (1990-91) provides a
design for data organization referred to as an
"evaluation crosswalk." In this design the researcher
posed questions relevant to the study and created a

chart to indicate what data source(s) were used to
determine the outcome.
The design, implementation, and evaluation of a
freshman transition program are the concern of the
first three research questions posited by the
researcher. Essential research and theory have been
presented regarding some requirements of a successful
transition program design that may be appropriate for
the Academy. Moreover, the concerns presented
concerning adolescent female students in transition
provided impetus for the design and implementation of
a transition program at the Academy.

Professional and Institutional Transitions:
Catholic Education
Historically, Catholic schools were begun in a
climate of anti-Catholic sentiment (Walch, 1996). The
mission of these Catholic schools included education,
enculturation of Catholic children, who were the sons
and daughters of first generation immigrants, into
American society, and the preservation of the Catholic
faith. In the mid-nineteenth century, when the
Catholic school system had its beginnings, the
immigrant population, located for the most part in

urban areas, was mostly Catholic. New immigrants to
the United States are still attending Catholic
schools; however, these new immigrants are
increasingly non-Catholic (Russo

&

Rogus, 1 9 9 8 )

presenting a dilemma for urban Catholic education.
As early as 1972, changing societal values, the
increased cost of lay faculties, declining numbers of
men and women in religious orders, the increasingly
mobile nature of families, and the acceptance of
public education by Catholic families were beginning
to have effects on Catholic education, especially in
urban areas (Convey, 1 9 9 2 ) . As the immigrant
population in urban areas began to change, so did the
role of Catholic education. There appear to be several
schools of thought about what should happen to these
urban Catholic schools. Some members and leaders of
the Church have stated that Catholic education should
be for Catholic children and, therefore, many urban
1

Catholic schools should be closed. They contend that
the measure of a Catholic school is its adherence to
orthodox Catholic teaching. If this orthodoxy is not
present, the Catholic school should be closed
(Kendell, 1 9 9 5 ) . Adherents to this school of thought
have contended that Catholic schools are for Catholic

i

students. In Australia there has even been some
discussion of putting a limit on the percentage of
non-Catholic students there can be in a Catholic
school (Non catholic cap' threatening catholic school
visibility, 2005).
On the other side of the issue, several educators
have contended that a more generic 'catholic school"
is what is called for, as in the case of several
Pittsburgh Catholic schools that have begun to accept
vouchers as a way to keep their doors open..They also
teach a more tolerant form of Catholicism than their
more conservative, traditional counterparts would
like. They see the continued operation of their
Catholic schools as an act of justice and as a gospelmandated outreach to the poor. The religion of the
students attending Catholic schools is not as
important as its mission (Rodgers-Melnick, 1999). In
some cases, school choice legislation has dictated the
more ecumenical direction Catholic schools have taken
in urban areas [Carr

&

Sykes, 2 0 0 6 ) .

As with most controversial issues, there are loud
voices on either extreme. It is a challenge to find
the reflective voices that speak with thoughtful and
reasonable alternatives to the extreme beliefs. How

does one measure the catholicity of a school? How does
one balance the tension between rigid orthodoxy and
respect for the multicultural, multiethnic, multireligious populations that Catholic schools serve? For
the purpose of this study the researcher will use the
term catholic in the sense of universal and service
based. In both a book (Groome, 1998), and in an
article (Groome, 2003) Groome outline'd this sense of
catholic education: "In pursuit of true 'catholicity'
our church and faith must grow to welcome and embrace
all humanity" (p.1). Groome (2003) expressed the ideal
of catholicity as an ideal for those who embrace the
Catholic faith to see themselves as members of a world
community and to live other-centered lives. Groome
also indicated several mind sets that would foster
this catholicity:
1.

Foster solidarity and interdependence
among all people.

2.

Render care and compassion for all

all people.
4.

Welcome and appreciate God's saving
work among all people.

Promote inculturation

5.

-

the exchange

between faith and culture must be a two
way street.
Encourage people of faith to see that

6.

they must embrace paradox; to welcome
diversity, yet remain unified; to
realize truths, which although not yet
provable, may yet be true.(p. 34)

Dominican Education
With the background of Catholic Education in
mind, the researcher examined how to develop
leadership, specifically lay leadership, within
Catholic schools. More pointedly, the researcher's
interest lies within Catholic schools which are
sponsored institutions of the members of the Order of
Preachers. These schools, in a real sense, are indeed
in transition as they move from leadership fostered
from within their vowed communities to lay leadership
fostered within their sponsored institutions. Although
these schools fall under the umbrella of Catholic
schools, they are somewhat nuanced by the particular
charism of preaching that is the gift of the Order of
Preachers.

!

In a recently published pamphlet, Dannhausen
(2007a) described the relationship between Dominicans
and education:
Dominicans are dedicated to seeking
truth (Veritas) wherever it is to be found.
However, the search for truth is not an end
in itself but rather the fruit of learning
to be handed onto others. The motto of the
Order of Preachers (Dominicans) is
Contemplare et ContempJata allis Tradere
which means to contemplate and to bring to
others the fruit of that contemplation.
Dominic believed that his disciples should
be knowledgeable not only of scripture and
theology but also of the arts and sciences
of the day. Dominic fostered learning in
community and would have readily been
identified in learning communities. A love
for learning characterizes the spirit of the
Dominican intellectual tradition... Teachess
and learners, however, cannot simply dwell
in that knowledge. In justice they seek ways
to share it with others imaginatively making
that reality more visible, and so freeing

their imagination and others, humanizing all
in the process. (p.5)
From the very foundations of the Dominican Order,
study and the education of the members of the Order
were central to the ~ominicanCharism. Vicaire (1964)
indicated that as early as 1218, a candidate, once
accepted into the Order, was automatically enrolled in
the University of Paris. Certainly two of the most
notable members of the Order, Albert the Great and
Thomas Aquinas, were students and teachers at that
University (Dorcy, 1964). For a Dominican, study means
to grapple with the truth, even going as far as to say
that it is through this earnest search for truth that
a Dominican would be able to "bring to others the
fruit of that contemplation" (Weisheipl, 1960).
Indeed, any rule of the Order, even communal praying,
could be dispensed for the sake of study (Byrne,
1991).
According to Radcliffe, 0. P. (2000), former
Master of the Dominican Order, the mission of
Dominicans is "to praise, to bless, and to preach" (p.
1). In fact, this particular saying is one of the
mantras of the Order. Another former Master of the
Order, Damian Byrne, 0. P. (1987), said, "The heart of

the Dominican charism must be found in preaching... To
be a Dominican is to be a preacher. This is the
primary concern of the Dominican project" (p.1). Thus
the primary charism of the Dominican Order is
preaching the Gospel in word and deed. The question
for this researcher, then, is how to develop such a
program for use by leaders for faculty and students in
Dominican-sponsored high schools.
In conducting a literature review, McNicholas
(1990) indicated that there was no relevant research
on the Dominican Charism and Dominican secondary
schools. Indeed, the McNicholas study remains the only
study presenting research on Dominican high schools,
although there have been several (e.g., Dunn, 1996;
O'Brien, 2004; Ogu, 2006) studies concerning Dominican
life and mission and higher education.

Much of the.

work of McNicholas regarding the Dominican Charism and
its relationship to leadership in Dominican high
schools was extrapolated from the seminal works of
Jarrett, (1934), Tugwell (19951, and Hinnebusch
(1965), and from the presentations of Willits, (1987).
McNicholas (1990) concluded that a Dominican
philosophy of education is based on the intellectual,
contemplative, and communal components of the Charism.

O'Brien

(2004) added the virtue of Truth to the list

of essential elements of Dominican Education because,
for Dominicans, Truth is at the heart of the call to
preach. In the Dominican tradition all study, personal
and formal, is part of one's education. The goal of
all education is to seek this Truth (O'Brien, 2004).
Radcliffe (1999) even indicated that it is through
this study in pursuit of Truth that we arrive at
personal transformation which is the goal of all
Dominican education.
At a November 2007 conference, the Dominican
Association of Secondary Schools released two
documents referring to the Dominican Charism in
secondary schools. In a school that remains faithful
to the Dominican Charism there must be evidence that
each of the essential elements is present in that
school. These elements include manifestations of
study, prayer and contemplation, community, and
preaching (service). Dannhausen (2007a) elucidated

s
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several examples of each 05 these essential elements:
1.

Study includes a challenging curriculum that
emphasizes the centrality of theology and
Gospel centered values; learners learn to
think critically and are led to understand

1

their role as responsible leaders and
stewards; a program that embraces diversity
and awareness of our global community.

2.

Prayer and Contemplation includes worship
and reflection both communally and
personally; respect for the religious
traditions of other faith communities.

3.

Community refers to the centrality of this
element in Catholicism and in the Dominican
way of life; education emphasizes the
responsibility of the individual in the life
of the community; stewardship is modeled,
human dignity is respected and new members
are welcomed into the community.

4.

Preaching (service) is made manifest through
service learning programs; critical analysis
of social conditions and participation in
the Dominican Preaching Conference. (pp. 3

-

4)

Dannhausen (2007a) stipulated that the manifestation
of the essential elements of Dominican Life and
Mission would carry over into the operational systems
including finances, institutional advancement, human

resources, etc. and the organization structures
(governance) of a Dominican high school.
Lindvall (1959) contended that the review of
research itself may be considered a
'

small

contribution to the building of research theory"
(p.2). Given the amount of information gathered on the
essentials of Catholic and Dominican education, the
researcher hoped to contribute to the building of a
protocol for enculturation of faculty and students in
Dominican high schools.

Transitions in Dominican Schools
McNicholas (1Y90), along with Borgman (2000),
acknowledged the historical relationship that the
Dominican Order has had with lay men and women.
McNicholas pointed out that this was particularly true
in educational institutions. McNicholas discussed some
concern raised by this collaboration in that although
lay leadership was emerging, some were unfamiliar with
the Dominican Charism. McNicholas stated:
This creates a problem. If future
principals of Dominican secondary schools
have a limited understanding of the
Dominican charism and the educational

philosophy based on this charism, they may
be unable to develop a leadership vision
consonant with the charism. In addition,
they may be unable to empower their faculty
to express the intellectual, contemplative,
and communal components of the vision within
the school. Thus, the school will reflect
diffusion and weakening of its Catholic and
Dominican identity. (pp. 6 - 7)
More than a decade later than McNicholas, O'Brien
(2004) stated that, at least in relation to higher
education, the reality is not about the leadership of
institutions passing from members of the Dominican
Order to lay people because that has already taken
place. Indeed, according to O'Brien

(2004) the second

generation of lay people is now ready to assume
leadership positions in Dominican colleges and
universities, many without the exposure to Dominican
life and mission provided to their predecessors. Could
Dominican high schools be far behind? Indeed, a study
recently published by the Notre Dame Task Force on
Catholic education (2006) stated that while 95% of the
faculty members of Catholic elementary and secondary
schools are made up of lay men and women, leadership

roles are approaching 50%. However, most of these lay
men and women were former members of religious
communities and have been formed in the traditions of
the founding religious communities. These men and
women also bring with them a deep commitment to the
Church, to Catholic education, and are comfortable
with spiritual as well as academic leadership.
However, the Notre Dame Task Force (2006) warned, that
within the next 10

-

15 years the leadership of

Catholic elementary and secondary schools will pass to

a generation that has had no experience of the
religious traditions of the founding communities.
Dominicans across the United States sponsor 29
Catholic high schools and each of these schools
belongs to the Dominican Association of Secondary
Schools (DASS) (DASS, 2006). This organization hosts a
yearly Dominican Preaching Institute for juniors and
seniors in their sponsored high schools and a biannual retreat for faculty and staff in those same
institutions. The purpose of these gatherings is to
introduce the Dominican charism to the selected
members of the institutions, but it is only an
introduction. Communication among members of DASS is
by postal service and there is no web page for

communication or continued engagement. Although having
been in existence since 2002, DASS is a fledgling
organization, especially in comparison with some
organizations that have been well-established by other
religious orders. There is much to be learned on the
Dominican Life, USA website about Dominican Tradition
and Spirituality. This site is sponsored by the
Dominican Leadership Conference (DLC) which is an
organization of all Dominicans in the United States.
Lacking in the information found on the Dominican
Leadership website is a discussion of developing
leadership in their sponsored institutions (Dominican
Leadership Conference, 2006).
In the spring of 2007 the Dominican Sisters of
Hope, a community of Dominican sisters.formed in 1995
from three previously independent congregations (Fall
River Dominicans, Dominican Sisters of the Sick Poor,
and Newburgh Dominicans), issued a strategic plan that
included the development of future leadership as one
-

of its goals. Although they do not sponsor secondary
schools, they do own and operate several other
institutions. The Dominican Sisters of Hope (2007)
stated in their strategic plan:

We recognize the gifts of vowed
religious and associates as meaningful
expressions of Dominican life... Living in a
time of great transition, we seek to be
faithful to our Dominican charism as well as
open and supportive as new expressions
unfold. (p. 5)
To this end the Dominican Sisters of Hope's (2007)
second stated strategic goal is, "Initiate multiple
forums for dialogue, visioning, and creation of new
ways to address the sustainability of the Dominican
charism into the future" (p. 5). Later, in the same
document, they also claimed mentoring leadership for
the future as a stated objective.
In 2004, The Aquinas Institute in St. Louis,
under the auspices of the Vocare Center of the
Institute, began an ongoing Symposium on Mission
Leadership. In developing this non-degreed program of
study the leaders of the Vocare Center recognized the
need of hundreds of men and women who have been
involwd in Catholic institutions to be trained, in
both theology and spirituality, for leadership
positions in those institutions. This program is a two
year commitment and takes place on-line and on site at

Aquinas Institute. Although the focus of this course
of study is not specifically Dominican, it is an
attempt by a Dominican institution to train lay
leaders for future positions in Catholic schools and
hospitals (Aquinas Institute

-

Vocare Center, 2 0 0 4 ) ) .

McNicholas ( 1 9 9 0 ) concluded a study of principals
in Dominican secondary schools with several
recommendations that proposed action steps to begin to
address the oncoming transition of leadership.
McNicholas ( 1 9 9 0 ) recommendations included:
1.

Develop, among Dominican communities,
procedures for administrative hiring and
evaluation for laity which focus on the
essentials of Dominican education, mission,
and charism;

2.

