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reading is very limited. The children go to the library and read constantly from books
that they have checked out of the library. The children read novels, histories, and
science. There was a reading list on hand that had been obtained from the district
school system. After approximately three and one half hours, the children finished
school for the day. The afternoons were devoted to educational trips and the library.

One particular trip was to Turtleback Zoo. This parent had developed a
relationship with the tour guide and he would call her when an animal birth was
taking place. The children spent the day at the zoo and the entire day was devoted to
science. This appears to be the direction of most of what is taught. The newspaper
which advertises many exhibits such as the Drake Museum in Plainfield or the
Trenton Museum dictates the social studies that is taught.

The instruction is multi-modal and 25% child directed, 50% traditionally
configured and 25% directed by practical experiences that are obtained from the
newspapers. There was no evidence of a personal computer being used for
instruction.

Interaction between the parent and child was sporadic. The child was left to work
independently, but on the car trips to the zoo and the library, educationai conversation
was on-going. This ranged from background information on the site to be visited to
observational comments and practical application of knowledge. Case in point was a
family gathering that was being planned. A favorite recipe was to be prepared and a
15 minute conversation took place on the mathematics involved in doubling the

recipe. It was via this conversation that it was observed that an informal assessment
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was taking place. The measurement of half and quarter cups was reviewed with the
child in the dialogue about the recipe.

The non-academic activities are centered around the church. In addition to Sunday
School, the child participates in the choir.

There was much interesting information gleaned from these observations. First,
the principal of the zoned school maintains contact with the home schooler and lends
support whenever needed. Second, while this parent chose to home school to avoid
the negative environment she felt was imbedded in the school system, she had very
little positive to say about the educational structure. The home district has a DFG
factor of B which places it among the poorest. It is difficult to rationalize
administrative salaries upwards of $80,000 when your student population at the
clementary level is unable to read on grade level. The most humorous comment came
when she discussed a problem she had initially experienced. When she decided to
home school, her daughter got lazy because she thought she didn’t have to go to
school. You could hear the firmness in her voice as she responded to me “but we
changed that quickly.”

The second observation was in Monmouth County coded MOC!. The children
awoke and where ready to start work by 9:00 am. The kitchen was the school site.
Mathematics, taught for at least an hour, was the first subject taught. I was told that
with her older child the mathematics instruction lasted longer as she progressed
through her education lasting for almost two hours during the middle school years.

Next the children moved into the family room where mother read a novel aloud. A
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chapter a day is read and this lasts for about 45 minutes. The children go back into
the kitchen for language arts and this lasts for 45 minutes to an hour. This is the basic
schedule that is adhered to every day. The afternoon schedule varies between
field trips and physical activities such as soccer games with other home schoolers. It
is interesting to note that they compete against private schools in such sports as
soccer. If the afternoon does not have a planned activity, the children will engage in
social studies and science in a more formal setting in the Kitchen. If the children are
on their way to an activity, they may actually work in the car,

This parent is the curriculum coordinator for the homne school association.
Because of this she has the opportunity to review a multitude of sources. She has
structured an eclectic curricula for the children’s use though she does use the Saxon
Mathematics program for instruction. There is much sharing of resources among
the families in the association also. Exclusive of the three morning subjects where
there is much parent/student interaction, most of the instruction is student driven. An
example is with the older daughter who is an avid history buff. She spends many
afternoons immersed in reading historical biographies.

In respect to technology, it is everywhere in the home. There are three computers,
lap tops and a lap wear computer vest with a stylus and battery pack that her husband
brought home from work on an experimental basis. The technology is used for
Internet research and as supplemental instruction while one or the other children is
receiving individualized instruction. One game in particutar, Algeblaster, is used

consistently.
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This home school parent believes in annual assessment and has taken her children
to a local private school to participate in their testing. The testing has been the
Stanford 9 and the results have placed all three children in the 90™ percentife. The
only disagreement she has had with other home schoolers is on this issue. She
believes that just to see if she is on track she welcomes the assessment, Most
home schoolers do not concur with this idea.

In respect to non-academic activities she and her husband belong to a support
group in which they are very active. The children play on a home school soccer
league in addition to youth groups through their church and engage with the
neighborhood children. The majority of extra curricular activities that the children
participate in are through the town recreation league.

