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American children in a society where social, educational, and economic needs and
opportunities are predicated on race. This researcher remains convinced that the resulting
findings of this research investigation into the criteria used for school selection and
preference by parents/caregivers of African American children when considering a school
choice option as perceived by the respondents of one particular, integrated, magnet
school system of choice, have positive implications for local, state, and national policy
makers in general, and for African Americans, in particular, as part of the visible

community of educational choosers.
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Appendix A

Reliability Analysis



Reliability Analysis

Reliability Coefficients
Number of Cases (N) = 60.0 Number of Items (N) = 16

Scale:

Alpha = .6107
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Appendix B

Letters of Approval



THE METROPOLITAN STATE COLLEGE » DENVER

Department of Teacher Educateon

24 May 2002 -

Adunni S-Anderson
Edgemont Montessori School
20 Edgemont Road
Montclair, NJ 07042

Dear Adunni,

Positively, you have my permission to use my survey instrument with any modification
you deem necessary for your own dissertation study.

I must share with you that it is energizing and encouraging to know that the dedication to
equal opportunities to education for all students that your study empowers is alive and
well. While there have been many advantages to moving westward, I miss that
steadfastness about educational equity issues here in Colorado, but am glad that those
concerns remain part of my own consciousness as a result of my work and experience in
Montclair.

Best wishes on the completion of your study and ultimate dissertation publishing.

Sincerely, _ W
Dr. Suzanne W. Dunshee

Assistant Professor of Elementary Education
School of Professional Studies

Metropolitan State College of Denver

Campus Box 21

P. O. Box 173362

Denver, Colorado 80217-3362

Phone: 303.554.4574
Email: dunshee/@mscd.edu

Campus Box 21 PO. Box 173362  Denver. CO 802173362  303.556.6218  Fax: 303.556.5353



MONTCLAIR BOARD OF EDUCATIO

22 Valley Road _ /_; :
Montclair, NJ 07042 Jiii
973) 509-4010 : Gl
@) i 02\: =&
Dr. Michael J. Osaato
Superintendent of Schools
July 31, 2002
Adunni Slackman Anderson
Edgemont Montessori School
20 Edgemont Road

Montclair, NJ 07042

Dear Adunni:

You have my support and permission to conduct the study phase of your dissertation research
within the Montclair Public School District. It is my understanding that your research proposal
focuses on the criteria used for school choice selection and preference among African American
parents/caregivers in an integrated magnet school district such as Montclair.

[ look forward to reading the results of your study.

Sincerely,

Michaei J. Osnato
Superintendent of Schools



Appendix C

Introduction/Solicitation Letter and Note of Thanks



SETON HALLM UNIVERSITY.

Dear Parent/Caregiver of a 2002 Kindergarten Student:

1 am a doctoral student in the Executive Ed. D. Program at Seton Hall University,
and also an elementary school principal in The Montclair Public School District. [ am
writing to you to seek your assistance with my dissertation research project which takes
a look at an aspect of the schoot choice process. You have been chosen as a potential
participant in this study because you recently engaged in the selection and registration
process for placement of a Kindergarten student in one of the elementary magnet schools
of choice for September 2002.

As the family of a newly enrolled Kindergarten student, you have made a very
important decision about your child’s educational future. You are to be commended for
the care that you have taken to select a magnet school that is the right fit for your chiid.

The purpose of my research is to identify and examine the criteria used for school
choice selection and preference by African American parents/caregivers when choosing a
school for their child in an integrated magnet system of choice. Specifically, [ am
interested in “what attracts” and “what matters” to African American families when
making their school selection. The study is designed to provide insight into the voice and
behavior of African American families around school selection, and about a perspective
about school choice that is often overlooked in the literature. The study will provide
useful information that will lead to enhanced parent satisfaction, and improved student
performance within the district.

I would appreciate your assistance in this investigation process by completing the
enclosed Study Survey of School Choice Selection and Preference. The survey consists
of three parts, and should take approximately 15 minutes to complete in its entirety. Part
11 is the questionnaire section which requires that, for ¢ach item, you circle the number on
the Likert Scale (1-Very important 2-important 3-Somewhat important 4-Least important) that best
represents your response. [t is not necessary to sign the survey or to identify your
particular school. Once completed, please mail the survey using the enclosed, stamped,
self-addressed envelope by November 15, 2002.

Your participation is completely voluntary. You have the right to refuse to
participate in this study or withdraw at any time without penalty ot prejudice. Completion
and return of the survey indicates your understanding of the project and your willingness
to participate.

College of Education and Human Services R
Executive Ed.D. Program .

Tel, 973.275.2728 '

400 South Orznge Avenue » South Orange, New [ersey 07079-2685 SETONHMAL. - :

APPRT

-— ¥
=D
-
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SETON HALLI UNIVERSITY.

Please be assured that your responses will be kept completely confidential. Your
anonymity will be preserved as no names are included nor requested on any of the forms.

To ensure confidentiality and anonymity, all data will be secured in a locked file
cabinet in the researcher’s home, and will be destroyed after three years. To guarantee
your anonymity, your name and school are not to be put on the survey. The highest level
of confidentiality and anonymity will be preserved at all times as the data will be
analyzed and included without reference to specific individuals or schools, and reported
as group summaries. All data will be kept confidential, and only the researcher will
review the research information.

This study has received approval by the district’s Superintendent and poses no
risks. There are also no benefits to this study other than the end results, which will be
stated in the data analysis about the criteria used by families in the selection of a school
of choice.

