














102

students by giving them the feeling that they were successful and in control of their
leanﬁng.

Using the data in a productive manner that assists teachers in evaluating their
instructional strengths and weaknesses is essential to student growth and teacher
effectiveness. If teachers are given the opportunity and time to analyze the data and
use curriculum-embedded assessments to evaluate teaching effectiveness,
instructional adjustments may be made to increase student achievement.

Conclusion

This study qualitatively analyzed fourth grade teacher perceptions of the
impact of the New Jersey ASK4 on their instructional and assessment practices. The
study included three DFG I level districts. This study did not include other DFG level
districts in order to isolate the variable of wealth for analysis. Past research
consistently shows correlations between wealth and student achievement.

While much of the research on high-stakes testing focuses on lower economic
districts, the issues and concerns displayed by the fourth grade teachers in these high
income districts often paralleled those found in other research studies. It is worthy to
note that although teachers in this study expressed negative feelings towards the test,
they thought it was a fair assessment. The negative feelings were generated from the
stress and pressure associated with the test.

Fiéure 6 delineates a figurative analysis of the perception of the impact the
ASKA4 testing has had on fourth grade teachers in this study. The ASK4 test, a high-
stakes test, places pressure on certain stakeholders. This pressure arises from the

accountability factor associated with the test, published score reports, and the



103

negative consequences associated with not achieving AYP standards.
Superintendents, board members, principals, teachers, parents and community
members are all subjected to pressure in various forms. Pressure is then generated to
increase scores and is placed on the classroom teacher. Classroom teachers under
stress and pressure from stakeholders and themselves adjust their instructional and
assessment practices in order to improve scores. Desirable practices in instruction
include more written expression in the content areas, integration of test preparation,
and the exposure of increased vocabulary to students. Undesirable practices seem
more prevalent from January through March and include an increase in didactic
teacher-centered instruction, increased usage of practice workbooks, reduced teaching
time in health, science, and social studies, increased test preparation, and increased
stress on the teacher. After March these negative consequences dissipate and there is

more student-centered inquiry-based learning.

The Impact of the New Jersey ASK4 Testing on the Instructional and
Assessment Practices of Fourth Grade Teachers
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Teachers in this study did not feel that the ASK4 test influenced their
assessment techniques, although many of their assessment techniques modeled the
ASK4 test. For instance there are assessments formatted similar to questions on the
ASKA4, picture and writing prompts are utilized, as well as holistic scoring rubrics.
While some assessments do model the ASK4, these teachers also identified using
multiple assessment tools in order to get a more comprehensive assessment of the
whole child.

Data is received in these three districts at the end of June but it is not shared
with the teachers. In September teachers usually view the data. It is either given to
them, they have to formally ask for it, or it is shown to them during a faculty meeting.
The data is used to place students in basic skills classes, math classes, and gifted
programs. Additionally some principals and superintendents have teachers identify
students close to the advanced proficient range and teachers are instructed to “push”
those students to the next level. Administration has not offered guidelines on how to
accomplish this task but teachers understood it as giving these students extra
attention. Once the data is received in the districts the pressure is placed back on the
stakeholders and the process is repeated.

Recommendations for Policy, Practice and Future Research
Recommendations for Policy

Policy issues should include guidelines to make the ASK4 or any other high-
stakes test less intrusive into best practices in the classroom. While the ASK4 testing
is viewed in a positive light there have been unintended consequences in terms of

assessment and instruction. Policymakers should consider changing the month the
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test is given towards the end of the school year when teachers have adequate time in
order to cover all the content in the CCCS for fourth grade. If that is not possible
consideration should be made to realign the CCCS to reflect a March-to-March
curriculum coverage. The public and policymakers are under the guidelines that the
school year begins in September and ends in June and thus students should be
assessed for content covered in this time period. In reality the fourth grade test is
given in March and policymakers have disregarded the fact that there is still three and
a half months left for instruction. Policymakers need to be more open-minded and
rethink the possibility that assessment does not have to follow a September through
June assessment schedule if the purpose of this assessment is to hold teachers and
schools accountable for learning and to improve the educational setting.

The data received by teachers includes a numerical score that places students
in one of three categories: not proficient, proficient, and advanced proficient. In order
for teachers to improve their instructional practices additional feedback is required
that offers a line item analysis in skills for the mathematics and literacy sections.
This will allow teachers to analyze their strengths and weaknesses in teaching the
CCCS. Without this critical component, teachers are at a loss as to where instruction
may have faltered. A line item analysis of skills would provide teachers, principals,
and superintendents a critical piece in data collection and suggestions for
improvement could be addressed through faculty meetings and workshops.

Policymakers could consider increasing the time for the writing section so it
reflects process writing, which is currently taught in classrooms today. The reading

section time was deemed too long by teachers in this study and could be reduced.




106

Having special education students included in the population was deemed to
be inappropriate by many teachers in this study. Policymakers could consider
exempting these students from the test or a least allowing them to take the appropriate
test for their instructional level. Test scores should not be published for public
scrutiny as the public may not understand the complexities of the student population,
which includes special education students, in shaping these scores.
Recommendations for Practice

Teachers in this study have experienced the impact of high-stakes testing in
the classroom. There are several measures, when put into practice that could help
alleviate the stress associated with high-stakes tests. First, principals and
superintendents should not be putting pressure on teachers to increase scores. Rather
they should be analyzing the data, looking for strengths and weaknesses, assisting
teachers to grow professionally and instill best practices in the classroom. This may
be fostered through collaboration with other teachers, professional development,
attending workshops, and researching and implementing best practices in
instructional and assessment techniques. The decreased time in teaching science,
health, and social studies from January through March should not be acceptable. A
change in policy with the test date could certainly alleviate this issue. Otherwise
administration should look into block scheduling in subjects to ensure curriculum
coverage. Coverage of test material should not be at the expense of core curriculum

subject areas.
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Recommendations for Future Research

Based on the findings and conclusion of this research, additional areas for

study are recommended:

1.

Three focus group discussions with fourth grade teachers from districts
with a DFG of I were interviewed for this study. It is recommended that
focus group discussions be conducted with fourth grade teachers in
districts from other DFG groupings to analyze the impact of the ASK4 at
varying income levels.

This research focused on fourth grade teachers. Additional research
should be expanded to include other grade levels now taking the ASK to
determine if there is a variance of similar themes and patterns across grade
levels.

Perceptions of administrators and the impact of the ASK4 on teachers’
instructional and assessment practices would contribute to the knowledge
base on the effects of high-stakes testing.

Perceptions of community members, parents, board members, and
students of the impact of the ASK4 on instructional and assessment
practices would also contribute to the knowledge base on high-stakes
testing.

Quantitative research through a survey instrument accompanied by a
qualitative research design would provide a more comprehensive analysis

of the topic.
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Concluding Remarks

The purpose of this study was to determine whether fourth grade teachers
perceived any impact of the New Jersey ASK4 testing on their instructional and
assessment practices. This study aimed at gathering information through focus group
interviews to get an in-depth view of their perceptions. It is clear from this research
that the ASK4 has impacted instructional and assessment practices in both desirable
and undesirable ways. This research concurs with the current research base on the
positive and negative effects of high-stakes tests. Policymakers, the public, and
educators need to be more receptive to the ideas and suggestions of what research is
presenting. In the end everything we do in our schoo! system comes down to one
thing, what is in the best interest of the child. If our actions lead to negative
repercussions to the student’s learning then modifications need to be made to rectify

that. It is our moral obligation to do so.
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Thank you for attending. Today you will be taking part in a focus group interview
that is being conducted for partial fulfillment for the degree of Doctorate of
Education. This interview is being used to elicit teacher’s attitudes and opinions of
New Jersey’s ASK4 testing program. Many of the questions are geared toward
capturing the beliefs of teachers about the influence of the ASK4 on classroom
instructional and assessment practices. This interview will take approximately one
hour to complete. All responses will be kept confidential and will only be reported in
aggregate form. Your name and your school district’s name will not be used in the
report or in the findings. After analysis of the data, a summary of the important

findings will be sent to all participants.

You have received a consent form to sign, which indicates your consent to this
interview and for it to be recorded. For our purposes today, the interview will be tape

recorded. Do you have any questions before we continue?

Please sign the consent form and pass it forward.

In front of you is an index card, folded in half, with a letter in the front. On the back,

would you please write your first and last name?



120

I am going to ask you a series of questions. Please respond freely to the questions in

an informal manner.

You have another index card on the table in front of you. I would like you to write
down in one word how the ASK4 testing makes you feel.
Q01 What feeling did you record on your card? The feeling you chose was

. Tell me why you chose that feeling to describe the testing.

My next questions are aimed at getting your opinion of the effectiveness of the ASK4
in assessing fourth grade students.
Q02 Overall, how do you perceive the ASK4 as an effective assessment tool
for fourth grade students?
Q03 If you had the power to do so, what would you add or delete from the test

to make it a more effective assessment tool?

A primary purpose of state testing programs, like the ASK4, is to motivate
administrators, teachers, and students to meet established curricular standards and
increase achievement.
Q04 There is great pressure put on administrators to increase scores. How do
administrators in your school district specifically address student performance
on this test? Please acknowledge individuals by title only.

Probe: Principal, Director of Curriculum, Superintendent
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Probe: Professional Development, Test Preparation Materials, Faculty

Meetings

This section addresses your specific classroom preparation and administration for the
ASK4.
Q05 What materials do you possess that help students prepare for the ASK4?
Who purchased them?
Q06 How do you prepare the students for the test? Be very specific.
Probe: Design of tests, practice materials used, instructional techniques
Q07 Approximately how many classroom hours are spent preparing students

for the ASK4?

The assumption in establishing standards and test-based accountability is that they
motivate teachers and schools to improve student learning and focus on specific types
of learning. Some observers have raised concerns that this translates to teaching to
the test while others feel that it leads to effective teaching styles. The ASK4 has been
administered for several years now. Think back and examine the way you taught
when you first started teaching and the way you teach now.

Q08 Describe how you teach today and how it is similar or different than how

you’ve taught in the past.

Probe: OK, you’ve mentioned several differences. Let me ask your

opinion about each of the things you mentioned.
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Q09 Overall, how many hours per week do you spend teaching each subject
area?
Q10 Has that amount of time always been the same or has that changed over
time?

Q11 To what extent has the ASK4 influenced your instruction?

In New Jersey the ASK4 is used as an assessment tool for the Core Curriculum
Content Standards (CCCS). Some people have wondered if the ASK4 has had any
impact on classroom assessment practices. This section addresses how you assess the
students in your own classroom.

Q12 Suppose I was a student teacher assigned to your classroom. What types

of assessment tools would I see being used in your classroom?

Probe: Multiple choice tests, rubrics, essays, other
Q13 Look back to when you started teaching. How have your assessment
techniques changed?

Q14 To what extent has the ASK4 influenced your assessment?

The ASK4 was designed in alignment with the No Child Left Behind Act (NCLB) to
measure students’ achievement in the Core Curriculum Content Standards (CCCS).
This section addresses how the results from the test are used in your school district.
Q15 How and when are the results of the ASK4 given to you?
Q16 How is the data from the ASK4 used in your district?

Probe: Placement, evaluation of staff, evaluation of curriculum, other



123

For this next section I’m just going to ask you a few demographic questions and .then
we are finished.

Q17 How many years have you been teaching?

Q18 How many years have you been teaching fourth grade?

Q19 What is your age range by a show of hands? If you would prefer not to

answer, do not raise your hand. 22-30? 31-40? 41-50? Over 507

Q20 Is there anything that you would care to add that would provide me with

additional insight into your views of the ASK4 testing?

As you leave I will give you a stamped self-addressed envelope to send me any

personal message or statement that you may want to add.

Thank you for your participation today.
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Transcripts of Interviews
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District 1

Mondav, March 26, 2007

3:15-4:15

Actual Recording Time: 51 minutes and 6 seconds

Investigator: Thank you for attending. Today you will be taking part of a focus
group interview that is being completed for partial completion of the degree of
Doctorate of Education. This interview is being used to elicit teacher's attitudes
and opinions of the New Jersey's ASK4 testing program. Many of the questions
are geared towards capturing the beliefs of teachers about the influence of the
ASK4 on classroom instructional and assessment and practices. This interview
will take approximately one hour to complete. All responses will be kept
confidential and will only be reported in aggregate form. Your name and your
school district’s name will not be used in the report or in the findings. After
analysis of the data, a summary of the important findings will be sent to all

participants.

Investigator: Okay in front of you is an index card. I'm going to ask you a series
of questions. Please respond freely to the questions in an informal manner. So
I'm not going to call on anybody. If you want to say something I’ll just say D or A.

OK?
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Investigator: Q01: You have an index card on the table in front of you. I would

like you to write down in one word, how the ASK4 for testing makes you feel.
Pause.

Investigator: How does the ASK4 for testing makes you feel?

Investigator: OK. A, what feeling did you record?

A: Stressed.

Investigator: Okay, tell me why you chose that feeling?

A: 1 feel like there’s so many components to be put into omm... a limited amount of
time as far as the instructional materials that needs to be covered omm... and
explaining to the children the formatting of the test omm... explaining to parents, you
know, how we are going to teach the materials. There is so much that goes into this

limited amount of time,

Investigator: Okay, B?
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B: I put annoyed, because I think it's a waste of time and I think there's so many other
important things that we could be teaching our kids and instead of wasting all of our

instructional time on teaching to the test.
Investigator: C?

C: I put overwhelmed because omm... you have to teach a lot of our curriculum that
we normally would teach at the end of the year. We have to push it forward and we
have to teach it omm...rather quickly and so it's overwhelming for me and it's

overwhelming for the kids.
Investigator: OK. D?

D: I also chose overwhelmed for basically the same reasons. You have to teach so
much in a limited amount of time. There are so many other important things that I
would rather be teaching to them at that time. And they get stressed and I get stressed
and parents get stressed and there's so much in a month and a half that it's just

overwhelming...planning it.
Investigator: E?

E: I chose rushed for a lot of the same reasons that we already heard. Omm...

specifically that you want to omm... expose the students to so many different topics
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omm... although we do go back to it and cover it more in detail later, you're still you
knbw, students feel very omm... stressed and rushed when they don't get something
the first time you explain it when your going so quickly. That often happens. So to

me it's just rushed.

Investigator: Okay, so it sounds to me like no one is very happy about the ASK4

testing (Laughter). It's very stressful, a lot of pressure on students.

Investigator: Okay, my next questions are aimed at getting your opinion of the

effectiveness of the ASK4 in assessing fourth grade students.

Q02: Overall, how do you perceive the ASK 4 as an effective assessment tool for

fourth grade students? Anyone? As an effective assessment tool?

D: That's a good question.

E: I actually, I actually think that the content is pretty fair and I think that if you're
getting an overall view of what a student knows that the questions tend to be, for the
most part, fair with a few extraneous questions. I just think that in...I think the
testing conditions add a lot to it. So I think that a lot of students’ scores are skewed
based on those conditions and the time of the year that it is given omm... but in terms
of an effective measurement of student’s knowledge... I think it's... I wouldn't go as

far as saying it's the best thing that they can come up with, but I do think that the
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questions are fair omm... and I know that it becomes, you know...I've been teaching
fourth grade for 10 years so I've seen... I know that every year more is expected of
the students. So I wish that wasn't the case because there's just more and more being
tacked on. But I do think that the questions are fair. It does test their understanding
more so than I think maybe some of the other tests used to omm... [ just think at the
time of the year that it's given and omm... the importance stressed on it by the staff,
parents, and teaching staff skews the results for the kids a little bit, so I think you
really have to watch that. If it was given in a very informal setting, you know, here's

your questions, I think some of the questions are very fair.

Investigator: Okay.

