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about. I don’'t have any fears of it happening again.

Student 8: I think it was horrible. I think that
nobody should have ever gone through something like
that. It was just not right. Nobody deserves to be
treated in a way because they’re different.

Student 9: Racial genocide. Trying to eliminate the
Jewish race from the world, pretty much.

Student 10: It was wrong, just because of race, no,
heritage.

Question number 3: How do you feel when someone is

‘told they can’t be on a team, or they can’t sit at the lunch
table; or they can’t be a friend because they don’t fit in
as being part of a given group? The eighth grade studénts
seemed accepting of differences and accepting of the fact
that choices and preferences exist. Most ¢of the interviewed
eighth grade students felt that comfort level greatly
influenced with whom they sat at the caféteria. The
students included into their group other students who had
similar interests. Students who chose not to accept other
students did so primarily due to the fact that they just
didn’t like them. They did not like the activities in which
these students participated, or the actions. One student
questioned the rationale of why others would not fit in with
a given group. If students did not know someone, they'

indicated it was wrong not to try to accept them,

Student 1: It really depends on why they’re not
fitting in. There are some people 1 personally don't
feel comfortable around. It’s not because they’re a bad
person; it’s because I don’t know them. It’s not like
you’re excluding them, you’re just like putting them on
the edge, and say I'll get to know you, and then maybe
we’ll let you in. Then there are some people who you’ve



gotten to know to the point where you know you don’t
like them. You don’t want them near you because you
don’t like the person or who they are and what they
believe. Sometimes you exclude a person because you're
afraid, or how they seem. That’s unfair. It’s going to
happen.

Student 2: I think that’s just wrong.

Student 3: Sometimes we do that mainly because of
their past record and what they’ve done to us. Yes,
but usually when we do that, we’re just kidding .and
they know that. I haven’t really seen that happen.
except in pro sports with the golfer whose handicapped.
He had some problems with his legs and he has to use a
goelf cart, but in the PGA you can’f use golf carts. You
have to walk because it’s part of the game. I think he
was allowed to go to the PGA if he finished at least
third in the Nike Tour.

Student 4: I don't like that. Usually when I was
little I didn’t exactly have friends I was kind of like
a loner. I was an anti-social person. I can’t really
help that, so I can’t really tell that much from me
because I try to fit in with other people, but I just
didn’t feel right because they like to do things I
don’t like to do. For some reason when they like to
pPlay games, I don’t like teo play imaginary games. I
don’t know. I feel kind of like, in first grade

- probably they like to play girl things. I feel like a
boy. I feel like I want to play something a little more
like tougher, like running around and something like
that.

- I couldn't fit in with the group because
my characteristics just didn’ft work. They like to play
girl things and I like to play boy things. I have two
brothers at home, so probably that affected that.

Student 5: I haven’'t been in the cafeteria much
this year because I’'ve been working very hard on the
newspaper. I know there must have been a problem with
that in the cafeteria, but I try to be with people who
are nice to me and to other people. I’ve seen it
happen. There are a lot of people who aren’t
necessarily fitting in, therefore they’re excluded from
everything. Even in classes, when we get to choose who
we want to sit with, and we want to choose our Frost
Valley cabins, and we want to choose our rooms for
Fernwood, there are always the people who are left
over, kind of. They’re just plugged into the different
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rooms. Most people aren’t willing to accept different
kinds of people. A lot of these people I meet through
the newspaper. We sometimes get people to write special
articles, who aren’t necessarily members, that most
people would not even think of talking to. But, when
you get to know them, they’re really interesting and
they have a lot of interesting things to add to the
group.

Student 6: Usually you always sit with your
friends, but if you don‘t let anyone new come over,
you’ll never make any new friends. It’s kind of unfair
to exclude the person just because you don’t know them.
There’s this one kid, in our grade. He only speaks
Spanish. He speaks a little English, and so no one
really gets to talk to him and so he sits by himself
sometimes. It doesn’t bother me because he does have
friends that will go out somewhere with him and stuff,
but he just sits by himself at lunch. I don’t know if
he prefers it that way so he doesn’t have to join in
the conversation or anything. I like to be with a group
sometimes, but I'm fine by myself. I prefer to being
with a group.

Student 7: I haven’'t had that happen at all to me.
I have a lot of friends and I have a lot of people that
I know well in school and out of school. I manage to
get with them a lot. I do see it. I guess the people
aren’t comfortable with that person. They don’t enjoy
being around them.

Student B: People have their friends; people have
their groups, their clichés and stuff like that. This
school is very clichéy and also very like another
school that I went to before I moved to Chatham was
also the very same exact way. Even my sisters went
through it and everything like that. I don’t think it’s
very nice. Our table at lunch, we're not really like
that. We usually have new people sitting with each
other everyday. People say no all the time. It bothers
me, but you also have to know that it’s not your life
if somebody acts like that, you can’t stop it.

Student 9: People have their ways, beliefs like
their ways to do things, how they dress, their sports.
People who play soccer hang together; people who play
football hang together, and if they’re not good at it,
or if they don’t like the sport, they’re going to
harass or make fun of the other person’s sport. You
just have to deal with it.



Student 10: It just has to do with friends and
problems with other kids.

Question number 4: Please tell what you know about

recoghizing hias_énd/or discrimination. The eighth grade
students had a variety of descriptions, examples, and views
about recognizing bias and/or discrimination. They were
opinionated; however, there was a wide scope of
identification. One student indicated bias could be
discreet. Another indicated that bias was heard in the form
of words, but did not provide any examples. The usual racial
example appeared by some. A sign of an attitudinal change
was proof of bias. Exclusion, favoritism, name calling, and
actions of others revealed bias. One student admitted to the
belief that it doesh’t happen here.