Should you have any questions or concerns regarding this study, please feel free
to contact me directly at 973-509-4162. You may also contact my mentor, Dr. John
Collins at Seton Hall University at 973-275-2823. It would be my pleasure to mail a copy
of the dissertation abstract to you after completion, if requested.

This project has been reviewed and approved by the Seton Hall University
Institutional Review Board for Human Subjects Research. The IRB believes that the
research procedures adequately safeguard the subject’s privacy, welfare, civil liberties,
and rights. The Chairperson of the IRB may be reached at {973) 275-2974.

Please accept my sincere appreciation for your assistance with my research. For
your convenience, you may use the enclosed, stamped, self-addressed envelope for the

return of the mwmm&m@jﬂmmm&mg I look forward
with anticipation and promise to your immediate response. Thank you again!

Very truly yours,

{,I?Ac(.l.d “ 4.4.3{0\-'..!( “M H-L-l Vi iy, , -
Adunni Slackman Anderson

Enclosures

“APPRAVED

College of Education and Human Services
Exeautive Ed.D. Program
Tel. 973.275.2728 17
400 South Orange Avenue « South Orange, New Jersey 07079-2685  { _SETOM =to+ - - .= -




SETON HALL M UNIVERSITY.

Dear Parent/Caregiver of a 2002 Kindergarten Student:

A NOTE OF THANKS!

I recently mailed you a letter to seek your assistance with my dissertation research
project which takes a look at an aspect of the school choice process within an integrated
magnet school system of choice.

If you have already returned the completed survey, thank you so very much for
your time and assistance. [ value your input and know that it will make a difference in
the school choice process.

If you have not returned the survey, please accept this letter as a friendly

reminder to complete and return the Study Survey of School Choice Selection and
Preference. I have enclosed another packet along with a stamped, self-addressed

envelope for your convenience.

Again, | sincerely thank you for your assistance and participation.

Very truly yo
G. - TRy
Adunni Slackman Anderson
Enclosures
Adunni Slackman Anderson
Exe. Ed. D. Program — Seton Hail University
Home: P.O. Box 584
South Orange
New Jersey 07079
APPROVED
College of Education and Human Services Y.
Executive Ed.D.
Tel. 973.275.2728 in. "
400 South Omange Avenue » South Orange, New Jersey 07079-2685 (_SETON Hai: FecRgTy |
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Appendix D

Study Survey of School Choice Selection and Preference



Please return the completed Survey
NO LATER THAN NOVEMBER 15, 2002

-

Study Survey of School Choice Selection and Preference
This survey is part of a study designed to determine “what attracts” and “what matters” to
African American families when choosing a first time school placement (Kindergarten) for their
child in an integrated magnet school district of choice. Your participation in responding to the
survey questions is voluntary. will t secured, anonymous and confidential.

I personally thank you in advance for responding in full to all sections.

Part I: Demographic Information (Please check on the appropriate line.}
1. Gender of your child:

Male Female

2. Which one of the following racial background categories best describes your child?
Try to choose the best category that fits.

African American Biracial Black of Hispanic Descent

Caribbean American African Multiracial

3. Family History in Monitclair: (Please check all that apply)
___Grew up in Montclair /Attended Montclair schools
___New to Montclair [ (year))

___Previous generations attended Montclair schools

Please specify:

Swdy Survey of School Choice Selection and Preference



4. Please check the level of the last grade or highest educational attainment of the
parent/caregiver of the student.

___Some high school ' -
____High School Graduate

___Technical school / Professional School

___Some college

___College graduate

___Graduate degree

5. Please check the level of income range that is closest to your total household income.

___Less than $25,000
__$25,000 - $49,999
___$50,000 - $74,999
___$75,000 - $99,999
___$100,000 and over
6. Please check the steps that you took and/or the sources you used to obtain information
about the schools. (Check all that apply.)
___Read material about magnctsfschools
___Attended Elementary Orientation meeting(s)
___ Toured the school(s)
___Spoke personally with central office/school staff

___Other (Please specify: )

* * % Please continue to the Survey: PartII * *

Study Survey of School Choice Selection and Preference

~J



Part II: Some of the criteria used by parents/caregivers when considering the best school
choice option have been listed. Review each item, and using the scale below, circle the number
that best matches the level of importance the criteria was to you when making your school choice

decision. Remember please to only circle one number per ling,

3 - Somewhat Important

1 - Very Important 2 - Important

4 — Least Important

a. Magnet School Theme / Program Emphasis
1 2 3 4
b. Overall Perceived School Quality
1 2 3 4

¢ Caring Reputation of the School

1 2 3 4
d. Academic Reputation of the School

1 2 3 4
€. Word of Mouth

1 2 3 4
£ Reputation of School Staff

1 2 3 4

g Size of the Student Population / Building

1 2 3 4
h. Location of School
1 2 3 4

Study Survey of Schoel Choice Selection and Preference




1 - Very Important 2 - Important 3 - Somewhat Important 4 — Least Important

i Overall School Building Atmosphere
1 2 3 4

i Tied to Family History or Legacy in the Community

1 2 3 4

k. Instructional Approach (e.g. structured class; hands-on; basic skills; interdisciplinary . . .)
1 2 3 4

1. Friends Attending or Planning to Attend Same School
1 2 3 4

m. Siblings Attending School
1 2 3 4

n. Appreciation of Diversity as Exhibited by School Climate
1 2 3 4

o. School Reflects Family Values

1 2 3 4
p. Opportunities for Parent Involvement
1 2 3 4

* % * Please continue to the Open-ended Questions: Part III * * *

Study Survey of School Choice Selection and Preference 4



Part III: Open-ended Questions

Please respond as openly and honestly as possible. All responses will be kept in strict

confidence.

a.