Develop orientation models which form future
administrators in Dominican history,
traditions, education philosophy and its
theological underpinnings.

3.

Develop a mentoring program that fosters
relationships between members of the
Dominican Order who are principals and new
or future principals who are members of the
laity. (p. 2 7 4 )

There does not appear in related literature that such
programs have, as of yet, been developed.

Leadership Programs of Other Religious Communities
By far the most organized of the Catholic

leadership development programs for leaders of
educational institutions is sponsored by the Jesuits,
more formally known as the Society of Jesus. This
program dates to "The Fitcher Study" conducted in 1964
to ascertain if Jesuit sponsored schools were forming
students in Ignation Spirituality, which is the
spirituality of their founder, St. Ignatius of Loyola.
From this study the Jesuit Secondary Education
Association (JSEA) was created in 1970. The JSEA has
been operating the Jesuit program for the development
of lay leadership for over 30 years. Among the stated
goals of the JSEA are:
1.

Work with JSEA member schools on
integrating Ignatian Spirituality and
pedagogy into the educational process;

2.

Prepare and support current and future
leaders in Jesuit education;

3.

Develop new initiatives in Jesuit
education through ongoing research and
study;

4.

Work with Jesuit leadership on planning
and caring for the apostolate of Jesuit
education (JSEA, 2006, #I).

Most impressive in this model is the obvious
commitment to the development of lay leadership. A
series of seminars lasting three years, each meeting
for five days twice each year in an October session
and a February session is required for completion of
this program. Each seminar deals with leadership
theory, building trust, and understanding the
leadership strengths and weaknesses of each candidate.
All aspects of the seminars are infused with
components such as Ways to Develop an Ignatian Vision,
Ignatian use of Power and Decision Making,
Professional and Spiritual Growth, and Building an
Ignatian Leadership Team, just to name a few (JSEA,
2006). As a result of this program almost every Jesuit
high school in the United States has a lay gsincipal.
Long before leaders in any other order, the Jesuits
had a vision for their secondary schools and have
prepared themselves well for the future.

In response to those who have finished the
seminar programs and have assumed leadership roles in
Jesuit high schools, an Ignatian Leadership Academy,
developed as follow-up to Seminars in Ignatian
Leadership, is now in the implementation stage. This
program will meet every 3 years on a rotating basis
and will function as a symposium for Jesuit high
school administrative teams. The JSEA ( 2 0 0 6 ) has also
published their strategic priorities for 2005-2010
which include leadership development and school
culture, resource development, research development,
and networking. For those who are concerned with the
future of Catholic education, it is an organization to
be admired and emulated.
The Christian Brothers of John Baptist DeLaSalle
also have an extensive leadership development program
which appears to be, rather than the national approach
taken by the Jesuits, more regional in its initial
approach to formation of both students and personnel.
For new teachers and staff, there is a half-day preservice workshop on the history and spirituality of
St. John Baptist DeLaSalle and DeLaSallian educational
principles. Halfway through the first year of servi'ce,
teachers and staff then gather at their own schools

for an afternoon of reflection on how they have found
the Delasallian spirit and educational mission alive
within their every-day working experiences.
The Christian Brothers also sponsor a 3 year
intensive training program for potential leaders in
their institutions. These are conducted regionally,
divided across the United States and Canada. Four
hundred participants have completed these seminars
with another 200 currently (2007) enrolled. Another
leadership program, again three years in duration,
which is sponsored by the DeLaSalle Christian Brothers
is an institute which develops leadership for their
sponsored institutions in the non-English speaking
world. This program includes immersion experiences,
youth summer experiences, and board of trustee
formation programs. The DeLaSalle Christian Brothers
provide "twinning" programs where personnel from
DeLaSalle schools in the United States develop
relationships with personnel in DeLaSalle schools in
Africa (OZfice o f Education, DeLaSalle Institute,
2006).
The Marist Brothers, who list only 14 high
schools in the United States, follow the formation,
evangelization, pedagogy, and educational leadership

of Marcellin Champagnat. In the Footsteps of Marcellin
Champagnat: A Vision for Marist Education Today
(Marist Brothers - Marists in Action, 2006)) is the
official document which set in motion the Marist
Leadership Experience. This is a 2 year program which
is open for two to five representatives from each of
the Marist high schools in the United States. The
choice of representatives is a collaboration of the
Director of Province Ministries, the Director of
Marist Evangelization, and local school leadership.
Through this program the leaders of the Marist
Brothers seek to help integrate the Champagnat
heritage into both the personal and professional lives
of the chosen participants. The intent is that these
lay leaders will become catalysts for change within
their educational institutions (Marist Brothers Marists in Action, 2006).
Perhaps unique among the leadership development
programs that have emerged is that of the Mercy
Sisters, called the Network for Mercy Education. The
network has two offices, one in Chicago, and one in
Louisville, KY. The basis for this program is to be an
online summer program that is available each year at
several different levels: administrative, faculty, and

student, and is meant for the development of leaders
at each of these levels (Network for Mercy Education,
2006a). Most of the components for leadership
development are also available to the various Mercy
schools in written form, on CDs or in DVD formats. A
Leadership Academy was scheduled for two days in July
2007, but there was no indication on the network
programs-and-materials page as to the content of that
program. Conference calls, on-site retreats, and inservice programs are available at the request of the
sponsored school (Network for Mercy Education, 2006b).
Given the explosion of technological communities
through media such as blogs, skype, and other newly
developing communication methods, the technological
approach may indeed prove to be the most promising
method of leadership development programs of the
future. However, this program may lack a critical
component for religious orders and institutes, a real
live human community with whom one lives and shares
life, albeit a work life, on a daily basis.
Although not necessarily related to educational
ministries, the most comprehensive compilation of
materials, articles, and recommendations for the
future of leadership development in sponsored

institutions has been published by The Catholic Health
Association (CHA) of the United States. These
materials include reflection books for potential
leaders within institutions, information on the role
of the sponsoring community, and the development of
trusteeship including the role of Boards in the
governance of the institution. The scope of these
collected materials makes these resources invaluable
in the development of a program for prospective
leaders in Dominican high schools.
The Catholic Health Association (2007a) has
produced several documents regarding the elements
necessary for leadership in Catholic institutions.
This Association provided a comprehensive outline
defining the characteristics of a leader in a Catholic
institution. In Core Elements for Leaders of Catholic
Ministry: A Reflection Guide (2007a) several necessary
components for leadership were identified. These
elements are: Mission oriented, animated,
theologically grounded, collaborative, church related,
and accountable. Each of these elements was further
defined for members of an administration in catholic
ministry. These necessary components are:

A.

Mission Oriented

1.

Develop mission structures and
incorporate specific components of
responsibility and accountability
for mission integration.

2.

Foster a culture built on the
integration of the organization's
vision and values.

3.

Implement strategies and devise
plans, systems, and processes for
efficient and effective
accomplishment of the (strategic)
plan.

4.

Hold administration, faculty, and
staff responsible for creating an
atmosphere reflective of Catholic
social and ethical teaching.

5.

Select leaders, faculty, and
associates who are committed and
held accountable to living out the
mission of Jesus.

6.

Respect and advance diversity at
all levels of the organization.

7.

Develop a succession plan in
management throughout the
organization. (p. 22)

B.

Animated
1.

Demonstrate personal and
organizational commitment to
sustaining the heritage of the
organization through development
and implementation of formation
and educational programs.

2.

Protect and manage human and
material resources to ensure the
future vitality of the ministry.

3.

Develop guidelines for recognition
programs to stimulate dedication
and commitment of faculty and
associates through praise and
recognition of individual/team
contributions.

4.

Establish program.
the mission and partaer w:
others with similar missions,
especially relating to advocacy

for social justice and programs
for those in need. (p. 25)
C.

Theologically Grounded
1.

Require participation by faculty
and associates in education on the
theological foundations.

2.

Participate in programs that
provide grounding in the
scriptural, Christological,
ecclesiological, and sacramental
foundations of Catholic ministry.

3.

Attend programs/retreats that
include education in theology and
an opportunity for theological
reflection.

4.

Develop personal spirituality and
initiatives within the
organization that promote
workplace spirituality. ( p . 28)

D.

Collaborative
1.

Create an atmosphere which
encourages trust and the open
exchange of ideas based on
recognition of the common call to

.

holiness, and service and respect
for differing gifts.
2.

Exercise dialogue skills,
listening, theological reflection,
and ethical decision-making

.

processes.
3.

Maximize participation with
governance and faculty in decision
making (giving credence to
subsidiarity and principles such
as confidentiality, etc. )

4.

.

Ensure that culturally appropriate
programs and services are
available to the communities being
served, faculty, and associates of
the organization.

5.

Develop discernment criteria that
balance the common good with the
organization's self-interest in
order to put the needs of the
community and students first. (p.
31)

E.

Church Related

1.

Make decisions which are
compatible with Catholic social
and ethical teaching.

2.

Practice open and honest
communication with church
leadership, personally cultivating
a relationship through regular
communication and/or visits with
the bishop and members of the
local faith community.

3.

Provide education for associates,
faculty, and students, on ethical
and social issues facing Catholic
ministry. (p. 34)

F.

Accountable
1.

Create an atmosphere and culture
which encourages truthful and
prudent communications throughout
the organization and with the
communities served.

2.

Act in accordance with civil and
canonical requirements.

3.

Model transparency by willingly
acknowledging when excellence is
achieved and mistakes are made.

4.

Establish and clearly communicate
high standards of performance in
providing high-quality service of
the whole person.

5.

Provide governance and communities
served with timely reports
regarding the quality of service
and the ministry's fidelity to the
mission.

6.

Make recommendations to board f o ~
changes to articles of
incorporation and bylaws

7.

Present rationale for alienation
of property/mergers/dissolutions
to the board. (p. 37)

The Notre Dame Task Force on Catholic Education
(2006) formed by the University of Notre Dame provides

a plan for the future of Catholic education that,
since it is concerned with a national view,
encompasses leadership for all Catholic schools that
is broad in scope. The result of the task force was a

four-fold commitment by Notre Dame in regards to
Catholic schools: to strengthen Catholic identity; to
attract and form talented leaders; to ensure academic
excellence; and to finance Catholic schools so that
they are accessible for all families.
Once again the researcher referred to Lindvall
(1959) and his contention that the review of research

and literature can be a small contribution to theory.
Drawing on multiple sources the McNicholas (1990)
study; successful leadership development programs from
other religious communities; work done for leadership
development in colleges and universities and in the
health care profession; and the Dominican Sisters of
Hope strategic plan the researcher hoped to make a
contribution to the development of a program aimed at
the development of leadership for Dominican high
schools.
The fourth and fifth research questions essential
to this study referred to the enculturation of
students and faculty into both Catholic and Dominican
traditions of the Academy and the development of
qualified leadership including the academic,
theological, and spiritual elements necessary for the
future. Vital elements of the Dominican charism

presented provide the building blocks of programs for
both faculty and students. An overview of successful
leadership development programs from other religious
communities provides the outline for a program for
leadership development in Dominican high schools.

Summary
Much has been written about the need for
transition programs into high school. The works of Ma
(2003), Newman, et al. (2000) and Anderson and Keith
(1997) indicate that transition programs are important
to all students, not just to those who might be
considered "at-risk." Furthermore, the work of Akos
(2004) contends that this period of transition is more
precarious for female students who are the entire
student body of the Academy. The work of Anderson
(1997), Southern Regional Education Board (2002),
along with Breaking Ranks XI (NASSP, 2004), provide
the underpinnings for a comprehensive, research based,
transition program to be implemented at the Academy.
The history of Catholic education in the United
States and the discussion of the current issues facing
this educational system provide the backdrop for the
discussion of schools within the Catholic system that

are sponsored by members of religious communities.
Several of these communities have long standing and
successful programs for the transmission of their
charism to students, faculty, and lay leaders. The
understanding of the elements of the Dominican charism
as elucidated by Byrne (1991), Radcliffe (2000),
O'Brien

(2004), Willits (1997), McNicholas (1990) and

Hinnebusch (1965) and the work done by Dannhausen
(2007a) on the relevance of the Dominican mission in
education created an understanding of what is
essential knowledge and understanding for those who
are considered part of a Dominican school. The Task
Force on the Future of Catholic Elementary and
Secondary Schools (University of Notre Dame, 2007)
provides recommendations for leadership in Catholic
schools, both professional and spiritual, in the
future. Taken as a whole, this work provides the
starting point for the development of a program for
professional and institutional transitions for
Dominican schools. Thus each of the aspects of
transition, personal, professional, and institutional,
has been addressed.
Chapter I1 has provided a review of literature
relevant to the study of transitions in Dominican high

schools. Chapter I11 presents the design, methodology,
data gathering techniques, and the analysis used by
the researcher to complete this study.

Chapter I11
RESEARCH DESIGN AND METHODOLOGY
Introduction
The focus for this study, as indicated by the
researcher, is three-fold involving transitions for a
particular all female Academy. These transitions
include personal, professional, and institutional. The
nature of this study involved students, in the
personal aspect, faculty and staff in the professional
aspect, and leaders of the sponsoring community in the
institutional aspect. The evaluation of a recently
implemented freshman transition program (personal),
the evaluation of a charism education program
(personal and professional), and the formulation of
suggestions for the creation of a leadership
development program (institutional) were the threefold purpose of the study. The researcher chose two
different research designs to address these aspects.
The personal and professional aspects of this study
were addressed by means of a case study while the
institutional aspect was addressed by means of action

research. This research was a mixed methodology study
using both quantitative and qualitative data.

Design
Yin (2003) presented several applications for
case study research. They include, "to explain the
presumed causal links in real-life interventions that
are too complex for the survey or experimental
strategies" and "to describe an intervention in the
real-life context in which it occurred" (p. 15). Yin's
description of a case study is especially true of the
first four questions in this study involving freshman
transition and professional transition. Furthermore,
since this study involves multiple elements of
transitions in the same situation, this will be an
embedded case study. Yin (2003) indicated that
analyses of several subunits are well served by this
design. No matter how each of the units was chosen,
the units are embedded in the organization (pp. 4243). Furthermore, Johnson (2001) stipulated non
experimental research includes cross-sectional
research whereby data are collected from the same
participants over a short duration. These data apply
to this single case at a specific time period (p. 9).