Student 1: It’s the same thing. It’s not obvious,
it’s not always an obvious thing. You can’t always
tell, We did a worksheet in English where he (the
teacher) put down statements from Toc Kill a Mockingbird
which we were reading and we had to decide if it was
prejudice or fact. On a lot of them it was hard to _
differentiate. It could be a solid set of facts, but if
you interpret it a certain way, it was a fact based on
a prejudice that was underlying, but you couldn’t
exactly see it.

Student  2: If someone’s prejudice, you just know.
If other people know about it. They talk and you hear
things in schocl from cother people. Some

people just don't want to talk to that person. It's
through mostly what they say.

Student 3: Well if someone tells you that you can’t
come or be a part of the club, you should ask them why.
If they say because you’re just different, you know
there’s something wrong there. And if, let’s say,
you’re in Harlem, which is pretty black, and they don’t
let you into a place, it’s probably because you’re
white, That’s what you might think. And if they say



yeah, you’re white, you can‘t come in, you’ll know that
they’ re prejudice.

Student 4: I don’t usually pay attention, but
sometimes when a person’s attitude often changes really
strangely it gets really annoying. Whatever you do the
person isn’t like satisfied. I don’t like that.

Student 5: I know that there’s obviously different
forms of it: sex, age, creed, all that stuff. From what
I see, I don’t think it happens so much in this town
towards racial bias, and maybe not as much religion,
but there’s other things. There’s obviously sex
discrimination even though pecople deon’t want to say it.
With the teams, you can see what is funded better. The
fact that there’s like one female girl player on a male
team, I think. It happened a few years ago, I heard. It
doesn’t happen as much in this setting, I don’t think.
Or at least we don’t want to think it happens. We don’t
see it as much.

Student 6: Basically you can recognize it if it's
someone discriminating against someone that they don't
know anything about and they’re just excluding them
based on their differences. A sign would be someone who
is different than someone else and not being allowed to
go around with them or be next to them,

Student 7: If someone was not letting me do
something or avoiding you or excluding you because of
something you can’t control. )

Student 8: From day one, everyone tells you that if
somebody acts nicer towards one person then to another,
well then that’s it, but it's really not. It is
favoritism, but not like that. If it goes on for a
period of time. I don’t know how to explain it; it’s
weird.

Student 9: I’ve seen people get kicked out of
school because of the way they dress. There’s a
prejudice against people who wear baggy pants. They're
said to be like druggies or lawbreakers. They look at
you like you’ve done something wrong. They give you a
dirty look. They don’t appreciate if you hold the door
open; they’re surprised if you do that for them. Like
at Noah’s in the morning and someone’s walking out and
you hold the door, sometimes they look at you. They
don’t say thank you. There’s prejudlce because of skin
color.

€9
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Student 10: Slang names, like shorter names. They're
not polite to say.

.Question number 5: Compare your views of bias and

prejudice with the views of your friends that don’t attend
your SChool, The students in eighth grade responded that
they do in fact view their views of bias and prejudice
differently than the views of their friends and/or
relatives. One student acknowledged that her friendships
were contained within a homeogeneous church group, .and she
viewed this group as welcoming. Other students discretely
affirmed bias and/or prejudice in a variety of ways.
Existence of discrimination that the eighth grade students
recognized in other people were described in phrases such as
not as bad as one thinks, didn’t mean the stéted remarks,
one hears'comments{ and favoritism. Another student targeted
the lack of education as a reason why prejudice is evident
elsewhere. Several students in the eighth grade detected
discrimination in colder generations. -
Student -1: Most of the people who aren’'t from this
school that I know, I know from church or from church
groups or from my family, so my friends from the church
group are all extremely welcoming. I remember going to
camp and on the first day I didn’t know people and I'm
naturally severely suspicious of anybody. People just
came up and said, “Hi!"” It was like, oh, my gosh,
they’re talking to me. It would be nice to go, “Oh,
hi.” It was really surprising to me because around here
everyone is really dead set on what they’re doing and

out there it’s “Hi, how are you?” You don’t even know
my name. Most of my friends outside the school seem a



lot more open and I don’t know if that’s just because
of the situation that we're in at the time or what, but
I have one good friend, Laura, and she's open to
anything. _

Student 2: = It's basically the same, This school’s
not very diverse like some schools around us. There are
a few people that are prejudice very slightly. It might
exist in this school, but I’m not sure. I think there
are equal opportunities. It’s not as bad as some people
think it is.

Student 3: I think for most kids my age, well it
depends what they do. Some kids will listen to rap and
hoot hang. They say all this stuff, but I know they
don’t mean - it. I know they make fun of Jews and of
black people, but it’s usually how the media covers the
issues, and everyone receives it that way. My
grandparents grew up before the civil rights, but my
grandfather was in an all black regiment because he was
in charge of them. So he’s not prejudice against them;
he likes them. That’s kind of different from people his
age.

Student 4: I don't have a lot of friends outside
the school, but I think my grandmom, my dad’s mom, I'm
not sure if I should use the word bias, my mother told
me she plays favoritism, and my mom doesn’t like it.
But because there is a communication problem because my
grandma speaks Taiwanese and we speak Mandarine and so
there is a big difference right there. My grandmother
kind of likes boys more than girls. Probably the only
reason she likes me is because I realize her and my dad
is like the youngest in the family and usually the
youngest are more loved than the oldest probably and
also my dad goes to America and visit once every
summer, once every year. That’'s probably the reason.
She tries to be kind to me. She also likes to eat
things and we don’t want to eat them because I‘m not
used to the food and it feels strange. We just think
there’s like a war between us because we just don’t
want to. For some reason, I don’'t know why, she doesn’t
like my mom. Probably because she thinks my mom can’t
understand Taiwanese. My mom says she can understand
it, but she can’t speak it. When she’s in our house,
she knows that my grandma’s yelling at her, but she
pretends she just doesn’t know So my mom says she acts
dumb so my grandma won’t get in a big fight usually my
dad doesn’t take my mom’s side; he takes my grandma’s
side. So my mom’s like whatever. My mom’s and my
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brother’s views are more American. My dad’'s view is
very Taiwanese view, very traditional. Their views are
very, very different, almost like a traditional bellef
from a thousand years ago.