List any other criteria that you used in your school choice selection that may not
have been included on the preceding list.

List three things that initially attracted you when making a school choice
selection for your child.

List the ene factor or criterion that mattered most to you when making your
school choice deciston.

d.

If applicable, why did you send the first sibling to the school?

<.

Please elaborate on “what attracted” and “what mattered” to you when
making a school choice selection for your child. Please be specific.

(Attach additional paper as necessary.)

Thank you!

Study Survey of School Choice Selection and Preference 5
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Appendix E

Transcription of Open-ended Responses



Part HI: Open-ended Questions

a. List any criteria that you used in your school choice selection that may not have
been included on the preceding list.

Respondent 1: We considered our child's learning style and the kind of work
environment she said she liked best. Also, since she is more advanced than some
other children her age are, we felt a School environment would allow her to
continue at her own level.

Respondent 2: Time - [ didn't want to pay for before care. Principal - some did
not impress me. Positive role models.

Respondent 3: Administrators and faculty who are not only comfortable with, but
also who actively encourage intelligent African-American children. Sufficient
time would be given to my child; she woukdn't get "lost in the shuffle”.
Respondent 4: No response

Resporxdent 5: No response

Respondent 6: Diversity. Activities for after school and families.

Respondent 7: No response

Respondent 8: Make sure my child gets a good education.

Respondent 9: No response

Respondent 10: Teachers

Respondent 11: No response

»
Respondent 12: It was very important that my children be bused to school and
also that the school is public bus obtainable because I have no car.

Respondent 13: I really liked the fact that students were leading perspective
parents around at orientation, rather than parents of children that attended the
school

Respondent 14: Certification of the teachers.

Respondent 15: No response

Respondent 16: Offers gymnastics. Integrated.



Respondent 17: The time frame in which school begins.

Respondent 18; When [ saw African-American parents involved with the school
and the ease of comrnunication between Black and White parents and staff, I
knew I had found a home for my chiidren where I was not wondering about the
race card at the beginning of every day.

Respondent 19: No response

Respondent 20: No response

Respondent 21: I grew up very close to Montclair. I was always told Montclair
had an excellent school system.

Respondent 22: No response

Respondent 23: Having choices is very important. It allows a child to explore
very early in life.

Respondent 24: Playground area was very large and loaded with fun.
Respondent 25; All was covered in the previous questions.
Respondent 26: Knowing school system was very important.
Respondent 27: No response

Respondent 28: No response

Respondent 29: No response

Respondent 30: None, all was included.

Respondient 31: No response

Respondent 32: No response

Respondent 33: No response

Respondent 34: No response

Respondent 35: No response

Respondent 36: All criteria have been listed.

Respondent 37: No response



Respondent 38: No response-

Respondent 39: No response )
Respondent 40: Diversity in staff population and the student population.
Diversity in the selection of books-role models-we must visualize us in reading
materials and positions such as you.

Respondent 41: Test scores relative to other magnet schools.

Respondent 42: My daughter loved the school. It has lots of computers. [ was
attracted by the multi-racial population and academic standing.

Respondent 43: School report cards.

Respondent 44: Very important to us that teaching staff is diverse and African-
Americans are well represented to provide role models for our children.

Respondent 45: A mix of race and socio-economic levels was important to our
family. When I selected another school 11 years ago, [ did so because the school
seemed more accepting of all families. Frankly, the other schoo! did not seem to
welcome all families. I particularly felt that poorer Black parents were more
accepted at the school. This may be a comfort level with the neighborhood ora
sense of ownership of the school because it is in a traditionally Black
neighborhood. Because [ felt that acceptance, [ wanted my child to learn
tolerance in that environment. At the time we were looking, another school was
the hot school and 1 was completely tummed off by the Junior League atmosphere.
Because [ was not comfortable, I felt my child would not be comfortable. In
hindsight, I guess [ was more comfortable in the “Black” school. I also realize
that most of my White friends are Jewish and I woukl venture that the school
magnet has a larger Jewish population than the other schools. In summary, [
guess I picked a school that I as comfortable with as opposed to one that I deemed
best for my child. This magnet has been wonderful and I would pick it again by
the same criteria. My five- and seven-year-olds are in the same magnet and it was
purely a comfort level with a known quantity. My seven-year-old, however, is an
artist so the selection has proved good for him. My five-year-old simply has to
get on the same bus, as the seven-year-old so there was no selection, just time
management.

Respondent 46: No response

Respondent 47: I believe very strongly in the relationship and perception that my
wife and I have with the principal.

Respondent 48: Son is academically advanced. Looking for a school that would
be a great fit and respectful of his abilities.



Respondent 49: No response

Respondent 50: The perceived quality of the teaching staff.

Respondent 51: The schooi seemed to be a "good fit" for my child, and it would
meet his needs academically and socially.

Respondent 52: Diversity of teaching styles.
Respondent 53: No response

Respondent 54: The energy in the classrooms. The way the teachers spoke to the
students.

Respondent 55: School's leadership. [ believe that the philosophy of the
leadership will have a lasting trickle down effect to teachers and staff. (This
includes personality, ie. if leadership appears personable, open, inviting,
comforting, caring, interesting, etc.

Respondent 56: Leadership of the school, principal.

Respondent 57: The presence of African-American role models.

Respondent 58: An African-American principal and a substantial African-

Respondent 59: Environment.