A: And I agree omm... with that...with letter E. As far as the fair content of it,
although there are extremes omm...as far as the ability level, but I think the time of
year... if it were given more time it wouldn't be such a push and then the felt rush for
the families and the kids, and throughout the building omm... to get everything done
for the testing. And I think then you might get a better sense of ability levels because
the children who tend to get nervous or anxious in those formal testing situations
might not view it as formal if things weren’t compacted into a short period of time. If
they had the entire year then it would be similar to other assessments that are given as
far as how do you perform throughout the year. So even though it’s still a testing
situation and not every child is going to perform well on tests, you might get better

performance if it's not compacted into a shorter time period.
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Investigator: Okay, anyone else?

C: I think that it’s a pretty effective measure for omm...regular education students.
But my biggest concern about the test is the effectiveness for the students with special
needs. Omm... I don't think it's the best way to assess those children. And I have a
little girl in my class and [ don't know how she would even be able to answer half the
questions on the test. I think that it's a waste of her time. And I think it's unnecessary

for her to have to go through something like that. It's not a way to test her progress.

Everyone agrees.

B: I have a boy who omm...did not write at all on and NJ ASK. Nothing. And he
has special needs and it was a total waste of his time. He didn't write anything for
short answers, for reading, for language arts, for science, math, nothing. He could
only do the multiple choice. So that's not an effective measure of his knowledge
because he can’t do the writing. Even though he knows it, he can't express what he
knows. So, you know, for that population of kids, I totally agree. It's really stressful
for them too and they get really upset. And they don’t know what to do. And they
can't do it. So I don't think that it’s fair for them. It doesn't really show what they

know.
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Investigator: Q03: If you had the power to do so, what would you add or delete
from the test to make it a more effective assessment tool? So you think, you said
some things...you wouldn't have it omm....so late in the year. You probably
wouldn't have it so early in the year. Sorry. You wouldn't have special education
students taking the same test. Anything else you would change if you could? If you

had the power?

E: I really think it’s too make topics.

C: I really don’t think science needs to be on it. I think if you're really assessing a

student’s math and reading and language arts ability, that's fine. But in fourth grade,

I really don't find it necessary that you have to see, know what they know in science.

A: Especially when they haven't learned all the topics yet.

All: Exactly.

A: You know and that's why it needs to be later in the year because half the kids

haven’t even got to half the topics that they are being tested on which isn’t fair for

them. I think.

E: I was speaking more specific, let’s say in the area of math omm... you know

because the science test is kind of separate but with the area of math I even think that,
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in the math area, there are too many topics, too specific. In the area of geometry, OK,
let's pick one kind of topic and maybe that's what we are testing. Because the test
doesn't go into detail into the student’s thought process as opposed to, you know,
picking multiple choice answers so you can see a student’s progress with less topics
omm... I don't know how that's even possible but I just think it's too... like it goes
back to the first question you asked... feeling rushed and trying to cover so much.
But if we didn't have to...I mean there is so much we have to cover up to March. If
that was covered on the New Jersey ASK, you could still see a student’s thought

process and the way they're thinking and the way they’re learning.

A: ...even some of the other topics that we know are touched on in fourth grade but
definitely pursued further in fifth through eighth. You know, we know geometry
goes into more detail. Fractions we cover a certain spectrum of it and then the
broader spectrum of it is covered later on, so... but on the test the kids are questioned
about every nook and cranny of what is to be covered. It’s not just September to

March.

D: Exactly.

D: If there was some kind of statewide curriculum that said up to this point, right
before the testing, every child in fourth grade in New Jersey should know this...
Because what we’re teaching here is different from what somebody else is teaching.

So their kids have the ups on some things and the not so high on the other things.



133

And if that’s what they want, they should tell us by this point, this is what your child,

your children, should have learned.

A: The other thing is... I think about five years ago we attended a workshop where
they said on the topic of fractions, even though you teach ten subtopics, here are the
three that will appear in the test. And we were guided in that direction. So we now
were cramming, you know, not cramming, but pushing everything into this specified
amount of time up until March. We knew what we had to cover those subtopics and
then moving to the rest the year... we would cover the others, which would then be
covered again in grades 5 through 8. Omm...and then that changed. Now again this
year we were told OK, now these topics will also be on it. So there's a lot of change
as far as topics. And the other thing I found was that they didn't always flow in
sequential order. So if you're covering fractionson a test and there are ten subtopics :
that you need some kind of sequential order for the kids to understand it, and then you
are going to include 3 or 4 on a test... Don’t make it lessons one, five, and eight
omm... it seems to be kind of... I noticed that this year more things were added and
as far as... make sure you covered this, this, and this but not necessary sequentially.
So you had to cover all the lessons and it was still, even though they tried to amend it
and make it like three or four top for fractions, it wound up being three or four or all

eight lessons. So I found that interesting.

Investigator: Okay.
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E: It's always a debate. Do fourth graders need to know how to add fractions of

unlike denominators?

D: Yeah

E: But yet we find the need just to expose it before the test, just in case that’s on
there. When really we could be using that time more wisely. When ideally in fourth
grade they should, OK, know how to like, know how to add like denominators. And

there's so much you can assess with just that topic. You know I just wish...

A: And some of those topics are part of fifth grade content curriculum. If they

weren’t, then you would say, OK, those are priorities and teach and assess to that.

Investigator: So I’m guessing from what I’m hearing...overall effectiveness, well

what you are saying before, the content was fair. It is just too much, too soon...

D: It's too much for them. The children know that there's so much pressure on them
and if they didn’t know how big of a test it was for them, I think it would be a lot
better also. Their parents put stress on them, the school puts stress on them, we put
stress on them. So they know how big this test is. And if they didn’t have that idea |
think they maybe they would be a little more laid-back about it and then maybe it
would be a more accurate assessment. But I know for my class and my students, they

get really stressed and there like, “Oh my God the test!” as I’m passing out the
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booklets and they’re shaking... they’re not going to be able to seriously sit down and

concentrate if they’re that nervous about something.

Investigator: Okay, a primary purpose of state testing programs like the ASK 4 is
to motivate administrators, teachers, and students to meet established curricular

standards and increase achievement.

QO04: There is great pressure put on administrators to increase scores. How do
administrators in your school district specifically address student performance

on this test? Please acknowledge individuals by title only.

Investigator: So how do administrators...do you feel any kind pressure from

administrators?

A: I think our administrators have been rather good about it.

C: I really don't feel any pressure. This is my first year in this district and I really

didn't feel any pressure that much from the administration.

A: I think there is an awareness... I think the pressure comes more from the parents
and the community, specifically with the scores, because a lot of the parents are
wondering where their math placement will be moving into the middle school. And

that is part of, you know, what goes into assessing which class the child will be
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placed in. I feel like in that respect, specifically with math, the parents put more of
the pressure but there is omm... there is score reports that are sent down and
comparisons of all six classes. Let’s say for this year, as far as how they are related to
one another and compared to one another. So it is assessed and the information is

there, but I don't feel like it’s put in our faces.

Investigator: How about professional development? Do they give you professional

development in the district to increase your scores?

B: I feel, I feel that we are very fortunate in this district because I have worked in a
district where there was tremendous pressure from administrators on the test. And
looking here we are, I mean, I think our administration is very confident in our
abilities to prepare our students for the test and I think that's a great atmosphere to be
in. [ attend some of the omm...superintendent meetings where you know omm... the
person who's in charge of curriculum and instruction goes over numbers and number
crunches and whenever there is a red light or red flag raised, I can honestly say, it’s
okay, why is this happening? It's never...blame is never placed on the teacher, or it's
never said it’s the teaching that’s occurring but more so, okay with happening here?
Because I think that the administration really does believe in their teaching staff.
That we’re doing the best we can to prepare the kids as best we can. So I feel in that

sense we’re very fortunate.

Investigator: Do they purchase a lot of test preparation materials?
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D: The pressure is not high but the expectation is there. I think we’re let known in
subtle ways...we had workshops on differentiated instruction and at the start of the
workshops this year scores were gone on over in great detail as far as the assessment
of where the kids did, what specific content areas, you know, grade levels or classes
that needed to be worked on without pointing out the individual. But the workshops
were given. We were given time, which we felt very fortunate, for professional
development days to work together in our planning for the curriculum. How we were
going to align the test dates this year. So we are given flexibility and team planning
time to work with one another so we can set up for that. So, I think the expectation is
there. And if we are being given that time, we are being given the resources, but the

pressure isn’t intense.

Investigator: So it’s not like they're physically saying you're going to score higher

but there are things purchased or there might be workshops or meetings...

Many: Yeah... more of subtle.

C: Yeah more of a subtle kind pressure... [ never felt pressure.

E: But really think that they are omm... they’re not saying here’s the materials you

are using... they have left it up to us to say if you feel that there's something you

found, you found something that would be beneficial, let us know. It’s yours. It’s
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kind of like whatever you need, we’ll give you. In terms of a professional
development, we’ve never been asked to attend a professional development for that
specific skill. It is up to us. If we came to them and said, look we found this great
workshop, we think it'll be beneficial... which I did a few years ago... and it wasn’t a
question. I was allowed out to go with the expectation that I would share with the
rest of the team what was learned and so on. But it's never been, we think you need

this.

A: A support system more than anything. And I think it works both ways. The

confidence in one another.

B: Right.

Investigator: This next section addresses your specific classroom preparation and

administration of the ASK4.

Q05: What materials do you possess that help students prepare for the ASK4?

Who purchased them?

Investigator: Do you all have the same things your classroom? Do you order

together?
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D: We have literacy books and math books and we have packets that they had made
years ago for the different topics. One is a division packet, a geometry packet,
probability packet, fractions packet and you map it out on a week to week
basis...fractions, probability, division, and map it out that way. So we have packets.

And then just outside materials and picture prompts and magazines...

A: We were given professional development time too, to come up with center
activities and then the packets to review the activities. So we were given the time to
kind of organize. So we share the same materials. We also share graphic organizers.
To help the children, we attended workshops to go with that. I think it’s a
combination of things that we got from outside places, things we’ve put together

through professional development time, and then things that were purchased for us.

C: We also collaborate well together. So one of us finds pictures in a magazine,
we’ll make sure that the others are aware and then they can borrow our magazine
pictures or we go into each other’s boxes. Things like that. She also, our
administrator also purchased calculators for us because we needed them for a section

in the test. So we got brand-new calculators a few years ago.

Investigator: Q06: And how do you prepare the students to test? Be very specific.

So what do you individually do?

A: Academic or just the idea of taking it?
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Investigator: Both.

A: As far as taking the test there was this great Time for Kids a few years ago that
had like destressors for kids... like breathing techniques and like rotating their wrists
if they started to feel anxious omm...and stuff like that to help them get through just
the idea that it's here and if you feel stressed out, what can you do in this situation
because you can't be disruptive and it’s a very formal setting. So I always go over
that with the kids, you know, if you feel yourself getting tense what does tense mean?

How can you calm yourself? So, I think as far as taking the test, I do that.

E: Yeah, I think also to me one of the biggest omm...stress relievers for the students
is just making sure they’re familiar with the format. So as much as you hate to
bombard them with practice tests, for me it was very important for them to see what
each section of the test would look like. And we did find this particular book that
really broke it down. And with a great, you know, practice workbook... and we only
had one for each so it wasn’t like we overwhelmed them with many different omm...
you know books. But what I found worked best was when I taught a skill, I would
then use those books to show the students what it would look like in the testing
format so that when they sat down to take the test they weren’t overwhelmed. You
also want them...well I thought it was important to get them used to timed situations
because the tests are timed. And especially in the writing there’s very limited time

and that would be you know a complaint. But I will say as you...I mean we all do
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the same things... when I say we, we really do... but omm... we do steer away from
our regular curriculum and omm...I love to say that's not teaching towards the test
but in way it is. Everything that [ do when I cover each of the topics, D mentioned,
you know that one per week... I don't say OK we’re going to teach fractions and I'm
going to do it exactly like the NJ ASK. Ido the same lessons that I would do when I

got to fractions...

A: Absolutely.

E: ...in May or whenever [ would normally get to them. It’s just a little bit more
condensed and a little bit rushed. [ don’t want to say that my teaching practice or my
teaching beliefs have been taken over by the test. It’s just the way I'm doing it, you
know.

Investigator: Now when do you start doing those packets?

D: Six weeks before the test.

Investigator: So for six weeks, every week you're covering different topics.

C: Right after break.
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Investigator: So you’re saying, you might be teaching fractions after that week but

you might not get to fractions for maybe two months.
B: Right.
C: We did an overview eight weeks ago.

Investigator: OK, but for those six weeks the regular curriculum kind of goes out the

door while you're ....

A: Ireally think it’s 10 weeks...January... I mean depending on when the break falls

it’s January and then it’s the third week of March so...

C: And the kids really start feeling it. I would mention the word ASK...AHH...and
it’s terrible because you don't want to see them not enjoying school but the last two

weeks before the test....

A: I feel like the language arts and math kind of work differently because I feel like
the graphic organizers we start in September and we kind of work through the
different writing formats. The push more from January to March is getting them
acquainted with the timing and the type of questioning omm...but I think with the
math it’s a little different. In September we start covering topics and we do math

moments. They’re either in the morning or if there’s free time during the day. The
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kids are exposed to different math concepts that we’re not exactly teaching at that
time omm...as a moming work'activity, as a challenge activity. We kind of
incorporate more topics into that time. But once January comes there’s more of a
push to get those topics in, so I think we’re always doing it but I think it’s more

intensive in the math during that ten week period.

Investigator: Just in math from January to March? Or what about the...

A: I think the timing wise with the language arts. That’s when you feel the timing
pressure of it. But [ always find that my kids don’t seem as stressed with the
language arts because they’ve been using the graphic organizers. We have been since
September. They’re so familiar with the format, it’s just acquainting themselves
with the timing of it. Understanding different question words, that you’re
incorporating that into every subject area. I almost feel that it is an easier transition
with the language arts because even if we are doing social studies we can incorporate
questioning techniques and strategies there with different concepts. But with the

math it’s pure math moving forward.

(F was late attending a parent meeting and is now entering the room. D is leaving to

go to graduate school.)

Investigator: Q07: Approximately how many classroom hours would you say you

spend preparing students for the ASK4?
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B: A day you aré talking about?

Investigator: No, during that really intense time would you say pretty much all day?
A, E, D: No.

IZ: I would say our reading language arts and math blocks.

Investigator: Which is...

B: 120 minutes, Right? Yeah, 120 minutes per day. That's what it is.

C: Although, we do deviate. Like we’ll do poetry in there too and we’ll do...

E: Like with the reading. The reading there’s a little bit of leeway.

Investigator: But that's just for the six weeks...the 120 per day...and then before that

it's....

E: You mean before the New Jersey ASK?
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A: T have to say I don't think we teach to the test, I feel like, I mean as much as we
:gay that period from January to March is intensive to the test, we've never...we have
5o much time to plan out together. We’re given time over the summer to work
together. We planned it out in a way that we incorporated strategies and techniques
into other content areas. So the kids whether it’s a science packet, you know, when
they’re switching for science... or a social studies skill... I feel like they're learning
the questioning techniques that are specific to the reading language arts portion in
those other content areas. So there’s not such a push. We still do creative things like
literature circles omm... and different more expressive omm...strategies I guess you
call them...that’s what I'm looking for and we’re not just teaching to a test because
we know it’s coming. And I feel the same thing in math. [ mean we’re doing hands-
on creative lessons, but then the kids have to see the flipside that there are certain
questions or certain written expectations that go along with those fun hands-on

activities. I think we kind of...

B: There’s a lot of centers and manipulatives...and problem solving packets that we
created; But really what opened my eyes when I was in grad school... I talked to
some teachers in other districts and their whole curriculum for the entire year is based
on a New Jersey ASK books. And I was floored because most of our curriculum has
to do with trade books and literature circles and then about six weeks before the tests
we throw those other things in, in terms of test practice. Some districts, they do this

all year long, which I could not believe.
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Investigator: Yeah.

B: So, I feel that we’re very fortunate in this district that... that pressure is not put on

us to teach all year just the NJ ASK.