Student 5: Even in this town, I feel my views are
very different than other people’s views. There’s a lot
of people 'in this town who are very discriminatory.
Definitely against sex, I think. I grew up, my mom is
very much into what is right and what is wrong. She has
all different kinds of friends from where she worked
and where she grew up that we've met. There very nice
people. I‘m not saying not everyone’s not accepting.
There are a lot of very, very nice people in this
school. There are a lot of people who come from
different schools who come here who are wvery nice.

Student 6: I don’t prejudice against anyone. If I
do, it’s not on purpose. Maybe some people who don’'t go
to school arcund here might not get taught about it and
that ignorance might not keep them from being
prejudiced and bias.

Student 7: I think a lot of the exposure I got was
from my family, my parents. My dad knows a lot. He
talks to me a lot about this stuff. The school has not
given me all this. A lot of it the school has
reinforced. So in my family, we have similar views. My
friends don’t talk about it. Sometimes 1’11 hear
comments, not extreme, subtle.

Student 8: It's not really differences because you
learned it. It’s because of the way you grew up, and
the way you were raised and what you yourself believe
in. Once you believe in being biased and treating other
people differently, like, that’s the way you are.

Student 9: Their views, I think, are the same, but
they speak about it a lot more. They address their
emotions more than the people who go to this program
and just keep it inside them, I think. Being around
people like you see here, there’s more prejudice with
the older people some of the generations like the post
Vietnam generation. They’re very racist compared to
like our generation having more contact with other
races. This country’s becoming less minority and a lot
of mix of people other than just the white race.

Student 10: A lot different. I didn’t feel sorry;
now I worry and feel sensitive. How they fought through
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it.

Question number 6: Identify where you have gone to

school from kindergarten until now. All eighth grade
students have received their middle school education in the
Chatham Middle School.

Students 1,2,3,4,5,6,7,9,10: Chatham

Student 8: I used to live in Bayonne. I went there-

from k-the middle of fourth grade. I moved to Southern
Boulevard School in November. _

- -Summary of Eighth Grade Student Interviews

The qualitative interviews with the eighth grade
students concentrated on the students’ knowledge of the
Holocaust and prejudice and bias recognition. Students were
also interviewed for their opinions and their personal
feelings regarding the treatﬁent of individuals who might
have been subjected to discrimination. Each of the ten
interviewed eighth grade students were individually asked
open ended questions involving their experience and/or
behavior, their values, their emotional responses, their
cognizance, their sensory data. Their demographic
characteristics were recorded.

Comparative Analysis Between Sixth Grade Students and

Eighth Grade Students

An analysis of the interviews of the sixth grade
students compared to an analysis of the interviews of the

eighth grade students revealed a definite effectiveness of



the New Jersey State mandate fo teach the Holocaust and
prejudice reduction education.

Some students who had received their education
continuously .in ﬁhe School District of the Chathams from,
primary grades through fifth grade had experienced
introductory lessons on the Holocaust and prejudice
reduction. Other students indicated that attempts were made
to teach the Holocaust. Some students could not remember any
specific¢c lessons preéeﬁted by their teachers, but did have
knowledge of the Holocaust through other means such as the
home or television. Students in the eighth grade had
immediate and extensive recollections of lessons regarding
the Holocaust and prejudice reduction education that were
taught to them by their middle school teachers. Eighth grade
students repeatedly made references to the sixth and eighth
grade lessons that they received during their middle school
years. Evident in the-eighth grade student interviews was an
increase in the scope of prejudice reduction education. The
students expressed knowledge of bias against'the Jewish, the
blacks, various groups, the handicapped, and sex
discrimination.

The comparison between sixth and eighth grade students
concerning their opinion and/or values of the act of the
Holocaust provided an insight of the depth of knowledge the

two grade levels students possessed. Students in the sixth
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grade responded with superficial adjectives such as bad and

wrong. Eighth grade students were able to elaborate more
thoroughly. Eighth grade students expressed concern for
repetition of genocide. The affective domain of fhe eighth
grade students was frequently noted, These students admired
qualities of strength and courage that Holocaust victims
maintained. Both sixth and eighth grade students felt
uncomfortable about anyone not'béing accepted into a gtoup.
This part of the interview provided students with an
opportunity to express their feelings in various
relationships. Students in both gradeé affirmed the
existence of differences. Refusal of admittance was an
acceptable rationale if interest levels varied. Total
inexcusable unacceptance was not condoned. -

While several sixth grade students did not know how to
recognize bias, eighth;grade students.appeared opinibnated
in this concern, providing examples and instances.

Sixth grade students compared their views on prejudice
and bias as equivalent to others. Eighth grade students
generally felt that their views of prejudice and bias
differed from that of others.

Nine of the sixth grade students attended the School
District of the Chathams from grade one through six. One
studept entered the district after grade three. All eighth
grade students attended the School District of the Chathams
for the duration of their middle schoocl education.

In summation, the following can be concluded in regard
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to an analysis of the effectiveness of the New Jersey State
mandate to teach the Holocaust and prejudice reduction
educgtion. An analysis of the interviews of the sixth grade
students compared teo an analysis of the interviews ol the
eighth grade students revealed a definite effectiveness of
the New Jersey State mandate to teach the Holocaust and
prejudice reduction education. When compared to the sixth
grade students, eighth grade students expérienced a broader
range of exposure to formal education of the material.
Eighth grade students commiserated more intensely with
Holocaust victims as they shared their feelings about the
genocide. Although both sixth and eighth grade students
acknowledged that differences of- people does exist, both
groups of students felt uncomfortable in regard to not
accepting somecone inte a group setting. Sixth grade students
were not certain about recognizing bias, whereas eighth
grade students provided examples. While sixth grade students
accepted their views of prejudice to be similar to the views
of others, the eighth grade students did not. All students
except one who were interviewed attended the district from
grade one. The exception was one student who entered the

district after grade three,



Chapter Vv

The Summary, the Conclusions,
and the Reccmmendations

Introduction

This concluding chapter of the study pfovided a
summary, conclusions, and recommendations that were procured
from the qualitative analysis that was revealed in chapter
IV. This concluding chapter inCluded:an introduction, a
summary of the analytic study which was inclusive of
research questions, conclusions, and recommendations for

further research.