Respondent 60: Word of mouth about the great music teacher, and the extra
curriculum activities.

Respondent 61: Standardized test scores.

Respondent 62: Relatives attending, environment and PTA.

Respondent 63: School curriculum

b. List three things that initially attracted you when making a school choice

selection for your child.

Respondent 1: Theme
The quiet environment,
The racial diversity of the school.

Respondent 2: Theme
Principal



Climate

Respondent 3: The program theme is my child's fit.
School environment/atmosphere seemed to be what we were
looking for.
My child would be able to work at her own pace within
program/curriculum parameters.

Respondent 4: The school's teachings
Location of School
School size and condition of facilities.

Respondent 5: My experience with the staff was positive.

Respondent 6: The schools learning/teaching.
Sense of family values.
Communication with families.

Respondent 7: Small size of school.
Number of extra staff per class.

Program emphasis.

Respondent 8: Gifted
Speech therapy
Mixed surroundings.

Respondent 9: Seniority of teaching staff.
Stress of reading or importance of reading as a skill.
Importance of math at school

Respondent 10: Theme.
Size.

Teacher reputation.

Respondent 11: Circular
Communication
Small size classes

Respondent 12: Diversity.
Location.
Start time.

Respondent 13: Whether the principal and staff acknowledged my child at
orientation.
The feeling that the faculty and staff were a "family”.
The school was very well organized, clean and attractive. The



Respondent 14:

Respondent 15:
Respondent 16:

Respondent i?:

Respondent 18:

Respondent 19:

Respondent 20:

lighting was also a factor.

Friendliness of the staff.

Display of the students' work along the corridor. ~

The excellent recommendation that [ received about the school
from other parents.

No response.
Academics.

Choice of aesthetics.
Location.

School theme.
Teacher/parent involvement.

Academic program.

Diverse interactions (students, staff and parents).

Atmosphere of building (child-friendly, things at eye level for
little kids.

What's the school's main focus (cultural, family oriented, etc.)?
The curriculum - not staying in one class all day (traveling).
The atmosphere.

Reputation of the school system.

Resporndent 21: Son attended the school.

We enjoyed a positive experience.

Respondent 22; Diversity.

Teaching method.
School culture.

Respondent 23: Changing classes during the day.

Teaches the children to grasp timing.
They learn how to get to the next class, hence they learn how
important time is.

Respondent 24: Class size.

Respondent 25:

Diversity.
Programs available.

Friendly teachers.
Nice Principal.
Good location/safe,



Respondent 26:

Respondent 27:

Respondent 28:

Respondent 29:

Respondent 30:

Respondent 31:

Respondent 32:

Respondent 33:

Respondent 34:
Respondent 35:

Respondent 36:

Respondent 37

Respondent 38:

Magnet systém for young age.
School quality.
Academic

No response.

Legacy of school.
Improvement year after year.
My kid can take an example - raise the bar of expectations.

The principal at the time.
International theme.
Size of school.

The astuteness of the students during orientation.

Library - reading program.
Emphasis on different cultures.

Academic focus.
Diversity study.
Location.

The school curriculum.
Appreciation of diversity as exhibited by school climate.
Location of the school.

Diversity displayed at the school

The focus on teaching about cultural differences.
Location.

No response.

Laocation.

Magnet school.

Reputation.

Heard great things about the principal.
Size of student population.
Location.

Location or commute to school.
Environment.
Surroundings.

Location.



Respondent 39:

Respondent 40:
Respondent 41:

Respondent 42:
Respondent 43:

Respondent 44:

Respondent 45:

Respondent 46:

Respondent 47:

Respondent 48:

Respondent 49:

Family involvement,
Some caring.

Separate auditorium. -
Separate cafeteria.
Separate gym.

Curriculum.

Size of school.

Emphasis on math and science (the basics of academics).
Inclusion of other programs provided, i.e. art, music, greenhouse
the best of both worlds.

Small size of the school - overall facilities relative to other

magnets,
No response.

Diversity within the school overall and individual classrooms.
Hands-on approach to learning with high academic standards.
Academic/theme curriculum and enrichment offerings, options,
and interests in some specific way or another.

Way the school diversified.

Did they seem vibrant and active, so that our son would not be
seen as a troublemaker, but his energy embraced?

Location (across the street).

Friendliness of parents (openness) [indication of children’
perspective on race.

Child-friendly - stimulating place for children to be - does it look
happy.

Test scores.

The school's teaching style is main reason for selection.
The small school size.

Personality of principal.
Atmosphere of school as I toured.
The scores and success that the school has made public at open

school board meetings.
Academics.
School environment.

Reputation of school staff.



Respondent 50:

Respondent 5i:

Respondent 52:

Respondent 53:

Respondent 54:

Respondent 55:

Respondent 56:

Respondent 57:

Respondent 58:

Respondent 59:

Respondent 60:

Academic reputation.
Diversity of children.

Location/park setting of school. .
Small size.
Staff.

Small size of school.

Magnet theme.
Warm feeling of the school.

The theme or teaching methodology.
Diversity.

The representative sent to Headstart to recruit.
School structure.

The physical beauty of the school.
The class size and teacher ratio.
Diversity of student body.

What struck me most was the ethnicity of the children in special
education classes (i.e., reading resource, etc.). In all the schools
I toured, except for this one, there was disproportionate
participation by African-American students. As a child
observing this has to have a lasting affect on ones’ psyche.

Classroom organization.
My wife's excitement about the school.
Principal's communication with the parents,

Type of program.
Size of school.
Comfort levels.

