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passaic, Union, Monmouth, Hudson and Middlessex—and
requested volunteers to participate in the study. Third,
the researcher contacted Haitian-American community
centers.iﬁ some of the counties. The researcher requested
the help of Haitian pastors and appeared as a guest on
several Haitian radio shows'to encourage the community to
participate in the study.

A total of 600 surveys were distributed in the
Haitian Community in the same six counties mentioned
above. The surveys consisted of an informed consent form,
a dengraphic data sheet, and a 22-item Likert-type
questionnéire..Some of the surveys were written in English
and some in French to make it convenient forlthose
participants who preferred one of these languages over the
other.

of those who completed the survey, 20 individuals who
were agreeable to being jnterviewed by the researcher for
this study were identified. Interviews were conducted
either iﬁ Haitian Creole or English based on the
respondent’s request. Parents of young students were
contacted prior to the interview of their child.

All interviews were tape recorded and then
transcribed by a professional transcriber. Interviews in

Haitian Creole were first translated into English by a
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translaﬁor, then transcribed. After the transcription, the
researcher checked for accuracy by simultaneously
listening to the tape and reading the text.

Sumﬁary statistics were determined for the responses
to the surveys. In addition, Pearfon's correlation test
was performed to determine'ﬁhethef there was any
significant relation (at the .01 and the .05 levels)
between answers reflecting adjustment to ﬁhe American
education.systeﬁ and answers reflecting familiarity with

school choice.

Findings of the study.

Twenfy interviews were carried out as planned, tape
recorded, and then professionally transcribed, with the
transcriptions being checked for accuracy against the tape
recording by the researcher. These interviews were
presented in Chapter IV in their entirety. In the next
major section, Discussion, the interviews will be analyzed
and discussed.

&he'cross-sectional survey was conducted in order to
determine the attitudes and adjustment of participants to
thé American educational system as well as to determine

their familiarity with school choice. Results for the

various questions were summarized in Chapter Iv.
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In order to answer the fifth research question, The
results were also tested by Pearson’s correlation test.
Research question 5 was the following: Within the Haitian-
American ;ommunity in New Jefsey, is adjustment to the
American education system related to the understanding of
issues that surround school choice? To answer this
question, Pearson’s test was used to compare answers to
survey queStions that reflected adjustment to the American
education system and answers to gquestions that reflected
familiarity with school choice. For both adult and youth
participants, a number of positive correlations were found
between aﬂswer; to the two sets of questions at both the

.01 and the .05 significance levels.

Discussion

Analysis of the interview questions.

The purpose of this section is to analyze the
responses of the interviewees. The gquestions were
developed from the review of the literature presented in
Chapter iI. Four sets of open-ended questions with
amplifying sub-questions were presented to each
inter#iewee. Appropriate probe and follow¥up questions
'ﬁere initiated by the researcher during the interviews.

In order to communicate the essence of the_findings,

the participants’ responses were analyﬁed with. the
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specific purpose of seeking evidence of dimensions,
themes, patterns, and categories related to the Haitian-
American community and its understanding of school cheoice.
To do thf%, the researcher developed an organizatiénal
system from an inductive analysis of the data. The
development of an organizational system is critical in
analyzing data (Patton, 1990). When an inductive analysis
is used, the patterns, themes, and categories of analysis
come from the data; they emerge out of the data rather
then being imposed on them prior to data collection and
analygis (Patton) . |

To dévelop an inductive organizational system, first
the researcher made comments in the margins of the
interview transcriptions. After the identifying and coding
process was completed, primary dimensions, themes,
patterns, and categories emerged. Patton {1990) calls this
process content analysis. One should understand that there
is no absolutely right way of stating wﬁat emerges froml
the énalysis. There are only more and less useful ways of
expressing what the data record (Patton).

Patton (1990} also identified ways of representing
the patterns that emerge from analysis of the data. One
way would be for the researcher to use the categories

developed and articulated by the people studied; these are
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the indigenous concepts. Another way would be for the
researcher to develop terms to describe categories or
patterns for which the people studied do not have labels
or terma;'these are the sensitizing concepts.

Tables 18 and 19 list the organizational patterns
and/or categories developed.from the responses provided by
the interviewees to the four sets of questions, and
summarizing the results for the replies of the 20
interviewees. Table 18.summarizes the results for the
first two sets of gquestions, while Téble 19-summarizes the
results for the second two sets. The four questions
correspond to the four research quéstions of the study
that were identified in Chapter I. By focusing on the
answers to each of the four gquestions, the discussion and
analysis that follow enable the first four research
questions of the study to be addressed.

Question 1 was the following: How much choice has the
Hait;an—hmerican community exhibited so far in the
educatioﬁ of its children in New Jersey school districts?
Responses are summarized below and in Table 18.