Johnson (2001) indicated that non-experimental,
retrospective, explanatory research study is best used
when the data were used to answer retrospective
questions (p. 10).
Because the first four research questions are
about the implementation and evaluation of a freshman
transition program and a charism education program for
both freshmen and faculty, the researcher treated
these questions in a holistic fashion. Members of the
faculty, after having read relevant literature on the
need for transition programs and after having reviewed
elements of successful programs, designed a freshman
transition program. This plan, along with a charism
education program for students and faculty, existed
before the present study was begun; therefore a
summative evaluative methodology was necessary. The
purpose of summative evaluations is the "rendering of
an overall judgment about the effectiveness of a
program, policy, or product for the purpose of saying
that the thing being evaluated is or is not effective
and, therefore, should or should not be continued, and
has or does not have the potential of being
generalizable to other situations" (Patton, 2002, p.
218).

Methods
Several of the components for exemplary
transition programs mentioned by Anderson

&

Keith

(1997), SREB (2002) and the recommendations for
personalization (NASSP, 2004) were already in place in
the Academy. There was a skill-based and interestbased summer program for incoming freshmen designed to
ease the anxiety of coming to high school in
September. Usually, almost half of the incoming
freshmen took advantage of summer programming. Some
students, based on their scores on the Archdiocesan
Entrance Exam (Cooperative Entrance Exam, COOP), were
required to attend summer classes before beginning in
September.
The practice at the Academy has been to assign
seasoned and highly qualified teachers to freshman
classes. This was especially true of freshman
homerooms, where much of the enculturation of students
takes place. The remaining components cited were
developed at the Academy by a committee interested in
freshman transitions. Just as the researcher was
beginning this study, the faculty determined that,
because of a perceived decrease in freshman
performance, a freshman transition program was needed.

Based on the elements in Breaking Ranks 11 (NASSP,
2004),

freshman faculty designed a program to address

their concerns (see Appendix A). This involved a
review of the freshman curriculum, a peer leadership
program, a revised initiation program, study-skills
instruction, and a mentoring program. The fact that
this program was designed by a group of teachers who
were concerned about freshman achievement would
increase the likelihood of the success of the program.
The freshman transition program was evaluated
using three types of data. The first method was a
summary report by the coordinators of the project
presented to the entire faculty. This report was
developed by the faculty involved in the program as
teachers, mentors, or trainers for peer helpers.
Faculty members who volunteered to coordinate the
transition program submitted, in writing, a report on
the efficacy of the designed program. This report was
not requested by the researcher but was submitted to
the principal by the program coordinator.

Sampling Process
Personal Transitions

With regard to this first lens of personal
transition of ninth grade students, the researcher
employed typical purposeful sampling. Merriam (1998)
stated "purposeful sampling is based on the assumption
that the investigator wants to discover, understand,
and gain insight and therefore must select a sample
from which the most can be learned" (p. 61). Typical
sampling was used, according to Merriam (1998)
"because it reflects the average person, situation, or
instance of the phenomenon of interest" (p. 6 2 ) .
Patton (2002) would concur with this definition adding
that this kind of sampling must be quite "not
atypical" (p.236).
The incoming freshman class numbered 120
students. The top 25 of these students, who were
chosen to be in the Freshman Honors Experience, were
not average students based on grades and standardized
test scores, and they were excluded from this study.
The researcher chose 40 freshman students from the
remaining students for the sample size. These students
were chosen randomly by the registrar based on student

ID number, rather than by name. Although these data
are readily available to any member of the leadership
team via the student data-collection programs, the

researcher made use of a research assistant to protect
the anonymity of students. (The registrar acted, in
this instance, as the research assistant. The
registrar is a member of the leadership team at the
Academy and a member of the founding community. The
registrar voluntarily provided the researcher with the
necessary data and was not, in any way, compelled to
do so.) The GPAs of the sample were given to the
researcher in January of 2006 devoid of any
identifying data.
The null hypothesis (Ho) for this study was: There
is no difference in the performance of students who
take part in a freshman transition program and those
who do not take part as measured by the January GPAs
and failure rates. The significance of this
relationship will determine the efficacy of a freshman
transition program intervention. Furthermore, the
researcher, using data from Table 1 ascertained if the
failure rate of the treatment group was less than in
the previous years. The researcher then determined if
the difference was significant. The results of these
two tests determined if the freshman transition
program was academically successful. With concern for
the validity of the study, the researcher used data

from several sources. Two types of data were collected
anonymously from the registrar, and other data were
collected from teacher and student peer helper
evaluations summarized in the unsolicited report by
the program coordinator.
Citing Whyte (1989), Patton (2002) said, "Action
research aims at solving specific problems within a
program, organization, or community. Action research
explicitly and purposefully becomes part of the change
process by engaging the people in the program or
organization in studying their own problems in order
to solve those problems" (p. 221). Patton (2002)
stipulated that there can be no intention for the
research except for a specific group. This method,
given that the research was limited to Dominican high
schools, best fits the second aspect of this research.

Professional Transitions
As with the previous section of the research
which related to the personal lens, plans to construct
such a program for charism education, relating to the
professional lens, existed before the present study
took place. There was some overlap, in regard to
charism education, in the personal and professional

transitions. Indeed, the researcher, being newly
appointed principal of the Academy, was charged to
implement a charism education program for faculty and
students. An introduction to the Dominican Charism was
included as part of the freshman initiation days with
presentations about the four Dominican Pillars
(community, prayer, study, and service), St. Dominic,
and St. Catherine of Siena. At the end of the first
semester, a short survey was given to the students
about these three elements of the Dominican Charism as
part of normal classroom evaluation. The results of
these anonymous surveys were readily available to the
researcher.
Paralleling the issue of student academic
transitions and enculturation into the Dominican
Charism, the researcher simultaneously studied the
need for a program that will perpetuate the Charism of
the Dominican Order among lay faculty and staff. In
this section of the study the researcher addressed the
second lens of transitions in Dominican high schools,
the professional transition. Waving examined relev9nt
literature from other religious communities with
regard to charism education, the researcher determined
the common elements necessary to devise methodology

for teachers and staff to be formed in the Dominican
Tradition.
The researcher contacted principals of high
schools that are members of the Dominican Association
of Secondary Schools and requested information, by
means of a survey (see Appendix B), about programs
that have been developed to educate and acculturate
faculty members on the history and charism of the
Dominican Order. Yin (2003) included surveys, within
the context of a case study, as a form of interview,
albeit, structured. The role of the survey should be
viewed as one component of the overall picture of the
case (p. 91). Using the results of this survey, the
researcher gleaned common elements that were deemed to
be important by the member schools of DASS. At the end
of the program the researcher, through the use of a
research assistant using a short survey, asked faculty
members to identify the essential elements of the
Dominican Charism. This research assistant is no
longer a member of the faculty,

was a member of

the faunding cmunity. Since the feculty and staff
were well aware of the requirement for charism
education, this survey was seen as a normal evaluative
programmatic procedure, and part of an evaluation

process for the principal. This aspect of charism
education for students, faculty, and staff addresses
the fourth research question posed in the first
chapter of this study. The gathered essential data in
regard to the essentials of Dominican life and
mission, from various sources, contributed to the
validity of the study.

Institutional Transitions
The researcher gathered information relevant to
the third lens of institutional transition, the issue
of the development of future leadership for the
Academy, thus addressing the final research question.
This part of the study took place in two stages.
First, leadership development programs from other
religious orders were examined in order to ascertain
what these communities found essential for their
programs and their institutions. From the study of
other communities the researcher made recommendations
for the elements necessary for inclusion in a
Dominican Leadership Formation Program. The researcher
also made recommendations regarding the model of
leadership development that would be most effective
for the Academy. Secondly, much work about the role of

charism, leadership development, and mission
integration has been done by many of the Dominican
Colleges in the United States. The researcher
contacted several Dominican Colleges to ask both the
purpose of the office and the programmatic elements
initiated by that office, both for students and staff.
The year 2007 marks the beginning of the celebration
of the 800th anniversary of the founding of the
Dominican Order. The researcher attended a Symposium
at Siena Heights University, an Adrian Dominican
College. The purpose of the symposium was to discuss
the essential elements of the Dominican Charism and
its relationship to the future of Dominican
institutions. Insights gained from this symposium
provided valuable insights to the researcher.
The researcher contacted other Dominican High
Schools, members of DASS, to gather information on the
current state of leadership. Using a variation of
surveys developed by McNicholas (1990), and OrBrien
(20041, and used with permission, (see Appendix C) the
researcher asked the leadem in these schools general
information about their institutions, the sponsoring
community, how they came to leadership, how they were
mentored, and how they are identifying others to

follow in their footsteps.
and O'Brien

Both the McNicolas (1990)

(2004) surveys were approved by a jury of

experts. By including DASS member schools in the
administration of the survey, the researcher gained
information about the state of leadership development
in other Dominican high schools and was able to make
recommendations for a broader audience for a
leadership development program.
During the time frame of this study the Dominican
Sisters of Hope (2007) issued a strategic plan which
listed the development of leadership as a priority for
their sponsored Dominican institutions. Since this
occurred in a timely manner, the researcher asked to
interview the leadership team of this group of
Dominican Sisters. This interview took the form of a
focus group (see Appendix D). Since the Dominican
Sisters of Hope do not sponsor any high schools, this
interview process provided information for the study
from a different perspective. In discussing
homogeneity in focus groups, Morgan (1997) stated that
"homogeneity not only allows for more free-flowing
conversation but also facilitates analyses that
examine differences in perspectives between groups"
(p.35). The members of the leadership team willingly

volunteered to take part in this research. Once a
transcript of the focus group conversation was
completed, a copy was sent to 2 members of the group
to verify the accuracy of the transcript.
Information provided by the results of the survey
sent to members of the Dominican Association of
Secondary Schools (DASS), successful leadership
development programs employed by other religious
communities in both the education and health care
fields, and the results of the focus group
conversation regarding future leadership provided the
basis for the recommendations for a leadership
development program in Dominican schools. Common
elements of successful programs combined with the
needs of specifically Dominican High Schools informed
the design of the leadership program.
In regard to institutional transitions, survey
results, summative data, research about successful
leadership development programs, and a focus group
data sources provided validity to the findings of the
researcher in regard to institutional transitions.

Summary
This research was non-experimental and used a
mixed methodology, employing and providing both
quantitative and qualitative data. This study took the
form of both a case study and action research. Using
the descriptions of Johnson (2001), who outlined
cross-sectional research, and Yin (2003), who
discussed the purpose of case studies, the researcher
proposed to evaluate the freshman transition program
newly implemented at the Academy. The researcher also
proposed to evaluate a charism education program
designed to inculturate both students and faculty
members into Dominican life and mission. The
researcher then utilized action research (Patton,
2002; Yin, 2003) to design a program, based on the
work of other religious communities, to develop
potential leaders for the Academy within that same
Dominican tradition.
In Chapter IV, the researcher summarizes the data
for the evaluation of the freshman transition program,
presents the results of an evaluation of a program for
the education of all constituents in the Dominican
charism and the elements necessary for a leadership
program for Dominican high schools.

In Chapter V, the researcher provides an
interpretation of the results of the study, the
weaknesses found within the study itself, conclusions,
discussions, and the implications of this study for
policy and practice and the possibilities for further
study.

Chapter IV
PRESENTATION AND ANALYSIS OF DATA

Introduction
The researcher's purpose for this study was to
examine personal, professional, and institutional
transitions at one college preparatory high school.
The researcher used both quantitative and qualitative
data and employed a mixed methodology. A case study
design was used to evaluate a freshman transition
program and a charism education program while an
action research design was used to make
recommendations for the development of future
leadership. The study included student personal
transitioning into ninth grade, teacher professional
transitions into a Catholic, Dominican culture, and
the institutional transition from vowed religious
leadership to lay leadership including the
identification and development of leadership for the
future.
From the stated purpose of the study the research
questions addressed in this study were:

1. What are the essential elements of a

successful freshman transition program for this
institution?
2.

How will the freshman transition program be

evaluated?
3. At what level will this transition program be

considered a success?
4. How will new students, teachers, and staff

members learn the religious traditions and history
that are central to the mission of the school?
5. How will current leadership identify, retain,

and train new potential leadership with a commitment
to the Dominican history, charism, and mission of the
Academy?

Student Transitions
Letrello and Miles ( 2 0 0 3 ) ineicated that all
students have the same fears and concerns entering
ninth grade. Thus, transition programs help both atrisk students and those who are not considered.at-risk
(p. 213). The first three questions in this study
addressed student transitions in an all female,
college-preparatory school. The faculty, after reading
Breaking Ranks 11 (NASSP, 2 0 0 4 ) , Anderson and Keith

(1997), and SREB (2002) developed a transition program

called the Freshman Holistic Program (see Appendix A)
to address concerns about increased failure rates.
Thus, the program included:
1. High expectations for students: Since the

Academy is college preparatory and selective in
its admissions process, high expectations are
clear to students.
2. Highly qualified teachers: Freshman
teachers volunteer to be part of the Freshman
Holistic Program. These teachers all had several
years experience teaching freshmen and had
degrees in their subject area.
3. Skill training and after school help:

Skill training was provided via the guidance
department as part of regularly scheduled group
guidance classes. A schedule of classes and
topics to be addressed was distributed to
freshman teachers so these study skills were
reinforced in subject areas. Each student who
began to have difficulty in a specific subject
area was assigned to after-school tutoring. This
tutoring was made mandatory if an at-risk student
did not voluntarily attend tutoring session.

Grade Point Averages (GPAs) and semester failure
rates were the quantitative data collected as
indicators of academic success for students in the
freshman transition program. The program was
considered effective at a p I -05 level of
significance for an increase in GPAs and/or a decrease
in semester failure rates. A t-test was used to
analyze these data. Qualitative data were collected
via a summary report provided to the researcher by the
director of the freshman transition program.
Using the data first presented on Table 1 the
researcher calculated the percentage of freshman
students who failed one or more subjects at the end of
the first semester. The failure rate of freshmen has
been increasing since January, 2004. The failure rate
of the treatment group (n=121), whose first semester
ended in January of 2007, was calculated and is
presented in Figure 1 below. Results indicated a
decrease in the failure rate when compared to failure
rates of the previous 3 years. In 2004 (n=125) a total
of 7 students or 6% failed; 6 students failed 1
subject and 1 student failed 2 subjects. In total,
students failed 8 courses. In 2005 (n=128) 12 students
or 8% failed; 9 students failed 1 subject and 3

students failed 2 subjects. In total students failed
15 courses. In 2006 (n= 130) 21 students or 16%
failed; 14 students failed 1 subject, 4 students
failed 2 subjects, and 3 students failed 3 subjects.
In total students failed 31 courses.
In the treatment group (n=121), all of whom were
part of the freshman transition program which was
instituted in the fall of 2007, 6 students or 4%
failed; 3 students failed one subject and 3 students
failed two subjects. In total, students failed 9
courses. In comparing the failure rate of the
treatment group with the previous 3 years there was a
12% drop in the failure rate from 2006, a 5% drop in
the failure rate from 2005, and a 2% drop in the
failure rate from 2004.