F: I also think the test...who knows what the test is going to be? How can you teach
to a test that you don’t know what is going to be. They keep it so secretive. So |
think now that your saying the strategies, keeping the kids on their toes so that they
can... that they can be able to, you now be omm... be flexible when the test comes up
that they have different abilities for different topics. So it’s hard to teach to a test

when you don't know what it’s going to be.

A: And I think through differentiated instruction we’ve learned so many different
ways to question that I think that it’s almost intrinsic and what we're expected to do
every day... so instead of, we don’t have to teach the kids that explain means to
describe, means this as far as like what a question could mean to them. We’re not
always saying describe this when they read it. So we’re using different vocabulary to
expose the kids and I think it’s just something we've picked up on through what we've

learned in our exposure to test to. So I think that helps.

Investigator: The assumption in establishing standards and test-based
accountability is that they motivate teachers and schools to improve student

learning and focus on specific types of learning. Some observers have raised



147

concerns that this translates to teaching to the test while others feel that it leads
to effective teaching styles. The ASK4 has been administered for several years
now. Think back and examine the way you taught when you first started
teaching and the way you teach now. So this is probably more applicable to people

that have been teaching fourth grade for a while.

Investigator: Q08: Describe how you teach today and how it is similar or
different than how you've taught in the past. (To A) So like you were saying
before, even though you do all that preparation you still think that that's ... your
teaching content. If you look back before the ASK4 testing, would you say you were

teaching like that before or do you think it’s changed?

A: Ithink two areas that I've noticed a change in myself just from being exposed to
the test, I don't think my goals for the students or the way I structure my lessons has
changed because of the test, but I think the vocabulary choices that I make. You
know I'm exposing to the kids across the content areas to more vocabulary that might
appear. 1 think that's something that I’ve definitely done more of. And also
expecting them to include written expression in math. You know, what is expected of
them not just to be able to demonstrate and show and we always tell them to explain

it like their sharing it with their first grade-reading buddy. If you were teaching your
first grade reading buddy what we learned in class today and you had to just, and not
just 10 problems to write about, but just one problem... whether it was finding the

perimeter or something... well what does that mean? Maybe you can perform that,
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and maybe you can take a rectangle and find a perimeter but in written expression can
you explain that? If you were going to teach your first grade reading buddy. So I
think that's another area with the math that we expect them to write and be able to
back up their answer. And I’ll do a thing like called assistant professors, where I
have the kids come up after I introduced a topic and somebody that feels comfortable

can come up and demonstrate the next one or two.

Investigator: OK. Anyone else?

E: I agree with that. Omm... I think... I don't really think my teaching style has
changed so much. I think that a lot of the activities remain... I feel a lot of my
assessment has grown omm... over the years because if I'm creating an assessment [
might include a few more questions that might be similar to those that are asked on

the New Jersey ASK.

Investigator: But do you think the assessment is more effective or a better assessment

now?

E: Ido, well, I had mentioned that earlier that I actually do think that the way that
they're assessing students’ thinking process is effective, because of the written
expression. Because there’s no longer you know, like A said, finding the actual
perimeter, but more so what is the perimeter? So I think that even from a teaching

standpoint, yeah it definitely allows me to see if my students really understand what
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that means or can they just... or do they know they just have to add these sides you

know...along those lines. So...

C: Since we only, like really push the NJ ASK curriculum through for eight weeks or
whatever, we’re lucky that it doesn’t get ...it gets a little boring at the end but not the
whole time. We keep it pretty lively and creative. That if we had to do that all year,
it would get very boring, very quick. So I think we’re fortunate that is not longer than

it is. That we do that stuff.

F: I would say that I definitely, over the past couple years that I've been teaching, I
learned a lot from students and what works for them. So that next year either I bring
up and say, hey that kid taught me this last year now I’m going to teach you... so I do
get ideas from the students as far as what works for them or what language to use or
what kinds of things to focus so omm...that kind of changes every year as far as what

~ the kids bring to the table.

Investigator: So would you say that you’re... in terms of how you've changed in
terms of assessment was more with like more written response. 1 mean like you’re
not doing multiple choices type of assessments...you're doing more authentic types of

assessments.

A: T think it is a combination so they are exposed to all different types but I don't

think omm. .. Yeah, I think just giving them a combination, I don’t think there is one
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that we stick with or one we do more of. I just think we are more aware of needing to
be able to write, especially in the math content areas to explain themselves. For me

there’s more of an awareness. I think everyone kind of agrees with that.

C: I think to that there are so many different learning styles too. You can't teach to
the test with all the different learning styles and all of the resources that we've been

given to differentiate.

E. I think that's a good point. I think that in the area in terms of, have I changed my
teaching style to meet the needs of the test? No...mostly in the area of math with the
written work. I truly do not believe that my teaching style in language arts has

changed due to the test.

Investigator: Q09: Overall how many hours per week do you spend teaching

each subject area? So do you have a block of time? You were mentioning before...

So how much time is blocked out for math everyday?

A, B, C, and D: 40 minutes?

Investigator: Language Arts?

E: 40.



151

Investigator: Is that language arts/literacy?

C: Yes. It’s 80. 40 and 40 back to back.

[nvestigator: So reading is included in that language arts block?

C: Yeahit’s 80 total. Forty and forty combined back to back for 80.

Investigator: Okay, now how about science?

B: 40.

Investigator: A day?

F: Four days a week.

Investigator: Social Studies?

C: 40 every day.

Investigator: Am I missing anything?

I5: We have spelling.
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C: Spelling which we also use part of it to catch up with social studies or science or
you know other things we like to do. And if there is an assembly we’ll swap.

Anything going on in school we’ll swap in place of the spelling.

[nvestigator: Now have any of you taught here prior to the ASK 4 being administered

in this school?

E: It was called something else, the ESPA.

Investigator: Q10 Did the administrators do the same kind of schedule back then or

has that changed?

F: I was here for one year when we had it differently, because we were
departmentalized. So there was a lot more switching going on. So for that year I was
just language arts. So I taught six periods of language arts a day to two different
classes or something like that. I don’t remember exactly. But they switched, so it
was a big time constraint from switching. So when they came in you only had 30
minutes to begin with omm... but other than that I think the difference is that we're in

the same classroom all day. So, omm... that was really the only difference.

Investigator: Q11: Okay to what extent has ASK 4 influenced your instruction?

So basically, you were saying, a lot of you were saying, that have been here, that you
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don't think it really has influenced your instruction at all? Is that an accurate

assessment?

Everyone: (Nods) Yes.

[nvestigator: In New Jersey the ASK4 is used as an assessment tool for the core
curriculum content standards. Some people have wondered if the ASK4 has had
any impact on classroom assessment practices. This section addresses how you

would assess the students in your own classroom.

Q12: Suppose I was a student teacher assigned to your classroom. What types of
assessment tools would I see being used in your classroom? So you mentioned
some before. You said you were doing more with the math and the writing. You
said you were doing more with the writing aspect, multiple choice, what else would I

see?

A: True and false assessment, open-ended, short answers. We try to...because we are
also preparing them for the middle school grades and the idea that they're going to be
switching classes and getting different instructors. We try to vary the assessments so
the kids are familiar, not just from a testing standpoint but also because the type of
instructor that they'll get. You know from fifth grade on might be very different in

their approach and how they assess. So we try to get the kids prepared for different

levels.
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E: I agree it's more of a variety. We try to give them...

A: It’s not because of the test that we have chosen to do anything specific.

F: We do a lot of performances and stuff like that.

C: It’s not all paper.

F: Posters, all kinds of things. I want to go back to the instruction thing for a second.
I think the test has changed our instruction, just thinking about it. My first couple of
years I would just go straight through the curriculum. Now we have to actually stop
and teach things we would teach in May or June. You know, two weeks in February

and March. So in that case it has.

All: It has.

F: It definitely interrupts the flow and then what happens is, from the period after the
test is given to when school ends, it becomes what kids think of as a review because
they've already been exposed to it. They haven't mastered these things yet, but there
like... oh we’ve done this before, we’ve done this before. So you do have to... you

have to kind of recycle it and make it fresh. Things that you did a month ago, for a
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week now, your doing for a whole unit which you know is a couple weeks and you

have to make it fresh. So I think that definitely affects instruction.
A: The way the instruction is? You mean the time?

F: Right. Yeah, [ remember the first year we were all together, we really didn’t have
a plan to you know, get that information and to expose the kids before the test. And
we had to sit down and actually plan out, well, have a schedule, get out a calendar; we

have to do this by this date.

C: We teach the same topics that are on the curriculum map, we just teach them in a

different order
F, A: Right.

C: Because of the timing of the test. If the test was later in the year it wouldn’t even
affect us. We would still be teaching the same topics, it’s just the time frame that is

given.

F: Right. If you are going to come in before the test and watch how we teach
geometry for that week and a half or so that we’re doing it to, you know expose them

to it and if you come in after the test in May or April when were doing geometry it’s
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like two different you know, two different curriculums. It’s just different because of

the speed that we have to teach it at.

A: And there's opportunity for grouping more later on when you’re going through
that revision stage. You have kids that one-day that you taught that specific topic, got
it, didn’t need to be retaught it again. I mean the higher end of your class. So when
you go back to it there are those students that need the re-teaching, that need to go
back to it, or at least expose them again. And there are kids that don't need it. So you
have the opportunity.... you know, it’s up to us to want to differentiate and challenge
some of the kids, review with some of the kids. So you see a little bit more of that in
the last like month or so of school because some of the kids really caught on right
away and were exposed and they don't need that whole lesson again. You’re going to

lose them if you do.

Investigator: OK.

Investigator: Have you omm.... How do you feel your assessment techniques have
changed? Do you feel since you started teaching, for those of you who have been
teaching a long time? Q13: Have your assessment techniques changed at all? Do

you do some things more or less?

F: I feel like my assessment changes on a daily basis. (Laughter)
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C: I think we use a variety of assessments and always really have... to appeal to every

different learner in your classroom.

F: Yeah, every kid is different, every class is different, every year I'm different so...

(Laughter) I try to do what works for me and what makes sense at the time so.

[nvestigator: Do you put it more in line.... like if you said...I don't know since they
go over your scores sometimes during workshops or things... would you change your
assessment based on that? Like maybe they weren’t scoring as high in writing so

maybe you are doing more writing assessments and timing them?

E: I don’t think that the assessment changes. I think if anything my teaching would
change. You know, how can they better perform? How do I get them to reach a
better score? Or...yeah the approach to it, but the assessment has not changed.
Because [ think like I said...we offer a variety of assessments. It’s not like, Oh we’ve
only been doing this... let's try....  really don’t think we needed that but maybe our

avenue to get the students’ success would be different.

Investigator: But would you say for those who were teaching the ESPA’s, when you
were doing the ESPA’s were you doing so much writing assessment back then? Were

you doing so much math assessments back then with the writing?
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F: Yeah, ... definitely like person A said before... definitely there's more writing in
math now and that’s definitely changed. But we were still doing picture prompts
during the ESPA, and we were still doing story elements, and poetry prompts, and all
that stuff has been pretty consistent. But omm... for the more that I read of what kids
have to write about, math and writing in reading, my expectations are always
evolving and getting different. So in that case I don’t know if that has to do with the

test but just my experience about being around kids that changes I guess.

Investigator: Q14: So to what extent has the ASK4 influenced your assessment?

So what I gather is...it really hasn’t?

(Laughter)

F: And we’re not in a school system where... that you know it's going to impact us.
Because we're such professional teachers and w’re so good. (Laughter) When it
comes down to it, it's joking, but we prepare our students. You know that's the
bottom line. And we also have the parents give a good backbone to these kids. They
get them prepared as well. It's something that, you know, every year they come up to
whereas if you are in a different school system where you might not have that outside
support then yeah, of course, the test is going to change the way you work your day to

day classroom activities and your assessment and things like that so...
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A: I think too, the fact that we have such support and that we are provided with ...I
think understanding. We are provided with so much opportunities to understand
different learners and differentiate so that lends itself to what we do with the New
Jersey ASK. I worked in a district before where I didn’t have the support that I have
here. It was a very different income and everything else as far as the district I was in
and unfortunately you kind of see the effect of what's available to you. You know the
more workshops are available to help you differ your question techniques and your

strategies in the classroom the stronger you're going to be with the kids I think.

F: I also have a friend who teaches in another school system, which is not comparable
to our, like economic status or however you want to put it, and she is under a lot of
pressure. And because she's under pressure the kids are put under pressure and the
parents put pressure the kids. I think one thing that we’ve all been able to do here is
to relieve some of that pressure and let the kids go in there and take the test and do
what they’re going to do. If they do great, they do great. If not, you figure out, you

know, how to help them. I think attitude has a lot to do with it as well.

C: I think our kids come into our grade having a really good foundation so we’re just

adding onto that foundation and giving them a little bit more of the strategies that

they need to perform well on the test.

Investigator: Do you feel pressure to push them up to that advanced proficient level?
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C: They mentioned it a lot this year. They want to get more kids up into that level

but I didn't feel pressure to do it.

A: I feel like we would love to see them succeed in that way too. There’s a tiny
amount of personal pressure you put on yourself because I really want the children to
succeed and feel-good ...but not where it’s been kind of drilled into our heads by
administration and curriculum advisors that it needs to be done, you know, but of

course we would all love to see it.

Investigator: The ASK4 was designed in alignment with the no Child Left Behind
Act to measure student’s achievement in the Core Curriculum Content
Standards. This section addresses how the results from the test are used in your

school district. Q15: How and when are the results of the ASK4 given to you?

F: We get them right at the end of the year and then they get mailed over the summer

to the parents so we get a chance to see them at the end of June.

Investigator: And you see just your individual classes or the entire fourth grade?

F: I think we see the entire fourth grade, but personally I only look at my kids’

grades. And frankly I look at them for five minutes and I say great that's how they

did and I put them somewhere else and it's not that huge of a deal.
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E: Kids are gone by then you know.

C: Our head of curriculum actually will give us like, spreadsheets.

Investigator: And you will get that when? At the end of this year or the beginning of

next year?

F: End.

E: For next year we will get the incoming classes. For example, we’ll get this time's

third grades scores. Yes. Broken down.

C: This way we have an idea of where our classes are already.

A: But I think this past October we got a further breakdown of the New Jersey ASK

like more than we would have in the past. More of a breakdown comparatively of

our... each class.

E: Our incoming class, not our class now.

A: The incoming class.

E: Incoming.
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A: But we got a comparative look on how they did.

Investigator: But you also get your own scores. Do they break it down so you can see

where you are weak? Or where your strengths are?

A, E, C: Idon’t know.

E: We got pretty much the same score reports. We got...I’m pretty sure we get the
same score reports, the one the parents get. It’s not broken down into very specific
skills, but however they break them down on the parents score reports. So it might
be like process and application. Like the four categories. We also give in our district
a pre-and post-standardized test. So we use that more than we use New Jersey ASK

scores.

Investigator: You have your own district test?

All: Yes.

E: Pre and post twice a year.

A: And we get those spreadsheets along with NJ ASK spreadsheets. So we kind of

get them mixed up. We look at all the data together.
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E: The pre and post that we give are so specific. It will break it down to addition and
subtraction. It’s not as...so that really guides our teaching more than New Jersey

ASK scores.

A: We do see our kids’ scores from the previous year. So like this year we will see
our kids’ scores but when we come in September we’ll get the New Jersey ASK
scores for the kids from the incoming third-grade class. Then they'll take the other
two assessments in math and reading and language. We’ll get those scores and then
like in October we got all of it together in more detail and it was all gone through.

And a couple sessions...a faculty meeting...a start of our workshops.

C: But the grade will break down, like for reading comprehension, like where they’re
falling down like main idea, inferencing, which... to help a teacher. OK, now this
year I’m going to work with my students on inferencing because that’s where most of
the class was falling down last year. So I don't think NJASK breaks it down that

specifically. We get a number.