Respondents #1, #2, and #3 attended a public high
5chool in Essex County. Respondent #4 had attended a
private grammar school, but currently was attenging a

public high school in passaic County. Respondent #5 had
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Bases for Interviewees’

School Choice
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parents

Respon- School Informa-
dent choice County tion Influence
1 Private—elementary | Essex Friends No money/
Public-H.S. No choice
2 Public Essex Parents Better ed.
3 Public Essex Parents Better ed.
4 Private-elementary | Passaic Family Better ed.
Publiec-H.S. members '
5 Public Essex Family No money/
members No choice
6 Public Essex None No money/
Ho choice
1 Public Monmouth None No meney/
No choice
B Public Ezsex None No money/
No choice
9 Private Essex Other Religion/
parents Better ed.
10 Public Mot in
NJ
11 Private Essex Investi- Religion/
gated Better ed.
gchool
12 Private-elementary | Essex Family Better ed.
Public-middle and menbers
H.S.
13 Private Essex School, Good
parents, programs,
Internet better -ed.
14 Private Essex Scheol, Religion,
parents, better ed.
: Internet '
15 Private Union Schoel, Better ed.
' : parents,
Internet
16 Public Essex School, Better ed.
parents,
Internet
17 Public Middle- School, Better ed.
Ssex parents,
Internet
18 Public Essex None Chose
public
19 Private Haiti
20 Private Essex School, Better ed.
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Table 19

Interviewees’ Attitudes and Influence on Education, and

Their Adjustment to Bducation in the United States

Respon— Level of Attitude Influence Has ad-
dent education toward on child's justed
education education
1 Father attended Good Strong Well
College .
2 Both parents: Good Strong Well
secondary education
3 Both parents: Good - Strong Well
secondary education
4 Mother: nurse Good Strong Well
Father: higher ed.
5 Mother: secondary Good Strong Well
education
6 GED and diploma2 in Good Strong Well
computer operations
7- Secondary education Good Strong Well
8 MA/MS ' Good Strong Well
9 Technical/ Good Strong Well
Professional
10 BA/BS Good Strong Well
11 BA/BS Good Strong Well
12 Mother: elementary Good Strong Well
Father: secondary
13 Technical/ Good : strong Well
Professional ' :
14 BA/BS Good Strong Well-
15 pid not finish Good strong . Well
: | college ' '
16 MA/MS Good Strong Hell
17 BA/BS ! Good Strong Well
18 MA/MS Good Strong Well
19 Both parents: Good Strong HWell
secondary education
20 Asscciate degree Good Strong Well
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~attended a public elementary school and grammar school in
Essex County. The children of Respondent #6 also attended
public elementary and high schools in Essex County. The
childreﬁ éf respondent #7 attended public schoels in
Monmouth County. The children of Respondent #8 attended
public schools in Essex county. Respondent #9 and #11
planned to send their children to a private school.
Respondent $12 had attended a private school up to sixth
grade. She was currently attending a public high school in
Essex County. RrRespondent $13 planned to send his children
to a private school. Respondent $14 had attended public
schools iﬁ Essex County. Respondent §15 was sending her
child to a private school in Union County. Respondent 16
had attended a public high school in Essex County.
Respondent #17 was sending his children to a public high
school in Hiddlessex County. The children of Respondent
$18 were attending a public high school in Essex County.
Respondent $19 had attended a private high school in
Haiti. ﬁespondent $20 was seﬂding'his child to a privaﬁe
school in Essex County. |

of the 20 individuals interviewed, 10 (50%) attended
or sent their children to public schools; 7 (35%) attende

or sent their children to private schools; and 3 (15%) ha
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attended private schools first and finished their studies
in public schools.

Question Two was the following: How much information )
was acquired before making a choice? And what influenced
that choice? Responses are suﬁmarized below and in Table
18.

Respondent #1 was referred to a private school by
family friends during eighth grade, but had continued ‘high
" school in the public school of his town due to lack of
funds. The parents of Respondents #2 and #3 had moved to a
particular town in Essex County where they believed that
the schooi system was better. The parents of Respondent #4
had moved to a particular town in Passaic County based on
recommendations of family members. She was attending a
public high school due to lack of‘funds. Respondent #5 had
moved to New Jersey because of her family and had attended
public schools due to lack of funds. Respondent #6 lived
in a town in Essex County where housing was affordable.
Her children attended public school in that town due to
lack of funds. Respﬁndent #7 lived in Monmouth County and
had never inquired about the school system. Her children
attended public scﬁool due to lack of funds. Respondent #8

also .did not receive any advice on how to choose a school

and could not afford to send his children to priﬁate
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school. Respondent #9 would investigate a school and ask
other parents before choosing a religions school.
Respondent $11 would alsc look into the performance of a
school before sending his chlldren to a particular
religious school. The parents of Respondent-il? had moved
to a particular town in Essex County for a better
education based on the advice of family members.
Respondents $13, #16 and #17 would ask other parents about
a pa;ticular school district before moving into a town.
They would also visit the school and speak to the teachers
and would look up information about the schoocl. Respondent
¥14 would.do the same before choosing a religious school
for his children. Respondent $15 had researched her
child’s school before choosing that school. She had placed
her child there because she believed that she would
receive a better education. Respondent #18 had not receive
~any iﬁformation on how to choose a school, and his
chlldren were attending a publlc school in Essex County
because he believed in publlc education. Respondent #20
had researched the private school that his child was
" currently attending.

Oof the 20 individuals interviewed, only 4 (20%) had
neither received any information on their children's

school prior to their enrollment nor recelved any advice
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on how to choose a school for their children. Five (25%)
said they had limited resources and therefore could not
exercise any type of choice. Forty-five percent would
either move to a town where the education provided is
better or would place or had already placed their children
in a private school. Fifteen percent said thaﬁ religion
influenced or would influence their choice.