Table 4
P e r c e n t a g e of F i r s t S e m e s t e r F r e s h m e n F a i l u r e s

Year

N
~ lstudents
l

Zap4
2OU5
2006
2007

125
128
130
121

Failures
n
8
12
21
6

%

Faflums
6
9

16
4

In the case of failure percentages, the H,

=

there is

no difference in the failure rates of those who
participated in a freshman transition program (2007)
and those who did not participate (2004-2006). Since
the standard deviation of the population is unknown,
independent t-tests were used. The output of these ttests (see Tables 5

-

7) produced the following

results. The failure rates of 3 previous years (2004,
2005, and 2006) were compared to the failure rate of
2007 (treatment group). Three t-tests produced the
following results: In analyzing the data from years
2004 (N = 125) and 2007 (N = 121); t
and a

=

=

.224, df

=

244,

.823. Since .823 > .05 the Ho is not rejected.

The SPSS output for these data is presented in Table.
For the year 2005 (N

=

128) and 2007 (N

=

121) the

results of the independent t-test were as follows; t
1.344, df

=

247, and a

=

=

-180. Since .I80 > than .05

the Ho is not rejected. The SPSS output for these data
are found in Table 6. Finally for the years 2006 (N

=

130) and 2007 (N = 121) the results of the t - test
were as follows; t = 2.897, df

=

249, and a

=

-004.

Since -004 < .05 the Ho was rejected. The SPSS output
for these data are found in Table 7.

Table 5
SPSS R e s u l t s of T - T e s t Comparing

Table 6

SPSS R e s u l t s o f T - T e s t C o m p a r i n g F r e s h m a n F a i l u r e R a t e s 2005 end 2007
----

Passltail

Treatement Satus
Control
Treatment

N
128
121

Mean
1.09
1.05

Std. Deviation
,293
,218

Std. Error
Mean
.028
,020

The data presented in Table 8 relate to the Ho

=

there is no difference in the GPAs of students who
participate in a freshman transition program, who were
the freshman class of 2007, and students in the
previous 3 years (2004-2006) who did not participate
in a freshman transition program. Results were
considered significant at the .05 level. For this
analysis a randomly selected representative sample
(n=40) was used. Students who participated in the
Freshman Honors Program were excluded.

Table 8
Average Freshmen January Grade Point Averages

Year
Average
GPA

2004

2005

2006

2007

2.77

2.77

2.77

2.77

There is no difference at all in the average GPAs
in the sample (n

=

40) of those in the treatment group

(freshman class of 2007) who participated in the
freshman transition program and those freshman classes
(2004 - 2006) who did not participate in a freshman
transition program. The Ho was not rejected.

The Director of the Freshman Holistic Program
submitted to the researcher an evaluation of the
program at the end of the introductory year. This
evaluation included both positive results and
recommendations for improvement. Of interest for this
study was the concern that, even though there was a
presentation during Freshman Orientation about the
essential elements of the Dominican Charism, at the
end of the first semester very few freshmen

(<

10%)

were able to identify these elements. The director of
the program recommended that instruction regarding the
essential elements of the Dominican Charism become a
unit of instruction within the freshman Religious
Studies Department and be evaluated using teacher
developed assessments at the end of the unit.
The student transitions, which involved the
development and implementation of a freshman
transition program, entitled Frosh 101, met with mixed
results. The aggregate Grade Point Average (GPAs) of
freshmen did not change at all. However, at the
Academy, a grade of 2.5 is considered an average
grade; thus an aggregate GPA of 2.77 is slightly above
average.

With regard to the percentage of first semester
failure rates there was no significant change in the
failure rates from the freshman classes of 2004 or
2005 and the treatment freshman class of 2007. There
was a significant change (p I .004) in the failure
rate between the 2006 freshman class and 2007. The
results also indicate a reversal in the steadily
increasing failure rates of the past 3 years. In this
instance the freshman transition program can be
considered partially successful as further data would
be needed from subsequent freshman classes to
determine if this change is maintained.
Although the evaluation of the freshman
transition program submitted by the director of the
program indicated that teachers, mentors, peer
leaders, and students had positive attitudes regarding
the program, in the area pertinent to this study,
which was Charism education, the results indicate

<

1 0 % of students were able to identify essential

elements of the Dominican Charism. Discussion and
instruction on the Charism during orientation days is
not sufficient for students to understand or
articulate these essential elements. The
recommendation of the director of the freshman

transition program was to introduce a unit into the
freshman religious studies program on Dominican
history and Charism. The results of the implementation
of this unit will be evaluated after its
implementation.

Professional Transitions
Dannhausen (2007a) defined the mission
integration indicators for Dominican Catholic schools.
Among these indicators several pertained to the
particularly Dominican nature of sponsored schools.
Dannhausen (2007a) stated, "Meaningful orientation and
education in Catholic identity, Catholic social
teaching, Catholic values and the institution's
Catholic and Dominican heritage are provided" (p. 2).
Dannhausen (2007a) delineated core competencies built
around the Dominican Pillars of community, prayer and
contemplation, study, and service (preaching). These
Pillars should permeate the entire organization
including programs and services (curriculum, cocurricular activities, liturgical life), operational
systems (policies, finances, human resources, etc.),
and organizational culture through mission
integration. This included personal, institutional,

and global transformation through the development of
talent, leadership, and service programs in the
institution (Dannhausen, 2007a).
The researcher was the first lay person appointed
as principal of the Academy that is the focus of this
study. Part of the principal's responsibilities was
the continued education of the faculty and staff to
the essential elements of the Dominican Charism. For 2
years the faculty attended faculty meetings, retreat
days, and, in several instances, attended conferences
concerning the essential elements of the Dominican
Charism. As part of an evaluation of the principal, a
member of the sponsoring community surveyed the
faculty regarding their understanding of Dominican
life and mission. A summary report of this survey, in
the form of archival data, was made available to the
researcher.
All members of the faculty (n=46) who
participated in the evaluation attended several'
retreat days or programs related to the Dominican
Charism. The results of the survey were as follows:
1. Ninety-six percent (n

=

44) of the respondents

stated that prayer, community, study, and service were
essential elements of the Dominican Charism.

2. Ninety-four percent (n = 43) of the faculty

stated that the contemplative element of the Dominican
Charism requires one to share the fruits of study with
others.
3. Forty-eight percent (n

=

22) of the

participants named the four pillars (prayer, study,
community, and service) as essential elements of the
Dominican Charism.
4. Sixty-seven percent (n

=

31) of the

participants have made efforts to enhance their
understanding of the Dominican Charism.
5. Sixty-seven percent (n = 31) of the faculty

stated that the principal has primary responsibility
for fostering the Dominican Charism within the
institution.
6. One hundred percent (n = 46) of the

participants responded that the Charism has an
influence on the administration.

7. Ninety-six percent (n = 44) of the respondents
stated that the Charism has an influence on the
faculty.
8. Eighty-nine percent (n = 41) of the

participant responded that the Charism has an
influence on students.

9 Eighty-five percent (n = 39) of the faculty

indicated that the Principal makes reference to the
Charism in communications.
10. Ninety-one percent (n

=

42) of the

participants indicated the Principal participates in
activities related to the Charism.
11. Ninety-six percent (n

=

44) of the

respondents answered that opportunities are offered to
faculty, staff, and students to learn about the
Dominican Charism on an ongoing basis.
Part of the role of the principal of the Academy
was to develop a program for the continued education
of the faculty and staff concerning the Dominican
Charism and its essential elements (The Four Pillars
of prayer, study, community, and service, along with
contemplation). The results of this summary report
provided to the researcher by a member of the founding
community of the Academy indicate the program of
Charism education was successful for faculty and
staff. There were, however, some interesting caveats.
While 96% of the faculty recognized the ~ o u r ~ i l l a r s
as essential elements of the Dominican Charism, only

48% of the faculty was able to name the Four Pillars.
While 100% indicated that the Dominican Charism had an

influence on members of the administration, only 67%
agreed the principal had primary responsibility for
fostering the Dominican Charism within the
institution.

Institutional Transitions
Role of Leadership in Catholic Institutions
The researcher sent 35 surveys (see Appendix B)
to the principals of schools listed on the Dominican
Association of Secondary Schools (DASS) website. The
purpose for the survey was to ascertain how each of
the leaders in these schools implemented Charism
education, how they identified leadership, and if they
had a leadership development program existing at the
school.
Twelve of the 35 mailed surveys (34%) were
returned to the researcher; only 10 surveys (29%) were
usable. Two of the principals who responded declined
to participate. Unknown to the researcher at the time
the surveys were distributed, all Dominican schools
are listed on the DASS website, although only 24
schools are actually members of DASS. Of the 2
unusable returns one school was operating under an
interim principal and the other no longer had any

relationship with the founding community. The small
number of returns imposed a limitation on the study.
The length of the survey and the time of year it was
sent to the principals (December) may have influenced
the rate of return. Additionally, since the survey was
anonymous, it was impossible for the researcher to
determine the rate of return for member schools of
DASS.
The survey had four sections: General
Information; Relationship with Sponsoring Community;
The Role of the Principal; and Charism. The results of
the first three sections are presented in this section
regarding the role of leadership. The last section,
concerning the Charism is presented later in this
chapter in the section discussing Charism education.
In terms of general information the result of the
survey (n = 10) were as follows:

1. The principals responded that 10% (n = 1) of
the schools were in rural areas, 40% (n

=

4) of the

schools were in suburban areas, and 50% (n = 5) of the
schools were in urban areas.

2. The respondents indicated, terms of
enrollment, 60% (n

=

6) of the schools had an

102

enrollment of < 500 and 40% (n

=

4) of the schools had

an enrollment of < 1000

3. The participants responded that 60% (n

=

6) of

the schools were co-educational and 40% (n = 4) of the
schools were all female.
The results of this data are summarized in Figure 1.

I

Types of Dominican High Schools

Figure 1
Location, Size, and Type of Participating Dominican
High Schools

With regard to the relationship with the
sponsoring community the results of the survey were as
follows:

1. Ninety percent (n = 9) were founded by a
religious community and 10% (n = 1) were considered
parish schools.
2. Eighty percent (n = 8) of the schools that
were founded by a religious community were currently
owned by the founding community; 20% (n = 2) no longer
had a vested interest in the institution.
3. Of the schools that had a continuing

relationship with the founding community, 100% (n = 8)
reported that members of the founding community had
positions on the Board of Trustees, including reserved
powers allotted to the members of the founding
community. These reserved powers included the hiring
of the Principal/President and the evaluation of the
person currently holding that position. For 1 school
(10%) the Board of Trustees is made up of members of
the founding community with the Prioress functioning
as the President of the Board of Trustees. 100% (n =
8) of the principals of these schools also reported
that members of the founding community visit the
school and attend functions sponsored by the school.

4. One hundred percent (n = 10) of the responding
schools indicated that their founding mission was to

provide a Catholic Secondary Education to its
constituents.
5. Members of the founding communities continue

to be active in 80% (n = 8) of the responding schools;
either as Board members, administrators, faculty or
staff. However 90% (n = 9) of the respondents indicate
there has been a decrease of this involvement over the
last 10 years. One school (10%) indicated that there
had been an increase of involvement of the founding
community in the school.
Figure 2 provides a summary of these data.

Relationship With Founding
C-nitles

I

1

Figure 2
Rela tionship of Dolllinican Schools with Founding
Communities and Original Mission of Catholic Education
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Addressing their own role as principal, the
respondents indicated the following:
1. Fifty percent (n = 5) were members of the
laity; 50% (n = 5) were religious sisters who are
members of the founding community. Forty percent (n =
2) of the principals who are members of the laity were
former members of a religious community.
2. One hundred percent (n = 10) of the principals

were raised Catholic and continue to practice the
Catholic religion.
3. Ninety percent (n

= 9)

of the principals

report that their immediate predecessor was a member
of the founding community.
4.

Eighty percent (n = 8) of the principals

served as a faculty member or at another level of
administration at the same school and only 20% (n

=

2)

served as a principal of another Catholic school.

5. One hundred percent (n

=

9) of the principals

indicated they had served as faculty members or as an
administrator at other Catholic schools. One
respondent did not answer this question.
6. Seventy percent (n

=

7) of the principals

indicated that, as principal, they are expected to
undertake charism-related responsibilities.

7. One hundred percent (n = 9) of the respondents

attended Catholic schools themselves. Of the
principals who attended Catholic schools 89% (n = 8)
of the principals have taken graduate level theology
classes: 11% (n = 1) leader had no theological
preparation before becoming principal. One respondent
did not answer these questions.
Data regarding the role of principals in
Dominican High Schools are summarized in Figure 3.

The Principals

Figure 3
The Role of P r i n c i p a l s i n Dominican High Schools

In considering the role of the Dominican Charism
at their school the results of the survey were as
follows:

1. One hundred percent (n = 9) agreed with the
claims of Benedict Ashley, O.P. (1990) that the
Dominican Charism can be summarized in four words:
prayer, community, ministry (service), and study. One
respondent did not answer this question.
2. One hundred percent (n

=

10) agreed with the

philosophy of Dominican education stated by Colleen Mc
Nicholas, 0.P. (1990) which is based on the
intellectual, contemplative, and communal components
of the Charism indicating that the fruits of one's own
study must be shared with others. One respondent (10%)
added the component of service to McNicholas'
understanding of Dominican education.
3. All of the principals (n

=

10) stated that

these elements of the Dominican Charism were
incorporated into the founding mission of their
institutions.
4. One hundred percent (n = 10) of these

principals indicated that they had personal experience
with the founding community or had been mentored by a
member of the founding community to ensure their
familiarity with the Dominican Charism.