Warm feeling.
Creative environment.
Physically attractive.

Educational value.
Atmosphere created by the educators.
Reputation of the school.

Peaceable atmosphere.
Black male teachers - role models and female.
Total students in the whole school.



Respondent 61:

Respondent 62:

Respondent 63:

Magnet theme of school
Level of parent/PTA involvement.
Facility/separate rooms for each subject, i.e. art, music.

Word of mouth.
Environment.
PTA.

School Atmosphere.
Staff'curriculum.
Size,

¢. List the one factor or criterion that mattered most to you when making your

school choice decision.
Respondent 1:

Respondent 2:
Respondent 3:

Respondent 4:
Respondent 5:
Respondent 6:
Respondent 7:
Respondent 8:
Respondent 9:
Respondent 10:
Respondent 11:

Respondent 12:
Respondent 13:
Respondent 14:

The School theme.
Academic reputation.

My child will be happy here; she will continue to “love to learn"
here at this school.

No response.

My previous experience.

The teaching style and curriculum of the overall school.
Teaching approach to the perceived needs of our child.
Good education.

The school's theme.

Teacher's reputation.

Number of adults per class. My child's class has one head
teacher and three assistants daily.

The school theme,
What mattered most was the emphasis on the core curriculum.

The one factor that matters most to me when making my school
choice decision was that my child would be safe.



Respondent 15:
Respondent 16:

Respondent 17;
Respondent 18:

Respondent 19:

Respondent 20:

Respondent 21:
Respondent 22:

Respondent 23:
Respondent 24:
Respondent 25:

Respondent 26:

Respondent 27:
Respondent 28:

Respondent 29:
Respondent 30:

Respondent 31:
Respondent 32:

No responsé.

Overall academic excellence.
Teacher one-on-one involvement with the children.

All my answers applied to the selection of a school for my
fifteen-year-old. The seven- and five-year-old followed
because it was the program I knew and the place I felt
comfortable. Now if the subsequent children had shown a
propensity that I felt could have been better served at another
school, I would have switched.

My child's everyday function when child is in school from
beginning to end.

School theme.
Reputation of the district.
School culture.

Diversity.

Class size.

The teachers were friendly and seem really concerned
about the children.

Word of mouth,

No response.

Principal’s reputation and participation in other organizations
in Montclair.

Diversity and academics.

Exemplified student discipline during orientation in classroom
settings and in all grades.

Academic focus.
The school curriculum,



Respondent 33;

Respondent 34:
Respondent 35:

Respondent 36:

Respondent 37:
Respondent 38:

Respondent 39:
Respondent 40:

Respondent 41:
Respondent 42;

Respondent 43:

Focus on teaching about cultural differences.
No response.

Magnet.

The small student population helped in making our decision.
No response.

No response.

Size of school physically and enrollment.

Choice of kindergarten teachers - not choice but who are the
teachers that my child might be with.

Emphasis on math and science.

My daughter wanted to go there. She was so happy when she
heard that would be her school. 1 knew it was a good choice
academically.

That my child would receive equal opportunity and fair treatment
in regards to his education. This next statement is in no way any
reflection on the Montclair school district or the school that we
chose because we love the school and are very satisfied with his
teacher and we appreciate that we were granted our first choice.
We have every confidence and are enthusiastic to be a part of the
Mountclair school district. However I am very much aware of the
long standing, ongoing negative treatment of Black and other
minority students of color, male and female. This unequal
academic opportunity and treatrent that, in some other school
districts is the cause for students, especially males, to be targeted
for special education based on the color of their skin and some
teachers' misconceptions of a particular race or abilities due to
ironic ignorance. I strongly disagree with the targeting of Black
students who are in academic good standing being labeled as
special education or special needs based on being socially
misunderstood. To me, social issues and academic achievement
are two separate categories. If a student is struggling soctally but
has academic excellence, he/she should not be ostracized. This
is my main concern because I know it goes on in many school
districts because I've talked to family and friends in the education
field. I've also heard other people's first hand experiences and
their determination to protect and stick up for their child in



Respondent 44:
Respondent 45:

Respondent 46
Respondent 47:
Respondent 48:
Respondent 49:
Respondent 50:

Respondent 51:
Respondent 52:
Respondent 53:
Respondent 54:
Respondent 55:

Respondent 56:
Respondent 57:
Respondent 58:

Respondent 59:

certain situations that seemed unfounded. At this peint, my son
is doing great and does not have this problem because of his
extraverted personality and ability to get along and fit in with
diverse groups of kids and situations. But this is my worst fear
and I pray he never has to go through that type of treatment and I
hope his friends or any child is made to feel so separated. It's
amazing to me how these special needs/education classes contain
a heavy percentage of minority students, especially male.
Watching students/principal/teachers interact.

Openness of parents. Children get their clues from their parents,
so | wanted to know the parents' thoughts about politics, race,
education, etc. I found that by third grade, most kids are carbon
copies of the parents.

The School structure.

The effectiveness of quality, integrated instruction.

The entire felt like the right choice.

School size.

Meeting a teacher at multi-school orientation meeting. She was
extremely impressive.

The overall warm, caring feeling of the school.

Theme ormcthoddlogyofwachingﬂwchﬂd.

The ratio of diversity among students, as well as teachers.

The school seemed cozy and nurturing.

Appeared to be a caring, supportive environment that ernphasizes
the individual development of the child. I like the theme which
promotes independent thinking.

Instructional approach.

School theme.

The ability to learn and enjoy it.

Education satisfactory.



Respondent 60: Peaceable, calm, agreeable school atmosphere.