Summary. of the Study

The purpose of this study was to determine the impact
that the Holocaust and prejudice reduction educétion had on
selected studerits in a selected homogeneous middle school as
a result of the New Je}sey State mandate. Ten randomly
selected students were entering the.sixth grade and ten
randomly selected students were exiting the eighth grade.

The research questions for this study were:
1. Do students who are entering a middle school carry with
‘them the baggage of prejﬁdice for groups other than their
own, in particular, the prejudices of an anti-Jewish nature?
2. Is there a.perception that these middle school students
can relate and apply the lessons of the Holocaust and

genocide toward their peers and to society in order to
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further reduce group hate and hate crimes after they have
been instructed on Holocaust and genocide lessons?

3. Do students who are exiting a middle school still carry
with them the baggage of prejudice for groups other than
their own, in particular, the prejudices of an anti-Jewish
nature? Is there a p0331bility of reducing prejudicial
attitudes among middle school students?

4. What outcomes do we want to change? Are there isolated
revelations that can direct educatofértoward'a more specific
goal in which to concentrate in order to improve upon the
possibility of prejudicial reduction?

Chapter II revealed that many young Americans are
differentiating between people they view éimiiar And those
they view as &ifferent than themselves (Dorséﬁt, 1993).
Prejudice is the weakest spot in our national character and
is a moral cancer to society (Allport, 1983). The
investigation of the literature revealed theldamage of an
- uneducated society regarding the Holocaust aﬁd prejudice.
This review of the literature provided the rationale for
this study. |

Hate crimes and group hate continue to impact on
American society (Federal Bureau of Investigation, 1997).
Educatidn of the Holocaust and prejudice reduction has

heightened sensitivity to these crimes and resulted in a



three year decline (Foxman, 1997). This study was organized

to analyze the effectiveness of such instruction.

Chapter III described the methodology and procedures
that were utilized to examine the effectiveness of the New
Jersey State_mandate to teach the Holocaust and prejudice
reduction. A qualitative open ended instrument was developed
to analyze percgptions of students relative to prejudices.

Qualitative research is supported when a more
personalized, comprehensive, intensive, naturalistic and
holistic perspective is to be attained (Stainbach and
Stainbéch, 1984) . Qualitative research minimizes the
manipulation of setting (Guba, 1978) and is contrasted to
experimental research whereby conditions are controlled
{Patton, 1990).

The decision to apply a naturalistic inguiry or an
experimental approach was determined by the importance of
casual questioning in an evaluation. Those evaluators who
believe that the most important and central function of
evaluation was to measure the effects of programs on |
participants_in order to make valid inferences were strong
advocates of randomized experiments (Boruch ang Rindskipf,
1984) . |

This instrument was exercised to ten students who were
entering the sixth grade and to ten students who were

exiting the eighth grade. Students were interviewed before



school, prior to homeroom, or during a non-academic school

period.
Chapter IV rendered a descrlptlve response of collected
data.

Conclusions of the Study

This study concentrated on the research interviews with
randomlylseiected sixth and eighth grade etudents'as stated
in the problem of the study. The concluding summarles were a
representation of the data as it was analyzed durlng and
after the 1nterv1ew1ng process. The objective of the

interviewing procedure was to answer the research questions.

Research Questions

Question 1:  If I had been in schoel with you for the

last six/eight years, what would T have heard cr learned
about the Holocaust and/cor prejudice reduction?

All of the sixth grade students were familiar with some
degree of infoermation regarding the Holocaust. The scope of
sixth grade facts regarding the Holocaust was decendent upon
the teachers that the students had in previous years,
particularly in the fifth grade. Prior to the sixth grade,
there was no definite recollection of instruction of the
Holocaust. The sixth grade students were able to associate
prejudice reduction education with the Holocaust during
their interviews. Holocaust targeted people of the Jewish

faith.



The students exiting the eighth grade had distinct
remembrances of lessons of the Holocaust and prejudice
reduction during their middle school year education. The
scope of the prejudice reduction education expanded beyond
the Jewishlreligion and racial arena'to inciude the
handicapped gender, and various other minority groups.

Question 2: What is your opinion of the Holocaust9

| Slxth grade students were limited in their expreSSion
of their opinion of the Holocaust. All concurred that the
killing for religious reasons was wrong. Eighth grade:
students appeared not to be comfortable with the question,
The students in the eighth grade expressed their feelings
and uneasiness with the lessons. These students did assess
the value of learning about the Holocaust and prejudice
reduction education. The eighth grade students realized the

implications of a reoccurrence.

Qggstion 3: How do you feel when someone is told

. they can’t be on a team, or they can’t sit at the lunch
table, or they can’t be a friend because they don’t fit in
as being part of a given group?

Students entering the sixth grade had varying answers
relative to this question. Those answers ranged from denial
to disapproval of the occurrence. Feelings were negative
regarding an act of omittance. Students in the eighth grade

were less defensive when asked this question. Differences
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were acceptable to the eighth grade students. Eighth grade
students expressed tolerance for choices and preferences.

Question 4: Please tell what you know about

recognizing bias énd/or discrimination.

The students who were entering the sixth grade in the
middle school were marginally knowledgeable regarding the
terminolbgf of bias and/or discrimination. Eighth grade
students we#e able to articulate descriptions, examples, and
views about recognizing bias and/or discrimination. The
knowledge base of bias and/or discrimination was much more
detailed and definitive for the eighth grade students.

Question 3: Compare your views of bias and prejudice

with the views of your friends that don’t attend your
school.