Question Three was the following: How well has the
Haitian-American community adjusted to the American
education system in terms of the community members’ level
of education, the community’s attitude toward education.
and the cdmmunity's influence on the education of its
children? Responses are summarized beloﬁ and in Table 19.

Respondent #1‘s father had some college education.
The pafents of Respondents #2 and #3 had some secondary
education. The mother of Respondent #4 was a nurse, and
her father had received some higher education. The mother
of ‘Respondent #5 had received some secondary education.
Respondent #6 had obtained her GED and a diploma in
computer operations. Respondent #7 had received some
,secondary education. Respondents #8, #16 and #18 had
ocbtained a Master’s degree. Respondents £9 and #13 had
obtained a technical/professional degree. Respondents #10,

$11, #14, and #17 had obtained a Bachelor’s degree. The
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mother of Respondent #12 had not completed her elementary
education, and her father had not completed his secondary
education. Respondént #15 had not completed her college
degree, gut jintended to go back and finish. The parents of
Respondent ¥19 had a secondary education, and Respondent
$20 had obtained an Associate degree.

Among the 20 individuals interviewed, 8 (40%) of the
interviewee or their parents had received and/or completed
a college education. Three {15%)} had obtained a Master’s
degree, three (15%} had a technical/professional degree,
and six (30%) (either the interviewee or his or her
parents} ﬁad not finished high school. However, all 20
interviewees and/or their parents had a very good attitude
toward education. All of the parents strongly influenced
the education of their children, and all seemed well
adjusted to the American education system.

Question Four was the following: Tc_ﬁhat extent does
the Haitian background influepce the choice made by
Haitian-American parents in New Jersey school districts?
Responses are summarized below and in Table 19.

As'reported-in the literature, in Haiti parents
prefer to put their children in private séhools. The
jinterviews seemed to show that same preference among

Haitian-American parents in New Jersey. As reported
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previously, of the individuals interviewed, 50% chose or
would choose private school education as their first
choice for themselves or their children (Respondents #1,
$4, #9, #11, #12, #13, #14, #15, ¥19, and #20). Of the
remaining interviewees, 20% had moved or would move to an
area where they believe the school district offered a
better education (Respondents #2, ¥3, #16, and #17). Of
the remaining 30% only one individual had chosen public
school education Respondent #18). The other 25% ﬁad no
choice but to attend or to send their children to the
public school of their town since the town offered
affordable housing {(Respondents #5, #6, ‘_#':‘, $8, #10). All
25% would prefer to move, attend, or send their children
to a private school if they could atfford it.

It is also reported in the literature that Haitian
parents value education greatly. All of the respondents
confirmed this in their interviews. Respondent #1's answer
about his parentq' involvement was, "My éarents care about
my education a hundred percent; and thatfs unlike many
parents in my district. . . They are after me all the time
.unlike a lot of parents in my district who don't focus
really on their.kids' education.” Respondents #2, #3, and
#12 considered themselves Héitian students because their

customs and mannerisms were typical of Haitian students.
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Respondent #4 reported that her parents “see education as
the main thing, the main force. . . It’s more than
anything you can have, because knowledge is what they
based tﬁeir whole life upon for us, their children.”
Respondent #4 also saw herself as a Haitian student
because of “my family, my language, my culture, my
religion, my way of dressing, the way I was brought up and
- my background. I'm not American,” she continues, “1 was
born here, but I‘m not american.” When asked if the
Haitian background made a difference in her education,
'respopdent #5 answered: “Education is really important in
my family.on poth sides. . . I can’t imagine how it would
be any differentf” When asked whether she considered
herself a Haitian or an American_student, she replied:” It
depends on the situation I'm in. . . I’m not sure whether
I should call myself Afro-American or Haitian. . -
According to the U. s. government, I'm American.”

Discussion of survey results.

Thelfifth research question asked whether adjustmeﬁt
to the Bmerican education system is related to
understanding of school choice in the Haitian-American
community in New Jersey. In order to answer that question,
Pearson'’s corrélation test was used to compare answers to

the two sets of survey questions that reflected each of
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those variables. As a result, a number of positive
correlations were found at both the .01 and .05
significance levels for both adult and youth participants.
Some ofléhese results are especially worth noting.

First, among adults it was found that satisfaction
with the educational experience in the United States,
which is an indicator of adjustment to the American
education system, was correlated with familiarity with
school choice, understanding of the American education
system, and whether information about school choice had
been ;eceived (p = .006, .003, and .039, respectively),
which weré all indicators of familiarity with school
choice issues. It was also found that adults’ satisfaction
with their children’s school was highly correlated with
several indicators of familiarity with school choice.
These findings suggest that in general, the more familiar
parents are with school choice issues, the more satisfied
they are with their children’s schools and with the
American educational experience in general. This could
partly be because parents who are more familiar with
issues of school choice tend to feel more included within
the American educational experience and perhaps somewhat

more in control of their child’s education.
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Among the 33 young people who completed the survey,
there were also positive correlations between educational
satisfaction and indicators of school choice. For example,
satisfaétion with the U.S. educational experience was
correlated with whether their current school had been
chosen (P = .002), and their satisfaction with their
current school was correlated with whether information
about school choice had been received (P = .001). These
results suggest that in general, for younger participants,
too, the more familiar they are with school choice, the
more satisfied they are with their American educational
experiencé.