Investigator: Q16: How is the data from the ASK for used in your district? Do

they use it for evaluation of the staff, placement of kids?

All: Math placement.
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Investigator: That’s it?

A: Not so much with the reading language arts. I mean, I think they look at it for the

middle school, math placement.

C: It’s also how the kids can be flagged for basic skills. They have to perform below

a certain level in order be considered for the program. Oh...and an enrichment too.

Investigator: Do they use it to evaluate the curriculum at all?

All: No. Nope. Not that I know of.

Investigator: Staff?

All; No.

Investigator: For this next section I'm going to ask you a few demographic

questions and then we’re finished.

Q17: How many years have you been teaching?

Investigator: F
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I': I've been teaching omm... this is my sixth year.

Investigator: A

A S

Investigator: B

B:2

Investigator: C

C: Fifth year.

Investigator: E

Investigator: Q18: And how many years have you been teaching fourth grade?

Investigator: F

F: Sixth year.
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Investigator: A

A:S5

Investigator: B

B: 1%

Investigator: C

Investigator: E

E: 10

(Laughter) Ten! Oh my!

Q19: What is your age range by the show of hands? If you prefer not to answer

do not raise your hand. 22 -30? F, AB,and C

31-40? E
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Q20: Is there anything that you would care to add that would provide me with

additional insight into your views of the ASK4 testing?

F: I mean, do you really want this on tape? (Laughter) Only kidding. The bottom
line is it’s a test. It’s a score. You take it, you know you take it with a grain of salt
and you move on. For me I look at it, it’s a number on a piece of paper. It tells me
nothing about a student. You can only learn from a student so much from a test
score especially a standardized test score with numbers on a test that we give... the
New Jersey ASK can be skewed so differently with the amount of questions that are
being asked, what happened to that kid that morning. So I do take it with a grain of
salt. If a kid does great, fantastic. If not, you now I’ll look at it where they need to
improve. I think I’ve had enough kids where I can make my own judgment on that.
But the bottom line it’s a test score and more importantly it’s a fourth grade test
score. So it’s not like this is going to ruin a child’s life if he does terrible on it. It’s
not like it’s going to make or break them for the rest of their life if they do terrible on
it and I try to relay that to my students. That it’s just a test. It’s really not that big of

a deal and, you know, you move on. So...

A: And there's the mixed feeling about it I feel like in the community. Some parents
put so much emphasis on it even though it is only a grade four test. Because they
want their kids to do well on everything. And then other families pull their kids out

for vacation.
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All: (Laughter) Right.

A: And then they’re pulled to go with someone they never met before to take the test.

Does that skew it? 1 mean there is so much that goes into it.

I: And then again... Sorry to interrupt. But that’s only my opinion. I mean I’m not
speaking for anybody else here or for the district. I mean that's my opinion it’s a test

it’s number.

E: I also want to mention that I’m on an intra-district math committee. We do
curriculum and it’s a K-12 committee and it’s probably on my mind because I had my
meeting this morning but I find there’s so much more emphasis on the like HESPA
and the GEPA. I mean they are spending so much time. I personally feel, yes,
changing their teaching, changing their habits. But I don’t see that happening at our
level. I think because our scores, you know, yeah we get them, and we don’t feel

that there’s... If this isn’t met and if this isn’t met... there’s no cause and effect.

C: Also our scores overall, are excellent. Where not a district that has bad scores or

is on the state list for, you know, being watched or anything like that.

A: And the idea that you see a kid... ’'m sorry...who does so well. Who gets it
immediately? Who does a great job? Who performs average? And you know they

are not the average kid in your room, and it happens. When you see that year after
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vear because there’s always one or two of those kids where you see the performance

"’

and you say, Wow!” because they always did such a great job and performed so well.
It makes you kind of look at the test in a different light too and say, what is it really

teaching me any about this kid.

F: And the other thing I tell my kids is that there is really only one standardized test
that you really need to worry about in your life and that is the SATs. And the reason
is because that has become such a widely used, you know, thing for colleges and
universities whether you are going to be accepted or not. And that's how they are
going to judge you on because that’s all they see is a number. So I look it as like,
person C said before, we do have so much support and the kids come in because they
already had so many tests from first-grade, second-grade, third-grade, fourth grade.
They’re taking a test, a standardized test, to practice really to take a standardized test
in fifth grade and were practicing for six grade, seventh grade all the way up until
they have to take the SATs and hopefully they have the basis of how to take a
standardized test by time they get there. So that's what I think is important for the

ASK, but other than that I don't know.

C: Did you need to know person D's demographics?

Investigator: Do you know it?

C: First year, 22 to 30.
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Investigator: And how many years in fourth grade? Just the one?

C: Yep.

Investigator: OK.

Investigator: As you leave I will give you stamped self-addressed envelope to
send any personal message or statement that you may want to add. Thank you
for your participation today.

End of the tape.

District 2

Tuesday, May 15™ 2007

3:45—-4:30

Actual Recording Time: 33 minutes and 50 seconds

Investigator: Thank you for attending. Today you will be taking part in a focus
group interview that is being conducted for partial fulfillment for the degree of
Doctor of Education. This interview is being used to elicit teacher's attitudes
and opinions of New Jersey's ASK4 testing program. Many of the questions are

geared toward capturing the beliefs of teachers about the influence of the ASK4
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on classroom instructional and assessment practices. This interview will take
approximately one hour to complete. All responses will be kept confidential and
will only be reported in aggregate form. Your name and your school district’s
name will not be used in the report or in the findings. After analysis of the data,
a summary of the important findings will be sent to all participants. OK, in
front of you is a piece of paper. I’m going to ask you series of questions. Please
respond freely to the questions in an informal manner. So I’m not going to call
on anyone. If you want to add something, just talk and add your opinions.

QO01: OK, on that piece of paper, I would like you to write in one word how the

ASK4 testing makes you feel. How does the ASK4 testing make you feel?

Investigator: I’m just going to go around the room. OK A, What feeling did you

record?

A: Stressed.

Investigator: Tell me why you chose that feeling.

A: Omm...the pressure put on by omm...scores of the students and it’s your teaching

ability looked at and how well you prepared your kids.

Investigator: OK, B.
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B: Stressed.

Investigator: OK, why did you choose that feeling?

B: Basically the same reason. Because of your students’ performance on the tests
and having them fully prepared is reflected of the teacher's ability, I think, in the

classroom.

Investigator: C?

C: Stressed. (Laughter) Omm... for the same reason as we’re saying. I also think
that it’s a lot to omm...in some districts they expect you to teach a lot to the test
although they may not say that you're teaching to the test. So you have to do that on

top of curriculum or integrated with curriculum and it becomes appalling.

Investigator: D?

D). Stressed, for the same reason as omm ...she just said. I'm thinking that omm...
your stressed about not only covering the material for the test but as you said,
covering the rest of the curriculum and will you find the time to do it, you know,

especially with winter break and the end of the year. So everything is just stressful.

Investigator: OK, E?
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E: I also put stressed.

Investigator: We’re all stressed.

E: Yes, omm...I also think it’s the amount of material they expect us to cover from
September to March. I think perhaps if the tests were pushed back a little bit, I may

not feel as stressed? [ don’t know.

Investigator: OK, F?

F: Tagree. Stressed. For the same reason everyone else did and I think that the
scores that are put in the paper omm... that plays a big part of it. If it wasn't put in the

paper for the whole town or the whole state to see, it might not be so stressful, but...

Investigator: And... F? I mean G. I’m sorry.

G: [also put stressed. Omm... just basically to follow up on everyone else. It’s
just...no matter how you look at it's an intrusion on the school year. Whether you say
you don't teach to the test or you do, it’s just, you stop basically your flow, and I can
just judge by the way I feel after the test to know that this is an accurate... you know
after the test is over you just feel relieved like you can get back to teaching and being

with the kids and that sort of thing. So without a doubt, stressed.
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Investigator: My next questions are aimed at getting your opinion of the

effectiveness of the ASK4 in assessing fourth grade students.

QO02: Overall, how do you perceive the ASK4 as an effective assessment tool for

fourth grade students?

Investigator: Anyone? An effective assessment tool. How do you feel?

F: T almost feel like it's higher than what we expect. | know what we were doing
omm... math grouping...a lot of these kids were in the advanced proficient...math
scores... and they couldn't cut it in the enriched math group so at least in the math
sections I feel that way omm... and I almost feel for the language arts literacy it’s
almost lower than they omm... They score lower than... I think... I don’t know how

to say it...I feel like their scores are lower than what these kids produce.

Investigator: So you think the math is over inflated and the language arts/literacy is

under?

F: That's my opinion.

Investigator: OK.
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C: Ithink that omm... the reason why the language kind of lacks is because how we
teach language is we go through process pieces of writing. We take a week; we take
two weeks if not more. And on this test, the kids are expected to do everything in 25
minutes and give their best. And I think that's not really a true assessment about how
they really write. When they’re under a time constraint it really limits them and they
don't have time to go back and revise, or edit and look at their work again. It's really

a one-shot deal done, gone.

B: It’s completely contrary to what we teach on a regular basis.

G: I feel there's two tracks that we are trying to prepare the kids for. Because they
have, like you said the timed tests cause their going to go to the GEPA and their
going to go to the HESPA and their gonna have this testing life that they have to do
well at and there’s also the real-life that they had to do well at. So it’s kinda we are
preparing them basically for these two styles of learning that your under the gun and

timed and just that overall approach to making them better learners.

Investigator: QO03: If you had the power to do so, what would you add or delete

from the test to make it a more effective assessment tool? What would you add or

delete?

A: More time for the writing pieces.
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B: Definitely.

F: I would say yeah, more time for the writing pieces too.

C: Omm...] think, I think the testing should be pushed back a little bit. This is
supposed to be a true assessment of fourth grade and yet in math we don't nearly
cover or teach what is supposed to be on this test, so therefore as the test gets closer
we’re stressed because we know that there's going to be questions on the test that
pertain to things we have not taught yet. Because it’s a simple progression of how
fourth grade goes so... I think it's not a true assessment in some cases because they

don’t even learn the stuff yet.

B: You just try to expose them to it...

A: Right.

B: ...alittle bit. So you hope that they can get, you know, one or two questions

correct if it that happens to pop up on the test. It's really cramming really at the end.

E: I also think some of the reading passages are way too long. I think they can do...I
- think the kids are under pressure, under stress as well, and they are taking these

statewide assessments and the passages are way too long and to have them sit there
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while they're under pressure and try and focus for such an extended piece. I think that

is a little too much honestly for fourth graders.

F: And they give them so much time for that section. They give them almost an

hour...

Everyone: Right.

F: ... and they are done within 20 minutes and they have to sit there for a half-hour.

When the writing section, they give you 25 minutes and the kids are cramming. So |

think the time constraints need to be fixed.

A: Definitely.

Investigator: OK, so you’re saying time, earlier, [ mean later in the year it should be
given and you really don't think it's a good assessment because you think it over

inflates certain scores.

G: Ithink what makes something a good assessment is the feedback you get from
something to improve the kids. That’s basically the goal of an assessment. What do

we get from the ASK? We get nothing but a number. We don't get a...

Everyone: (Agrees)
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G: Right, you know we don’t really get a true...you know what we get from the
Terra Nova are areas to improve on...we kinda get that diagnostic approach. Where
the ASK is, just in my opinion, is just a tool for state monitoring and state report
cards and things like that. So as an assessment tool [ think it's horrible in that we

don't have anything to grow from because of it.

D: And the scores don’t come out until the following year.

G: Right, and what can you do with it?

Everyone: Right.

Investigator: A primary purpose of state testing programs like the ASK4 is to

motivate administrators, teachers, and students to meet established curricular

standards and increase achievement.

Q04: There is great pressure put on administrators to increase scores. How do

administrators in your school district specifically address student performance

on this test? Please acknowledge individuals by title only. So administrators, how

do they pressure you?
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A: Our principal brings graphs and data to faculty meetings and we analyze it and
look for areas that need to be improved and we have to go back to previous grade
levels that aren’t even tested for the ASK and see what we may be doing to help bring

up the scores in third, fourth and fifth grades.

B: And we did look at the breakdown from Terra Novas to see weak areas. And not
to mention the numerous resources that are brought in by administration, which is
overwhelming beyond belief.

C: Too many.

G: I feel sometimes our success is an opportunity for... someone to find something

wrong with it. You know what I mean. One year we had all hundreds.

F: Yeah.

G: ...and all the advanced proficient weren’t as high as they could be. And we were
pretty excited with ourselves, doing a good job...and well your advanced proficient

weren’t so good. So it’s always...

F: Right, these can be higher.
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G: Right, and going back to the stress thing, it’s kinda never good enough.

Regardiess if it’s all hundreds, you know...
Investigator: They always want more?

G: Right.

Investigator: Anyone else?

Investigator: This section addresses your specific classroom preparation and

administration of the ASK4.

Q05: What materials do you possess that help students prepare for the ASK4

and who purchased them?

A: The school district purchases the ASK Coach, language arts, and textbooks.
F: We get the language arts and the math ...and the science one...Coach.

C: And there’s a couple versions of the science book.

Everyone: Right.
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A: And we have editing one’s too.

Everyone: Right. Yes.

G: Editing, revising...

A: Right.

F: So they got rid of that because there wasn’t... (laughter)

Investigator: That’s it? Just the books?

D: I would say we have about seven to 10 different resources.

Everyone: Yeah.

Investigator: Workbooks?

D: Workbooks. Right.

G: Just specifically for the ASK, for the New Jersey ASK. Then there's also the

spiral reviews and the test prep materials that come with our curriculum materials that

are basically generalized for the country...you know New Jersey’s not the only state
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that has these, so you get more of a general sort of test prep material that comes with

our curriculum. So thére’s. .. almost everything we have has some sort of test prep.

Investigator: Did you have any say in anything that was purchased?

B: We did.

F: The New Jersey ASK Coach book we wanted. The language arts/literacy one we
really wanted because it has a great skills... teaching skills... but we weren't allowed
to give it out until after back-to-school night so the parents didn't think we were
teaching to the test.

C: And you weren’t really allowed to send it home.

F: Yes.

C: It’s an in-schoolbook.

F: Yes.

Investigator: Q06: How do you prepare the students for the test? Be specific. So

in your own classroom. What do you do?
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C: Ithink omm... starting at the beginning of the year we really focus on open-
ended duestions, and how to respond to them even on our quizzes. Like in social
studies or any content area, we’ll have like an essay question, which they have to
respond to in a certain format that will help them with the format that they might see

on the test.

D: In writing we have omm... we show them samples of scored writing pieces and

have them score them as well and just supplemental materials that we use.

F. I do that for math too. Where I give them a question from an old math book and
show them samples of what children have done and they score it. Same thing they do
with language they do math also. And then practice, practice, practice the 25-minute

time limit.

Investigator: How about the design of your tests? Do you design your tests so they

reflect...?

A: We do multiple choice.

B: And we use a lot of the practice tests out of the resource materials.

G: I always start with following directions. You know, that’s one underlying theme

that seems the whole test is on, direction following. And that’s something that I



think that no matter what subject it is they have to be able to read and do what’s
required of them. That's something I start day one, is just that piece of following

directions.

Investigator: Q07: Approximately how many classroom hours are spent

preparing students for the ASK4?

(Laughter)

C: I have no idea.

B: January, February, March. Half of March.

C: I think that's hard.

D: I wouldn’t know how to answer that.

F: I wouldn’t either because even though we’re not supposed to ..

B: We try to integrate as much as we can.

A: From September you’re focusing on it.

184
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Investigator: So you were saying there are areas in math that aren’t covered. So how

do you address that for the test?

C: There are areas in math that we know are not covered, how do we address them

for the test? It’s called drive-by math.

Investigator: So will you just drop what you’re doing in math.

A: Yes, a least one-day a week.