Respendent 61: Our "gut" feeling that this school was the best choice for our
daughter. This may sound very abstract, but after participating in
two years of open houses, compiling print materials and chatting
with tons of parents and teachers. What maftered most to us was
our gut feeling - what school best fit our overall criteria, what
school could we envision our daughter attending. More
importantly, it was how we felt when we entered the school - was
the atmosphere bright and welcoming? Were teachers and
parents friendly and helpful? And believe it or not, the
parent/guide who took us around during open house week was
particularly sharp and/or knowledgeable about the school, we
made note of that. While it is nice and "cute” to have an
elementary student take us around the school, it was not
particularly effective because we often had many hard hitting
questions that they were not able to address. Similarly, ifa
parent tour guide appears less than passionate or seems not to
know the answers to pertinent questions, we are equally turned
off. That said, all those things contribute to our gut feelings, and
this year, in making our decision, we followed our gut. The
school we selected had a stellar reputation, high test scores, an
organized principal, seemingly dedicated teachers, active and
involved parents, and a passionate PTA. Luckily, we received
our first choice school and our daughter is extremely happy.
Interestingly though, we had quite a few things to consider. Our
daughter had been attending a theme school for two years, so
naturally we were very interested in looking at the magnet. But
in talking with her teachers we gained valuable insight into
where our daughter might thrive. We learned that our daughter
craves change, that she loves an eclectic atmosphere and gets
turned off by a continuation of things she has done before - kind
of a "been there, done that" atitude. Their fear was that in
selecting another theme school for elementary, our daughter
would be turned off by the similarities. Based on that
information, and our own knowledge of our daughter, we put this
magnet at the bottom of our list. Next, we had to deal wit the
fact that our daughter is extremely outgoing and very arts
oriented. That made us look at the gifted and talented arts
magnet very heavily. But several things were not attractive to us
- the large size of the school being the biggest factor. Further,
my husband was concerned that the gifted and talented magnet
was the "default school" for those who didn't get their first choice
as well as those who never bothered to fill out the school choice
application. Based on those factors, we eliminated that school.



We eliminated still another school because we were turned off by
the facility and its lack of space for some of the classes our
daughter would regard as highly important. The lunchroom was
also the multi-purpose room and the art room. There was no art
hanging on the walls because the teacher had to move everything
out to accornmodate some other room configuration. That
problem continued with the music room, which was a makeshift
room at the end of a hallway - no music, notes or instruments
lying around or on the wall - very sterile. Art rooms, music
rooms and science rooms, for example, should all appear live in
to give parents a sense that the children are "living"” that subject
when they are there. Once again, our gut told us that the thing
we most needed to focus on was balance, picking he school that
had the best balance of attractive factors. The school we picked
was the science and technology magnet - important to us because
our African American daughter should get as much of a jump on
science and technology as possible - but also important to us
because the school had the right balance for us. Parents
passionate and knowledgeable gave us our first peek at the
school; the facility had bright, cheery, separate "lived in" rooms;
and the school's expectations/standards of excellence gave it the
edge for us.

Respondent 62: Cousin attending.

Respondent 63: School atmosphere/curriculum.

d. If applicable, why did you send the first sibling to the school?
Respondent I: Not applicable.

Respondent 2: Not applicable.

Respondent 3:  No response.

Respondent 4: Not applicable.

Respondent 5: The atmosphere and hands-on approach. The passion of the
teachers. The theme of the school.

Respondent 6:  No response.
Respondent 7:  No response.

Respondent 8: No response.
Respondent 9:  Same reasons as stated prior.



Respondent 10:
Respondent i1:

Respondent 12:

Respondent 13:
Respondent 14:

Respondent 15:
Respondent 16:
Respondent 17:

Respondent 18:
Respondent 19:
Respondent 20:

Respondent 21:
Respondent 22:

Respondent 23;

Respondent 24:
Respondent 25:
Respondent 26:

Respondent 27:
Respondent 28:

Not applicable.
No response.

She went to a different schoo), but was transferred because it was
not my first pick. As a matter of fact, it was not even on the list.

No response.

I sent my first child to the school because it was highly
recommended and 1 was pleased with it's high level of education.

No response.
No response., -

At the time we moved to Montclair the school had a good
reputation and the school was close.

All the reasons listed prior.

No response.

My son is the second sibling, my daughter attends the high
school.

My son was a special needs student when we moved to Montclair
and the school offered the speech therapy he needed.

Gifted and talented fit with my daughter’s strengths and I knew
she'd like the school.

It was not about the first child for me, it was because I like the
program the school offers.

No response.
For the same reasons previously listed.

My wife attended the school and it was her selection for child
K-2,

No response.

Pre-k special needs program.



Respondent 29:
Respondent 30:

Respondent 31:

Respondent 32:
Respondent 33:
Respondent 34:
Respondent 35:
Respondent 36:
Respondent 37:
Respondent 38:
Respondent 39:

Respondent 40:
Respondent 41:

Respondent 42:
Respondent 43:
Respondent 44:
Respondent 45:

Respondent 46:

Respondent 47:
Respondent 48:

Respondent 49:

Respondent 50:

Same as stated.

Not appﬁcable;

No response.

The school curriculum.

The first is our guinea pig. We hope the school works out.
Not applicable.

Location, availability of bus transportation, reputation.
Highly encouraged by friends who had children go to the school.
No response.

Great location.

Not applicable.

No response.

This is the first child to attend school in Montclair.

No response.

No response,

No response.