The results for a number of the survey questions were
interesting in themselves. For example, in relation to
influences on education, about 67% of adult participants
and 55% of the younger participants indicated that they
agreed or strongly é;reed that tﬁeir parents had
inflqenced their education. Further, ébout 67% of adult
participaﬁts and 42% of youth participants indicated that
they agreed or strongly agreed that their Haitian
' background had influenced their education. These results
éuggest that although the influence of both parents and
the Haitian background is perceived to be less by the

youth participants than by the adult participants, each of
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these influences was substantial for both sets of
participants.

Ancther noteworthy result of the survey was that over
half (56%) of the adult participants indicated that they
had received some information about how to choose é school;
however, they are not fully aware of the issues surrounding
school choice. Over one-guarter (26%) indicated that they
had not. Moreover, about 47% said that they either
disagreed or strongly disagreed that there was enough
educational information available to Haitian parents. Thege
results suggest that there are a substantial number of
Haitian and Haitian-American parents in New Jersey who are
not receiving adequate information about school choice
options. Helping to confirm this, about 60% of the youth
participants either disagreed or sfrongly disagreed that
there was enough educational information available to
Haitian parents.

one further result that is worth noting is that aduit
and youth participants were similar in regard to their
answers to the question of whether their parents had a good
attitude toward education. About 82% of aduits and 79% of
youth participants agreed or strongly agreed with that

statement, which reinforces the findings from the



360

interviews that there is a strong positive attitude toward

education within the Haitian-American community.

Conclusions

Based oﬂ'the findings of this research, the following

conclusions can be drawn:

1.

The Haitian-American community is not fully aware of the
issues surrounding school choice. Only the ones involved
in the fields of education are aware of other school
choices such as magnet schools. None of the interviewees
mentioned nor seemed to be aware of the voucher system,
charter schools, scholarship programs, or education tax
creditsl The extent of their choice was to place their
children in the public school of their town or in a
private school. If they could not afford private
education, they would either move to a better town or
let their children attend the public school of the town
they lived in.

The Haitian-American community seems to be limited in
its ability to make the most adequate choice of schools
for its children. Languagé seems to be the first
limitation. Many Haitian parents do not speak Engiish
fluently; therefore, they cannot fully be aware of the
amount of involvement necessary in their children’s

education. Educated parents seem to be able to obtain
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information on the different school systems and seem
able to choose the appropriate sphool for their
children. Mpreover, the linguistic and cultural gap that
grows between the Haitian parent and his child (Hallman

et al., 1982) is another source of frustration.

. School choice will probably benefit the Haitian-American

community, especially the parents who can neither afford
to pay for private education nor move to an area where
the school district has a good reputation. As Wells
(19980) stated, given the right circumstances, school
choice can enable low-income and minority families to
avoid poorly run and overcrowded urban schools. Tt may
increase, Wells continues, parent involvement in
education.

The Haitian-American community seéms we;l adjusted to the
American education system. In terms of the community
members’ level of education, the parents emphasize the
need for their children to pursue and obtain a high
level of education. The study revealed that many Haitian
parents themselves are either pursuing higher education
or intend to. In terﬁs of the community members’
attitude toward education, the study also revealed that
education in the Haitian-Bmerican community is a

priority. In addition, the study showed that the
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Haitian-American community has a strong influence not
only on the education of its children, but also on the
upbringing of its children. Hallman et al. (1982)
reported that unlike American parents, Haitian parents
do not equate education with schooling. Haitian'culture
makes a difference betﬁeen instruction, which is the
concern of school and education per se, which is
acquired in the home and is the concern of parents,
families, and kin groups.

The Haitian background strongly influences the everyday
life of the community. In his study, Stepick (1982)
reported that 84.5% of the Haitians surveyéd wanted to
maintain their Haitian heritage. All the respondents in
this study admitted their Haitian background and the
influence it had on the accompliéhment of their goals in
life. Religion seems to also play an important fole in-
the Haitian-American community, which is not surprising
since as reported in the literature, Haitians are
religious individuals. As a result, both the Haitian
background and religion influence the choice made by
Haitian-American parénts in Wew Jersey school districts.
Moreover, the study revealed that some aspects of the

adjustment of Haitian-American community members to the
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American education system are positively correlated with

aspects of members’ understanding of school choice.

,

Recommendations

Based on the findings of this study, the follbwing

recommendations are presented:

1.

It is recommended that the school districts in New
Jersey attended by Haitians aﬁd Haitian-American
students make an effort to provide pertinent information
to the community by way of Haitian newspapers and
Haitian radio and television programs. It might be
necessary to offer incentives such as schblarships for
students of dedicated parents or even awards for Haitian
parents in order to encourage them to attend the
meetings.

It is recommended that the leaders in the Haitian-
American Community be in touch with the school districts
and serve as liaison between the districts énd the
parents.

It is recommended that school administfators and
guidance counselors create programs that-involve the
Haitian-American community. They may encourage the many

Haitian professionals of the community to take a
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leadership role and serve as réle models for the younger
generation.

It is recommended that administrators, gquidance
counselors, teachers, and staff members of school
districts attended by Haitian and Haitian—Ameriéan
students become familiar with the learning style as well
as the lifestyle of the Haitian community in order to

provide adequate instruction to these students.