Most of the sixth grade students considered their views
of bias and discrimination to be similar to the views of
their friends ana/or family who had not attended their
school. Eighth grade students viewéd'stronger bias and
prejudice within older generations. Eighth grade students
provided reasons for any bias within their peer groups.

Question 6: Identify where you have gone to school

from kindergarten until now.
All sixth grade students with the exception of one, had
entered the district from at least grade one. All eighth

grade students had completed their middle school learning in



the Chatham Middle School. All eighth grade students, with
the exception of one, attended the School District of the
Chathams from kindergarten through grade eight.

It was revealed through this study that significant
differences do exist between the perception of prejudice, in
particular those of an anti-Jewish nature, for students
entering and exitihg the middle school.

This study also brought to light that a significant
difference exists and that middle'school students are able
to apply lessons of the Holocaust and genocide tp their
peers and to society with the intent.to.reduce group hate
and hate crimes.

There was a significant difference between the
perceptions of prejudices for students exiting a middle
school in regard that students did not carry with them the
baggage of prejudice for groups other than their own, in
pParticular, the prejudiceé of an.anﬁiQJewish nature. Theré
is a possibility of reducing prejud;cial attitudes among
middle school students. |

There are significant isolated revelations that can
direct educators toward a more specific goal in which to
concentrate in order to.improve upon the possibility of
prejudicial reduction.

Results of this qualitative study to analyze the

effectiveness of the New Jersey state mandate to teach the
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Holocaust and prejudice reduction education indicated that

students who had been exposed to the state mandate
curriculum broadened their scope of knowledge and
understanding for,acceptance of various groups that have |

historically been targets of d13criminatory actions.

Recommendations for Schools

- The following recommendations were rooted on the
results of this study. Professional collébora;ors iﬁ
- education should review and consider the behavioré as
suggested while in coﬁpliance with the State of New Jersey
to teach the Holocaust aﬁd Prejudice reduction education.

1. Recommendation is made that further studies extend.
the scope of this study in orderlto analyze the
effectiveness of the mandate to teach the Holocaust and
prejudice reduction education to @ more diverse educational
community.

2. Recommendation is made to further studies with the
purpose on investigation into Ehe elementary school levels
and the high school levels of all educaticonal communities.

3. Further research could be considered regarding
individual grade level programs to better enhance the
mandated State curriculum.

4. An investigative study could be contemplated
regarding the knowledge base of teachers apropos to the

Holocaust. Bruce Malina’s model of in-group and out-of-group



involvement would enrich staff. knowledge of acceptance of

diversity in our pluralistic society.

5. While this was a qualitative study of only ten
randomly selected middle school students, future research
- could be investigated that would include a larger

population.




References



Abrams, J. (1988, January 9). N.J. repoxts nation's

second highest hate crime rate. Morris County Daily Record,

p. A7,

ADL reports Anti-Semitic incidents down in 1997: Calls
for grass roots educational programs to promote tolerance.

(1998, March 11). ADL News, pp. 1-4.

ARllport, G. W. (1979). The nature of p:ejﬁdice.
Reading, MA: Addison-Wesley Publishing Co,

Allport, G. W. (1983). ABC's of scapegoating. New York:

Anti-Defamation League of B'nai B'rith.
Banks, J. (1993). Multicultural education: Historical

development, dimensions, and practice. Review of Research in

Education, 19. Ed. by Linda Darling-Hammond (Washington,

D.C.: American Educational Research Association, 1993), pp.
3_50 -

Beane, J. (1993). A middle school curriculum: From

rhetoric to reality (2™ Ed.). Columbus, OH: National Middle

“School Association.
Becker, H.S., Geer, B., Hughes, E.C. & Strauss, A.

(1961) . Boys in white: Student culture in medical school.

Chicago: University of Chicago Press.

Benedict, R. and Weltfish, G. (1943). The races on

mankind. New York: Viking Press.



Berlew, D. E. and Hall, D. T. (1971). Socialization of

managers: Effects of expectations on performance. In D. A,
Kolb, I. M, Rubin, and J. M. McIntyre, (Eds.),

or ganizational PsychoL_gy A book of readlng_ (3™ ed.),

Englewood Cliffs, NJ: Prentice Hall Publlshing Co.

Bloch, M. (1964). The historian’s craft. New York:

Random. p.143.

Bogan and Biklen (1998). Qualitative research for

education: an introduction to theory and methods. Boston:

Allyn and Bacon.

Boruch, R. & Rindskopf, D. (1984). Data analysis. In L.

Rutman (Ed.), Evaluation research methods {(pp. 121-158),
Beverly Hills: Sage.
Bossman, D. M. (1991, Nov./Dec.). Teaching pluralism:

values to cross cultural barriers. Journal of Higher

Education, 62, pp. 661-681.

Browning, C. R. t1992}. Ordinary men: Reserve police

battalion 101 and the final solution in Poland. New York:

Harper Perennial.

Curtis, T. E. & Bidwell, W. W. {1977). Curriculum and

instruction for emerging adolescents. Reading, MA: Addison-

Wesley Publishing Company, Inc.

Delpit, L. (1995). Other people’s children: Cultural

conflict in the classroom. New York: The New Press.




89

Dorsett, C. (1993, March). Multicultural education: Why

we need it and why we worry about it. Network News and Views

12, 3:31.

Douglas, J. (1976). Investigative social research.

Beverly Hills CA: Sage.
Elias, M. J. (1997, December 3). The missing piece:
Making the case for greater attention to social and

emotional learning. Education Week, 17, pp. 36, 38,

-Elias, M. J., Bruene-Butler, L., Blum, LQ, and
Schuyler, T. (1997, May). How to launch a social & emotional

learning program. Educational Leadership, 54, pp. 15-19.

Etzioni, A. (1998, February). How not to discuss

character education. Phi Delta Kappan, 79, pp. 446-448.

Federal Bureau of Investigation. (1997). Hate crime

statistics 1996, Clarksburg, WV: U.S. Department of Justice.