F: Ido ita little differently. I have the enriched math group so it’s a little different. I

give them omm...there’s an ASK practice test in the math book and I give them that

and then I'll go over a page or two each day before the test...because they’re enriched

most of them can pick up the things that I have taught. So I still continue with it

but...

G: We also use Everyday Math.

F: Well Everyday Math counts too. And I...

F: You can’t say this. (Under breath)
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G: I can say this...I don’t follow the program as I’'m supposed to. I do the basic
components of it, you know, the little pieces, but I was... we have 15 minutes every
morning. It takes me between five and ten to do what I’m supposed to do and [
always add a...we’re working on long division or quick quizzes in geometry or

mainly shapes. Those little things that you can’t always...

F: We do little activities that kind of touch on things. Whatever we need.

Investigator: So would you say time wise you can't really put a time on it because it's

just kind of integrated in what you do?

G: 300 hours

Investigator: And would you say that you spend more time...

G: One hundred days before the test typically. How many hours would you say we

do?

F: I wouldn’t have any clue.

B: I would say integrated up until January and then a large focus from January on

until testing.
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G: Practice, practice... writing pieces...poem prompts, picture prompts...hours.

E: Except in Social Studies.

F: Right.

Investigator: Do you find that omm...that you let other subjects go?

All: Oh yeah. (Nodding) Uh huh.

Investigator: Which subjects would you say you let go?

All: Health, Health and Science, Yeah, Health and Science...

Investigator: 1 want to go back to that administrator question for a minute. Do your
administrators, district-wide or your meetings on Mondays, do they do anything with
professional development or workshops or anything with you to help make you do

better on the test.

C: I think we have.

A: It’s like a graph of all the scores.
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Investigator: District or your principal?

C: District-wide. No. This was a couple years back though that they had brought us

all together... the reading specialist and they had showed us, and I’m not sure

whether it was district-wide or school and they should us how omm... this was the

Terra Nova, I'm sorry they showed us how to look at the information and use it with

the Terra Nova's.

Investigator: For the ASK they never had a district meeting or faculty meetings...

G: Wasn’t P.L. math with an intent to get us to increase our math?

C: Yeah, right.

G: And then we had M.J.D. for Science.

A: Right.

Investigator: You’ve had some consultants.

All: Yeah...some consultants.



189

Investigator: The assumption in establishing standards and test-based
accountability is that they motivate teachers and schools to improve student
learning and focus on specific types of learning. Some observers have raised
concerns that this translates to teaching to the test while others feel that it leads
to effective teaching styles. The ASK 4 has been administered for several years
now. Think back and examine the way you taught when you first started
teaching and the way you teach now. So this might be more applicable to someone

who has been teaching this grade level awhile.

QO08: Describe how you teach today and how it is similar or different than how

you've taught in the past. So do you feel ...even if you’ve only been in the grade

level a few years...do you feel your teaching has changed at all because of the ASK

testing?

A: It's all I've ever known.

B: All I ever known.

F: Even though I've been in the district in fourth grade the longest, I’ ve always had

the ASK.

Investigator: Before that it was the ESPA.
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C: That’s right the ESPA.

F: That’s right.

G: I changed grade levels where I taught third grade and my experience teaching
third grade was far different than teaching fourth grade where we now have to answer
to this test. It was just ...it was more fun. It was more of, you know, using your
language arts block to use a story to you know... a lot of this S.K. stuff that we’re
learning now are the types of things that [ brought when I came out of school with
me. Things that I just kinda did. You know? Literature circles and discussion
groups and things like that where... in fourth grade in didn’t really lend itself to those
things when you have to stop and use test prep materials. So [ feel like the stress

involved and the omm... just the fun of the activities changed a little bit.

Investigator: Do you do more workbook pages then?

G: Well, [ had workbook pages in third grade also because Spotlight on Literacy was
really workbook driven, but I felt like I got away from the workbooks more in third
grade because I felt like I had the freedom to. Where in fourth grade [ felt...I feel
like I have to complete these things. Where third grade I knew I had to do them, but I
had a little bit more freedom in and taking a more creative approach in the things [

did.
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D: I think that it actually has gotten, has been worse, now.

Investigator: Worse than...what sense?

D: Because I feel like when I first started teaching fourth grade it was a little bit more

laid back with testing. I feel like over the course of seven years that it’s every year

become more pressure, more pressure, and more pressure. More books, more

resources, more teaching, start earlier, everyday. So I think as I've moved along

here, the pressure was put on. Even more so each year.

Investigator: Anyone else?

Q09 Overall, how many hours per week do you spend teaching each subject? So

in math, reading...

All: Math, five hours.

A: Plus fifteen minutes for Everyday Math Counts each day.

F: I'mean, yeah your Everyday Math counts.

B: That's another hour and 15 minutes or so.



Investigator: So that’s about 6 hours for math. What would you say for reading?

B: 45 minutes, five times a week.

Investigator: 45 minutes, five times a week?

All: Yeah. (Nods)

Investigator: Language Arts?

Multiple Voices: 45 minutes.

I[nvestigator: Same thing? 45 minutes?

All: Uh huh. (Nods)

Investigator: Social Studies

Multiple Voices: 45, 3 times a week.

Investigator: Everyone?

All: Uh huh, (Nods)
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Investigator: Science?

G and B: Twice a week.

Investigator: How long, 45 minutes?

C: Health is integrated...

G: Yeah, Health and Science are integrated.

Investigator: So Health/Science would be twice a week?

B: Well Health is technically twice a week. I do Health different.

F: I don’t count Health as my Science. I do it at a different time. It’s only like I have

a half hour right before lunch, so I do that twice a week.

A: Yeah.

Investigator: Any subjects I’'m missing?

A: You covered them.
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Investigator: OK. Q10. Has that amount of time always been the same or has
that changed over time? So do you feel like you spend more time teaching math or

reading or...?

A: We’ve increased math.

G: I think math is the only one we increased. Originally it was like a 45-minute
block, now it's turned into an hour. But I think that’s the only one. Everything else
is pretty much the same for me.

C: Right. I think so.

Investigator: Q11: To what extent has the ASK4 influenced your instruction? So
do you feel like...? (To G) well you were kind of saying that you felt it has
influenced your instruction in terms of third grade? Does anyone else feel like it’s
influenced their instruction at all?

C: In a good way or a bad way?

Investigator: Either way, good or bad?
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F: I think like he said (to G), you stop what you're doing, right before the test and you
have to you know, drill poetry prompts and picture prompts, and.... I think that it

stops the flow of whatever you're really doing.

B: It stifles creativity.

D: It takes away from the quality of what you’re teaching. Like you were saying
before the drive-by math is stressed... here it is, learn it today, and we’ll touch base
with it again later on if we have time.

Many: Hopefully, yeah. If we have time. Sometime in June.

D: I think that sums it up. I think it’s a poor message to send to our students also.

E: There are some areas in the omm... Coach book that I found... some of the lessons
in Language Arts have been...some are useful. If I know I'm going to be teaching

something in Language Arts or in Reading. I've looked at the Coach book and tried

to pull lessons out of that to enhance what I’m teaching.

Many: I like the Coach book.
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F: You have to understand, we didn't have any books for a very long time, so
everything was created and come up with on your own. So this Coach book is a

godsend. We’re not used to having anything.

Investigator: So do you like the materials that they’ve purchased for you in terms of

helping you with instruction?

B: I think each teacher selects what he or she is most comfortable with. I use Coach

a lot and some of them I disregarded.

F: Youcan't get to everything. It’s way too much.

F: Idon’t think [’ve done Super Writers more than twice.
C: Right. And I think I’ve done it more this year.

G: Ilove Super Writers.

F:1 just- can’t get to it.

Investigator: In New Jersey the ASK4 is used as an assessment tool for the Core

Curriculum Content Standards (CCCS). Some people have wondered if the
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ASK4 has had any impact on classroom assessment practices. This section

addresses how you assess the students in your own classroom.

Q12: Suppose I was a student teacher assigned to your classroom. What types of

assessment tools would I see being used in your classroom? Some of you had

mentioned multiple-choice activities...

A and C: Open-ended.

B: Open-ended is huge.

F: 1 use the holistic scoring on the rubric.

Many: Right, uh-huh.

Investigator: Anything else? True or false?

Q13: Look back to when you started teaching. This might be more applicable to

people who have been teaching for while. How have your assessment techniques

changed? So do you find that you assess differently? (To G) You were saying you

were at a different grade level so do you find you assess differently.
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G: Definitely. I think, like you said in third grade, I assessed kids more on making
story maps and there was a lot of omm...maybe being assessed on group activities,
group work, omm... oral presentations, scores, things like that and I don't do as much
of that in fourth grade as I did in third. Ijust, I just don’t feel there is... I just don’t
have the time for it. It just doesn't fit into the...that testing procedure. Toward the
end of the year I do those kinds of things, which is why I enjoy once the test is over.
You know, it’s kind of I like the test earlier because then I have more of the year to

have fun afterwards.

Many: That’s true.

Investigator: You were saying that since you’ve been teaching for a while...

C: Right.

Investigator: ...do you find more stress? Do you find that your assessment

techniques have...?

C: Tactually, I'm finding that I'm starting to try to be more authentic with my
assessments. I think it’s something that I'm going to work on next year. And I think
it's coming in with S.K. like I’m looking at reading in a different way in how to assess

the students like...I probably shouldn’t have said her name...assess the students
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differently it’s more based on what they're getting out of the reading, whereas like

just multiple choice answers.

Others; Uh huh.

Investigator: Anyone else?

Q14 To what extent has the ASK4 influenced your assessment? So do you think
it has influenced your assessment? People who have been teaching awhile? Do you
think you assess in terms of that test? To help you get higher scores? Do you model

your tests after it to help you get higher scores?

C: Can you repeat that question?

Investigator: To what extent has the ASK4 influenced your assessment? So do

you think you model your assessments after the ASK4?

F: I think I try to get them, to get them ready to know what they're lacking in or what
they need to improve on, or what they’re doing really well... I think I focus my
assessment on so they know what to do well for the ASK test kind of thing. Omm, I
would say if this is on the ASK you would be getting a four point or a three point here
because this was missing. Or you got four points here because that was, you know,

you used this. I try to give them those types of clues.
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Investigator: OK.

C: To make them more aware....

F: Right.

C: ...to make their responses and how they would be scored.

F: Right. Does that make sense?

C: Yeah.

F: OK.

Investigator: The ASK4 was designed in alignment with the No Child Left Behind
(NCLB) Act to measure students’ achievement in the Core Curriculum Content
Standards (CCCS). This section addresses how the results from the test are used

in your school district.

Q15 How and when are the results of the ASK4 given to you?

F: Do they come in the summer?



201

E: Ithink they come in the summer.

G: Don’t we usually get the raw score first? And then the...

C: Ifeel like we don’t even get a chance to use, from our kids who we worked with

for that test...we don’t see those scores and put them to use.

F: Isee them when they're in fifth grade.

G: Yeah. They get posted in the paper. I feel like the first time I really get to see

them is when they're in a newspaper.

C: T agree.

G: The newspaper comes out. Whatever, it's November and they’re going on, and
now we get the grief or the accolades of our scores from the previous year and those
kids are now in fifth grade and then all of a sudden well what are we going to do
about...maybe we didn’t score a hundred this time...what are we going to do? Well

those kids are long gone...what are they going to do?

(Laughter)
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Investigator: Does your principal, I know you were saying before about the graphs

and things, does your principal really....

D: Provides a lot of that information, not really to the teachers...on overheads...at

faculty meetings.

Investigator: At the end of the year or the beginning of the following year?

A: Leading up to.

F: November.

D: Starting in like November.

Investigator: The year before scores?

D: Analysis. Yes.

C: We have that too.... our math specialist...reading specialists.

A: OQurs did too.
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G: Idon’t think this answers this question but I think you asked a question earlier

what we do with the scores.

Investigator: Right.

G: Omm...we’ve been using them...I forgot about that...

F: Iforgot too.

G: When we go to our building meetings now we have to come with a spreadsheet

basically of...

C: We do too.

G: Yeah...the student’s Terra Nova score...

F: A pie graph.

G: Terra Nova score, ASK score, broken down by Language Arts, Math along with

their district holistic score and basically it gives us a break down and a pie chart to

show our students, as you know for each classroom, who has a larger group of

omm... advanced proficient, proficient, or below proficient. That’s what we have to
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kind of bring with us each time we go to a building team to discuss our kids. It’s on

EXCEL.

A: That’s what you have to do?

G: Yeah. We went through quite a few faculty meetings last year on how to use it

and then this year we were expected to do it.

F: It’s about five or six columns you fill in...

A: How much time do you spend on this?

G: In the beginning of the year quite a bit, you know, entering the data and that sort

of thing.

F: Once you have the data in front of you it’s not hard, but you know.

Investigator: But you’re entering this data from the previous year.

G: Well you know, we take the Terra Nova in the beginning of the year so the Terra

Nova goes in right away.

F: And the holistic.
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G: And the holistic right. And then there’s also a cognitive score they get from third
grade, Terra Nova, their IQ score, that goes in there as well, kinda so we know what
kind of kids we are working with. And then the ASK scores are entered.

F: Third grade.

G: Right.

Investigator: Now are the other schools doing that too?

C: We are not quite there yet. We actually...our math and reading specialist have put

together something for us for team meetings for all the teachers. But it’s not in the...
D: Well we did purchase a program.
C: Right.

D: To input all these scores so I'm sure we’ll have to. We purchased some sort of

computer program that does all the umm...

C: Data analysis.



206

D: Yeah, right.

G: Ireally...I don’t know what we have done with it other than to go oooh you got
all E’s or oooh... I think the goal is that to say, Ok, your group happens to have a
larger percentage of omm... not proficient then you would get more support and that
kind of thing would develop. But I don’t think we really have taken it and gone

anywhere with it, just more for reporting.

B: I’'m sorry if you said this, but it also impacts if a child qualifies for ASP.

(F shows spreadsheets and charts to group)

Investigator: Who does the charts for you?

G: We have to do them. The spreadsheet is....the spreadsheet omm... is already
created so it’s just basically entering and it tabulates everything. We just had to learn

how to turn it from one to the other to turn it into pie charts.

Investigator: It sounds like to me, the district or each principal does it a little bit
differently in terms of what they do with the data and how they share it with their

staff.

All: Mmm... hmm.
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Q16 How else is the data from the ASK used in your district? You mentioned that
before for basic skills...kids that fall below a certain level. Do they use it to evaluate
curriculum? Do they use it to for omm... math placement?

All: Math placement, right.

Investigator: Evaluation of staff? Do you ever get evaluated by your principal?
Many: No. Not that I know of. Not formally or legally. (Laughter)

G: But I’'m sure those discussions have taken place.

Investigator: OK. For this next section I'm just going to ask you a few

demographic questions and then we are finished.
Q17 How many years have you been teaching?
Investigator: A?

A: This is my sixth year.

Investigator: B?



B: ’m finishing ﬁly third.

Investigator: C?

c: 7%,

Investigator: D?

D: g*

Investigator: E?

E: 5.

Investigator: F?

F: 9.

Investigator: G?

208
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Q18: How many years have you been teaching fourth grade?

Investigator: A?

A: 6.

Investigator: B?

B: 3.

Investigator: C?

Investigator: D?

Investigator: E?

E: 5.

Investigator: F?
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F: 9.

Investigator: G?

G: 3.

Investigator: Q19: What is your age range by a show of hands? If you would

prefer not to answer, do not raise your hand.

Investigator: 22-30? A,Cand E. 31-40? F and G. I'm guessing no one is 41 -50?

B:1am.

Investigator: No. Are you? No you’re too young for that!

Investigator: Q20: Is there anything that you would care to add that would

provide me with additional insight into your views of the ASK4 testing?

F: T think you asked a lot of good questions.

All: Yeah,
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A: You covered it.

Investigator: OK. As you leave I will give you a stamped self-addressed envelope

to send me any personal message or statement that you may want to add. Thank

you for your participation today.