. It is recommended that more Haitian-background teachers

and school staff members be hired in the six districts
investigated in this study to facilitate communications
between school and home.

It is recommended that replication of this study be
conducted to determine and analyze the same data on a
larger scale. It might be necessary to have the surveys
completed in a contained area rather than letting people
complete them at home. This may ensure a higher return
rate. '

It is recommended that research be conducted to
determine if significant differences exist between the
academic performancé of Haitian—American-students in
public schools and that of Haitian-American students in

private and/or parochial schools.
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It is recommended that further research be conducted in
order to determine whether significant differences exist
between thg academic performance of Haitian students and
that of Haitian-American students.

It is recommended that research be conducted tol
determine whether significant differenqes exist between
Haitian and Haitian-American students who had access to
ESL programs and/or bilingual education and those who
did not.

Finally, it is recommended that the New Jersey
Department of Education conduct studies to determine
which community or communities would in féct benefit
from school choice. It will have to provide adequate
information and training that will enable Haitian
parents to make the appropriate choice for their

children.
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Appendix A

Approval from Institutional Review Board



OFFICE OF GRANTS &
RESEARCH SERVICES
PRESIDENTS HaLL

Seton Hall
University
South Orange, New Jersey 07079

PHONE: (973) 275-2974
Fax:  (973)}275.2978

December 1, 1998

Hildegarde Vernet
17 nelson Place
Maplewood, NJ 07040

Dear Ms. Vernet:

The Institutional Review Board For Human Subject Research at Seton Hall
University reviewed your proposal entitled “An Investigation of the Haitian-
American Community in New Jersey and Its Understanding of School Choice.".”
Your project has been approved as amended by the revisions submitted to the Chair
of the IRB. Enclosed please find the signed Request for Approval form for your
records.

The Institutional Review Board Approval of the project is valid for a one-year period
from the date of this letter. Any changes to the research protocol must again be
reviewed and approved by the committee prior to implementation. Thank you for
your cooperation. Best wishes for the success of your research.

Sincerely,

Robert C. Hallissey, Ph.D.
Acting Chair

Institutional Review Board
/pls

¢ Anthony Colella

The Catholic University in New Jersey - founded in 1856

372



373

Appendix B
Letter to Pastors

in English and French
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March S, 1999

Dear Pastor and church members,

As a doctoral student in the School of Education and Human
Services at Seton Hall University, South Orange, New Jersey, I
would like to invite you and your church members, age 16 and
older, to participate in a study that will analyze the Haltian-
American community in New Jersey and its understanding of school
choice (the freedom to choose the right school for your
children). This analysis will be based on data collected from
the members of the community. Your participation is sincerely
encouraged in the belief that the results of this study will be
parti— cularly beneficial to the Haitian community in New
Jersey. '

As a member of the Haitian community, a teacher and a
parent I have grown to realize and appreciate the value of a
good education. It is for this reason that I have chosen to
pursue this topic for my study, which has been reviewed and
approved by the dissertation committee and my advisor, Dr.
Anthony Colella. '

Your participation is strictly voluntary. Conducted with
the utmost regard for your privacy, the study will be completely
anonymous and will greatly assist in my efforts to accomplish
this goal.

I am recquesting that you and the church members, age 16
and older, complete the attached documents which include a
questionnaire, a demographic data sheet and an "Informed Consent
Form" within two weeks in order that data may be analyzed in a
timely fashion. Some forms are in French and others are in
English. The completion of these forms should take no more than
20 minutes. After completing these forms, please collect and
place them in the envelope provided. If you have any question,
please feel free to contact me at {973) 761-7452.

I trust that you will support me in my quest and thank you
in advance for your cocperation in this research project. The

results of my study will be made available upon request to all
participants.

Sincerely,

Hildegarde Vernet °
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Le 5 Mars 1999

Cher Pasteur et membres d'église,

Je. suis une éldve de l'université de Seton Hall.sise a
South Orange, New Jersey. Je fais partie du programme de
doctorat du département de l'Administration et de la Supervision
Scholaire. Je vous invite, vous et les membres de cette église,
agés de 16 ans ou plus, a participer dans un projet de recherche
qui vise & é&tudier la communauté haitiano-américaine & New
Jersey et son attitude vis-a-vis du programme de choix libre
d'école pour les enfants. Cette étude sera basée sur les
informations collectées dans la communauté haitienne. Votre
participation est chaudement encouragée vu que les résultats de
ce dit étude bénéficieront particuliérement la communauté
haitienne de New Jersey.

En tant que membre de la communauté haitienne, enseignante
et parente, j'ai eu 1'opportunité d'apprécier les biens faits
d'une bonne éducation. C'est pour cette raison que j'ai choisi
de poursuivre ce projet de recherche qui a été révisé et
approuvé par le committé de thése et mon conseillé de thése,
Docteur Anthony Colella.

Votre participation est strictement volontaire. Conduit
avec la plus grande considération pour votre vie privée, cette
&étude sera complétement anonyme and m'assistera grandement dans
mes efforts a accomplir un but éducatif.