This observation differed significantly from the first observation. Technology was
a key component of all instruction, The home educator was in touch with all
types of available curricula and had some very definite views not only on what should
be taught, but also how it should be taught. Additionally, there existed a profound
networking system that supported all facets of the home schoolers life.

The third observation was in Monmouth County coded MI-2. This home schooler
would be classified as New Age. Everything in this home happens naturally. The
children wake up when their body clock tells them to, The learning day starts at that
point. For the youngest child that learning period goes for about two hours. For the
middle school child, the time allocation is approximately four hours. During this

period only the basics are taught: reading, writing, and mathematics. The only
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prepackaged program that is used is mathematics and this varies from year to year.
The yard has an open area with a pond. This area is transformed to approximate
geographical areas that are being studied. It has been a desert, the Red Sea, and used
as an aquarium when fish and water life are being studied.

This home schooler views herself as a record keeper. She gathers curriculum and
provides materials, but once the children are independent, about nine, they are left to
their own pace to learn. The only process that is atypical of new agers is that she
administers the IOWA test to her children. Her son has tested at the post high school
level for the last two years.

Technology is infused into everything the children do. There are four computers
in the home and a fax machine. The children have their own email accounts which
they use to chat with other home schoolers all over country. The parents belong to a
number of home school e-mail loops, but they primarily download software for the
children and search out web links that they e-mail to the children.

The primary activity that the children participate in that is non-academic is life,
They simply play. They play by themselves (with Legos), and with the neighborhood
kids. Their more organized activities include gymnastics, scouts, and Sunday school.
For this family there is no designated area to school; it is their lifestyle.

This parent, as well as the children, had many interesting views on what should
happen in schools to improve the quality of education for all children. While it is

something I will discuss in chapter five it does bear mentioning here. It is the belief
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of this fa;nily that a teacher should follow her class throughout tﬁe elementary years
within the scope of certification. To a minor extent this concept is employed via
looping. Everyone thought that was a revolutionary concept when it was first
introduced. These home school parents believe that following children through their
educational history would not only give a teacher a complete profile of the children
and how they learn, but also it would allow for more teachable moments because the
teacher would always know that what was needed to be covered would eventually be
covered because there would be no time constraints to complete a yearly prescribed
curriculum.

The entire atmosphere was charged in this environment. There were as many
questions (and suggestions) for me and how I might use this information, as I was
able to discern from my time with them. The learning, the curiosity to seek
information was always present.

The fourth observation/interview was in Somerset-coded SO1. The school day
starts at 8:00 am precipitated by the prior night’s overview of what will take place
that day. These home schoolers follow a very traditional day that usually concludes at
3:00 pm. Mostly the sessions are “work at” sessions. The children foliow a very
classical education of mathematics, science, Latin, French, literature and the arts.
The day dictates the amount of time spent on each of those subjects. The learning is
directed by the moment.

Assessment is performance based with no formal assessment tool used.

Technology is used very minimally, though the expectation is that as the children
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move through their academic career they will use it more. No Internet was employed
nor is there an intent to use it.

These home schoolers participate in town recreation leagues such as soccer,
wrestling and baseball. Winters are left to travel so there are no activities scheduled
with the exception of private fencing lessons. Other activities include 4H groups and
a home schoolers support groups.

Their belief is that this question is very ironic because it is their conviction that 1)
traditionally educated children, especially in the upper elementary years, tend to
engage in negative socialization like taunting and 2) traditionally educated children
do not participate in half of the non-academic activities that home schoolers
participate in.

These parents have made a significant commitment to home schooling their
children. They have altered their life styles and have a true passion for what they are
doing. One of their children is a special needs child. He may not be able to spell, but
he can surely write a story. What I was most amazed by is how the children
demonstrated learning. A variety of ways was used, but the end result was always a
clear demonstration of learning.

An obvious concern of the parents was for their special needs child. They felt that
he would have been lost, had he stayed in the system. As I have gone though a series
of educational experiences in my career, [ am inclined to agree. When a child does
not do well, we ask for that child to repeat the grade. If the child did not learn the

information the first time through, what makes us think that repeating the information
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for a second time in the same way will produce a different result. A different

approach must be taken and home schooling allows for that.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

Summary

This research was a qualitative study of Central New Jersey home schooling as a
reform movement. Home schooling is arguably the first form of schooling though a
resurgence occurred in the late sixties and again in the nineties. There is considerable
controversy as to the number of home schoolers. When the government does the
calculations they tend to underestimate the number (approximately 600,000 Lines
(1996) and when the Home School Association does the figuring they tend to
overestimate the number (1.23 million in1997). New Jersey’s statistics are no better.
In 1997, the Department of Education estimated the home schoolers in New Jersey at
2000. In 2000, when the DOE resurveyed districts that number almost doubled. The
* Unschoolers Network, the newsletter of homeschoolers in New Jersey, has a
subscription list of over 6,000. Not that this number necessarily represents the
numbser of children who home school because some are former home schoolers, some
are supporters of the movement, and some have multiple children that are being home
schooled.