5. One hundred percent (n

=

10) of the

respondents have made efforts to enhance their

understanding of the Charism through retreats,
personal reading, study, conferences, and so forth.
6. One hundred percent (n = 10) of the

respondents stated that the principal has the primary
responsibility for fostering the religious identity
and Dominican Charism in their institutions.
7. Eighty percent (n = 8) of the principals

indicated there are other groups in the school that
also foster the Charism, such as OP Student Groups,
Campus Ministry, or the Mission Integration Committee.
8. Ninety percent (n = 9) of the principals

stated that the Dominican Charism has a strong or very
strong influence on each of the following groups:
Board members, administrators, faculty, staff, and
students.
9. At least 90% (n

=

9) of the respondents

indicated that the founding purpose is explicit in the
current mission statement and that the current mission
statement reflects both the institution's Catholic and
Dominican tradition and heritage.

10. Eighty-nine percent (n = 8) of the principals
reported that the Charism is part of discussion with
members of the Board, student and faculty orientation,
and on-campus programing. The Charism is a topic of

discussion among administrators and faculty, and is
presented in brochures and handbooks. Eleven percent

(n = 1) principal indicated that the Charism is not
part of orientations or a topic of discussion. One
respondent did not answer this section of the survey.
11. Fifty-six percent (n = 5) of those responding
indicated the Charism was part of the discussion for
promotion or tenure; 44% (n = 4) indicated that the
Charism was not part of the discussion for promotion
or tenure. One principal did not answer this question.
12. At least 898 (n = 8) of the principals made
reference to the Charism in communications,
participated in programs related to the Charism on
campus, invites members of the founding community to
events and supports research and study concerning the
Dominican Charism. Eleven percent (n = 1) principal
stated the Charism or related activities were part of
the role of the leader. One participant did not answer
this section of the survey.
13. Fifty-six percent (n = 5) of the participants

(without regard to their membership status) are active
in the Dominican Association of Secondary Schools. 44%
(n = 4) were not active in of the Dominican

Association of Secondary Schools. One participant did
not respond to this question on the survey.

14. At least 90% (n = 9) of the principals
indicated that academic offerings encouraged the use
of reflection. Opportunities for communal prayer,
including Eucharistic Liturgy, were provided, there
was a strong sense of community among constituents in
the school, there were service learning projects, and
opportunities were provided for all members of the
community to learn about the Dominican Charism. One of
the participants in the survey did not answer
questions in this section.
15. One hundred percent (n = 10) of the

participating schools provide a program of religious
studies. 60% (n = 6 ) include Dominican Studies in
their religious studies program.
16. One hundred percent (n = 9) of the principals

cited several means of Charism education including the
Dominican High School Preaching Conference, retreats,
and contact with members of the founding community as
part of Charism education. None of the responding
principals indicated they had a distinguishable
leadership preparation program separate from faculty

Charism education. One participant did not respond to
this question.
17. Ten percent (n = 1) of the respondents
indicated that there was a succession plan in place.
This plan was in case of an emergency. The respondent
further indicated there was no long term succession
plan in place. Eighty-eight percent (n = 7) stated
they do not have a succession plan. Of these
respondents, one participant stated the religious
community would appoint a religious sister as the next
principal. None of the leaders has a succession plan
for future leadership or a plan for Charism education
for future leaders. Two of the 10 principals did not
respond to this question.
18. Ninety percent (n = 9) of the principals
considered themselves prepared to articulate an
educational philosophy based on the Dominican Charism
due to their participation in conferences, formation,
and study. These principals indicated that such
preparation was necessary for the development of
leadership in the future. Twenty percent (n = 2 ) of
the principals specifically mentioned that the hope
was that the Dominican Association of Secondary
Schools (DASS) would provide leadership training in

the Dominican tradition in the future. One principal,
who was the principal of a diocesan school with no
affiliation with a Dominican community, did not feel
prepared to articulate the Charism or that is was a
necessary part of the role of the principal.
Table 9 provides a summary of the responses
regarding the influence of the Dominican Charism.

Table 9
The Influence of Dominican Charism on Dominican High
Schools

Dominican education is diverse; urban, suburban,
and rural, comprising both co-educational and allfemale schools. There was no all-male school whose
principal responded to the survey. The majority of the
principals who responded to the survey see themselves

as the leaders in the schools who are responsible for
making the Dominican Charism evident in the life of
their school. (It is interesting to note that in the
case of the Academy central to this study, the
faculty, in their survey, was not as convinced that
Charism education was part of the responsibility of
the principal.)
The Dominican Association of Secondary Schools
(DASS) lists each of the schools contacted by the
researcher on its website (www.dominicanschoo1s.org).
Yet only 50% of the principals who responded to the
survey indicated their school actively participated in
this organization or in the programs offered by DASS.
This presents a challenge to the development of
programs for Charism education in Dominican schools
tentatively begun by DASS. The development of a
comprehensive program would be difficult without the
support of all.
While most of the current principals of Dominican
schools indicated, due to programs, further study, and
mentoring, that they are adequately prepared to foster
the understanding of the Charism within their school,
only one principal indicated there was a succession
plan in place (in case of emergency). One other

principal stated the next principal would be appointed
by the congregational superiors. No principal who
responded to the survey indicated they had a program,
other than the one for their faculties in general,
that would prepare potential leaders for the future.
Nor does DASS have a suggested succession plan for its
member schools. This lack of preparedness to respond
to potential leadership needs for the future is the
area of greatest need and leads to the discussion of
leadership development which follows.

Charism Education for Leaders in Catholic
Institutions
There are several organizations that support
the mission of schools belonging to religious
communities. Each of these associations provides
varying levels of educational programs and
resources to their member schools. Each of these
communities offers reeources for both Charism
education of students, faculties, and staff, and
leadership development programs.
The researcher examined the leadership
programs of the following religious communities
which sponsor secondary education: The Jesuit

Secondary Education Association (www.jesa.org),
the Xaverian Brothers Sponsored Schools
(www.xbss.org), the Christian Brothers of Saint
John De La Salle Office of Education
(www.delasalle.org), The Sisters of Mercy
(www.mercyed.orq),and Marists in Action - the
leadership development program for the Marist
Brothers (www.maristbr.orq). The leadership
development program for The Catholic Health
Association (2007~)was also examined.
There are several striking differences
between other religious communities and their
relationship with their educational institutions
and the relationship Dominicans have with their
educational institutions. Other religious
communities' schools are united under one central
office. A Jesuit school is run by one community,
the Jesuits: a Marist School is run by one
community, the Marist Brothers. Nor can the
leaders of a Jesuit School or a Marist School
choose not to be a member of the educational
organization of their respective community.
Dominican Schools, on the other hand, are run by
different Dominican communities across the

country. Schools are run by Caldwell Dominicans,
Houston Dominicans, Sinsinawa Dominicans,
Springfield Dominicans, just to name a few.
Membership in DASS is voluntary. Furthermore, in
many cases, membership in DASS depends upon the
financial ability of the individual school to pay
the annual dues. This is a challenge unique for
Dominican Schools and to DASS as the leaders of
these organizations try to develop programs and
educational opportunities for the member schools.
Another important difference is that
Jesuits, Marists, DeLaSallians, and Xaverians all
have education as the only ministerial fobus of
their respective communities. Dominicans have
many diverse ministries. Dominicans are teachers,
nurses, social workers, environmental activists,
etc. Dominicans do not have the same unity of
purpose as the other religious communities. This
also presents a challenge for Dominican schools
and DASS as these leaders try to develop Charism
education and development programs for future
leadership. Education is only one aspect of
Dominican mission.

Finally, other religious communities own and
sponsor their educational institutions. This is
not the case with all Dominican Schools. Some
communities own and sponsor their schools but
other schools are staffed by Dominicans and are
either considered parochial or diocesan schools.
This complicates unity of purpose. If Dominicans
were no longer able to staff these parochial and
diocesan schools, the Charism would simply leave
with them. Indeed, this is precisely the reason
why the principal of one school returned the
survey and declined to participate.
The educational organizations of other
religious communities had several elements in
common. Each were
1. Long standing and well developed. (i.e. -

the Jesuit Secondary Education Association
(www.jsea.org) has been in existence for more
than 25 years. )
2. Mission Driven

-

each had as its stated

goal the continuation of their respective Charism
through their educational institutions. The
essential elements of that charism were
explicitly stated in the mission statement. Each

of these organizations also had a written profile
of a "typical" graduate from one of their
institutions. Several communities sponsor faculty
trips abroad to the home of the Founders of their
respective communities. The Catholic Health
Association (2007a) would also add that leaders
are to be held accountable for adherence to the
mission.
3. Multi-purpose

-

each had annual programs

designed for students and faculty. Eachhad
specific programs for the development of future
leaders within their institutions.
4. Multi-level - there were different

programs for students, faculty, coaches, staff
members, librarians, and so forth.
In comparison, the Dominican Association of
Secondary Schools (DASS), while comprised of 35
member schools, was founded in 2002 and has
sponsored a bi-annual convocation since its
founding. The initial purpose of this convocation
was to instill in faculty members an
understanding of the Charism. However, at the
three conferences that have taken place thus far,

most of the participants have been leaders of the
Dominican schools.
In 2007 DASS launched a website
(www.domincianschools.orgl and published two

documents: Mission Integration Indicators of a
Dominican Catholic School (Dannhausen, 2007a) and
The Relevance of Mission in the Dominican
Tradition (Dannhausen, 2007b). There also have
been initial discussions about the development of
a succession plan for Dominican schools and
leadership development programs. Curiously, not
one of the educational organizations of the
various religious communities addressed
professional qualifications of potential leaders.
At the time of this study, a strategic plan
was issued by the Dominican Sisters of Hope
(2007). In this strategic plan the Dominican
Sisters of Hope indicated that the development of
leadership for their institutions was of
importance for their future. The researcher
conducted a focus group interview (see Appendix
D) with the Leadership Team of the Dominican
Sisters of Hope to ascertain their perspective on
leadership development.

Interview questions (see Appendix D) were
sent to the Leadership Team of the Dominican
Sisters of Hope. Much of this conversation added
new elements to the discussion of the development
of Dominican leadership for sponsored
institutions. Some of the discussion centered on
the nature of leadership itself and then a
particular emphasis on specifically Dominican
leadership.
First the group focused on the difference
between leadership and positional leadership.
Positional leadership requires a willingness to
accept the responsibility with the understanding
that in the Dominican tradition a positional
leader is merely the first among a community of
equals. Each member of the group can influence
the whole. Several members of the group indicated
that this communal aspect of leadership would be
a non-negotiable in Dominican leadership. It is
the communal aspect of leadership and openness to
the diversity of responses from the community
that make Dominican leadership different.
Dominican leadership has never been top-down.

Dominic was known for his trust in others and
their ability to exercise leadership.
The sisters indicated being a leader is not
something you desire to be. Rather, you are asked
to take on the role because you believe in the
mission. There is no one person who has all the
answers. Many times the answers come from within
the community the leader is called to serve.
Leadership emerges from those who are willing to
participate. Actually, leaders are called forth
from within the community.
The sisters stated it is all those who are
part of the culture of the institution, including
the Board, that makes the institution Dominican.
Leadership that emerges from within that
institution dedicated to the seeking truth will,
of necessity, be Dominican. Nothing less would be
tolerated by the culture.
One sister recalled Dominic intended that
his Order evolve and respond to the needs of the
times. Dominic, himself, did not want to be a
leader. He merely responded. Each of us is called
to find an expression of Dominican mission that

is necessary for our time and, in so doing, seek
the truth.
Another sister acknowledged Preaching as
another essential element in the life of
Dominicans. Preaching can be understood narrowly,
as only preaching from a pulpit. Dominican
preaching is understood broadly as in how we live
our lives. How have I preached today in the
classroom, in the hospital, or wherever one finds
oneself.
Using the researcher as an example, one of
the sisters pointed out that if you use yourself
as an example, you did not emerge as a leader in
a vacuum. You were mentored and you were provided
opportunities. Perhaps what communities need to
do is to provide mentoring and opportunities for
people to be exposed to the elements of the
Charism. In the past religious were private about
religious practices and traditions. What is
needed now is to make them an integral part of
sponsored institutions. Dominican emphasis on
truth and preaching is merely the focus of
Dominican life which is only one aspect of being
a Christian.

The sisters continued: being Dominican is
more than knowing a particular vocabulary; it is
the way we are together. Referring to a
conversation with Barbara Fiand, noted author and
presenter, the sisters indicated that future
generations need the sisters' resources, their
history, their understanding, what they have
learned. The question remains as to how to pass
that on to a new generation. It is only within
the last 10 years that discussions about leaving

a legacy have begun. One of the sisters expressed
doubt that charisms of different religious
communities would continue to exist as we know
them.
The sisters continued by stating that in
Dominican schools the search for the truth should
extend to our students, not only so they have a
vocabulary but so they will search for truth.
Students who come from a Dominican institution
should have a healthy skepticism, be unafraid to
ask questions, and not accept pat answers.
The discussion of the Dominican Sisters of
Hope strategic plan concluded with a conversation
of the sisters' intention for the plan. They

indicated that they do not wish this strategic
plan to benefit only the Dominican Sisters of
Hope. They desire it to be a springboard for
dialogue with other Dominican congregations,
especially those in the Northeast. They also hope
to use this plan as a means of having
conversations with those who serve with them in
their ministries and with those to whom they
minister. They believe that it is within these
conversations that they will discern how to pass
on what is essential in Dominican life and
mission to future generations.
The focus group interview with the
leadership team of the Dominican Sisters of Hope
added several new elements into consideration for
leadership of Dominican institutions in the
future. Those elements include: that one is
called to leadership rather than aspiring to it,
that leadership is essentially egalitarian, and
that the search for Truth and the exercise of
Preaching are central to the mission of the
Order.
It is noteworthy that these sisters see
themselves as catalysts. Their hope, in

developing this strategic plan, is to incite
conversations among all Dominican communities
about the future of leadership. They also hope to
use their plan to engender conversation about the
Dominican Charism and future leadership among
those with whom they minister. Interestingly, the
Dominican Sisters of Hope, while staffing several
schools, do not own or sponsor any Dominican high
schools.