Je vous demande, vous et les membres de 1'église agés de
16 ans ou plus, de bien vouloir compléter les documents ci-joint
dans un délai de deux semaines. Chague pagquet contient un
questionnaire, une feuille d'information -demographique et une
forme de consentement. Ces formes peuvent étre rempli soit en
francais ou en anglais. Compléter ces formes prendra environ 20
minutes. Aprés les avoir rempli, je vous prie de bien vouloir
collecter ces paquets et les placer dans 1'envelope procurée:
N'hésitez pas de me contacter si vous avez des questions &
propos de ce projet. Mon numéro de téléphone est le (973) 761~
7452. ' '

Je crois que vous me supporterai dans ce projet de
recherche et vous remercie d'avance pour votre coopération, Les
résultats de cette recherche seront disponibles sur demande a
tous les participants.

Sincérement,

Hildegarde Vernet
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Appendix C

Consent Forms and Surveys

in English and French
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INFORMED CONSENT FORM
{for adult participants)

Each participant must completa this form and submit it with fhe
other documents,

Dear Ms. ﬁernet,

I agree to be a voluntary participant in a study that will
analyze the Haitian-American community in New Jersey and its
understanding of school choice (the freedom to choose the right
school for your children). This analysis will be based on data
collected from the members of the community. My participation is
sincerely encouraged in the belief that the results of this
study will be particularly beneficial to the Haitian community
in New Jersey.

Conducted with the utmost regard for my privacy, the study
will be completely anonymous. My participation includes the
completion of two jastruments: a questionnaire and a demographic
data sheet. The completion of these forms should take no more
than 20 minutes. I also understand that I may be randomly
selected to participate in an interview with the researcher.

It is understood that the interview will be tape recorded
for reference purposes only and may be conducted in Crecle. I
further understand that statements made during this interview
may also be included within the study. S8Strict confidentiality
will be maintained throughout the research. The results of the
study will be made available upon request to all participants.

I understand that this project has been reviewed and
approved by the Setcn Hall University Institutional Review Board
for Human Subjects Research. The IRB pelieves that the research
procedures adequately safeguard the subject's privacy, walfare,
civil liberties, and rights. The chairpersen of the IRB may be
reached through the Office of Grants and Research Services. The
telephone number of the Office is (973) 215-2974.

I have read the material above, and any questions I asked
have been answered to my satisfaction. I agree to participate ir
this activity, realizing that I may withdraw without prejudice
at anytime.

Subject or Authorized Representative Date
I will participate in the 30-minute interview with the

researcher YES phone #:
NO
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INFORMED CONSENT FORM
(for participants age 16 and 17)

Bach participant must complate this form and submit it with the
other documants.

Dear Ms., Vernet,

I agree to be a voluntary participant in a study that will
analyze the Haitian-American community in New Jersey and its
understanding of school cheice (the freedom to choose the right
school for your children). This analysis will be based on data
collected from the members of the community. My participation is
sincerely encouraged in the belief that the results of this
study will be particularly beneficial to the Haitian community
in New Jersey.

Conducted with the utmost regard for my privacy, the study
will be completely anonymous. My participation includes the
completion of two instruments: a questionnaire and a demographic
data sheet. The completion ¢of these forms should take no more
than 20 minutes. I also understand that I may be randomly
selected to participate in an interview with the researcher.

It is understood that the interview will be tape recorded
for reference purposes only and may be conducted in Crecle. I
further understand that statements made during this interview
may also be included within the study. Strict confidentiality
will be maintained throughout the research., The results of the
study will be made available upon request to all participants.

I understand that this project has been reviewed and
approved by the Seton Hall University Institutional Review Board
for Human Subjects Research. The IRB believes that the research
procedures adequately safeguard the subject's privacy, welfare,
civil liberties, and rights. The chairperson of the IRB may be
reached through the Office of Grants and Research Services. The
telephone number of the Office is (973) 275-2974.

I have read the material above, and any questions I asked
have been answered to my satisfaction. I agree to participate in
this activity, realizing that I may withdraw without prejudice
at anytime.

Subject or Authorized Representative - Date

Parent or Legal guardian signature Date

I will participate in the 30-minute interview with the
researcher YES phone ¥:
NO
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DEMOGRAPHIC DATA SHEET

‘Each participant must complete this form and submit it with the
other documgents. DO NOT BRITE YOUR NAME ON THIS FORM. All
responses will be strictly confidential. '

l. Age:

B

2. Gender: Male Female

3. Highest degree held:

elementary school BA/BS
secondary school MA/MS
high school diploma or Ed.D/Ph.D
baccalaureat

4. Where did you go to school? And for how many years?
Haiti (How many years?)
Catholic or religious school
Private or non-religious school
Public school

United States {How many years?)
Catholic or religious school
Private or non-religious school .
Public school

5. Profession

6. Fanmily income per year

7. Type of household:
single parent
two parents

8. How many years have you been in the United States?

'9. How many years have your children been in the United States?

10. How many children do you have?

11. In what grade are your children?

12. Age of the children:




13.

14.

15.

lé.

17.

18.

19.

20.

21.

38@¢

Where do your children go to school?
catholic or religious school
Private school
Public school

Why did you choose that school for your children?

What town do you live in?

What county do you live in?
Essex Union

Passaic Monmouth
How many years have you lived in this town?

Where did you live before?

why did you decide to live in this area?

What are your plans for the future?