The father of home schooling is John Holt, who through his books such as How
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Children Learn (1967) and How Children Fail (1964) supported the idea of the
unschooling of children, The body of his work, written in the 70’s gave true impetus
to the home school movement. In addition to Holt, the principle researchers in the
field are Lines, a former Department of Education employee, Zirkle, a professor at
Lehigh University who has studied the legal aspect of home schooling and Knowles
and Mayberry, two independent researchers from major universities.

The general profile garnered from this research shows that while many home
schoolers made the choice initially because of religious reasons, the more recent
home schoolers are opting out of traditional schools because they are dissatisfied with
the academic environment. The time spent on instruction averages three to four hours
per day. While many parents opt for a prepackaged curriculum, the majority chooses
an eclectic approach. The issue of socialization is compensated for by student
involvement in town recreation leagues, dance and music lessons, and church groups.

Studies have been done nationwide on every aspect of home schooling though the
feature that gets the most attention is the academic results. In all studies, home
schoolers have at the very least scored on par with traditional public school students
and usually in the upper stanines and at least the 80" percentile.

Pethaps the greatest impact on home schooting has been the infusion of
technology. Computer access has provided research tools, educational games,
parental support, and most significantly, on line courses to fill in the learning gaps as
students progress to more difficult courses and parents feel ill equipped to handle the

scope of instruction.
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Possibly the area that has made the least progress is the relationship with the zoned
school. Though the field of home schooling may be growing in numbers annually, it
is still an area that many educators view not only with contempt, but also with
trepidation. It seems that every wave of innovation in education, home schooling,
vouchers, charter schools is met with skepticism. Nothing can be done as well as in
the past and anything that is new appears suspect. How paradoxical in a field that
provides on going professional development in the field of leatning styles, and still
continues to be driven by the status quo and paper and pencil assessments.

Case law abounds in the home school area. Some stretching back to 1924 in
Pierce versus the Society of Sisters througﬁ Perchemlides versus Frizzle in 1977 to
New Jersey’s own State versus Mazza in 1967. After years of litigation where home
school families held a win ratio of over 95%, home schooling is legal in all fifty states
in the year 2001. Parents’ personal liberties as guaranteed in the 9* and 14%
amendment became the basis for home schoolers to flourish without intrusion by the

state or local districts.

Purpose of the Study
The purpose of this study was to establish a profile of home schoolers in Central

New Jersey and to assess home schooling’s function as a school reform model.

Statement of the Problem

Researchers have spent time focusing on an analysis of what is wrong with public
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education in America. Very little research exists on what the learner conceptualizes
as the best way to learn. Home schooling takes the lead from the learner and
structures study to address identified interests. Traditional education could take

a page from this approach.

Research Questions
Eighty-five Superintendents from Central New Jersey responded to the following
seven research questions:
1. Do you have identified students in your district who are being home schooled?
Eighty-cight percent of the superintendents responded yes to this question.
2. If so, What is the number?
“Out of the 43 superintendents who responded that they did have home
échoolers in their district a total of 408 children were identified.
3. Does your Board have a policy on home school students? If so, could you
include it in the return envelope?
Eighty percent of the Superintendents responded that their districts did not have a
policy on home schooling.
4, Does the Board provide any support or engage in any communication with the
parents?
Sixty-seven percent of the districts do not engage in any communication with the

parents.

5. Do the children partake in any public school activities i.e. band, sports?
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Eighty-eight percent of the Superintendents responded no to this question.
6. What do you perceive to be the greatest benefit for students who are home
schooled?
Forty-six percent of the superintendents saw no benefit to home schooling while
19% believed that individual attention was a benefit and another 19% felt that the
benefit was bonding with the parents.
7. What do you perceive to be the greatest detriment for student who are home
schooled?
Sixty-seven percent of the responses indicated that the greatest detriment to home
schooling was a lack of socialization. An additionat 26% felt that a lack of quatity
instruction was the greatest detriment.
8. Please place a check next to all items you believe to be key in a Whole School
Reform Model. Please feel free to add any items you feel are missing.
Parental involvement and small classes were the most frequently identified
components in a Whole School Reform model.
Additionally, 212 home schoolers in Central New Jersey responded to the following

questions.