I have answered to questionnaire based on my school selection
11 years ago. Subsequent children attended because I was a
known entity.

The School teaching style.

Not applicable.

No response.

Transition from Headstart to the School program was to me
the perfect match.  Results were positive and successful.

The school seemed to fit his learning style.



Respondent 51:
Respondent 52;

Respondent 53:

Respondent 54:
Respondent 55:
Respondent 56;

Respondent 57:
Respondent 58:
Respondent 59:
Respondent 60:

Respondent 61:

Respondent 62:
Respondent 63:

No response
To try itout.

We felt that Sophia would benefit from the School program
which would enhance her learning qualities.

[ liked the school's philosophy.
No response.

Used all the previous guides, then hoped I made the correct
choice. 1 believe I did.

Type of program.
Not applicable.
No response.

Matched my son's personality traits with that of the school's
traits, (Good match)

No response.

No response.
School atmosphere/curriculum.

¢. Please elaborate on "what attracted” and "what mattered” to you when making
a school choice selection for your child. Please be specific.

Respondent 1:

Respondent 2:

I attended a kindergarten and preschool, and I have many fond
memories of my time there. When I began first grade (non-the
school environment), I was more advanced than most of the other
children. I believe the school's methods allow children to
explore and discover on their own, which is exactly what our
daughter likes to do.

I wanted a school with a warm climate. I need to feel secure
about my children’s safety and happiness while I'm at work.

I want my children to be around nice semi-sheltered children,
not children who watch violent and sexual television programs.
I wanted a genuine and friendly staff who accepts children of all
races. | want teachers who teach so my children will learn.



Respondent 3:

Respondent 4:

Respondent 5:

Respondent 6:

Respondent 7:

Respondent 8:
Respondent 9:

The school is the best.

[ have read statistics that show a high dropout rate for

gifted students because they were not sufficiently-chatlenged in
school. Add this to the often covert racism still practiced by
some educators, and the cultural bias too many Black Americans
still have against high-achieving Black children, and you
understand the immense pressure our children will face. When
selecting a school, we needed to make sure that, while we taught
her to love herself at home, we would not be undermined at
school, and that this pressure would be minimized.

When we moved here from Princeton, before we left we met a
couple that just recently moved from Montclair and had children
that attended the school and recommended the school very
highly. So my husband and I came up here before school started
and checked it out and we approved.

What attracted me the most was the "feeling” I got when |
walked in the building for the first time when my oldest child
was 10 attend the school, she is now in 9® grade. I came for the
school tour and was taken to the pre-k areas. The classrooms
gave the impression that its sole purpose was to nurture and
enrich the lives of the children. They appeared to have been put
together with such attention to detail; the teachers seemed so
passionate about what the magnet theme was. It mattered to me
to feel comfortable in the space, which I did right away. It
mattered that this be a place that allowed them to discover
learning in a safe and wholesome environment. It mattered that
the model for learning didn't force them into a pre-set mold but
allowed them some room for self-driven learning. It mattered
that the environment honors the magic of children.

The school is a very diverse school. I value the teaching styles
but most of all ALL family types are welcomed.

On visiting the school, the school seemed much calmer, the
teachers seemed to have the students' attention. Although class
size was and still is a major concern, the full-time and part-time
assistants were pluses. The school seemed more of what we felt
a suburban public school should be than the others. 1 did have
concerns beyond third grade but we felt most comfortable in the
school.

No response.
No response.



Respondent 10:

Respondent 11:
Respondent 12:

Respondent 13:

Respondent 14:

Respondent 15:
Respondent 16:

Respondent 17:

No response.
No oomﬁwnt.

I was attracted by the school location and their subject matter.
I did not and still do not care for schools that are hung up on
what a child does (talents, i.e. dance, sing, etc.). | feel that
African-American children need a strong mental background in
the world today.

There were several things that really stood out about the school I
chose first, although all the schools have the same core
curriculum, some schools conveyed the importance of reading,
writing and mathematics better than others. It seemed that the
core curriculum was lost in the "themes™ at other schools. It also
was very evident that some schools were less organized and
more chaotic than others. Another important factor is that I am a
White, single parent with a biracial child. [ wanted to make sure
my child went to a school where there was significant parental
involvement outside the classroom. 1 believe that being a single
parent is a difficult task and that it takes a "village" to raise a
child. It was important for me to know that the children my child
was attending a school with are disciplined at home and taught
ethics and morals.

What attracted and what mattered to me when | was making a
school choice selection for my child was when 1 first saw where
the school was located. I asked parents (both male and female)
what they thought about the school, and besically their response
was very positive. They said it was a very good school with
good teachers and their child/children learned a lot. What
mattered to me is that my child received well-rounded academic
instructions from well educated, caring teachers in a diverse,
nurturing and safe environment.

No response.

My son also has other family members that attended and
currently attend the school. They love it. I attended another
school and it did not offer as much as the school currently does.

I believe the most attractive thing that caught my attention was
each child had their own choice of school to attend. I believe
that any parent should have the right to send their child to any
school of their choice.



Respondent 18:

Respondent 19:
Respondent 20:

Respondent 21:

Respondent 22:
Respondent 23:

Respondent 24:

Respondent 25:
Respondent 26:
Respondent 27:
Respondent 28:

Respondent 29:
Respondent 30:

So much of the academics are dependent on the child/family
happiness with the whole package. When a parent is happy and
involved, they are enthusiastic supporters of education. Ifa
parent does not feel included, they give off that "vibe" to the
child who then never embraces the school for the academics.

No response.