End of interview.

District 3

Monday, May 23, 2007

2:30 —3:30

Actual Recording Time: 45 minutes and 2 seconds

Investigator: Thank you for attending. Today you will be taking part in a focus
group interview that is being conducted for partial fulfillment for the degree of
Doctorate of Education. This interview is being used to elicit teacher's attitudes
and opinions of the New Jersey's ASK4 testing program. Many of the questions
are geared toward capturing the beliefs of teachers about the influence of the
ASK4 on classroom instructional and assessment practices. This interview will
take approximately one hour to complete. All responses will be kept confidential
and will only be reported in aggregate form. Your name and your school
district’s name will not be used in the report or in the findings. After analysis of

the data, a summary of the important findings will be sent to all participants.
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OK, in front of you is an index card, folded in half with a letter in the front of you.
That's how I’m going to refer to you during the interview. I’m going to ask you a
series of questions. Please respond freely to the questions in an informal manner. So,
I'm not going to ask anything very specifically of you, except in the beginning. You

know, just in conversation just respond.

You have another index card on the table in front of you. I would like you to write

down in one word how the ASK4 testing makes you feel.

QO01: How does the ASK4 testing make you feel?

Investigator: Okay A what feeling did you record?

A: Aggravated.

Investigator: Why did you choose that feeling?

A: Omm...I think basically I feel aggravated because we've given them feedback in

the past and I feel that it's not really taken into consideration when they revamp it

every year.

Investigator: OK, B?
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B: Annoyed.

Investigator: Why?

B: Ahh...because I think it really hinders what actually goes on in the classroom and

what should go on in the classroom because you're basically teaching to the test.

Investigator: OK, C?

C: Ahh...I put stressed because I feel under pressure to get through so much in the

curriculum in time for that test especially with the math.

Investigator: OK, D?

D: Overwhelmed kind of overlaps her because if you feel like you have to get through

so much as well... (mumbles) It's just too much to have to deal with by March.

Investigator: E?

E: Same, frustrated. There is a lot of content that has to be covered in a short amount

of time. And if it was later in the in the year, you have more time to cover it and

know it better.



214

Investigator: My next questions are aimed at getting your opinion of the
effectiveness of the ASK4 in assessing fourth grade students.
Q02: Overall, how do you perceive the ASK4 as an effective assessment tool for

fourth grade students? An effective assessment tool. Anyone?

A: 1 think it's effective in some ways in that I like there is a writing piece and that
omm... there are open-ended questions. Because I think just in ABCD format isn't
really telling of children in general. I think you get a better piece of information
about them when looking at‘their umm....a sample of their written work. My... my
problem with that is the subjectivity of it all. And that who's looking at it is still an
issue and so is the omm... time that they identify with each part of the test. The time

that they give to it seems a little out of whack to make.

Investigator: OK. Anyone else?

C: Iagree. Ithink it’s effective in some ways. Omm...I think the Language Arts
might be...may be more effective than the Math, because we haven’t covered all the
content by March in Math. Or we try, but you can’t. And I think the timing of the
writing piece is a problem because I don’t think it's reality that you know...children
of that age are expected to write so much so perfectly. You know... and have that
proofread and everything. That’s not the way the writing process works. So I think
that's a problem with that. Omm...and even some of the timed pieces of the math,

which is maybe not enough time. Things like that.
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Investigator: Anyone else?

E: Any piece of assessment can help somehow, but the problem is we get the scores
back and they’re already in another grade. So it doesn't help us, to help them when

they're with us.
Investigator: When would you like the scores?
E: Idon't know. I don’t know what would make it better. But if we had it sooner...

A: You can't really get the scores sooner because the test (inaudible) is too soon. 1
think the problem is that the assessments themselves in the writing especially, is not
authentic assessment. I think authentic assessment is for children to learn to do what
writers do. And so we’ve been teaching the writing process and as a process... and
in 25 minutes they have to plop down a writing sample and they’re not allowed to use
reference materials, and they are not allowed tov use their dictionaries and thesauruses,
and you’re not allowed to ask someone to proofread it. And I get, I get the not asking
anyone else to proofread it, feedback thing. That part I get. But the 25 minutes from
soup to nuts is such an injustice to the kids in our school district who have been
learning this process for a very long time and by fourth grade are mystified that it no

longer matters. I think it just sends the wrong message to the child.
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Investigator: Anyone else?

B: Yeah, that’s the thing, with the time, it kills them. Because you go from quality to
how fast you can get something done and that’s the sad part. And yeah, [ mean it
does ahh...some of it is good in assessing kids. Like with the open-ended questions,
which are important. So they can at least explain what they've done and show what
they've done. But I think the writing thing is, is just out of control with the amount of

time they’re given.

Investigator: OK.
QO03: If you had the power to do so, what would you add or delete from the test
to make it a more effective assessment tool? So you were saying, different timing.

Right?

E: Different timing. Definitely the writing samples. 25 minutes is not enough time
to compose a piece, revise, proofread, and make it a better piece. We’ve always said

that. That should be a longer piece. It’s something that they never did.

C: 45 minutes to an hour they need to do that.

A: 1 think the test should be in May. I think if it’s to be a true assessment of

kindergarten through fourth grade. If it was a K-3 test, then I can understand giving it

in March, but it’s a K-4 test. And it’s supposed to be by the end of fourth



217

grade...well by the end of fourth grade isn't March 11. There is a lot going on when a
child is going from nine to ten. There are huge, you know, growth spurts that I think

are happening right now. And I just think it's unfair to the kids.

: And the interesting thing too....even since the test...I've had some of my weaker
writers all of a sudden, now they’re starting to use dialogue. And that was not in
place a few months ago. So, they’re not really seeing the true picture of what they
gained. Because like you said, they’re growing at different rates, they’re maturing,

and they turn ten. Those few months make a huge difference at this age.

Investigator: Anyone else like to see anything changed?

A: I'would like the scores not to be printed in the paper. (Laughter) I think that's a
huge problem. I think when a person gets voted on to the board because they're going
to bring everyone in our district to be omm... advanced proficient it’s a bit of a
mindset where... what do you think was in the water when you had your children that

they're all so brilliant? And why is proficient no longer good...

E: Acceptable.

A: ...and there seems to be some kind of equation with omm...the more money a

district is deemed to have, the more it is up the alphabet on the scale of districts, the
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more brilliant the children should be. And so I would like to see that changed as

well.

Investigator: A primary purpose of state testing programs, like the ASK4 is to

motivate administrators, teachers and students to meet established curricular

standards and increase achievement. (Laughter)

A: TI’'m going to pass this through my nose (soda). I’m sorry.

QO04: There is great pressure put on administrators to increase scores. How do

administrators in your school district specifically address student performance

on this test? Please acknowledge individuals by title only. So you just mentioned.

You have board members that are putting pressure.

A: That's how they got voted in. That was their platform.

Investigator: And now they are trying to get everyone in the proficient range?

A: No advanced proficient.

Investigator: OK.

B: Everyone’s gifted.
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Investigator: Everyone’s gifted?

Aand C: Yes. (Laughter)

C: It doesn't make sense though, because in a normal bell curve, which you learn in
college, take a statistic course anywhere, you have to have the partial proficient,
proficient and advanced proficient. The norm should be proficient in the middle. So
you shouldn't, I mean, yes (inaudible) the whole No Child Left Behind with President
Bush. It’s impossible to expect those partially proficient students to all be
advanced...that’s whose there...that's part of the population. You’re always going to
have that. Yes, you’d like to see them improve but you are always going to have
some that are partial, most who are proficient, and the top end of the scale will be
advanced proficient. So you can move a little farther along but you’re always going
to have that. So, it doesn't make sense to me in the first place that everyone would be

proficient or advanced proficient. That’s not reality.

Investigator: Let me ask you... how are these board members... have they just got on

the Board recently?

All; Yes.
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Investigator: So they haven't done anything in terms of making you do certain things

yet? Have they?
A: We always had practice books.
Investigator: OK.

A: And we've always been told. (Imitating an administrator) You know, just integrate
the materials. Don't teach to the test. It’s not important. We’re looking for progress.
But one individual student over the course of time, and I guess they got that out of a
book because it sounds so really wonderful. But that's not what they're doing. You
know, they tell you...don't, don't worry, do the best you can. And then when they
don't do well we have a meeting going... What did we do wrong people? What
should we do? (Others imitate questions) Or the test is in two weeks. Here’s a
practice book that you can use. It’s 500 pages. We should have been doing this from

September. See what you can do.

B: Why don’t we throw such things as Science and Social Studies on the back

burner? That was another thing.
A: Oh yeah.

D: Science and Social Studies don’t matter.
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Investigator: So these board members, basically, they're going to purchase more

materials and have you...
A: Basically we are talking about our superintendent.

Investigator: OK, so it’s the superintendent. Tell me what kind of pressure the

superintendent is putting on you to do.

A: It’s subliminal.

Investigator: In what ways is it subliminal?

A: (Imitating Superintendent) [ know you guys are doing the best you can. Don’t
worry about anything, but the scores have to be higher. It’s not that we care, but
we’re an [ district. Don’t worry about anything, but bring the scores up. 1It’s like
Jekyll and Hyde, Jekyll and Hyde.

D: Make sure you use similes and ononmatopoeia.

C: Oh yeah, throw in some similes in their writing.
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A: Someone must have just told him that...onomatopoeia. (Imitating Superintendent)
and it’s... my children have been using practice books since September. Really, you
just gave us ours, and I believe it's January. So you know it's, don't worry about it

Houdini, do your magic.

Investigator: And how about your principal? Does he follow suit with the

superintendent?

All: No, no. (Laughter)

A: No, no he doesn't. The poor man understands, what we’re dealing with and has
no answers for us, because he's got his superintendent in the basement of the same
building. We’re supposed to be candid. (Laughter) So he doesn’t run the faculty
meetings because the superintendent does. But the year the scores were not well or

good, because there was a huge mass of special ed children...

B: And they don't print that in the paper how many special ed kids there are.

A: We had 25% of our population that year. So they all sat us down and said, what
do you think happened to the fourth grade test? Nothing. You know? You know that
saying that you can’t make (inaudible) from a cow’s ear? Well...this is the material

that we have.
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E: We got slammed.

A: Yeah, we got slammed. They sent us for workshops because we obviously didn’t

know what we were doing.

E: Oh, and also didn’t this year or last year with the math scores. I think for the

sixth grade, and now we had to do a whole new math series. Wasn’t that for the same

kids?

B: Yep.

All: Ohh...Yeah.

A: The bad nut. You know.

C: So there's a lot of external pressure. A lot of external pressure. It’s a trickle-

down effect.

Investigator: It must be harder in that you only have one school too. Where you have

your superintendent right here in the building.

A: 1 think he makes the parents crazy over nothing because they are hearing it at

board meetings and as they get into kindergarten... and they don’t have an older
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child... their first reaction, as I would expect it to be is, “Oh my gosh! On my gosh!
What should I be doing? Should I be sending my son for extra courses? Should I be
tutoring? I tutor kids specifically to pass the NJASK as if that was going to get them

into Princeton someday.

All: Yeah.

E: And I have a boy I am tutoring now omm...who was in the gifted talent program
in my class last year...specifically, so he would do better in the writing portion of the

test this year.

Investigator: Okay, this next section addresses your specific classroom

preparation and administration for the ASK4.

Q05: What materials do you possess that help students prepare for the ASK4

and who purchased them? So you mentioned that the superintendent had purchased

some practice books that you got in January.

B: Yes and a math series too.

A: Reading, Language Arts...

Investigator: You have workbooks?
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A: Yeah.

Investigator: Who purchased them?

A: The school district.

Investigator: OK. In math?

C: Math has a practice component. In the New Jersey ASK section is a practice book.

E: It's part of our series.

Investigator: Did you purchase anything? Did you ever have any say in purchasing

anything?

C: We did for the math that we wanted.

A: Since she and I were ESPA they came to us with three samples of books and said,
which one do you like the best? And we didn't know because it was a brand-new test.

What was that, eight years ago we did ESPA?

E: Yeah.
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A: We had to do the omm... listening and writing...the speaking component. And

what about Science? We had to buy labs, and soil, and that just fell off to the

wayside. So...

Investigator: Do you have a lot of workbooks? Would you say?

All: No.

D: No. One for each.

C: Just Language Arts... (Many speaking at once.)

Investigator: Q06 How do you prepare the students for the test? Be very

specific. So, personally. Are there things... specific things that the district makes

you do in the classroom to prepare for the test? Are there certain things that you just

do to prepare for the test?

C: Timed writing.

B: Picture prompts.

D: Picture prompts. Materials where there’s interesting pictures, because they

always make them respond to pictures on the ASK test. Get those, copy those, share
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them. We have the kids have the 25 minutes that they are supposed to. They’re

supposed to create this miraculous piece of writing.

C: It was suggested that we send them home for homework too. Remember at one

of our meetings. As we got closer to the date.

All: Yeah.

Investigator: So you start that September?

All: Yes.

Investigator: And how about for Math? You're saying there are certain things for

Math...

A: We do warm-ups. I go through ...they have a spiral review. There’s a spiral
review for the NJASK. I literally do all my teaching for that book...that little book.
Those are the lessons that I do. So it's really not like the scope and sequence of our
textbook. It’s more like a Chicago math with a little bit of everything, everyday. So
that I can honestly feel, that by March ['ve hit on everything. So at least we may look

at a decimal or a fraction and they're not having a coronary.
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Investigator: Is there anything you specifically do for Math to make sure you teach

other than that spiral review? To teach those areas that you know you haven’t

covered.

All: Problem solving, problem of the day...

Investigator: OK.

QO07: Approximately how many classroom hours are spent preparing students

for the ASK4? So are there certain months that you think are heavier in terms of

practice. ..

All: January, February, March.

C: Right after the holidays. That’s when it really kicks in.

Investigator: And how much time would you say you’re really concentrating or

focusing on specific ASK4 testing?

A: P’m trying to count. Half the day?

Many: Half the day?




Investigator: From January to March.

A: About 30 hours a week.

Investigator: From January to March.

A: Yeah.

A

C:

D:

C:

: 30 hours a week?

Yeah. That’s 3 hours per day.

That’s what [ said half a day. That’s three hours a day.

So that’s too much.

: That doesn’t make sense.

That’s 15 hours a week.

All: 15 hours. Yeah.

C: I was going to say 30?

229
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A: Maybe that’s why my kids don’t do well in the math. (Laughter) I’m kidding.

I’'m kidding!

C: But once you had the test too, there are a lot of things, you know that are very
specific to it. Like if character analysis is in it. So you make sure that you cover a
good amount of character analysis, character traits, that sort of thing when you do

your novels.

A: But in order to be familiar with the test, then you can really start picking and
choosing the way you want to do it. But if you’re not familiar with it then it’s more

difficult.

C: And knowing like when they have the short answer questions for reading. Just
teaching across the curriculum that when they write their answers I always make
them write everything in complete sentences... use part of the question in their
answer, so they are used to it whether they are doing science or social studies. So it’s

like part of their writing.

Investigator: The assumption in establishing standards and test-based
accountability is that they motivate teachers and schools to improve student
learning and focus on specific types of learning. Some observers have raised

concerns that this translates to teaching to the test while others feel that it leads
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to effective teaching styles. The ASK4 has been administered for several years
now. Think back and examine the way you taught wl;en you first started
teaching and the way you teach now.

Q08 Describe how you teach today and how it is similar or different than how

you've taught in the past.

(To A) So this might be good one for you since you been around for 25 years.

You’ve been around before even the ESPAs. And even with the ESPAs, I know a lot
of teachers did the ESPAs but it was different from the ASK in that the scores weren’t

published in the papers and things like that.

D: Idon’t remember them being stressed as much. This is only my second year of

teaching, but I don’t remember ever remember having this kind of stress.

C: Even the kids coming said they were nervous about it the first day of school.