Summary
In Chapter IV the researcher presented the
results of the study on Transitions in Dominican
high schools. Both quantitative and qualitative
data were used in this study. The data presented
were related to:
1. Personal transitions for students
2. Professional transitions for faculty and

staff and

3. Institutional transitions as these high
schools move to new models of leadership.
Data including student GPAs, failure rates,
and the results of an evaluation of the Freshman
Holistic Program, were presented for student

transitions. The work of Dannhausen (2007a) and
the results of an evaluation of faculty knowledge
of the Dominican Charism were presented for
professional transitions. The work of the
Catholic Health Association, the Jesuit Secondary
Education Association, the Xaverian Brothers
Sponsored Schools, the Dominican Association of
Secondary Schools (DASS), an interview with the
leadership team of the Dominican Sisters of Hope,
and the results of a survey of principals of DASS
member schools were used to address the topic of
institutional transitions.
In Chapter V the researcher includes a
summary of findings, conclusions of the study,
and recommendations for further research.

Chapter V
SUMMARY OF FINDINGS, CONCLUSIONS, DISCUSSION AND
RECOMMENDATIONS

Introduction
Catholic education is facing several challenges
as we begin the 21st century, including the transitions
at the center of this study. In Chapter V the
researcher presents a summary of the findings in this
study on transitions in Dominican high schools. Both
conclusions for the study and recommendations for
policy, practice, and further study are presented.
The purpose of the study was an evaluation of a
freshman transition program newly implemented at the
Academy, an evaluation of a Charism education program
for students and faculty, and to make recommendations
for leadership development in Dominican high schools.
This 2006-2008 study used a non-experimental design
and mixed methods in order to respond to the questions
presented. Both quantitative and qualitative data were
gathered to provide a holistic view of transitions.

The researcher studied the role of transitions in
one Dominican Catholic high school focusing on three
areas of transitions. These areas were personal,
including student academic transitions and
introduction to the Dominican Charism; professional,
involving teacher understanding of the Dominican
Charism; and institutional, regarding the development
of leadership for the future of Dominican high
schools. Given that this study was limited to a study
of single-site case study in an all female Catholic
school the researcher would strengthen the study by
including other female Catholic schools with similar
admissions criteria. The other schools owned by the
sponsoring community would be a starting point. The
researcher would also continue to study'the failure
rate of the study group (Freshmen 2 0 0 7 ) , along with
subsequent freshman classes, to ascertain if the
success rate continues.
In the review of literature the researcher

regarding freshman transitions provided the
underpinnings for the program developed by the faculty

and provided guidelines for developing indicators of
success. The researcher explored the history and
purpose of Catholic education and literature related
to specifically Dominican education to understand
these complementary elements and to identify the
necessary elements in a Dominican education. Finally,
the researcher reviewed other successful leadership
development programs sponsored by various religious
communities to identify common elements so as to make
recommendations for a Dominican leadership development
program.
Quantitative data gathered and used to study
student transitions were grade point averages (GPAs),
and failure rates. Quantitative data were also
gathered from principals of member schools of the
Dominican Association of Secondary Schools (DASS)
regarding Charism education and leadership
development.
Qualitative data were also gathered. A summary
report submitted by the director of the freshman
transition program was used as a basis to determine
the success of an education program on the Dominican
Charism. The researcher studied the leadership
development programs of several religious communities

to make recommendations for Dominican high schools.
Finally, the researcher also conducted a focus group
interview with the members of the Leadership team of
the Dominican Sisters of Hope regarding their stated
strategic goal of developing leadership for their
institutions. These components addressed institutional
transitions.
Five questions regarding issues of transitions in
Dominican high schools guided this study. Each of
these questions, with a summary and recommendations,
is addressed separately in the context of this
chapter.

Summary of Findings
Personal Transitions
The first research question was: What are the
essential elements of a successful freshman transition
program for this institution?
In response to this first question the faculty,
using the work of Anderson and Keith (1997), the
Southern Regional Education Board (2002), and the
National Association of Secondary School Principals
(2004), devised a program for incoming freshmen (see
Appendix Bl. Since a summer program was already in

'

place, the faculty concentrated on other elements of
transition including: high expectations, highly
qualified teachers, parental and peer involvement,
skill development and after school help. The
transition program was implemented in the fall of 2007
for the incoming Class of 2011. The evaluation of the
present program became the focus of this study in
regard to personal (student) transitions.
The second research question was: How will the
freshman transition program be evaluated?
Quantitative data were used to determine the
academic success of the Freshman Holistic Program.
Average GPAs and first semester failure rates were
calculated. These data were then compared to similar
data of students, freshmen at the Academy in previous
years, who did not participate in a freshman
transition program. In the t-test comparing freshmen
in January 2006 with those in 2007 there was a
statistically significant (p

.05) difference in the

failure rate at the January report card between the
treatment group and the group immediately preceding
the treatment group. There was no difference in the
GPAs of the treatment group and their predecessors.
Further studies of subsequent freshman classes are

needed to determine if the decrease in failure rate is
maintained.
The non-academic portion of the transition
program was evaluated by the students, teachers, peer
helpers, and parents who participated in the program.
The director of the Freshman Holistic Program
collected and collated the data and provided the
researcher with a summary report of these evaluations.
This summary evaluation indicated that students,
teachers, peer helpers, and parents were very
satisfied with the Freshman Holistic Program. This
sununary evaluation also provided data suggesting that
freshmen were not able to articulate the essential
elements of the Dominican Charism. Incorporation of
the Charism into freshman orientation days was not an
adequate introduction to the Charism. A more fulsome
incorporation of the Charism into the religious
studies program was suggested.
The third research question was: A t what level
will this transition program be considered a success?
The researcher determined that the freshman
transition program would be considered an academic
success if the January failure rate decreased at the
.05 level of significance. There was no significance

between the GPAs of any of the groups in the study. In
fact, the GPA of each group was exactly 2.77.

There

was also no significant difference in the January
failure rate between 2004, 2005, and the freshman of
2007. The differences between the classes 2 0 0 6 and
2 0 0 7 were statistically different (.04)

favoring the

class of 2007 whose January failure rate indicated a
decline from previous years.

Professional Transitions
The fourth research question was: How will new
students, teachers and staff members learn the
religious traditions and history that are central to
the mission of the school?
The student aspect of this question was addressed
in the personal transitions section above. A summary
evaluation of the principal, which provided data on
Charism education of faculty and staff, indicated that
the program of speakers and workshops was successful.
A large majority of faculty and staff (96%) were able
to identify and comment on the essential elements of
the Dominican Charism. Results of the survey sent to
principals of Dominican high schools indicated that
each provided teachers with opportunities to learn and

to grow in their understanding of the Dominican
Charism. These leaders understood that providing
Charism education was part of the role of the
principal. Several of these principals indicated,
either through the sponsoring community or DASS, that
they would welcome help in providing these
opportunities for teachers. The low return rate (34%)
of these surveys does not provide a strong case for
possible conclusions for this study.

Institutional Transitions
The fifth research question was: How will current
leadership identify, retain, and train new potential
leadership with a commitment to the Dominican history,
Charism, and mission of the Academy?
Lindvall (1959) indicated that the review of
research and literature can make a small contribution
to theory. Using the leadership programs of other
religious communities as models, the researcher
identified common elements of these programs.
Danhaussen (2007a) posited the essential elements of
specifically Dominican Institutions while the Catholic
Health Association (2007a) specified essential

elements of leadership for Catholic institutions in
general.
Although the return rate was low (34%) the
results of the survey sent to leaders of Dominican
high schools indicated that in none of these schools
were there either succession plans or a method of
identifying and preparing leaders for the future. This
information, coupled with the results of the focus
group interview of the Leadership Team of the
Dominican Sisters of Hope, addressed the aspects of
this study concerned with institutional transitions.
This focus group introduced several elements of
Dominican leadership that had not been previously
discussed, such as the indication that leadership is
more of a call than a choice.

Conclusions, Discussion, and Recommendations for
Policy, Practice, and Future Study
Personal Transitions
The work of Bateman (2002), Achilles and Smith
(19991,

and Ma (2003), indicated that creating a sense

of belonging, community, self-esteem, and influence,
are essential to the success of students in a school
environment. Qualitative data collected for this study

indicated that students, teachers, peer helpers, and
parents expressed satisfaction with the freshman
transition program. Anecdotally, students routinely
referred to the Academy as a "second home" and
explained their relationship to their classmates as an
experience of "sisterhood." The director of the
freshman transition program indicated that a program
with pre-designed lessons and training materials could
be explored to improve the current program.
Anderson and Keith (1997) stated that the
influences on success were the same for "at-risk"
students as those for the general school population.
Quantitative data gathered for this study did not
support this statement as the overall GPAs of the
freshman class in January did not change. However,
since there was a statistically significant decrease
in the January failure rates between the freshman
treatment group (2007) and the freshman students in
the previous year (2006) the transition program was
successful for those students who were in danger of
failing. Since the Academy admitted students whose
grades and standardized test scores were average and
above this transition program was most helpful to
those who would struggle academically.

Freshmen were introduced to the elements of the
Dominican Charism during their orientation days in
September 2007. In January these same students who
participated in the transition program were not able
to identify, or recall, the essential elements of the
Dominican Charism. Several of the schools
participating in the survey sent to leaders in other
Dominican high schools indicated that their religious
studies department contained a unit of study on the
Dominican Charism as part of their freshman course of
study.
Thus the researcher would make the following
recommendations for policy, practice, and further
study.
The recommendation of the researcher for policy
would be to include participation in a freshman
transition program as a permanent part of the process
for freshman orientation into the life of the Academy.
The recommendations of the researcher for
practice would be:

1. To introduce a unit in the religious studies
program to teach the essential elements of the
Dominican Charism for freshmen. Evaluate student

knowledge of the Charism based on assessments at the
end of the unit.
2. To implement a structured program, as

recommended by the director of the freshman transition
program, employing more structured training for peer
helpers. Evaluate in January to determine if there was
continued satisfaction by constituents, monitor GPAs
and January failure rates.
The recommendations of the researcher for further
study would be:
1. To study the January failure rate of the

freshman class of 2008 to determine if the significant
change in failure rate found in 2007 is continuing.
2 . To continue to monitor the semester failure

rates of the treatment group (2007) to see if the
success rate is maintained or if failures increase
after the end of the freshman transition program.

Professional Transitions
Data from a summiLry report regarding Charism
educatian indicated tbe faculty (96%) knew the
essential elements of the Dominican Charism. At the
Academy the faculty retreat days, presentations by
guest speakers, and workshops, have been successful

and have provided faculty members with knowledge about
Dominican life and mission.
Qualitative data collected from other religious
communities, Jesuits (www.jsea.org), DeLaSalle
Brothers (www.delasalle.orq), among others, provided
ample evidence that they had a centralized structure
regarding Charism education for new teachers and staff
members that they considered successful. These
communities also provided resources for faculty inservice, spiritual development, and discussion. The
Dominican Association of Secondary Schools (DASS) has
not yet developed such a protocol.
The results of the survey sent to member schools
of DASS, especially schools sponsored by a Dominican
community, indicated that each principal provided
Charism education as part of faculty retreat or
professional development days. Several respondents
indicated the hope that DASS might assist in the
development of Charism education for faculty members.
For professional transitions the researcher would
make the following recommendations for policy,
practice and further study.
The recommendation of the researcher for policy
would be to ensure charism education became an ongoing

and seminal part of faculty professional development
and annual retreat.
The recommendations of the researcher for
practice would be:
1. To engage a presenter for faculty retreat days

to address, conduct discussion, and lead reflection on
particular elements of the Dominican Charism.

2. To begin each faculty meeting with a short
time of contemplation and/or discussion on the mission
of the school and its relationship to the Dominican
Charism fostering articulation of the elements of
Dominican life and mission by all members of faculty
and staff.
3. To make both written and oral references to

essential elements of the Charism in communications to
all stakeholders.
The recommendation of the researcher for further
study in regard to professional transitions would be
to determine, either through the DASS, or another
collaborative model, what are the essential elements
of the Dominican Charism central to a uniquely
Dominican education. Included in this study would be a
profile of successful graduates from Dominican high
schools.

Institutional Transitions
Several religious communities [Jesuits
(www.jsea), Marist Brothers (www.maristbr.com), the
Xavierian Brothers Sponsored Schools (1995), and the
DeLaSalle Brothers (www.delasalle.orq)] have well developed programs for the development and continued
formation of leaders for their educational
institutions. Close to two decades ago McNicholas
(1990) recommended further study so educational

leaders would understand characteristics of an
educational philosophy based on the Dominican Charism.
This essential element is absent in Dominican
education compared to other communities with well defined programs for leadership development. To the
researcher's knowledge these studies have not been
conducted. DASS, although now (2009) in the process of
working on this topic, has not yet developed such a
study. The Catholic Health Association (2006~)
provided essential elements for a leader in a Catholic
institution without regard to a particular Charism.
Although each of these groups indicated the spiritual
preparation of the potential leader, none of them

spoke about the professional qualifications of leaders
in their institutions.
The Dominican Sisters of Hope (2007), while
seeing the need to develop potential leadership and
adding previously unmentioned elements to the
discussion of leadership (i.e. that leadership is not
necessarily a personal decision but a calling forth
from the community), have not yet issued results from
their strategic planning. Potentially, these results
could make significant contributions to the
development of a program for leaders in Dominican
institutions.
Surveys sent to current leaders (n
Dominican high schools, while small (n

=

=

35) in

12, 34%) in

the number of returns, were unanimous in two
instances. None of the responding leaders had a
succession plan nor did they have any method of
identifying future leadership. This presents a danger
for the future of Dominican secondary education. As
leadership positions are given to the laity, who may
not have sufficient knowledge of Dominican life and
mission, how will the Dominican Charism continue in
these institutions? This question should be considered

in a timely fashion. Collaboration among sponsoring
communities would facilitate this process.
The researcher would make the following
recommendations for policy, practice, and further
study concerning institutional transitions.
The recommendation of the researcher for policy
would be to require the leadership of the Academy to
identify potential future leaders. Included in this
identification process should be both professional
qualifications, and the necessary components of
charism education and spirituality.
The recommendations of the researcher for
practice would include the following:
1. To include potential leaders in meetings and

times of reflection hosted by the sponsoring community
designed for leaders in their institutions.
2. To send potential leaders to the Annual High

School Preaching Conference.

3. To send potential leaders to the bi-annual
Dominican Association of Secondary Schools conference.
4.

To encourage potential leaders to attend

symposiums and lectures given by notable Dominicans
hosted by local Dominican colleges.