I am a single mother of two, born and raised in New York. My
i3-year old attended New York City public schools from first to
sevemhgradesandwasreadmgbelowgmdc level with no
improvement. I didn't want to lose her in the system and [

wanted tq ensure she would be given better opportunities.

What attracted us - the reputation of the school district while
growing up in a town near Montclair. Son attended the school in
'92 through '97 (special education two years - first and second
grades). We had a positive experience. We have two children
currently at the school and it's still & great school.

No response.

A school that is pot limited in its academic programs in that it
offers a variety of programs that appeal to kids of different
backgrounds. It does not promote an environment where kids are
not able to explore different subjects very early in life.

My child is very active so I thought it would be best for him to
attend & school that was more laid back, instead of one that
concentrated on academics for the most part. That was the one

thing that tumned me off about school when I was a child and 1
wanted my son to have a good school experience.

No response.
No response.
No response.
No response.

No response.
1 was very impressed that the students participated in the



Respondent 31:

Respondent 32:

Respondent 33:

Respondent 34:
Respondent 35:
Respondent 36:
Respondent 37;
Respondent 38:
Respondent 39:

Respondent 40:
Respondent 41:

Orientation process in a weil-mannered, professional, polite way.
[ was attracted to the diversity in the different cultures, and it
mattered a lot that the school has a very strong reading program.

I have four children. My sons are in high school but went to the
school for elementary school. 1 have a daughter in another
school currently. All schools chosen have been academic based
without so much emphasis on extra-curriculum activities. Some
of Montclair's schools have too omch going on - too busy to
focus on the basics. The school met all my academic guidelines
and family is the origin of our teachings, which the school
reinforces.

The overall school curriculum and the appreciation of diversity
as exhibited by the school climate.

The school's presentation (atmosphere) when we visited. Talked
to two other parents we knew, who have children at the school.

Not applicable.
No response.
No response.
No response. |

No response.

As far as diversity, we figured any of the schools would have it
based on the lottery system. I have to admit it was my first
choice because I went there as a kid.

No response,

Both parents have advanced degrees from Ivy League institutions
and therefore put a great emphasis on education, particularly the
fundamentals in the early years. We felt that the school we
selected emphasized this, as well as provided instruction in non-
academic areas such as music and art, etc. that was of a high
caliber. The other schools, we felt, may sacrifice one or the other
in their attempt to focus on their particular themes. We also got
the sense that the parents of the children in the school we
selected were like-minded regarding education, and that there
would be a lot of additional resources available to the school in
community involvement, parent volunteers, etc. We also felt



comfortable with what we heard from friends and teaching staff
and administrators. Any incidents that arose periodically were
responded to and resolve.

Respondent 42: No response.

Respondent 43: No response.

Respondent 44: [ know from personal experience that in order for real diversity
to be experienced, there should be no majority in a student body
or at least not a White majority. The school is not only 45%
White/45% Black, but has a large volume of students so that
there are both percentages and a sizable number of African
American and "mixed" kids. The principal is a dynamic, young
African-American woman. We love her and thought it would be
great for our kids to learn from her leadership.

Respondent 45: 1 do believe that parents choose what they are comfortable with
themseives. I have heard all the Johnny the Scientist stories but
in truth all these schools have just about the same academic
programs. The parents slant the extras. If parents don't like art,
you can bet that the art program will be watered down. I
certainly felt camaraderie, politically, with the parents I met at
the school and this encouraged me to become involved. !
became further involved when [ realized how crazy some of the
parents were, %0 I needed to help mold the program. I aiso
became over involved in an effort to keep the feelings of
inclusion out there. I like when parents are comfortable and
included; children also take ownership of education. Iam glad I
had a chance to reflect on my choice of eleven years ago. |
should mention that my godfiather attended the school when it
was the Black, neighborhood school in the early part of the
century. [ can't say, however, that I considered that legacy in my
decision.

Respondent 46: We moved to Montclair in 1998 mainly because of its cultural
diversity and the reputation of the school system. All of the
schools seemed excellent, however, we chose the school because
of its theme.

Respondent 47: This school enjoys a wonderful reputation as a bastion of
learning. The school is orderly, well run and students are cared
for as a "whole child".

Respondent 48: The overall diversity of the school, parent involvement,



Respondent 49:

Respondent S0:
Respondent 51:
Respondent 52:
Respondent 53:

Respondent 54:
Respondent 55:
Respondent 56:
Respondent 57:
Respondent 58:
Respondent 59:
Respondent 60;
Respondent 61:
Respondent 62:
Respondent 63:

academics and the administration were the main reasons for our
decision.

Much of what was previously stated determined what attracted
and what mattered to me. Know your child, administrators,
schoot history, est. determines what program best fits your child.
I am very pleased with the principal, with her level of
commitment, dedication and loyalty to the youth at large!!!

No response.

No response.

No response.

As stated earlier, the teacher played an important role in our
choice of the school. We observed her interaction with the
parents as well as the children which attended the open meeting
at Headstart. Her professionalism validated our concern

pertaining to the quality of care (academically, physically and
morally) that our child would receive. We desired a school

which would mentally/physically challenge as well as strengthen
the ‘child to be a well rounded, productive individual like her
sister/brother.

No response.

No response.

No response.

No response.

No response.

No response.

No response.

No response.

No response.

All of the Montclair elementary schools are good schools.
The school atmosphere and then curriculum was what attracted
me to the school. | had a gut feeling about the school. I wasn't



sure initially about the diversity but later found out that the
diversity is definitely there also. [ am very happy with my
decision. Even more importantly my children are very happy.