A: Everything was more project-based and omm...hands-on and very omm... What

would the word be?

C: Fun. More interesting. Remember what we said before? We could have fun now.

A:; Omm...calm.
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A: Yeah we looked at each other and said now we can do all the fun things we’ve

been dying to do with our class.

Investigator: Like what? Can you give me an example?

B: Any kind of projects.

A: Projects.

E: It includes writing and all that but it's just more fun.

A: Who has time to sit and do omm..literature circles. When everyone has to know

how to read a passage and answer questions.

C: Right.

A: So the literature circles were on the back burner, omm...projects, sharing your
books with each other. There isn’t as much time to do Science and Social Studies

where as now you can get into it a little bit more.

C: More time in science labs...

A: Yeah.
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C: ...or Social Studies, building a village or something like that.

A: You're just giving them time to figure out a math problem on a board just by trial

and error with a group of kids.
C: Right.

A: Instead of rushing to show them the algorithm, because God forbid it might be on

the test.
C: Yeah.

A: Instead it was like...let me give you a problem and see how you would figure it
out. And let them take the time to use their pictures or do whatever they wanted do
and say you know what that was really good, you had a good idea. Le me show you
another way you can do it and introduce fractions. You can't do that. Instead you
have to say, “Listen when you see this, do this. And when you see that, this is what

you should do.” It was just kind of pumping them into being little robots.

B: Yep. Robots.
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D: And before here I was in a Montessori school so it’s completely different. For
two years it’s just all hands-on and problem solving and to go from that to OK now

we’re gonna get ready, it’s a whole different style of teaching. It really is.

C: We don’t have time to just let it become part of them. It’s this is how you do it

and we’re done.

B: Yeah.

E: It makes harder, especially for those kids that need that extra time.
A: Because you wonder how much they really internalize.

B: Once the summer hits, what happens?

A: You know, you put it into their heads in three weeks and spit it out and now it's

gone.

E: If they’re going to test the math it shouldn’t cover the entire year. It should just be

the first half of the year or something, where you can really do it on a normal pace.

C: When we do long division that takes a long time, and there’s like one question on

it.
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B: I know.

C: It takes weeks and weeks to get it and it’s one question. (Laughter)

Investigator: Q09: Overall, how many hours per week do you spend teaching

each subject area?

So you were mentioning that once the test time comes around. Social Studies and

Science are out the door. But... so in general, how much time would you say, from

September to January are you spending with Reading, Language Arts? I don’t know

if you have blocks.

All: Yeah, we have block time.

Investigator: How much time? Is Reading/Language Arts one block?

All: Yeah.

Investigator: Is that an hour?

E: I’d make it an hour and a half.
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Investigator: Five times a week?

C: Depends on what your schedule is. If you could squeeze it in more.

E: Depends what your time is. Right. I do an hour and a half. A minimum of an

hour. Math is an hour.

Investigator: Five times a week?

All: Five times.

Investigator: And Social Studies and Science?

E: Every other day.

A: Yeah. Every other day.

Investigator: Or?

A: It’s either one or the other.

Investigator: One or the other every other day.
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E: Or sometimes like if it's a lab you just want to keep going, instead a double

period, and then...

Investigator: Is that 50 minutes or half an hour?

All: 40 minutes.

Investigator: And then what happens once January rolls around and you’re getting

ready for the test? Are you spending more time in Reading/Language Arts?

All: Uh huh. Yes.

Investigator: How much more would you say? What would you say a day you’re

spending on Reading/Language Arts?

E: Two hours. Because we spend an hour...I can’t do Math more than an hour. It’s

too boring for me.

Investigator: Do you switch for Math?

All: No.

Investigator: Just replacement?
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All: Yeah.

C: Yeah, we have the block time so you’re pretty much locked into that time.

Investigator: And Social Studies and Science?

A: Bye, bye.

Investigator: Bye, bye. And then they come back after the test I’m assuming? You

kind of go back to the regular schedule?

All: Right.

D: In Social Studies or Science we put them on a project or something.

E: So you do get your project work in during the testing.

D: But it’s shortened.

All: Yeah, right.

E: Because you have to have some fun aside doing, teaching the NJASK.
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B: I know.

E: So that’s what I do. I try to do some projects for Science and Social Studies

during that time, so they are working with a partner. Cause it’s too much...

B: As much as Language Arts and Math are hurting when you’re doing that. You’re

just like draining them and at least you can throw them back some kind of fun.

Investigator: Sounds like prison.

B: Itis. (Laughter)

A: So telling. (Laughter)

Q10: Has that amount of time always been the same or has that changed over

time? So for those you have been in the district for a long time. Has it always been

that you’ve been doing Reading/L.anguage Arts block, Math block, Science and

Social Studies?

C: It’s definitely more time now.
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Investigator: More time. Spending more time in which areas? Like more time in

Reading?

A: Not our schedule time though. Our Language Arts period used to be an hour and

a half without a doubt.

C: A couple of years ago.

A: And so was the Math. It was an hour and 20.

E: That's right.

Investigator: So why was it reduced?

C: It doesn't fit into the whole school schedule,

Investigator: So with specials and everything?

All: Yeah.

Investigator: So it was actually reduced.
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A: I mean they didn’t want to hire teachers, if they had to hire a half day... truly, a

half day art teacher, a half day gym teacher. Instead they just cut the schedule down.

B: Hmm...it’s not in the budget.

Investigator: And then I'm guessing before the ASK testing, you weren't throwing

Science and Social Studies out the window.

A: Nooooo.

Investigator: To what extent has the ASK4 influenced your instruction? Do you

feel like, those of you been doing this for a while, it has changed your instructional

practices?

D: Absolutely.

A: Oh yeah.

C: You’re more rabotic.

B: Right.

C: This is it. This is the way it’s done.
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A: Come on guys. Get out your NJASK books. (Laughter) Let’s go.

D: Last year I worked for a Catholic school. I’m a different teacher. You have to
like rush through all this stuff and they don’t look at it again. Especially in the
writing...and picture prompts and poetry prompts. (Inaudible) They should be able to

look at something and write. [ mean...

A: You know it’s funny. I was talking about getting mixed messages before. |
could be sending them mixed messages. You know I’m telling them it’s not a big
deal and relax, and then I'm flinging a book at them and were spending an hour doing
it. But what we try to do on our grade level is to make it sound like it’s a game for
the kids, like they think you don't know this ahh...we’re going to show them how
smart you are... and try to build up their confidence. Even if they’re freaking out

inside... with them.

E: We’re building their confidence.

C: And a lot of people are doing the timed pieces, but then we’re doing their other

pieces where we are taking the time to revise and edit and publish.

(Many talking at once)
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Investigator: So it sounds to me that you are doing a lot of fun things, a lot of

projects and that’s...

A: And I have to say in the last, [ want to say 21 years the kids themselves come in
more anxious than they did even, I want going to say ten years ago. Ten years ago, a
nine-year-old or even an eight year old, I had third grade back then had... they were
just a different persona than they are now. Now they are pressured to be successful
lawyers at ten, and future doctors, and getting into college. They like are very aware
of college and I just don’t remember my eight year olds even in the 80’s and 90°s
being even remotely interested. It was, I want to be the pitcher of my little league

team. And so I feel very sad for the kids we have now. They are very stressed out.

D: I had this conversation in my class the other day. They couldn’t even understand

how somebody WOULDN™T go to college.

A: Yeah.

E: Yeabh, it has to be coming from the parents.

All: Yeah.

E: And all these test scores.
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Investigator: In New Jersey the ASK4 is used as an assessment tool for the Core
Curriculum Content Standards (CCCS). Some peoble have wondered if the
ASK4 has had any impact on classroom assessment practices. So before we were
talking about instruction, now we are talking about assessment. This section

addresses how you assess the students in your own classroom.

Q12: Suppose I was a student teacher assigned to your classroom. What types

of assessment tools would I see being used in your classroom?

So you were mentioning that you do the writing prompts. So I’m guessing you

probably use the rubric. Right?

All: Uh huh.

E: I don’t like the rubric. It has too many things on it. We do our own.

A: Yeah we made our own. We made our own rubric. And I use different rubrics
for different writing pieces.. omm...what else do we do for assessments? Don’t think
about the NJASK.

C: We do peers assessments, self-assessments.

A: We have a portfolio omm... written tests, open-ended questions.
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Investigator: Now when you write up your tests will you model it after the ASK

testing to get them familiar with the format?
A: No.
Investigator: Multiple choice or?

E: Youdo a combination of multiple choice and open-ended questions anyway, but

not for the ASK. They get enough with their prep books. I think. I don’t know.

Q13: Look back to when you started teaching. How have your assessment
techniques changed? So do you think because of the ASK4 testing your assessment

techniques have changed at all?

A: That's pretty funny. I started in 78, and everything was omm... multiple choice,
fill in the blank, word bank, two essays at the end. It was very lockstep. And then
omm...in the beginning of the 80s they really enforced centers. Even the older kids,
and ours were at a Montessori school at the- time, it was more portfolios, taped
conversations with our students, let them pick a sample of their favorite work, explain
why it's their favorite work and I would say omm:...since the NJASK we’re reverting

back to omm...a little bit more of that multiple choice, fill in the blank, kind of thing.
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At least for me, I don’t spend as much time...I can’t tell you the last time I taped

recorded one of my kids.

A: It’sreally sad. Really sad.

Investigator: Anyone else?

(E walked back in the room asking what we were discussing.)

Investigator: We were talking about...I’m sorry...whether your assessment

techniques have changed at all.

E: Oh, absolutely, yeah.

Investigator: In what ways?

E: More multiple choice, less essay, that kind of thing.

Investigator: Q14: To what extent has the ASK4 influenced your assessment?
So would you say it has influenced your assessment or would you say it hasn’t really

influenced you?

C: It’s so different for me because this is my third year here and..
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Investigator: So you really don’t have...

C: Yeah, and in the Montessori schools there’s none of this, it’s two different things.
It’s apples to oranges. They don’t even get graded report cards. It’s so different.
There’s no NJASK testing. So there’s a lot more observation, informal assessment
and analysis and things.

A: Are they hiring? (Laughter)

Investigator: Anyone?

C: It's a hard question.

Investigator: Do you think it has influenced your assessment?

C: Well part of it, part of it is how I do the test but omm..more my teaching style, I

think that my assessment style.

Many: [ think instruction.
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A: We make sure that they're practicing in that type of testing. So it’s not unfamiliar
or foreign to them, but that's not my only way to assess a child. There are a lot of

other pieces to it.

Investigator: The ASK4 was designed in alignment with the No Child Left
Behind (NCLB) Act to measure students’ achievement in the Core Curriculum
Content Standards (CCCS). This section addresses how the results from the
test are used in your school district.

Q15: How and when are the results of the ASK4 given to you? So when do you

get the results? So you just took them in March, when will you get those results?

C: Well, we will beat their door down...

A: Yeah, usually in the middle of September, we’ll ask, “Hey whatever happened

with that NJASK? How did the kids do? Oh yes we got them back in August. Can I

get a copy?

C: And then we have to beg for a copy of this year's.

B: Yeabh, the parents get them before us.

E: They get them in the summer, yeah.
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Investigator: And do they...like what do they give you? Do they give you...

C: A print out.

A: Yeah, they give us their scores.

B: Boom, boom, boom.

E: And they are all listed of course from advanced proficient, all the way down.

They are all sorted.

B: And then you wonder why isn’t this kid classified?

C: And then you wonder what you did wrong.

A: I don’t think we get the same breakdown that the parents get though. The parents

get two different...

B: Yeah they get like the bar graphs and everything else.

E: They get a breakdown of how they do. Which particular skills they did well

on...
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Investigator: And you don't get that?

E: No we pretty much get advanced proficient...

C: Some scores...

E: Yeah, but it’s not a detailed report. It’s highlighting areas. Like in the picture or

poetry prompt it will say whatever they got four out of eight, but you don’t know

within it what they did wrong.

B: Yeah, exactly.

Investigator: And do you with have any meetings on this? Do you discuss the

results?

A: Yes. And here’s what they say, “Let's see omm..Jordan C., look at that, he scored
a 248, two points away from becoming advanced proficient. What can you do for
him to make him advanced this year? Highlight the children that you might be able to

bump up, to advanced. Not that it matters.

C: And then the ones that are right below proficient, you’re begging for them to give

this kids extra help. You have to fight.



251

A: Her you don’t help because she can’t possibly bump up. You don’t have to

highlight her score. We’re just going to ignore her for the year. She’s going to stay

proficient. Lot’s of luck to you.

C: It’s just those highlighted ones.

Investigator: Now what do they have you doing with the highlighted ones to bump

them up?

C: Similes and metaphors.

A: Yes. We are just making sure that those children get special attention from us...

Investigator: In class..

A: ...to bump them up and so we will sit with Jordan and we will say, Jordan I’d like

to explain Onomatopoeia to you. You can use that in your writing. (Laughter)

C: We’re kidding, but it’s serious.

A: 1 guess we are making light of it because we are very sad.

Investigator: Do they make you do bar graphs or circle graphs to analyze anything?
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All: No.

Investigator: They don’t do any of that. It’s just highlight the kids that can be

bumped up and...

C: Yeah, but the thing is with those reports, picture prompt it’s a four out of eight. I

don't know... I don’t know what happened in the picture prompt that went wrong.

A: They give you no information. And I want to know who the people are that mark

the writing. Are they subjective people? Because you get so many, you know, little

things...

(Interrupted by several people coming into the classroom.)

Investigator: Q16: How is the data from the ASK4 used in your district? Do

they use it to evaluate staff, place kids, what do they do with it?

A: Yeah some of it is who gets into the TAG program.

Investigator: What’s that?

A: Gifted and Talented.
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B: Talented and gifted.

A: Talented and gifted. The names changed I don’t know how many times. TAG,

IDEAs.

Investigator: Basic skills I’m assuming too?

A: Only for some. Depending on your score.

Investigator: If they fall below a certain level do they get in?

C: Under proficient, then yes.

A: Not necessarily.

E: If they have a 504 and they are not proficient they are in it. But I have a student

that’s not proficient and she’s not in it. I’ve been trying all year to get her in it but

it’s still not happening.

Investigator: Why?

C: That’s a whole other story.



254

A: Ohno. She wants to know why? The room is not big enough. (Laughter)

Investigator: Oh so there is no room for them.

Investigator: Do they use it to evaluate you at all? The scores?

D: I guess I'll see next year.

(Many speaking at once. Inaudible)

E: Just that bubble year was a real...

B: Yeah.

Investigator: How about to evaluate curriculum. Do they use it to evaluate

curriculum at all?

C: Well they did with math because that one grade level did bad, didn’t they? No?

B: No. Our curriculum is pretty much straight on.
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A: Not because of the NJASK it had to do with the five-year evaluation.

Investigator: For this next section I'm just going to ask you few demographic

questions and then we are finished.

Q17 How many years have you been teaching?

Investigator: A

A:29

Investigator: B

Investigator: C

C:5

Investigator: D

D: Almost 2.



Investigator:

E: 21.

Investigator: Q18: How many years have you been teaching fourth grade?

Investigator:

A: 13

Investigator:

B:7

Investigator:

C:3

Investigator:

D: Almost 1.

A

Investigator: E
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E: 20.

Investigator: Q19: What is your age range by sure hands. If you prefer not to
answer do not raise your hand.

20t0 30? B

31t040? D

41t0 SO?E, C.

Over 50?7 A.

Q20: Is there anything they care to add that would provide me with any
additional insight into your views of the ASK4 testing?

I’m kind of gathering that you just love it? (Laughter)

D: Ijust want to say, get rid of it.

C: Isn't this all going to change when President Bush leaves office anyway?