What language do you understand the most:
English '

French

Creole
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QUESTIONNAIRE

Bach participant must complete this form and submit it with the
other documents. DO ROT WRITE YOUR NAME ON THIS FORM. All
responses will be strictly confidential.

Place an "X"™ in the box that best describes your position. Place
an "X" in the "No Opinion" box if you feel that a particular
statement does not apply to ycu.

Iqussums STRONGLY | AGREE | DIS- STRONGLY | NO
AGREE AGREE | DISAGREE | OPINION

1. I am
familiar with
school choice.

2. My
educational
experience in
the U.S. has
been very
good.

3. I am
pleased with
my school or
my children's
school.

4. T would
prefer to go
or my children
to go to ano-
ther school.

5. My parents
have a good
attitude
toward
education.

6. My parents
influenced mny
education.

7. I know what
I want to do
in the future.
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g§. I am being

prepared in my
school for the
futurae.

9. My Haitian
backgrourtid and
upbringing
influenced my
education.

10. I consider
nyself an
American
student.

11. I consider
myself a
Haitian
student.

12. I fully
understand the
American
education .
system.

13. I received
information
about how to
choose a
school.

14, I chose my
school or my
children's
school.

15. If I could
choose a
school I would
choose a
public school.

16. If I could
choose a
school I would
choose a
religiocus
school.
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17. If T could
choose a
school I would
choose a non-
religious
private
school.

18. I prefer
to go to
school in
United States.

19. I prefer

to go to
school in
RHaiti.

20. There is
enough
educational
information
available to
Haitian
parents.

21. I belong
to a parent
association or
organization.

22. 1
understand and
speak English
] very well,
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FORME DE CONSENTEMENT
(pour participants adultes)

Chagque participant devra compléter cette forme et la soumettre
avec les autres documants.

Chére Mme ‘Vernet,

J'accepte d'étre un participant volontaire dans votre
projet de recherche qui vise 4 étudier la communauté haitiano-
américaine A New Jersey et son attitude vis-a-vis du programme
de choix libre d'école pour les enfants. Cette étude sera basée
sur les informations collectées dans la communauté haitienne.
Votre participation est chaudement encouragée vu que les
résultats de ce dit &tude bénéficieront particuliérement la
communauté haitienne de New Jersey. '

Conduite avec la plus graande considération pour ma vie pri-
privée, cette étude sera complétement ancnyme. Pour participer i.
me faut compléter deux formes: un questionnaire et une feuille
d'information démographique. Compléter ces formes prendra envirot
20 minutes. Je comprends aussi que je peux &tre sélectionné au
hazard pour participer & une entrevue avec le chercheur.

Je comprends que l1'entrevue sera enregistrée afin de
faciliter le procédé et peut étre fait en Créole. De plus, Les
déclarations faites durant l'entrevue seront en partie incluses
dans 1'étude. Tout sera fait de fagon atrictement
confidentiellae. Les résultats de cette recherche seront
disponibles sur demande & tous les participants.

Je comprends que ce projet a été révisé et approuvé par le
Conseil de Révision Institutionelle des Recherches de Sujets
Humain de l'Université de Seton Hall. Ce Consell croit que les
procédés de recherche utilisés ici sont suffisants pour
sauvegarder la vie privée, le bien-étre, les libertés civiles et
les droits des participants. Le président du Conseil de Révision
peut &étre joint au Bureau des Services de Recherches et de Dons.
Son numéro de téléphone est le (973) 275-2974. '

Jtai lu le materiel ci-dessus, et mes questions ont éteé
répondu de fagon satisfaisante. J'accepte de participer & cette
activité, sachant que je peux m'en abstenir & n'importe quel
moment.. : _

Participant ou Personne authorisée Date
J'aimerais participer & une entrevue d'une trentaine de minutes
avec le chercheur OUI  Numero de

télephone

HON




FORME DE CONSENTEMENT
(pour participants agés de 16 et 17 ans)

Chagque participant devra compléter cette forme et la soumettre
avec les autres documents,

Chére Mme ‘Vernet .

J'accepte d'étre un participant volontaire dans votre
projet de recherche qui vise A étudier ia communauté haitiano-
américaine & New Jersey et son attltude vis-a-vis du programme
de choix libre d‘'école pour les enfants. Cette étude sera basée
sur les informations collectées dans la communauté haitienne.
Votre participation est chaudement encouragée vu que les
résultats de ce dit étude bénéficieront particuliérement la
communauté haitienne de New Jersey. .

Conduite avec la plus grande considération pour ma vie pri-
privée, cette étude sera complétement anonyme. Pour participer il
me faut compléter deux formes: un questionnaire et une feuille
d'information démographique. Compléter ces formes prendra enviror
20 minutes. Je comprends aussi que je peux atre sélectionné au
hazard pour participer a une entrevue avec le chercheur.

Je comprends que l'entrevue sera enregistrée afin de
faciliter le procédé et peut étre fait en Créole. De plus, Les
déclarations faites durant l'entrevue seront en partie incluses
dans 1l'étude. Tout sera fait de fagon strictement
confidaentielle. Les résultats de cette recherche seront
disponibles sur demande A tous les participants.