The recommendations of the research for further
study with regard to institutional transitions would
be the following:
1. To identify those elements of a Catholic
education which are specifically Dominican.
2. To study and identify the professional and

spiritual competencies essential for leadership in
Dominican institutions.

Summary
In this study the researcher attempted to study
transitions in one Dominican high school in a holistic
manner. The researcher evaluated a freshman transition
program, a charism education program, and made
recommendations for the development of a leadership
development program in keeping with the stated purpose
of the study.

In conducting research on the personal,
professional, and institutional transitions
challenging this institution the researcher
discovered, not only information useful for the study
school, but also common elements facing other
Dominican high schools, especially with regard to.the

sustainability of the Dominican Charism within these
institutions.

A freshman transition program (personal
transition) stemmed the increasing failure rate of
freshmen at the end of the first semester. Faculty
(professional transition), after several in-service
opportunities, were able to identify essential
elements of the Dominican Charism. Finally, the
researcher identified some elements necessary for the
development of future leaders for the Academy
(institutional transition) and in the process
discovered the same concerns of leadership development
and succession planning in other Dominican high
schools.
The researcher began this study with the
words of Cowan (1991), "Successful navigation of
transitions requires new forms of adaptive
behavior

-

to cope with the new developmental

tasks and social -interpersonal demands" (p.
151.''

The present researcher has made a small

contribution to the development of new forms of
adaptive behavior required for one Dominican high
school to navigate relevant personal,

professional, and institutional transitions for
the immediate future of the school.
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Appendix B
Elements of the Freshman Transition Program

Frosh 101
Freshman Survival Guide
Mentor Contract

OUTLINE OF FRESHMAN HOLISTIC PROGRAM
W O S H 101)
1.

Freshman Team: made up of Senior Peer Helpers meets once a
cycle, on Day 6, to plan the activity for the Fro& 101meeting
during the cycle. These meetings are durlng the first quarter and
are designed to improve social transition.
a First Quarter: Freshmen, in groups of 10 -12, will meet once a
cycle with two members of the Freshman Team in the presence of
a faculty mentor. The members of the team will have planned an
activity to aid freshman students with social transition (ex: how to
get heip if you do not understand an assignment).
b. Second Quarter: Freshmen will continue to meet in their small
groups with their mentor once a cycle for a study period. Each
student will have completed Freshman Group Guidance Classes

where the emphasis was on study skills. Mentors will aid the
students in the application of the skills taught and review the
Freshman Survival Handbook (see attached). Mentors will aid
students in wise use of study time and helping the students receive
assistance for academic issues.

3.

Mentoring: To aid with academic transition each freshman student
will be assigned a volunteer mentor who is a teacher on staff. This
teacher will also be a content area teacher for these students. Each
mentor will be assigned 10 - 12 students. The role of the mentor
will be to monitor student academic progress, distribute deficiency
reports and report cards. If a student receives a deficiency report
the mentor will monitor the development of an academic progress
contract (see attached) in conjunction with the subject teacher.
Officially the role of mentor will end with the distribution of
January (I* semester) report cards but they will continue to be the
proctor for the study periods which will provide ongoing
opportunities to be of assistance to the students.

4.

Freshman Orientation: Two orientation days will be scheduled at
the beginning of the school year. The first day will be conducted
by the Student Council. They will introduce students to the school,
locations of classrooms, computer labs, science labs, library,
offices, etc. They will conduct ice breakers so students can begin
to know each other and introduce members of the faculty and
administration. Senior Peer Helpers will also introduce students to
the elements of the Dominican charism. The elements of prayer,
study, community, and service will be introduced along with St.
Dominic and St. Catherine of Siena. On the second day of
orientation freshmen will go to homeroom and meet their
homeroom teachers. Peer Helpers will be available to help new
students read their schedules, open their lockers, develop a school
supply list, etc. Freshmen will have a welcome assembly to meet
guidance counselors, principal, and vice-principal. The day will
conclude with a lunch provided by members of the junior class
who serve as Big Sistets to the incoming freshmen.
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development. parents will be introduced to the Guidance
Counselors and the teacher who serves as their daughter's mentor.
Parents will be encouraged to be in communication with
counselors or mentors should they have any concerns or questions
regarding their daughter.

FRESHlMAN SURVIVAL GUIDE
INTRODUCTION
This handbook is designed as a guide for students in their first year at St.
Dominic Academy. It is not intended and should not be considered to
create any additional rights for students or parentsfguardians. This
Handbook is subject to change at any time when determined to be
necessary by the School Administration. If significant changes are made to
the Handbook, studentdparentdguardianswill be notified promptly. This
Handbook is designed to support the concepts and skills being taught in
the Freshman Holistic Program. In an effort to provide consistency and
avoid confusion for keshman students at St. Dominic Academy, the
handbook offers guidance in an easy-to-follow format.
EXPECTATIONS
As a student attending St. Dominic Academy, it is expected that each student will
take personal responsibility for her actions. Students are expected to respect
themselves as well as the rights of others. Their actions, manners, and language
should clearly reflect the Christian principles on which the school operates. We
encourage our students to live by the Ten cornerstones of Peace on a daily basis.
1.
Listen and accept feedback.
2.
Be honest.
3.
Use appropriate language.
4.
Respect yourself, others, and your environment.
5.
Use greeting skills.
6.
Act resmnsiblv.
7.
Be open to negotiation and compromise.
8.
Volunteer and share your resources.
9.
Be positive.
10.
Be a peace maker.

.

GOALS
The main fww of Baththf: h d b k and the Freshman Holistic Program is to
provide students the social, study, and organizational ski-lls and concepts
necessary for achieving a suCcessll educational experience at St. Dominic
Academy.
PROCEDURES
Locker Area:
1.
P r o d to your locker in a safe manner.
2.
Open your locker carefully so no one gets hurt.

3.
4.
5.
6.

Place/remove needed items.
Safely close and lock the locker.
Do not give your lock or combination to another student.
If you have a locknocker problem, ask a student or Sr. Mary Lou for
assistance.

Homeroom:
1.
Arrive in the homeroom on time.
2.
Sit in the appropriate seat.
3.
Listen to all announcements.
4.
Watch Channel One.
5.
Hand in all school related papers, as required and on time.
6.
If you have a question or problem, speak with the homeroom moderator.
Classroom:
1.
Arrive in the room on time.
2.
Bring all required materials such as the textbook, workbook, a notebook,
a writing implement, and any homework/assignment due that day.
3.
Sit quietly in your seat and wait for dictions ffom the teacher.
4.
Raise your hand to ask a question. It is unacceptable to shout in class.
5.
Raise your hand if you need to leave the room. It is unacceptable to leave
a classroom without the teacher's permission.
6.
Sign out and use a hall pass if the teacher allows you to leave the room.
7.
Follow the teacher's directions during a drill or an emergency situation.
For your safety, it is unacceptable to talk during a drill or emergency
situation.
Absence fiom school:
1.
If you are unable to attend school, a parent/guardian must notify the
school, via a phone call, by 8:30 a.m. that morning. The main number is
201-434-5938.
2.
When you return to school after your absence, you must submit a formal
note to your classroom teacher. The note should include your name,
address, days and dates of your absence, list the specific reason for your
absence, and be signed by a parent/guardian.
3.
Extended absences should be discussed with the Administration.
4.
Lessons missed through absence should be made up within a week of your
return to school.
Lateness:
1.
If you are late to school (after 8:10 a.m.), enter the builwg using
the &ont door and get a late pass from the D i c t o r of Students.
2.
After you get a late pass, proceed to where you should be at that
time.
Lunch RoomICafeteria:

1.
2.
3.

4.
5.
6.

Proceed to the lunch room in a safe and orderly manner.
Sit at the appropriate table for your grade level.
After you eat your lunch, please dispose of your trash properly.
Recycle your plastic/glass/aluminum containers.
Be considerate and leave the lunch room table clean for the next
group of students.
You can buy lunch in the cafeteria or bring it from home. You
cannot order in - nor can you leave the building to purchase food.

Assemblies:
1.
Arrive at the designated meeting place on time.
2.
Be sure your homeroom teacher is aware of your presence.
3.
Sit quietly during the assembly.
4.
You need to ask a teacher for permission to leave the assembly. It
is unacceptable to leave without a teacher's permission.
5.
When dismissed from the assembly, leave in a safe and orderly
manner.
6.
Return to school with your homeroom and follow the approved
route. Jaywalking, crossing against the light, taking a different
route, and crossing at a comer without faculty/crossing guard
guidance are unsafe and therefore not permitted.
Hallway Travel:
1.
Move through the hallway in a safe and orderly manner.
2.
Speak using a normal tone.
3.
Keep to the right side.
4.
Look where you are going, especially on the stairs.
5.
Be alert when passing an entrance to a room.
Book-break:
1.
Proceed to the locker area during your assigned time.
2.
Get the books that you will need in classes until your lunch period.
3.
Return to your assigned class.
4.
Remember that this is not a snack,bathroom, or phone call break.
School Closing:
1.
In the event of an unscheduled day o e the School Closing System
will be activated. Refer to your Parenu'Student Isandbook for more
details.
Lost Articles:
1.
If you have lost an item, check the lost and found area at the back
of the cafeteria during your lunch period.
2.
Retrace your steps in an effort to find the item.
3.
Check with the Director of Students for a lost item of special
value.

Dress Code:
The PaxentlStudent Handbook has specific information regarding
1.
the school dress code.
The uniform should be worn to and fkom school.
2.
Physical Education Classes:
Meet your teacher inside the cafeteria at the beginning of the
1.
period.
Hdshe will give you further directions.
2.
Be sure to bring your Phys. Ed. Uniform.
3.
Be prepared for all types of weather (rain, snow, wind, etc.).
4.
Academic Issues:
If you feel as though you are falling behind in your class work,
1.
you
speak with the teacher right away. The teacher can guide
toward improving your class work
2.
Tutoring is available.
3.
Extra help is available.
Speak with your Guidance Counselor.
4.
School S u ~ ~ l i e s :
The school bookstore has normal supplies, SDA memorabilia,
1.
sweats, shirts, and more.
Hours are posted on the store door.
2.
Adiusted Schedules:
1.
Bells will be used to signal the start and stop times of your classes
on adjusted schedule days.
Etiquette:
A student attending St. Dominic Academy is expected to display
basic manners while in attendance.
Raise you hand to get the teacher's attention.
Introduce people using their proper name.
If you peed to use the bathroom, use the pmper temrinology.
Say ''Please," "May I," and" Thank You" whenapppriate.
If you d i w t hear wkat a person said, dy"Excuse Me," not

"&*

Hold the door for the next person.
Clean the table after you have finished eating.
Flush the toilet when you have finished.
Listen when someone else is speaking. You will expect the same
&om them.

11.
12.

13.

14.

Knock before entering a room.
Cover your mouth when you wugh or sneeze.
Let the current class out of the room before you try to rush into
your class.
Be aware that conversations during Mass/Assemblies/Classes, etc.
are considered disruptive and rude.

CONTRACT
NAME
GRADE
HMRM
SUBJECT
PLAN FOR IMPROVEMENT

SIGNATURE
TEACHER'S SIGNATURE
PARENT/GUARDIANS SIGNATURE
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the aide in the hospital, and it's in the special ed
child who is just beginning to articulate, and it's
within the community. That's where future leaders are
going to be found. They are going to be caring about
the future of the planet, the future of the earth,
caring about the things that are essential truths that
are being revealed today.
Speaker 1:

All who sit around a table have assets of

leadership within them. When I look at the
institution, I don't think necessarily in terms of
congregational leadership, I think of leadership as a
whole. Some people will emerge and may be mentored for
congregational leadership. So many times the low man
on the totem pole comes out with the most profound
truth. As Dominicans, we can grasp that truth and hone
in on it from people who really want to participate.
Speaker 5: In thinking about how to develop leadership

one aspect is the whole idea of organic governing.
That it is everyone who shapes what the congregation
is all about, the direction the congregation takes. We
talk about mentoring the chapter coordinators. Very
often, the chapter coordinator is the one who got the
short straw. People look at it just in terms of being
required to go to additional meetings. It is important

that when we talk about leadership, that we are not
too into positional leadership. Leadership can be in
conversations with others. When people really put
forth what they have experienced, what they read, what
they get from their conversations, and bring it to the
table, they are exercising leadership. They bring
something that makes the group different at the end of
the day. People might not feel comfortable accepting
to positional leadership if they hadn't already
exercised it in a communal way. If they see it in
terms of community, and also being very receptive to
what they can learn from others, they may be more
receptive. We have also tried to do this with our
department heads. We brought the department heads to
try to talk about the charism so that they would also
in turn treat their staff and employees in a way that
would also reverence what they had to offer and invite
them to participate in the shaping of the work of that
department. We do this so it doesn't just become like
a business. People doArt do that unless they feel
welcomed. So it's a lot of groundwork that needs to be
done before anyone feels comfortable saying anything.
Once we talked about doing an employee survey. We were
trying to have a board so people who had concerns

would have some way of airing those concerns. But
people started talking about, not only concerns, but
good ideas. They wanted to be able to say I'm leading
such and such a department and I really think you
might want to consider trying this or that. That's
leadership they can actually get excited about. A new
way of doing things might be not only more productive,
but might do better service to the relationships
within that department. Sometimes you do get into
trouble with this organic thing. People feel that you
either are abdicating responsibility by doing or they
feel that they should have something to say about
everything. It's not an easy balance to really get the
organic way of being in arelationship. I have
something to offer and you have something to offer and
we both change each other for the good by that
exchange. Out of that people will come to positional
leadership. I would consider that non-negotiable. Some
congregations don't operate that way. I don't
necessarily mean a particular model of governance that
we have, but the element of organic. That's one of the
things that we don't want to give up in relationship
with other congregations. We don't want to go back to

where it's you don't speak unless you are invited to
speak.
S p e a k e r 1: I think our plan calls us to co-create a

future full of hope. If we are all together, with all
the people with whom we have a connection, that's a
different stand. You know it's different. We are
called to something pretty big.
S p e a k e r 5: We can't

just do this among ourselves. It

can't just be about Hope's members and associates.
It's too small and you're not seeking other truths out
there. We don't have a monopoly on Truth and that's
why we are trying to expand our horizons. We talk
about the strategic plan when we talk about common
committees, like the justice committee, and the
preaching committee. We do bring up other people, and
not to teach them, to receive from them. You were
speaking earlier, Debbie, about how to train leaders.
I had a little bit of a reaction to that because they