1. For what reason(s) did you elect to home school?
Of the 212 parents who responded to the survey, 30% of the parents chose to home
school because they did not like what they saw in the public schools. Additionally,
13% chose to home school because they wanted to maintain an intimate relationship

with their children and yet another 13% chose to home school for religious reasons.
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Other responses included the age requirements to start school, the children requested
it, and the child’s freedom to learn.

2. How long have you home schooled?

Thirty-five percent of the respondents had been home schooling for one year or less,
28% of respondents had been home. schooling between two to five years, and 37%
had been home schooling over five years.

3. What type of curriculum do you use to home schoo! your children?

An eclectic curriculum is used by 50% of the home schoolers while 17% use
Calvert’s pre-packaged program. The remaining home schoolers use pre-packaged
programs such as Oak Meadows, University of Nebraska, Bob Jones, and Living is
Learning.

4. Have you ever employed an assessment to evaluate your child’s growth?

The majority of home schoolers (59%) do not employ an assessment tool for their
children. Of the 41% who do employ an assessment tool, the assessment of choice is
Stanford 9, the Iowa Test, and the California. Of the 41% who test their children
100% of those children have scored above the 80 percentile.

5. Do you have a PC? If so, how is it used in your home school program?
Ninety-three percent of the home school parents have PCs. Use of the PC was fairly
evenly split with 29% using them for learning games and enrichment, 28% using
them for research, and 15% for word processing. Twenty percent of those with PCs
did not use them in the education of their children. |

6. In what non-academic activities does your child participate?




Ninety-five percent of the home-schooled children participated in non-academic

activities. Of this 95%, 23% participate in competitive sports such as soccer, football,
and basketball, 12% in dance, 11% in scouting, 10% in swimming, 8% in music, 7%
in art, 7% in church groups with the remaining 22% in activities such as gymnastics,
crafts, and horseback riding.

7. Do you utilize any of the services from your local public school?
‘Only 14% of home schoolers utilize public school services which include borrowing
text and curriculum and obtaining the New Jersey Core Content Standards.

8. What do you see as the advantages to home schooling?
Home schoolers saw a variety of advantages to home schooling such as intimacy with
the children (23%); the child’s option to explore (£1%); family harmony (11%); the
child’s ability to learn at his own pace (9%); the opportunity to cover more
informaticn and go into greater depth (9%); and the absence of peer pressure (9%).

9. What do you see as the disadvantages to home schooling?
In respect to the disadvantages parents named lack of socialization (28%); society’s
perception ( 20%); demands on time (13%); and expense (9%). Eleven percent of
the parents found no disadvantage to home schooling.

Further demographic information was gleaned through the following questions:

1. Age of primary person providing home schooling.
These results approximate the Bell Curve with 2% of the parents between 20-25 years

of age and 2% between 56-60. The majority of the parents are between 31-35 (17%);




110

36-40 (19%); 41-45 (21%) and 46-50 (28%).

2. Gender of person providing the majority of home schooling.
Ninety-four percent of the home school providers are female.

3. Educational background of the person providing the home schooling,
These results are also consistent with the generally accepted statistical distribution.
Those who did not finish high schoo! and those with a doctorate represent 2% and 4%
respectively. High school graduates made up 3% of the population, those with some
college 39% of the population, college graduates 35% of the population and those
with graduate school credentials 17%.

4. Occupation prior to home schooling.
The majority (36%) of those providing home schooling held occupations other than
those specified in the survey. Of the occupations identified 15% were teachers, 17%
worked in the business world, 4% in retail, 13% secretarial, 4% in the computer
technology field, and 11% in health care.

3. Combined family income.
The combined family income reflect a significant spread with 2% in the $15,000-
$20,000, 21,000-25,000, and $31,000-$40,000 range. Another 9% of the families
listed the $26,000-$30,000 range while the remainder fell into the $41,000-$50,000
range (14%); $51,000-$60,000 (23%); $61,000-$70,000 (7%); $71,000-$80,000
(7%); $8 1,000—$90,00_0 (11%); $91,000-$100,000 (7%); $101,000-$110,000 (5%);

and $111,000+(11%).