Flaim, R. F and Margolis, P, (1996 October 16}.

Mandating Holocaust educatlon in New Jersey: the foundatlon

and the challenge. Speech presented at the International

Conference: The Holocaust in Education, Jerusalem: Yad
Vashem.
Foxman, A. H. (1997). Audit of anti-Semitic incidents.

In ADL Reports (pp.l1-4). New York: ADL News.




Frampton, W. (1990). A descriptive study to ascertain

curriculum guidelines for Holocaust education as reported by

state departments of education. Dissertation Abstracts

International, A 51(03) 534B. (ProQuest Aac9022903)

Gardner, H. (1983). Frames of mind: the theory of

multiple intelligences. New York: Basic Books.

- Gibson, M. (1984). Approaches to multicultural
educationlin the U.S.: Some conceptions and assumptions.

Anthropology and Education gyarterly, l, pp. 94-119.

Goleman, D. (1995). Emotional intelligence. New York:

Bantam Books.

Greene, M. (1993). The passions of pluralism:

Multiculturalism and the expanding community. Educational

Researcher, 22, pp. 13-18.

Guba, E. (1978). Toward a methodology of naturalistic

inquiry in educational evaluation. Los Angeles: University

of California.
Handlin, O. (1964). Out of many: a study guide to

cultural pluralism in the United States. Anti-Defamation

Leaque of B'nai B'rith.

Hay, M. (1981). The roots of Christian anti-Semitism.

New York: Freedoh Library Press.



91

Heath, A.W. (1997, March). The proposal in qualitative

research (41 paragraphs]. The Qualitative Report [On-line

serial}l, 3(1l). Available: http://www.novaedu/ssss/QR/QR3-
l/heath.html. - | |

Heckler, E. (1994). An analysis of the treatment of the
Holocaust in selected American and world history textbooks.

Dissertation Abstracts International, 55(06}, 534B. (ProQuest

AAC 9429745).
Hoffman, D. (1997, September). Diversity in practice:

Perspectives on concept, context, and policy. Educational

Policy, 11, pp.375-389,

HollinQer, D. (1995). Postethnic America: Beyond

multiculturalism, New York: Basic Books.

Holocaust day of remembrance. (1995, April 25). The

Times of Trenton, p.A3.

Institutional review board for human subjects research,

(n.d.). [brochure}. Seton Hall University.

Kean, R. (1943, March 19). Plight of Jewish pecple in

Europe. Congressional Record-House, 89, 2240,

Langer, L. L. (1995),. Admitting the Holocaust. New

York: Oxford University Press.

Laws of New Jersey. (1994). Chapters 13 &l14. (vol.1,

p.49).
Leventhal, B. (1997). Christian anti-Semitism? Issues:

a messianic Jewish perspective, 1-5, 1-2.




92

Lincoln, Y.S. & Guba, E.G. (1985). Naturalistic
inquiry. Beverly Hills, CA: Sage.

Malina, B. J. (1986). Christian origins and cultural

anthrbpoloqy: practical models for biblical interpretation.

Atlanta, GA: John Knox Press.

Margelis, P. (199S5). Caring makes a difference.: New

Jersey Commission on Holocaust Education.

Meltzer, M. (1976). Never to forget: The Jews of the

Holocaust. New York: Harper Collins.

Modell, J. (1963). Ruth Benedict: Patterns of a life.
Philadelphia:'UniverSity of Pennsylvania Press.

Modn, T., Tomlinson, C., & Callahan, C, (1997},
Academic diversity in the middle school: results of a
national survey of middle school administratbrs and

teachers. National Research Center on the Gifted and

Talented.

Myrdal, G. (1962). An American Dilemma: The Negro

problem and modern Democracy. New York, Carnegie
Corporation.
New Jersey commemorates Holocaust Memorial Day. (1995,

May 4). The Ethnic News Watch Metro West Jewish News, 46.

Nieto, S. (1996). Affirming diversity: the

sociopolitical context of multicultural education (2™ ed).

White Plains, NY: Longman Publishers.



9

Pate, G. S. {1994, October-November). Defenses against

prejudice. The High School Journal, 78, pp. 60-65.

Patton, M. Q. (1990}. Qualitative evaluation and

research methods. Newbury Park, CA: Sage Publications.

People still thirsty for Holocaust lore: Museum in D.C.
cheered by its poll’s findings. (1998, April 23)}.The Star

Ledger. p. 12.
Pool, C. R. (1997, May). Conference report: Up with

emotional health. Educational Leadership,54, PP. 12414.

Rossi, P. H. and Freeman, H. E. (1985). Evaluation: A

systematic approach.'(a"rd ed.) Beverly Hills, CA: Sage.

Schafer, P. (1997). Judeophobia: attitudes toward the

Jews in the ancient world. Cambridge: Harvard Univefsity

Press.
Seminerio, M, and Kirk, V. (1994, August 7}. NJ
students to get sneak preview of Holocaust classes. Morris

County Daily Record, BS.

The shadow of haté..(1995). Teaching Tolerance.
Montgomery. _ | |

Squires, D. A. and Krahyik, R. D. (1995/1996,
December/Janﬁary) The Comer program: Changing school

culture. Educational Leadership, 53, pp. 29-32.

Stainbach, S. & Stainbach, W. (1984). Broadening the

research perspective in special education. Exceptional

Children, pp. 400-408.



State of New Jersey Executive Department. (1991, August

31). Executive Order 14.

Sylwester, R. (1995). A celebration of neurons:. An

educator’s guide to the human brain. Alexandria, VA: ASCD.
Tomlinson, C. A., Moon, T. R., & Callahan, C. M. (1998,
January)}. How well are we addressing academic diversity in

the middle school? Middle School Journal, pp. 3-11.

Walzer, M. (1998, Winter). Pluralism and social

democracy. Dissent, 45, pp. 47-53.