Je comprends que ce projet a été révisé et approuvé par le
Conseil de Révision Institutionelle des Recherches de Sujets
Humain de 1'Université de Seton Hall. Ce Conseil croit que les
procédés de recherche utilisés ici sont suffisants pour
sauvegarder la vie privée, le bien-étre, les libertés civiles et
les droits des participants. Le président du Conseil de Révision
peut é&tre joint au Bureau des Services de Recherches et de Dons.
Son numéro de téléphone est le (973) 275-2974. '

J'ai lu le matériel ci-dessus, et mes guestions ont été
répondu de fagon satisfaisante. J'accepte de participer 4 cette
activité, sachant que je peux m'en abstenir 3 n'importe quel
moment .

Participant ou Personne authorisée Date

Signature du parent cu de la personne responsable Date

J'aimerais participer a une entrevue d'une trentaine de minutes
avec le chercheur QUI Numéro de
NON  téléphone




FEUILLE D'INFORMATION DEMOGRAPHIQUE

~

Chaque participant devra compléter cette forme et la soumetire
avec les autres documents. N'ECRIVEZ PAS VOTRE NOM SUR CETTE
FORME. Toutes vos réponses seront strictement confidentielles.

1. Age:

2. Sexe: Male Female

3. Niveau d'éducation:

"38i

Ecole primaire Etude professionelle
Ecole secondaire Diplome universitaire
Baccalauréat Maitrise

Doctorat

4. Ou avez—vous été a l'école? Et pendant combien d'années?
Haiti (Combien d'annees?)}
Ecole catholique ou religieuse
Ecole privée non-religieuse
Ecole publique

Etats Unis ({Combien d’'annees)
" Ecole catholique ou religieuse
Ecole privée non-religieuse
Ecole publique

5. Profession

6. Salaire annuel

7. Type de famille:
un seul parent
deux parents

€. Depuis combien d'années @tes-—vous aux Etats-Unis?

9. Depuis combien d'années vos enfants vivent-ils aux Etats-
Unis? . .

10. Combien dlenfants avez-vous?

11. Dans quelle classe sont VO3 enfants?

12. Age de vos enfants:




381

13. Ou est—-ce que vos enfants vont & l'école?
Ecole catholique ou religieuse
Ecole privée non-religleuse
Ecole publigue

14. Pourquoi avez-vous choisi cette école pour vos enfants?

15. Dans quelle ville habitez-vous?

16. Dans quelle contée habitez-vous?
Essex Union

Passaic Monmouth

17. Depuis combien de temps habitez-vous dans cette ville?

18. 00 habitiez-vous auparavant?

19. Pourquoi avez-vous choisi d'habiter dans cette ville?

20. Quels sont vos plans pour l'avenir?

21. Quelle langue comprenez-vous le mieux?
Anglais
Créole
Frangais
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Chaque participant devra compléter cette forme et la soumattre
avec les autres documents. N'ECRIVEZ PAS VOTRE NOM SDR CETTE
FORME. Toutes les réponses seront strictement confidentielles.

Mettez un "X" dans le carré qui decrit le mieux votre opinion.
Si une déclaration ne s'applique pas 4 vous mettez un “X" dans

le carré "Pas d'opinion®.

QUESTIONS

ENTTERE-

D * ACCORD

D *ACCORD

D ' ACCORD

DES~-

PAS
DTOPIN-
ION

1. Je suis au
courant du
program de
choix libre
d'école

2. Mon
experience du
system
éducatif
américain est
trés bonne.

3. J'aime mon
dcole ou
1l'é&cole de
mes enfants.

4. J'aime-
rais aller a
1*école ou
envoyer mes
enfants a
1técole
ailleurs.

5. Mes
parents
accordent une
grande
importance a
1'éduca-
tion.
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ENTIERE- | D'ACCORD | PAS DES- PAS
QUESTIONS MENT D'ACCORD | ACCORD | D'OPIN-
D "ACCORD TOTAL ION
6. Mes

parents ont
influencé mon
éducation.

7. Je sais ce
que je veux
faire dans le
future.

8. Je suis
bien preparé
pour 1l'avenir
dans mon
école.

9. Ma
formation en
tant qu'
haitien a
influencé mon
&ducation.

10. Je me
considére un
éléve
américain.

11. Je me
considére un
éléve
haitien.

Je comprends
trés bien le
system
éducatif .
américain.
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QUESTIONS

D "ACCORD

D' ACCORD

PAS
D' ACCORD

PAS
D 'OPIN-
ION

13. J'ai regu

des informa-
tions sur
comment
choisir une
école,

14. J'ai
choisi mon
école ou
1'école de
mes enfants.

15. si
j'avais le
choix
j'aurais
choisi une
école
publique.

16. Si
jtavais le
choix
Jjraurais
choisi une
école
religieuse

17. Si
j'avais le
choix
j'aurais
choisi une
école privée
non-. )
religieuse

18. Je

préfére aller
4 l'école aux

Etats- Unis.
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QUESTIONS ENTIERE- | D'ACCORD | PAS DES- PAS
MENT DYACCORD | ACCORD | D'OPIN-
D 'ACCORD TOTAL ION

19. Je

préfére aller
A 1'écele en
Haiti.

20. I1l y a
assez
d'informa-
tion sur
l1'éducation
disponible
pour les
parents
haitiens.

21. Je fais
parti de
1'asso-
ciation des
parents et
j'assiste aux
réunions.

22. Je parle
et comprends
trés bien
l'anglais.