.

shape us. We don't have something to give away. They
may help us to unearth what is part of the charism we
ourselves don't know about.
R e s e a r c h e r : I do think that in terms of specific

professions to be a priest or the head of a hospital

there are some professional qualifications you need to
bring...
S p e a k e r 5: Absolutely, and I would agree with that,

but I think that the time is gone for us to be doing
this all by ourselves and, I don't mean just the
northeast. It's also youth. We have a college on the
hill, when we have our meetings on the top of the hill
we should be hearing from them so they help us
understand.
R e s e a r c h e r : In fact one of the things that happened at

the Dominican Convocation in Michigan speaks to your
point. We were in a small group meeting, and there
were some youth ministers there. They said 'we

often

feel not listened to" and they were campus ministers,
they were not even students, they were professionals.
Speaker 2: That touches the whole idea of Dominican. I

know that there is this Dominican charism that we want
to continue, but I also know that it's not that clear.
When people talk about the Four Pillars it makes me
very nervous, a littl; too tight for me. I think that
Tugwell said that Dominic gave us an order to fail.
I've always liked that in that book... Dominic gave us
an Order to fail... he didn't fail the Order. Now that
says to me the Order is always being founded and re-

founded. When I think about what is essential I think
that there are elements of how we live our lives
together. As I said earlier, that whole sense of
equality and community. I think you mentioned earlier
the word contemplation, but that's not just Dominican,
that's really gospel. If we engage in contemplation
then we will discover how we are to be in the world
today and it will not be the way Dominic was in his
world but it will be every bit as significant because
we are seeking truth. We know that there isn't any one
person who has all the truths. So as you seek truth,
you discover truth, and truth finds you in many ways.
If the institution is faithful to some of these
principles then the leadership will emerge. It may be
that this person has the education, the diploma, and
can use it in an institution and they would also
discover that there are other leaders in the
institution. Children we are educating today are not
the child I was. So you can't educate them the same
way. The only way you are going to know how to educate
them is to pay attention to them. They will tell you
whether they are learning or not. As we age, or we
could say, age out of institutions, new people are
called and, indeed, they are there now. How do we pay

enough attention so that we don't miss it? How did you
get discovered? I mean did somebody say open you up
and put you in this classroom and give you these
lessons so that you can become this? No, somehow you
responded to something in you. There is something in
you which led you to this institution which is
Dominican. And now you say who else is there? You are
right, we provide opportunities. The practices that we
have kept to ourselves, seen as religious life, are
practices that should be part of our institution. I
heard Constance Fitzgerald speak one time. She said we
have to take contemplation out of the monastery and we
should be inviting people into our institutions to
spend time in contemplation. How do you do that and
still get enough money to stay in the black. That's
the challenge. It shouldn't just be the Dominican
nuns, sisters, priests. It's a way of life. I think
that's what Dominic was trying to tell people but we
made him into a priest and founder.
Researcher: Is there any point; I understand the whole

emergence of leadership, in teaching people so that
they are given a vocabulary of Dominican life? Maybe
that's what we are talking about. I've often said,
explaining my involvement in Dominican life that all

of a sudden I had a vocabulary for what I already
knew. Is there a point for people to learn a
vocabulary?
Speaker 2 : I don't know the answer to that. I was a

Dominican of the sixties and we put a lot of emphasis
on Dominican work. So we were Dominicans but we didn't
make a big deal out of it. I never heard of the
Pillars. The Four Pillars; what are you talking about?
We didn't know what they were.
Speaker 1: I didn't either. We didn't

know that

terminology.
Speaker 2 : I can remember having an experience with

Mary Francis, a Dominican. I can remember she was on
some committee at that time and we were doing a
charism study. The way the study was done was that
people went to different locations and people told
stories about the sisters and out of the stories we
gleaned what they were saying. We read the stories and
then we put the report together and I remember saying
to Mary Francis I just never really feel like I'm a
Dominican because Dominicans are kind of heady. She
looked at me and said but you are and she pointed out
how this very study showed that. I didn't design the
study, but it really was Dominican. I'm telling that

story because as far as I was concerned I had never
learned the language. I didn't know the language. But
she said but you are and so it didn't matter that I
didn't know the language. Maybe it is true that you
give the people the language. Or is it more a matter
of how we are together? Or being whatever it means to
be Dominican together will we learn the language or
will we create our own language?
Speaker 3: It's who you are and what you value, but it

does help to put a language to it, a vocabulary to it.

I did learn the Four Pillars. They are essentially
strengths that most Christians are about all the time
anyway. You know it's just something to hang it on.
You could probably call it something else but, in the
end, contemplation is contemplation. We talk about
prayer, about community; these are all kinds of things
to study.
Speaker 1: That's a puzzle to me. What makes that

.

Dominican? Those aspects are aspects of a lot of
different spiritualities. I actually have a question,
what do we mean? What does it really mean, the
Dominican charism? I remember being in Watermill and
Heather talking to us about gems- religious
congregations. She was talking about that it is your

legacy to leave for the future. Well, that's hard to
get a handle on a gem. What's the gem?

What is it

that we are? So there are different things Dominican a
lot of people claim. Some claim preaching as the
charism. Is it? I don't know. I don't think the
Dominicans have a claim on study for or seeking the
truth. There are many groups, many that have that
purpose, the same pursuit.

I guess I question,

Debbie, whether these will remain Dominican, will
institutions remain Jesuit in the years to come? I'm
not sure. I think that maybe the gem, the difference,
is the way we go about living out our lives. Or we
hope it is different. In reality are we really as
anti-cultural as we say we want to be? I don't think
so but in many ways we are. We are part of the culture
that has emerged. The fact that we realize that we
need to do something, that's major. This earth isn't
going to survive everybody going on this way in the
future. We have to change. What's it going to take to
make that change? I guess even your question or your
premise about how do Dominican institutions remain
Dominican, I don't know if that's going to happen. I'm
not sure.

Speaker 3: I think Dominicans will follow Dominic. The

difference is I think the pursuit is given to all of
us. Dominic was really talking about oneness. I
realize that Dominic did not want to be a leader, he
walked into it. Now I can listen to this because
that's not how I envisioned leadership. It's not
something I want to do. I don't want to be part of the
hierarchy of the church. I don't want to be part of
trying to change or influence people in that way, and
yet I think Dominic fell into this because he saw that
people were dichotomizing constantly and that's not
truth. He was so captured by oneness, he was kind of
given a glimpse of something that needed to be. He
would need to do it; it's not about specific practices
it's about a spirit of how you do it and why you do
it. I think sometimes when we talk about Dominican
study even, I think we narrow it. We think of it as
being this heady thing, it is part of your studying
when you're in a conversation. It's a receptive mode,

.
which is contemplation. So it's

very hard to put into

words. I'm reluctant to say that people need the
vocabulary. The vocabulary is thrown around with the
assumption that everybody understands what it means
and yet it really is a very Hard thing to articulate.

It's not something you can really hold on to. It's
like trying to hold onto the Spirit of God. It's
ephemeral - you see a moment of clarity - you've got
to continue and then you wish ten minutes later that
you had held onto it- whatever exactly it was- because
you don't ever really hold it.
Speaker 1: An institution like your high school

becomes Dominican through the learning environment
that you and everybody in that building helps to
create. And so how it is passed on is so strong that,
no matter what leaders emerge in the future, it
becomes a non-negotiable. I haven't been in this
school, but from having conversations with you, seeing
what you're doing, and hearing what you're talking
about, I think you are key in creating a really
Dominican school. The creating of an environment of
seeking truth in learning and it involves your
students; it involves everybody in the school. It
involves all that we talked about. It involves
leadership qualities emerging from the whole. It is so
strong in your school, that when you leave that
school, no matter who would emerge - If the person
would emerge to try to change that environment, it
would not be allowed. It would not be allowed and

that's how it will continue. The good of that
particular environment is what's going to sustain
through the generations. That would be the hope and I
think that's how it's done.
Speaker 3: The next person who is in charge has to be

encouraged to maintain the Charism because it could be
lost somewhere down the road.
Speaker 5: The charism permeates everybody, including

your Board.

That's how it gets continued. If it

really permeates the culture you would not get a
director who would not continue in the Dominican
tradition. If we say we are seeking truth then it's
going to be a massive influence.
Speaker 2: If the school is not simply to follow the

party line then teaching young people to wonder, and
to question is essential. This may be the answer today
but we didn't know ten years ago, and it will be
different in the future. It's opening their
inquisitiveness and so that when they get to a college
level they can wonder about what they are seeing in
the world in relation to what they believe in. If they
are Catholic, that's

fine but what is learned needs to

be bounced off of their own belief system. If you're a
good Jew and you're in this catholic institution you

should still be looking at what you're seeing and
what's happening in relation to your belief. That's
what it would be, that's how we might be different.
That would answer, "How does this Dominican Charism
make a difference?"

So.what that 20 percent of the

people are getting 80 percent of the money? Well you
should be able to say there is something wrong with
that and if you're studying economics, you should be
able to come out with a sense that the economic system
is not working for the masses. It doesn't mean you
have to be communist, it means you have to come out
knowing that or nothing will change. You should just
go into business and do business as usual.
Speaker 3: All of us are called to live the gospel,

the Christian life, so what's so special about the
Dominicans? I think what religious orders have done is
that they have taken all the virtues and each one
concentrates on one or two. It doesn't mean that we
just eliminate the others, but the heaviest
concentration is on those. The Sisters of Mercy are
always talking about mercy. I lived with the Divine
Compassion and there they talk about being
compassionate. Well we're all called to be that. The
Dominicans have had their search for truth and Dominic

used preaching. And so the Dominicans have used
preaching, and so preaching can take many, many forms.
All different forms of preaching have been part of
what we call Dominican charism and the realization
that it is only part of the virtues. This is just our
particular gift to the church. It is the preaching,
and the preaching of the truth, and the preaching of
the Word. Again we're not the only ones who have a
corner of the market on that, but that's a special
gift to us. The awareness of that in our schools and
in our hospitals, institutions, is to be aware of how
we are preaching. I can be working as a nurse and
realize that I'm preaching. We need to have someone as
a leader who helps each of us realize how we preach.
How did I preach in the classroom? How did I preach in
the hospital? That's our special gift. You do not hire
a leader who has all the answers either. You hire
someone who seems to emanate some of this in one way
or another. They're searching for truth; they're
looking for different'ways to spread the gospel.
Speaker 5: I think one of our hopes is that we don't

just do this strategic plan alone. We hope to initiate
multiple forms of dialogue with others. The people who
help us are beyond us. These relationships are

essential; that's why this strategic plan can be
limiting, or methodic, or linear, or it could be wide
open. It affects management and how the understanding
affects how you manage. As you begin to manage it
starts to affect your understanding.

If all we're

doing is giving people a "to do" list to check if they
are getting better, it's not enough. Taking your
faculty to a conference is a great thing to do but I
think another thing to do is maybe have them engaged
in action. It's not like showing off or teaching them,
it is just be with us as we try to figure out what we
have been called to. You are going to help us figure
it out and at the same time you're going to figure out
something for yourself.
Speaker 3 : Dominic wasn't top down. When I think of

the trust Dominic had, you remember, as he sent out
the brothers alone or by twos. He wasn't making sure
they were doing the perfectly right thing. There was a
lot of trust.
Speaker 2: I was talking to Barbara Fiand about the

future of ministry in the inner city. What's

our

responsibility to teach them, our ministry, how will
that be supported? She said to me, they need our
resources not our matrons. I thought that was a great

way of putting it. It is not a sense of coming in so
that I can teach you how to do it my way, instead
giving of our resources, our history, our
understanding, all that we've learned. Sometimes our
resources will also be money and buildings.

How do we

pass that on to the next generation in a way that they
can continue it into the future?
Researcher: My question to you then is: How do I get

495 students in my building and my faculty members to
have the resources, to have access to those resources?
Speaker 2: Well, that is a major question. You know we

started this little study a couple of years ago and
kept trying to get all the nuns, who started all these
projects, and bring them all together and tell them to
bring other people with them. They'd come without
other people and say you know there should have been
other people here. But then all they could say was
that they needed money. That was all they could say.
And I know they all had those little programs around
their necks. What we learned was that most were
getting ready to retire and we didn't know where to go
with their programs. We just put it to bed. A year
later we got different people in leadership. Somebody
else picked it up and asked what are you going to do

about this? And now we have another committee and we
are looking at it. But it is true. It has to do with
where are religious today, and our ability to let go
in a way that we have to trust. It's the ultimate test
of what we say we believe. We have to let go and trust
and yet I don't mean that in an irresponsible way.
From where I am, what I see is people who are filled,
they are on fire with the gospel. Doing all kinds of
good works in the inner city but they don't hang a
cross on the door or call themselves sister or
brothers, but they are doing the works. So it's, like,
how do we engage with them so that we can then say
well, what's needed because they're going to carry it
on. They are going to carry it on despite us. So I
don't know how you do it, but part of the
responsibility of how that happens is with the
sisters, the Dominican sisters, all the Dominican
sisters. How do we engage, and somehow there has to be
a dialogue, and I don't know how we make that happen.
Researcher: That's a good question. How does one get

the Dominican sisters then if that is your
responsibility? How does one awaken, and I don't like
to use that term awaken, that consciousness about
responsibility?

Speaker 2: And maybe that some of the recommendations

that has to come out of your study. You said when the
last person did a study, the recommendations didn't go
anywhere. We have 6 Dominican congregations in the
northeast. So how do we get it promulgated? And then
maybe we can support one another. Be sure you send it
to all six Dominican congregations. That's a way to
begin. You never know who might pass it on. We're

in a

different time now. I think people are realizing now
that these questions are real and they are serious.
There are people talking a lot more about the legacy
than ten years ago. We didn't even use that word. We
never really faced the fact that we weren't going to
be here forever so we were not concerned about a
legacy. Half the people kept thinking more people
would join us so that it just hadn't come yet, and the
other half was thinking well we'll be here forever.
Now we know we won't be. We're trying to figure out
what have we to pass on to these people who have been
called. And they are the people that are in your
school, and God only knows where else. As I said, they
are not in these places because they are getting the
best pay, even in these colleges. I'm sure they don't.
Absolutely!

Researcher: Thank you. It was nothing that I expected
and yet much more than I expected.
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