Weissberg, R. P., ShriVer,'T. P., Bose, $., DeFalco, K.
(1997, May). Creating a districtwide social development

project. Educational Leadership, 54, pp. 37-39,

Wigoder, G. (Ed.). (19?4). Anti-Semitism encyclopedic

dictionary of Judaica. New York: Leon Amiel.

Winkler, P. (1997). Holocaust education: New Jersey

©1973-1997. NJ Commission on Holocaust Education.

Weiler, K. (1988). Women teaching for change. South

Hadley, MA: Bergin Garvey,
Wiley, N. (1979}. The rise and fall of dominating
theories in American sociology. In w. Snizek, E. Fuhrman, &

M. Miller (Eds.), Contemporary issues in theory and

research: a metasociological perspective (pp. 47-80).
Westport, CT: Greenwood,

Wood, M. (1969). The stranger: a study in social

relationships. NY: AMS Press.




Appendices



Appendix A

Chapters 13 & 14, Laws of 1994
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b. There is an inescapable link between violence and vandalism
and ethnic and racial intolerance. The New Jersey Department of
Education itself has formally recoguized the sxistence of the mag-
nitude of this problem in New Jersey schools by the formation of a
Corumnissioner’s Task Force on Violence and Vandalism.

¢, New Jersey is proud of its enormous cultural diversity, The
teaching of tolerance must be made a priority If that cultural
diversity is to remain one of the State’s strengths.

d. National studies indicate that fewer than 25% of students

bave an understanding of organized attempts throughout history

to eliminate various ethnic groups through a systematic program
of mass killing or genocide. :

¢. The New Jersey Commission on Holocaust Education, created
pursuant to P.L.199], c.193 (C.18A:4A-] et s8q.), scvera! ysars ago
expanded its mission to study and recommend curricular material on
a wide range of genocides. The Holocaust Commission is an ideal
agency to recommend curricular materials 1o local districts,

C18A:33-28 Instruction on Holocaast, genocides required fn slementary,
scheol curriculam.

2.-a. Every board of education shall in¢lude instroction on the
Holocaust and genocides in an appropriate place in the curriculum
of all elementary and secondary school pupils.

b. The instruction shall enable puplls to ldentify and analyze
applicable theories concerning human nature and behavior; to
understand that genocide is a consequence of prejudice and dis-
crimination; and to understand that issues of moral dilemma nd
conscience have & profound impact on life. The instruction shall
furtber emphasize the personal responsibility that each citizen

-bears to fight racism and hatred whenever and wherever it happens.

3. Thi act shall take effect immediately and shall first apply
_to curriculum offerings in the 1994-95 schoo! year.

Approved April 7, 1994,
o CHAPTER 14
AN ACT conceming the regulation of underground storage tanks
and amending P.1..1986, ¢.102.
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Standardized Open Ended Interview Instrument

Interview Guidelines

1. If T had been in schooi with you for the last six/eight
years, what ﬁould I have heard or learned about the
Holocaust and/or prejudice reduction?

2. What is your opinion of the Holocaust?

3. How do you feel when someone is told they can’t be on a
team, or they can’t sit at the lunch table, or they can't
be a friend because thef don’t fit in as being part of a
given group?

4. Please tell what you know about recognizing bias and/or
discrimination.

5. Compare your views of bias and prejudice with the views
of your friends that don’t attend your school.

6. Identify where you have gone to school from kindergarten

until now.
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To: Carol Cohger, Superintendent

cc! Ken Wark, Principal
From: Barbara Hadzima
Date: May 27, 1998

Re: Dissertation

My dissertation proposal has been approved by the
Review Board of Seton Hall University, and I am now
seeking your permission to proceed with my research. 1
will be analyzing the effectiveness of the New Jersey
mandate to teach the Holocaust and prejudice reduction.

Enclosed you will find three form letters that I
will be sending out, with your permission, to several
parents. The Letter of Introduction is explanatory. The
Informed Consent Form provides the parental approval for
their child to participate in the study. The Assent Form
to the Student is written in the language of the student
for permission and better understanding of the procedure.

Twenty students will be randomly selected, ten from
the eighth grade in the spring and ten from the incoming
sixth grade in the fall. These will not have been my
students, nor will they be my students, as that is
coercive, _

I am most anxious to begin my research. I await your
endorsement. Thank you.
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Appendix D

Letter of Introduction



Lattar of Introduction

Dear Parents:

- At the present time, I am engaged in a doctoral
study at Seton Hall University working towards my Ed.D.
degree in administration and supervision. This letter is
a request for your assistance with my dissertation
research.

My study will examine the effectiveness of the
‘mandate by the State of New Jersey to teach the Holocaust
and prejudice reduction. The research is of a gualitative
design requiring personal interviews with selected
students of a middle school, These interviews will be of
a confidential nature with guaranteed anonymity and the
opportunity to withdraw from the study at any time.
Results of this research will attempt to reveal the
prejudices that some students have or do not have as a
result of the Holocaust and prejudice reduction education
mandate, .

Randomly selected students will be asked six open
ended questions that should be answered within a ten to
fifteen minute time span. The interviewing process will
be tape recorded. All information will be kept locked in
my home office when not on my person. All tape
recordings will be destroyed upon completion of the
study. Interview questions will be administered in
school. No student will miss an academic class to
participate in this research.

_There is no foreseeable risk or benefit to the
student. There is no compensation for the participant.

. Participation is voluntary and refusal to
participate will not incur an infraction whatsoever.

This project has been reviewed and approved by the
Seton Hall University Institutional Review Board for
Human Subjects Research. The IRB believes that the
research procedures adequately safeguard the subject’'s
privacy, welfare, civil liberties, and rights. The
Chairperson of the IRB may be reached through the Office
of Grants and Research Services. The telephone number of
the Office is (973) 378-9809.

Sincerely,

Barbara Hadzima
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Informed Consent Form
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Informad Consant Form
Dear Parents:

At the present time, I am engaged in a doctoral
study at Seton Hall University working towards my Ed.D.
-degree in administration and supervision. This letter is
a request for your assistance with my dissertation
research.