Description of the Sample

The survey sample was taken from Central New Jersey: the counties of Middlesex,
Monmouth, Union, Somerset. Using the County Superintendent’s Office as a
resource, a list of the 85 superintendents in the four counties was obtained and the
surveys mailed for anonymous response. Of the 85 surveys sent, Tesponses were
received from 49 superintendents representing 58% of the population.

The home schoolers population was obtained from the mailing list of Unschoolers
Network, the New Jersey home school newsletter. Of the 550 surveys that were sent
out for anonymous return, 212 viable surveys were sent back representing 40% of the

home school population.

Methods of Research
Triangulation was the methodology employed to assess the data in this qualitative
study, Utilizing surveys, observations, interviews and a review of the home school
case law to date it was possible to draw significant conclusions and noteworthy

recommendations for further research.

Summary of the Findings
The results of the surveys and observations show there is more common ground
than was first anticipated. In addition to the common ground, implications for

improvement of education within and without of formalized school reform
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movements and indications that further study will reap even more beneficial data are
evident.

Conjoining the responses of the superintendents and the home schoolers, we find
that where socialization was named as a disadvantage of home schooling by
superintendents, 95% of the home schoolers surveyed had their children in at least
one non-academic activity. More interestingly, the items that superintendents
checked as being crucial to school reform movements were 2 basic part of the home

‘school program.

Conclusions

The following conclusions can be drawn from this research.

I.  The perceived disadvantage to home schooling-lack of
socialization is a non-issue. Home schoolers engage in ample
extra curricular activities (95% participate in at least one outside
activity) that make for a well-rounded child.

2. Ttems identified by superintendents as integral to a school reform
movement are part of the home school program in 90% of the areas
(small classes, parent involvement).

3. Home schooling is as much of a school reform movement as
Success for All, vouchers and charter schools. When Congress
passed the CSRD (Comprehensive School Reform Demonstration)

program in 1998 they established certain characteristics needed in




school reform models in order to get Congressional funding.

Among the characteristics are: promote high standards for all
children, address all academic subject areas and grade levels, align
all resources across grades and subject areas, and facilitate parent
and community involvement. Home schooling meets those criteria
and mbre. Further, given the number of home schoolers estimated,
even at the Home School Association’s figure it is not a threat to
public schools nor a competition, It is simply a choice.

. Though home schooling is legal in all 50 states, the

preponderance of participants stili chooses to remain anonymous.
This emanates from past experiences when school systems either
filed suit or tried to control what was being taught or further, when
well meaning neighbors called DYFS (Division of Youth and
Family Services) because they felt that the home-schooled children
were being neglected,

- The demographic results of Central New Jersey Home Schoolers
are consistent with what is known about home schoolers
nationally. That is the average age is 35-45, the mother is the
primary instructor, most home schoolers have at least some
college with a significant number being college graduates, and
family income ranges between $40,000 and $70, 000. The

research of Gustavson (1987) and Wagenaar (1997) is most
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reflective with consideration given to inflation when comparing
annual incomes.

. Growing dissatisfaction with the quality of public education is

the primary reason Central New Jersians home school. As long

as that opinion holds parents will continue to look for alternative
educational choices. Researchers such as Konnert and Wendel
(1988}, Anderson (1991), and Cloud and Morse (2001) were
among the first to uncover reasons other than religious for home
schooling.

- Standardized test results for Central New Jersey home schoolers
are reflective of home schoolers nationally. That is they average in
the 80™ percentile or above in both reading and mathematics. This
data affirms the findings of Falle (1986), Duval et al (1997) and
Golden (2000).

. The use of technology has given greater impetus to the home
schooling movement. It has allowed parents to network with other
home schoolers and has opened up educational opportunities for
high school students via on line courses. Doyle’s research (1992)
is supported by the survey data that demonstrates that 70 % of
home schoolers utilize computers as a teaching tool.

. The concept of home schooling presents a paradox. While direct

instruction generally never exceeds four hours allowing for
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additional exposure to practical applications of knowledge i.c. the
200 and the museum, home schoolers would tell you that it is a life
style and learning is on-going.

10. Much of what is done in home schooling is applicable to

traditional education if only on a smaller scale i. e. looping.