A: No. I think philosophically, accountability is an important issue. Omm... [ asa
parent would like to know if my kids are being educated so there has to be some kind
of check and balance and I get all that. 1 do get all that. I just wish that when they
omm...ask us to fill out a survey on what we want to see changed in the test ...we’ve
been saying the same thing every single year and every year the test time, the

parameters are still the same, it's still March. And it just makes you feel like
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omm...why did you bother asking me what I thought about it, if you’re not going, if

we’re not going to have any impact on it.

E: Yeah, I think the test should be later in the year, May or June. Well probably
May, I guess... and it should not be published in the paper. Because I think that's too
stressful. It puts too much pressure omm...just on everybody and it trickles down
and affects everybody, even the kids. 1 mean they can find out what they need to find
out without publishing the scores in the paper. 1 mean the state knows how the school
districts are doing. They don’t need to make that public. It would be less of an issue

for the parents and everybody else and for us. So...
Investigator: Thank you very much. As you leave I will give you an envelope to
send me any personal message or statement that you may want to add. Thank

you for your participation today.

End of tape.
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BARBARA A. PEPE

GEORGE WASHINGTON SCHOOL
270 Woodland Avenue
Wyckoff, NJ 07481
bpepe@wyckoffschools.org
201-848-5740

March 1, 2007
Dear Superintendent,

I am a doctoral student at Seton Hall University enrolled in the Ed.D program in
educational leadership, management and policy. I have been teaching elementary
students for the past sixteen years at the George Washington School in Wyckoff, New
Jersey.

I would like to conduct a focus group interview with fourth grade teachers from your
school district. The interview would last approximately one hour. The date and time
of the focus group interview would be scheduled so as not to interfere with other
meetings or functions in the district. [ would also like to use a room at one of your
elementary schools for the focus group interview that is comfortable and familiar to
the participants.

My dissertation topic is: A QUALITATIVE ANALYSIS OF FOURTH GRADE
TEACHERS’ PERCEPTIONS OF THE IMPACT OF THE NEW JERSEY ASK 4
TESTING ON INSTRUCTIONAL AND ASSESSMENT PRACTICES. The
purpose of this study is to analyze how using a high stakes test, like the New Jersey
ASK4, may affect the instructional and assessment practices of fourth grade teachers.
This is an explanatory research project that will use qualitative data from three focus
groups in the analysis.

Teachers will meet at a set time and destination to engage in a discussion that will
revolve around a predetermined question route. The responses will be tape recorded
using two voice activated tape recorders. The tape recording devices are being used
so comments, ideas, and opinions that are discussed can be used later for analysis.
The researcher will also take notes during the discussion. Participants will have a
lettered tent card in front of them, which will serve as their identity during the group
discussions. No names will be used during the discussion or in the transcripts. The
data will be analyzed in the dissertation without reference to the participants or the
school district.

A letter requesting permission to conduct the research will be sent to the principals of
all the elementary schools. In addition, letters of recruitment and an informed
consent form will be mailed to the fourth grade teachers asking them to volunteer for
the study. Subjects may refuse to participate or to discontinue participation at any
time with no penalty or loss of benefits to which they would otherwise be entitled to.



261

The responses of the participants will be tape recorded, for which they will sign an
informed consent form. The tape recordings will be transcribed into written format.
Participants will be informed that full confidentiality will be utilized. No names will
be used during the discussion or in the transcripts. The data will be analyzed in the
dissertation without reference to the participants or the school district.

The tape recordings will remain in the possession of the researcher after they have
been transcribed. The tape recordings and the written transcriptions stored on a USB
memory key will remain in the possession of the researcher in a locked safe and will
be destroyed after three years. No one other than the researcher will have access to
the data.

I would appreciate an opportunity to further discuss my study and respond to any
questions or concerns you may have. I would also appreciate a letter granting
permission to do the research in your district. The letter must be on your district’s
letterhead for the purposes of verification. I will remove the district name as well as
your name to ensure confidentiality. Thank you for your assistance. 1 look forward
to meeting with you.

Sincerely,

Barbara A. Pepe
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BARBARA A. PEPE

GEORGE WASHINGTON SCHOOL
270 Woodland Avenue
Wyckoff, NJ 07481
bepepe@wyckoffschools.org
201-848-5740

March 1, 2007
Dear Principal,

I am a doctoral student at Seton Hall University enrolled in the Ed.D program in
educational leadership, management and policy. [have been teaching elementary
students for the past sixteen years at the George Washington School in Wyckoff, New
Jersey. I have just received written approval from your superintendent to conduct
research for my dissertation in your school district.

My dissertation topic is: A QUALITATIVE ANALYSIS OF FOURTH GRADE
TEACHERS’ PERCEPTIONS OF THE IMPACT OF THE NEW JERSEY ASK 4
TESTING ON INSTRUCTIONAL AND ASSESSMENT PRACTICES. The
purpose of this study is to analyze how using a high stakes test, like the New Jersey
ASK4, may affect the instructional and assessment practices of fourth grade teachers.
This is an explanatory research project that will use qualitative data from three focus
groups in the analysis.

[ would like to conduct the focus group interview in your school with all of the fourth
grade teachers. The interview will last approximately one hour. The date and time of
the focus group interview will be scheduled so as not to interfere with other meetings
or functions at the school. I would also like to use a room at your elementary school
to conduct the focus group interview that is comfortable and familiar to the
participants.

I will meet teachers at a set time and destination to engage in a discussion that will
revolve around a predetermined question route. The responses will be tape recorded
using two voice activated tape recorders. The tape recording devices are being used
so comments, ideas, and opinions that are discussed can be used later for analysis. I
will also take notes during the discussion. Participants will have a lettered tent card
in front of them, which will serve as their identity during the group discussions. No
names will be used during the discussion or in the transcripts. The data will be
analyzed in the dissertation without reference to the participants or the school district.

A letter of recruitment will be mailed to the fourth grade teachers asking them to
volunteer for the study. Subjects may refuse to participate or to discontinue
participation at any time with no penalty or loss of benefits to which they would
otherwise be entitled to.
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Participants will be asked to sign an informed consent form to participate in the study
and will be informed that the discussion will be tape recorded. The tape recordings
will be transcribed into written format. Participants will be informed that full
confidentiality will be utilized. No names will be used during the discussion or in the
transcripts. The data will be analyzed in the dissertation without reference to the
participants or the school district.

The tape recordings will remain in the possession of the researcher after they have
been transcribed. The tape recordings and the written transcriptions stored on a USB
memory key will remain in the possession of the researcher in a locked safe and will
be destroyed after three years. No one other than the researcher will have access to
the data.

I would appreciate an opportunity to further discuss my study and respond to any
questions or concerns you may have. Thank you for your assistance. Ilook forward
to meeting with you.

Sincerely,

Barbara A. Pepe
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BARBARA A. PEPE

GEORGE WASHINGTON SCHOOL
270 Woodland Avenue
Wyckoff, NJ 07481
bepepe@wyckoffschools.org
201-848-5740

March 1, 2007
Dear Fourth Grade Teacher,

I am a doctoral student at Seton Hall University enrolled in the Ed.D program in
educational leadership, management and policy. I have been teaching elementary
students for the past sixteen years at the George Washington School in Wyckoff, New
Jersey.

I have just received written approval from your superintendent and building principal
to conduct research for my dissertation in your school district. I would like to request
your involvement in participating in a focus group interview with other fourth grade
teachers for this research.

My dissertation topic is: A QUALITATIVE ANALYSIS OF FOURTH GRADE
TEACHERS’ PERCEPTIONS OF THE IMPACT OF THE NEW JERSEY ASK 4
TESTING ON INSTRUCTIONAL AND ASSESSMENT PRACTICES. The
purpose of this study is to analyze how using a high stakes test, like the New Jersey
ASK4, may affect the instructional and assessment practices of fourth grade teachers.
This is an explanatory research project that will use qualitative data from three focus
groups in the analysis.

I will be conducting a focus group discussion after school at a date and time that does
not interfere with other meetings or functions. The interview will last approximately
one hour and refreshments will be served for your enjoyment. I have asked
permission to use a room at one of the elementary schools which is comfortable and
familiar to you.

[ am conducting a qualitative study that will utilize data from discussions in the
analysis. The interview will be conducted using a predetermined question route,
which I have attached for your review. The responses will be tape recorded using two
voice activated tape recorders. The tape recording devices are being used so
comments, ideas, and opinions that are discussed can be used later for analysis. I will
also take notes during the discussion. Upon completion of our discussion, you will be
given a self-addressed stamped envelope in case you would like to add something to
the discussion. If you cannot attend the focus group interview, you have the option of
responding to the questions in written format.
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Full confidentiality will be utilized. Participants will have a lettered tent card in front
of them, which will serve as their identity during the group discussions. No names
will be used during the discussion or in the transcripts. The data will be analyzed in
the dissertation without reference to the participants or the school district.

The tape recordings will be transcribed into written format for the analysis. The tape
recordings and the written transcriptions stored on a USB memory key will remain in
the possession of the researcher in a locked safe and will be destroyed after three
years. No one other than the researcher will have access to the data.

[ have attached an Informed Consent Form for your review. This form outlines the
procedures and your rights in participating in this study. By signing this form you are
granting permission to be a participant in this study and allowing for your responses
to be tape recorded.

Participation in this study is on a volunteer basis. You may refuse to participate or to
discontinue participation at any time with no penalty. Participation comes with no
associated risks and no benefits, monetary or otherwise. The potential benefit in
participating in this study is that you will add to the existing knowledge base we have
on state mandated testing.

This project has been reviewed and approved by the Seton Hall University Review
Board for Human Subject Research. The IRB believes that the research procedures
adequately safeguard the subject’s privacy, welfare, civil liberties, and rights. The
Chairperson of the IRB, Mary F. Ruzicka, Ph.D, can be reached at (973) 313-6314.

Thank you for your assistance in this research project. If you are willing to
participate in this study, please sign the Informed Consent Form and mail it in the self
addressed stamped envelope that is provided.

Sincerely,

Barbara A. Pepe
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Informed Consent Form

1. Researcher’s Affiliation:

Barbara Pepe is a doctoral student at Seton Hall University enrolled in the Ed.D. program
in educational leadership, management and policy. She is currently employed as a
teacher at the George Washington School in Wyckoff, New Jersey where she has worked
for the past sixteen years.

2. Purpose of the Study:

The title of the study is: A QUALITATIVE ANALYSIS OF FOURTH GRADE
TEACHERS’ PERCEPTIONS OF THE IMPACT OF THE NEW JERSEY ASK4
TESTING ON INSTRUCTIONAL AND ASSESSMENT PRACTICES. The purpose of
this study is to conduct an in-depth analysis of fourth grade teachers’ perceptions of the
impact of the NJ ASK4 testing on their instructional and assessment practices. This is an
explanatory research project that will use qualitative data from focus group interviews in
the analysis. The focus group discussion will be conducted after school at a date and
time that will not interfere with other meetings or functions. The group discussion will
take approximately one hour to complete and will meet in a convenient location in the -
school district. Refreshments will be provided for participants® convenience.

3. Procedures:

Teachers will meet at a set time and destination to engage in a discussion that will

revolve around a predetermined question route. The responses will be tape recorded

using two Radio Shack CTR-122 voice activated tape recorders. The tape recording
devices are being used so comments, ideas, and opinions that are discussed can be used
later for analysis. The researcher will also take notes during the discussion. Participants
will have a lettered tent card in front of them which will serve as their identity during the -
group discussions. No names will be used during the discussion or in the transcripts.

The data will be analvzed in the dissertation without reference to the participants or the
school district.

4. Survey Instruments:

Data will be collected from participants by having them respond to questions from a
predetermined question route. The questions are geared to solicit teachers’ perceptions of
the NJ ASK4 testing in terms of test preparation and administration, external influences,
content and mode of instruction, use and reporting of test results, and assessment
strategies used in the classroom. The questions are mostly open-ended to promote
conversation among participants.

Seton Hall University

Institutional Review Board Expiration Date
College of Education and Human Services
Department of Education Leadership, Management and Policy
HAR 2 7 2007 Tel. 973.761.9397 ’ MAR 2 7 2008

400 South Orange Avenue ¢ South Orange, New Jersey 07079-2685

Approval Date
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5. Voluntary Nature of the Project:

By signing the Informed Consent Form and attending the focus group discussion, you are
consenting to participate in the study and are fully aware that your responses will be tape
recorded and transcribed into written format. Refusal to participate or discontinue
participation at any time will involve no penalty or loss of benefits to which you would
otherwise be entitled to.

6. Anonymity/Confidentiality:
Responses will be kept completely confidential. Names or any other identifiable means

will not be included on any forms or transcripts. Only-the researcher will have access to
the data. Findings from the analysis will be made without personal or district reference in
the dissertation.

7. Security of Stored Data:

The tape recordings will remain in the possession of the researcher after they have been
transcribed. The tape recordings and the transcribed data stored on a USB memory key
will remain in a locked safe and will be destroyed after three years. No one other than
the researcher will have access to the data.

8. Confidentiality of Records: _
All responses and information will be kept completely confidential. No one will have
access to the list of subjects used for this research. Participants will have an assigned
lettered tent card in order to maintain confidentiality. Teachers’ names and district names
will not be used during the taped discussion or in the analysis in order to protect the
subjects’ identities. Only the researcher will have access to this data. The analysis of the
data will be included in the researcher’s dissertation.

9. Risks:
There are no risks in this research.

10. Benefits:
There are no direct benefits that participants will receive by participating in this study.
The potential benefit is that participation in the research will add to the existing
knowledge base on state mandated testing. The participants will receive refreshments
during the focus group interview for their enjoyment.

11. Remuneration:
There are no monetary benefits or remuneration of any kind by participating in this study.

Seton Hall University
Institutional Review Board

M AR 2 i 20“7 College of Education and Human Services Explratlon Date
Department of Education Leadership, Management and Policy
Tel. 973.761.9397 MAR 27 2008

400 South Orange Avenue * South Orange, New Jersey 07079-2685
Approval Date & il

A HOME FOR THE MIND, T‘HE.HEART AND THE SPIRIT
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12. Compensation for Minimal Risk:
There is no risk associated with this research therefore no compensation is required.

13. Alternatives to Research Study:

If any participant is unavailable to attend the focus group discussion, they will have the
opportunity to respond to the questions in written format. The participant will be given a
self-addressed stamped envelope to return responses. Confidentiality will be respected.

14. Contact Information:

The researcher may be contacted for further information, answers to pertinent questions,
or for information about research subject’s rights by contacting the researcher at the
following: Barbara A. Pepe, George Washington School, 270 Woodland Avenue,
Wyckoff, NJ 07481 (201)-848-5740.

Faculty Advisor: Anthony J. Colella, Ph.D., Seton Hall University, 400 South Orange
Avenue, South Orange, NJ 07079 (973) 761-9397.

International Review Board (IRB): Mary F. Ruzicka, Ph.D, Seton Hall University, 400
South Orange Avenue, NJ 07079 (973) 313-6314.

15. Permission to use Audio Tape Recorder:
Audio tape recording equipment will be utilized to record the discussion for analysis so
as not to miss pertinent information. Participants have the right to review any portion of
the taped recordings and request that it be destroyed. The researcher will have the taped
recordings transcribed into written format for analysis. Participants’ names will not be
used. Instead, randomly assigned letters will be utilized for identification purposes to
“ensure confidentiality. The taped and written recordings will only be accessible by the
researcher. The data from the taped recordings and the written transcripts stored on a
USB memory key will be secured in a locked safe. The data will be included in the
dissertation without personal or district reference. All data will be destroyed after three

years.

16. Acknowledgement of Informed Consent Forms:
I have read the material above and agree to participate in the study. I am aware that I will
be given a copy of the signed and dated Informed Consent Form for my files.

Printed Name ) Date

Signature
Expirati
Seton Hall University piration Date

Institution i College of Education and Human Services
al Review Board Department of Education Leadership, Management and Policy MAR 2 7 m

Tel. 973.761.9397
MAR 2 7 20“7 400 South Orange Avenue ¢ South Orange, New Jersey 07079-2685

Approval Date
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