My study will examine the effectlveness of the
mandate by the State of New Jersey to teach the Holocaust
and prejudice reduction. The research is of a
qualitative design requiring personal interviews with
selected students of a middle school. These interviews
will be of a confidential nature with guaranteed
anonymity and the opportunity to withdraw from the study
at any time. Results of this research will attempt to
reveal the prejudices that some students have or do not
have as a result of the Holocaust and prejudice reduction
- education mandate,

Randomly selected students will be asked six open
ended questions that should be answered within a ten to
fifteen minute time span. The interviewing process will
be tape recorded. All information will be kept locked in
my home office when not on my person. All tape
recordings will be destroved upon completion of the
study. Interview questlons will be administered in
school. No student will miss an academlc class to
participate in this research.

There is no foreseeable risk or benefit to the
‘student. There is no compensation for the participant.
Participation is voluntary and refusal to participate or
to withdraw will have no impact on educational services
or on academic standing.

This project has been reviewed and approved by the
Seton Hall University Institutional Review Board for
Human Subjects Research. The IRB believes that the
research procedures adequately safeguard the subject’s
privacy, welfare, civil liberties, and rights. The
Chairperson of the IRB may be reached through the Office
of Grants and Research Services. The telephone number of
the Office is (973) 378-9809. :
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I have read the material above, and any questions I
asked have been answered to my satisfaction. I agree to
allow my child to participate in this activity, realizing
that I may withdraw without prejudice at any time.

Sincerely,

Barbara Hadzima

{Parent’s signature} [(Data)
Kindly have your child return this form to me in
room 221 during homeroom. Thank you.
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Appendix F

Assent Form to the Student



Aspent Form to the Student

To (Student’s name):

I would like to obtain some information from a few
middle school students regarding prejudice and bias. To
do this, I would like to ask you six questions. The
questions and your answers will be tape recorded. I will
be the only person to have the tapes and when I am
finished with them, they will be destroyed. The
interviews will be confidential and no one will be told
of your answers. It will take about ten to fifteen
minutes. This will be done in school, but not during
your class time. ‘

There is no risk or benefit from doing this. You can
volunteer or refuse without a problem.

I have sent a letter to your parents about this
study.

Thank you.
Mrs. Hadzima

I have read the notice above and any questions I have
asked have been answered to my understanding. I agree to
participate and I know that I may withdraw at any time
without a problem.

(Student’s mignatura) {Data)
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b. There is sn inescapable ljak between violence and vandalism
and ethnic and racial intolerance. The New Jersey Department of
Bducation Itself has formally recognized the existencs of the mag-
nitde of this problem in New Jersey schools by the formation of &
Commissioner’s Task Force on Violence and Vandalism,

¢. New Jersey is proud of its enormous cultural diversity, The
teaching of tolerance must be made a priority if chat cultural
diversity is to remain one of the State’s strengths.

d. National studies indicate that fewer than 25% of students
have an understanding of organized attempts throughout history
to climinate various ethnic groups through a systematic program
of mass killing or genocide.

e. The New Jersey Commizsion on Holocaust Education, created
porsuant to P.L.1991, c.193 (C.18A:4A-1 et seq.), scveral years uo
expanded its mission to study and recommend curricnlar
a wide range of genocides. ThoHoloemComuﬂnionismldnl
agency to rocommond curricular materials to local districts,

C.18A135.28 Instruction on Holocaust, genocides required ia slementary,
secondary scheol curricslum,

2. a. Every board of education shall include instruction on the
Holocaust and genocides in an appropriste place in the corriculum
of il slementary and secondary school pupilks.

b. The instruction shall enable pupils to identify and snalyze
applicable theories concerning human nature and bshavior; to
understand that genocide is a consequence of prejudice and dis-
crimination; and to understand that issues of moral dilemma and
conscience have a profound impact on life. The instruction ghall
further emphasize the personal responsibility that each citizen

-bmtoﬂghtmcntmndhauedwhmmmdwheremﬂhpm&

3. Thik act shall take effect immediately and shall first apply
to curriculum offermgs in the 1994-95 school yur

Approved April 7, 1994,

CHAPTER 14

AN ACT concunin the regulation of paderground storage tanks
and amendmg P.L.1986, ¢.102.
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Education itself has formally recognized the sxistence of the mag-
nitude of this problem in New Jersey schools by the formation of a
Commissioner’s Task Force on Violence and Vandalism.

¢. New Jeriey is proud of its enormons cultural diversity, The
teaching of tolerance must be made a priority if that cultnral
diversity is to remain one of the State’s strengths.

d. National studies indicate that fower than 25% of students
have an understanding of organized attempts throvghont history
to climinate various sthnic groups through a systematic program
of mass killing or genocide.

e. The New Jersey Commission on Holocaust Education, crested
pursuant to PL.1991, c.193 (C.18A:4A-1 et s6q.), scvers! years 230
expanded its mission to stady and recommend cutricalar material on
a wide range of genocides. The Holocaust Commisston is an ideal
agency to recommend curricular materials to local districts,
C.15A135.28 Instynction on Holocawst, genocidas required in slemontery,
secandary scheel curriculnm. :

2. 2. Every board of education shall include instrnetion on the
Holaceust and genocides in am appropriste place in the curriculum
of all slementary and sscondary school pupils.

b. The instruction shall enable pupils to Identify and analyze
applicable theories concerning human nature and behavior; to
understand that genocide is a consequence of prejudice and dis-
crimination; and to undetstand that issucs of moral dilemma snd
conscience have a profound impact on life, The instruction shall
further emphasize the personal responsibility that each citizen
. bears to fight racism and batred wheasver and wherever it happens.

3. This act shall take effect immediately and shall first apply
to curriculum offerings in the 1994-95 school year.

Approved April 7, 1994.

CHAPTER 14

AN ACT concerning the regulation of onderground storage tanks
and amending P.L.1986, c.102.