Recommendations for Further Research

1. Forge a partnership with a public school to pilot the home school
looping for at least four grades instead of two to assess the
social, emotional, and academic impact on children.

2. Quantify the results of assessing students based on their learning
styles rather than the standard pen and paper test.

3. Investigate the proliferation of charter schools and the impact they
have had on the home school movement.

4. Study the effect of a reduced school day rather than the ¢longated
day, but with fewer children. Utilizing the traditional half day
schedule of kindergarten devote only a three hour schedule to
direct instruction, but to only half of the class. The remainder of
the school day could be devoted to community service, field trips,
hands on activities, or creative/thematic projects. The other half
of the class would follow the reverse schedule.

5. Investigate the demographic data as it relates to minority
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participation in home schooling. Is there a significant

representation? Are the reasons for minority participation the same
or different for home schooling than their non minority
counterparts? Are there any unique challenges that exist for
minority home schoolers?

Explore further the reasons for the high achievement in
standardized scores on the part of home schoolers. Is it the
methodology employed? Curricula? Or the innate ability of the
group tested?

Consider the impact of the child centered approach in home
schooling? What can be extrapolated to mainstream education?
Should an [EP (individualized educational plan) be written for
every child who enters an American school?

Examine home school curricula and how it relates to state and
national standards. Are pre-packaged curricula such as Calvert
and Oak Meadows more inclined to conform to state and national
standards or is the eclectic approach just as likely to follow
standards. Perhaps neither is standards based. In that case what

does that teli us?

Recommendations for Home Schooling

The perceived issue on the part of home schoolers that




socialization is a detriment is not borne out by the research.

Perhaps the socialization is an issue for the parents. Continued
networking with home schoolers within and without of the state
should ameliorate that.

- Home schooling has much to offer traditional public education and
public schools possess many of the resources that could assist you
in instructing your child. Forging a positive relationship with the
schools whenever possible would be beneficial to you and

helpful in dispelling the negative perception some administrators
have toward home schoolers.

3. Whether through the Home Schooling Legal Defense League or
independently, the home school movement needs to maintain its
lobbying efforts. Students who are home schooled comprise a
larger number of students than those students who attend charter
schools and have received vouchers combined. The rights and
access to educational opportunities must be guaranteed to ail
students regardless of how they are educated.

. With the proliferation of charter schools, it may be worth looking
into the possibility of starting a home school charter school or
virtual school. In this way per student funds would be available to

you to defray some of the costs of home schooling.

These are only a few of the avenues that the research opens up. The important
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thing is that no educational pursuit is without merit in some aspect. We must always
maintain an open mind on how best children learn. The common denominator is
respect. We cannot purport to celebrate diversity on a personal level, but condemn it

on a professional tevel.
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Veronica DeNoia
474 South Pin Oak Place # 104
Longwood, Florida 32779
407-389-1743

Dear (Chief School Administrator),

Iam currently & doctoral student at Seton Hall University working under the mentorship
of Dr. George Lindemer. Presently, I am writing my dissertation which is titled A

Qualitative Study of Central Jersey Home Schooling as a Reform Movement.

I have worked in the field of public school education for over twenty-five years. During
that time I have been involved with a number of school reform movements. Some have
been promising; others have not. I am continually looking for avenues of improvement
to explore. I believe the arena of home schooling may provide some insight. The
purpose of this study is to investigate Central Jersey home schooling and explore the
techniques that are used in delivery of instruction to determine which of the procedures
could be applied in a public school setting to improve academic performance.

I am requesting your anonymous participation in this study by completing the survey on
the reverse side of this letter and returning it in the enclosed self-addressed stamped
envelope. This is completely voluntary and confidentiality of response is assured.
Completion and return of the survey indicate that the subject understood the project and
agreed to participate in it.

Results will be available in the aggregate in approximately three months. Should you
wish to receive a copy please let me know by either writing me at the address listed
above or phoning me at the number listed above.

Please note that this proposal has been reviewed and approved by Seton Hall University
Institutional Review Board for Human Subjects Research. The IRB believes that the
research procedures adequately safeguard the subject’s privacy, welfare, civil liberties,
and rights. The Chairperson of the IRB may be reached through the office of Grants and
Research Services. The telephone number is (973)

275-2974.

Thank you in anticipation of your participation. Should you need clarification of any
item on the survey, please do not hesitate to contact me at the number listed above.

Very truly yours,

Veronica DeNoia
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SUPERINTENDENTS® QUESTIONNAIRE
1. Do you have identified students in your district who are being home schooled?

2. If so, what is the number?

3. Does your Board have a policy on home-schooled students? If so, could you
include it in the return envelope?

4. Does the Board provide any support or engage in any communication with the
parents?

3. Do the children partake in any public school activities i.e. band, sports?

6. What do you perceive to be the greatest benefit for students who are home
schooled?

7. What do you perceive to be the greatest detriment for students who are home
schooled?

8. Please place a check next to all items you believe to be key in a Whole School
Reform Model. Please feel free to add any items you feel are missing.

Smaller classes
Cross-curricular instruction
Strict discipline codes with severe repercussions
Increased access to technology
Flexible scheduling

Career exposure

Practical learning experiences
Parental involvement

Staff development

Increased budget

Community service experiences
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Veronica DeNoia
474 South Pin Oak Place # 104
Longwood, Florida 32779
407-389-1743

Dear Home Schoolers:

I am currently a doctoral student at Seton Hall University working under the mentorship
of Dr. George Lindemer. Presently, I am writing my dissertation which is titled A
Qualitative Study of Central Jersey Home Schooling as a Reform Movement.

I have attended the Bocokdale conferences and have met a number of home schoolers. 1
am more than intrigued by the concept and in awe of the commitment that you make not
only to educate your children academically, but also to provide them with other life
experiences.

[ have been in the field of public education for over twenty-five years and I know that
much of what we are doing simply does not work. 1 believe that public education can
learn much from what home schoolers are doing with their children and that is the focus
of my study. I want to identify the practices that home schoolers employ that have
resulted in above average academic achievement for their children. I hope to extrapolate
from that and make suggestions for applications in the public school.

[ am requesting your anonymous participation in this study by completing the survey on
the reverse side of this letter and returning it in the enclosed self-addressed stamped
envelope. This is completely voluntary and confidentiality of response is assured.
Should you elect to participate in the interview/case study aspect of the research you will
be asked to sign a permission slip for your child noting that at any time during the study
you may opt out (see attachment).

Please note that this proposal has been reviewed and approved by Seton Hall University
Institutional Review Board for Human Subjects Research. The IRB believes that the
research procedures adequately safeguard the subject’s privacy, welfare, civil liberties,
and rights. The Chairperson of the IRB may be reached through the office of Grants and
Research Services. The telephone number is (973) 275-2974

Thank yeu for your participation. It is estimated that fifteen minutes will be required to
complete the survey. Should you require clarification of any of the items contained in the
survey, do not hesitate to contact me at the number listed above. The results will be
available in six months and I will be sharing them in the aggregate with the editor of
Unschoolers Network for you to review. Should you want a personal copy, please
contact me by mail at the address above or by phone at the number above.

Very truly yours,
Veronica DeNoia
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HOME SCHOOLERS’ SURVEY

For what reason(s) did you elect to home school?
How long have you been home schooling?
What type of curriculum do you use to home school your children?

Have you ever employed an assessment to evaluate your child’s growth?
a) If so, what instrument was employed?
b) What were the results?

¢) How were the results utilized?

Do you have a PC? If so how is it used in your home school program?

In what non-academic activities does your child participate?

Do you utilize any of the services from your local public school?
a} If so, which ones?

b) Includes any dialogue that you may have with school administrators.
What do you see as the advantages to home schooling?
What do you see as the disadvantages to home schooling?

Would you be witling to have your family participate as part of the case
study phase? This would entail three two-hour observation sessions over
the course of three months-confidentiality assured {see enclosed
permission slip}.




For demographic purposes, please answer the following:

Age of primary person providing the home schooling:(Place a check next to the correct

answer)

20-25 26-30
31-35 36-40
41-45 46-50

Gender of the person providing the majority of the home schooling:

Male Female

Educational background of the person providing the home schooling:

High school (did not graduate) High school graduate
Some college College Graduate
Graduate school Doctorate

Occupation prior to home schooling:

|

Teacher Business

Retail _ Secretarial
Computer Technology Communications
Health Care Other

Combined Family Income:

$25,000-$30,000 $31,000-$40,000
$41,000-$50,000 $51,000-360,000
$61,000-$70,000 $71,000-$80,000
$81,000-$90,000 $91,000-$100,000

$101,000-$110,000 $ 111,000 +
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OBSERVATION INSTRUMENT

During the observation period the following procedures will be recorded.

10.

11.

12.

Researcher’s description of the educational setting.

What are the established procedures?

What are the subjects taught?

What time is spent on each subject?

Is there a single focus to learning or is it multi-modal?

What role if any does technology play in instruction?

How much interaction is there between teacher and student?

How much of the leaming is student directed?

How is assessment determined?

What provision is made for participation in non-academic activities?

What educational documents, if any, were collected.

Other Comments;
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INFORMED CONSENT FORM

This research project is entitled A Qualitative Study of Home Schooling in

Central NJ as a School Reform Movement, During this phase of the research,
you are being asked to participate in a case study. This will entail three two-
hour sessions where the researcher will observe your daily routine of home
schooling. The purpose of this observation is to glean technigues that are
effective in delivery of instruction that may be applicable to a public school
setting.

There are no risks to participation and all information gathered will be coded
for purposes of anonymity and confidentiality. Results will be available in
approximately three months and will be presented through the newsletter
Unschoolers Network or can be sent to you personally should you so request.

This project has been reviewed and approved by the Seton Hall University
Institutional Review Board for Human Subjects Research. The IRB believes
that the research procedures adequately safeguard the subject’s privacy,
welfare, civil liberties, and rights. The Chairperson of the IRB may be
reached through the Office of Grants and Research Services. The telephone
number of the Office is 973-275-2974.

[ have read the material above, and any questions I asked have been answered
to my satisfaction. I agree to participate in this activity realizing that I may
withdraw without prejudice at any time.

I, give permission for my child(ren) to
participate in the case study phase of this project. I understand that total
confidentiality will be maintained during this project and that I may withdraw
from the study at any time. The scope of this participation will be
observaticnal only.

Subject or Authorized Representative Date
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INFORMED CONSENT FORM
(Subject’s ages 11-18)

This research project is entitled A Qualitative Study of Central Jersey Home
Schooling as a Reform Movement. During this phase of the research, you are
being asked to participate in a case study. This will entail three two-hour
sessions where the researcher will observe your daily routine of home
schooling. The purpose of this observation is to glean techniques that are
effective in delivery of instruction that may be applicabie to a public school
setting.

There are no risks to participation and all information gathered will be coded
for purposes of anonymity and confidentiality. Results will be available in
approximately three months and will be presented through the newsletter
Unschoolers Network or can be_sent to you personally should you so request.

This project has been reviewed and approved by the Seton Hall University
Institutional Review Board for Human Subjects Research. The IRB belicves
that the research procedures adequately safeguard the subject’s privacy,
welfare, civil liberties, and rights. The Chairperson of the IRB may be
reached through the Office of Grants and Research Services, The telephone
number of the Office is 973-275-2974.

I have read the material above, and any questions I asked have been answered
to my satisfaction. I agree to participate in this activity realizing that I may
withdraw without prejudice at any time.

I, agree to participate in the case study phase
of this project. I understand that total confidentiality will be maintained
during this project and that I may withdraw from the study at any time. The
scope of this participation will be observational only.

Subject’s Signature Date
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INFORMED CONSENT FORM
(Subject’s Form Ages 5-10)

This research project is entitled A Qualitative Study of Central Jersey Home
Schooling as a Reform Movement. During this phase of the research, you are
being asked to participate in a case study. This will entail three two-hour
sessions where the researcher will observe your daily routine of home
schooling. The purpose of this observation is to glean techniques that are
effective in delivery of instruction that may be applicable to a public school
setting.

There are no risks to participation and all information gathered will be coded
for purposes of anonymity and confidentiality. Results wili be available in
approximately three months and will be presented through the newsletter
Unschoolers Network or can be sent to you personally should you so request.

This project has been reviewed and approved by the Seton Hall University
Institutional Review Board for Human Subjects Research. The IRB believes
that the research procedures adequately safeguard the subject’s privacy,
welfare, civil liberties, and rights. The Chairperson of the IRB may be
reached through the Office of Grants and Research Services. The telephone
number of the Office is 973-275-2974.

I have read the material above, and any questions I asked have been answered
to my satisfaction. 1 agree to participate in this activity realizing that 1 may
withdraw without prejudice at any time.

I, agree to have Ms. DeNoia observe me
while I am going to school at home to see what I do during my day.

1 understand no one will know who I am or what I am doing. 1 can stop at any
time.

Subject Date




